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This assignment is a digital scrapbook to reinforce the importance of various factors in maintaining early childhood practice and supporting numerous areas of child development during the first 1000 days. The first 1000 days comprises of the time period between the moment a child is conceived and when they turn two years old. A crucial period for development (Indrio et al. 2023), a child’s first 1000 days are when the ‘foundations for the future are laid’ and can determine how they interact with their environment as they mature into adulthood (Public Health Wales, 2023, p.2). A vital component of a child’s healthy development is the health and wellbeing of their parents. The Surgeon General (2024, pp.10-12) highlights the increased exhaustion and stress experienced by parents as a result of financial stressors, poor sleep, loneliness, and pressure to maintain impossible standards. These stressors impact a parent’s mental health and may potentially create an unstable environment for the developing child, which in turn hinders their academic, social-emotional, and physical growth (pp.19-20). From a maternal perspective, as seemingly simple an act as breastfeeding can be significantly affected by poor mental health and lead to the inhibited cognitive development of the breastfeeding child (UK Breastfeeding, 2018).
The first 1000 days comprises a great number of developmental milestones; from birth to 2-3 months a child should begin to communicate by babbling and making simple noises, react to movement and sudden noises, display basic motor control, and begin to recognise people’s faces and voices. By 4-6 months a child should display improved motor control, greater recognition of and responses to the world and people around them, and developed communication skills. By the time a child is 7-9 months old, they should respond to their name being called, ask to be held, explore the world around them by locating the source of noises and placing things in their mouth, and display further development in motor skills. At 10-12 months, a child should begin to speak their first words and form basic sounds, use simple gestures and actions to communicate wants, locate hidden objects, attempt to walk, and seek out specific items or people. By 13-18 months a child should begin to walk independently, identify and name items and individuals around them, form simple words, scribble independently, and display further developed motor skills such as eating or drinking independently. At 18-24 months, a child should imitate the adults around them, begin to run, begin to interact and play with other children, form very basic sentences, and display defiant behaviour.
As an early years professional, it is an individual’s responsibility to provide exceptional holistic care to all children under their guardianship. According to Queen Margaret University (2023), holistic care comprises of promoting the acquisition and development of various skills across a range of subjects, in addition to supporting the foundational areas of development – physical, mental, emotional, and social. Similarly, the Nurturing Care Framework (2020) highlights the central elements of exceptional care, describing them as ‘what the brain expects and depends on for healthy development’. Among the components listed are factors relating to the cleanliness and health of both mother and child, responsive care – responding to and acknowledging a child’s movements or sounds, and an understanding that learning begins at birth. As described by Bronfenbrenner (1994, pp.39-40) a child’s microsystem, environments and individuals such as the classroom or flying start and any employed practitioners, play a large role in influencing and supporting development.
Building on the previous point regarding Bronfenbrenner’s model, the Early Years Coalition (2021 pp.34-35) describe the importance of a child’s surroundings and the various ways in which they might impact development. An ideal or ‘enabling’ environment presents a child with the independence and autonomy to explore and develop crucial skills in their own time, such as creativity and imagination. Furthermore, a combination of indoor and outdoor environments provides children with the opportunity to learn kinaesthetically – through touch and movement, and builds motor skills. An enabling environment also encourages children to develop their social-emotional skills by interacting with peers through uninterrupted play and optimises ‘the development and learning potential of every child’ (p.35). Elaborating on this point, Eaton (2023) suggests that an enabling educational environment encourages risk taking and provides challenges suited to each individual child, ensuring that all children can celebrate success and achievement, regardless of their capabilities.
As noted by Gerber (1979), in an enabling environment a practitioner or guardian plays the role of observer, trusting children to play and learn from their surroundings with minimal guidance, and treating the children with respect; kneeling to be equal with the children rather than looking down at them for example. The Pikler triangle supports Gerber’s findings. Developed by paediatrician Dr. Emmi Pikler, the Pikler triangle allows children ‘freedom of movement’ from birth to age six and in turn supports healthy cognitive and emotional development, in addition to the development of spatial awareness (The Montessori Room, no date).
Just as an enabling environment is a crucial component of exceptional holistic care, so too is maintaining an inclusive practice. Soukako et al. (2024, p.6) note the importance of an inclusive service, stating that any child ‘including those with the most significant disabilities’ and ‘highest learning needs’ may experience significant social-emotional and academic success in an inclusive setting. In order to create such an environment, it is suggested that educators and practitioners undertake additional training to ensure a strong foundation and understanding of a child’s individual needs throughout development (Soukako et al., 2024 p.10, and Leicester City Council, 2026). However, inclusivity extends beyond special education needs and disabilities. The number of households speaking English as a second language are gradually increasing, especially within key urban areas throughout the United Kingdom (ONS, 2021), and the North-West of Wales (DataMap Wales, 2022). It is key that practitioners encourage bilingualism, not only as a means of preserving culture and promoting diversity in the classroom, but because it can lead to heightened social development and empathy (Ang, 2025).
PROF. PARTNERSHIPS – 500
What is the role of an EYP in supporting families and children, and what are effective partnerships? Discuss paternal and maternal factors. LOTS OF BOWLBY LINKS
EYP Role – 100 wds
https://www.gov.uk/government/publications/getting-it-right-from-the-start-how-early-years-practitioners-work-with-babies-and-toddlers/getting-it-right-from-the-start-how-early-years-practitioners-work-with-babies-and-toddlers 
https://www.researchinpractice.org.uk/media/nekm03lh/working-with-families-to-support-early-childhood-development-18jan2024.pdf 
Effective partnerships – 200 wds Link to Bronfenbrenner but don’t repeat self from above, focus on importance of relationships in the different systems
https://www.theeducationpeople.org/blog/exploring-pedagogy-introducing-urie-bronfenbrenner/ 
https://link.springer.com/article/10.1007/s10643-021-01181-6 
https://help-for-early-years-providers.education.gov.uk/support-for-practitioners/working-in-partnership-with-parents-and-carers 
https://wrap.warwick.ac.uk/id/eprint/183898/1/WRAP-unesco-report-2024.pdf 
Paternal/Maternal factors – 200 wds BOWLBY LINKS
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2019.01587/full 
https://www.tandfonline.com/doi/full/10.1080/01425692.2022.2114426 
The University of Greater Manchester (2023) describes play as ‘the building block of early childhood development’, as it is a crucial component of how a child understands their environment and the wider world. Contrary to an adult’s perception of playtime, full of rules that limit an individual’s creativity, the best form of play is often less structured, and allows a child to set their imagination free. From an academic standpoint, ‘unstructured’ play also greatly supports language and cognitive development. Similarly, play should provide a child with meaningful learning – a child should be engaged and actively participating in an activity or lesson, and be given the opportunity to discuss and apply what they have learned (Colegio Europeo de Madrid, 2024).
The first activity is sensory in nature and involves the use of jelly. This activity features the use of a mixture of jelly in a variety of colours, with added edible glitter or sprinkles to create a variety of textures for children to enjoy and explore. Placed within a large container, a practitioner may ‘hide’ toys or small objects within the jelly for the children to find, a task which an assortment of utensils or tools may be utilised to complete. A practitioner may alternatively freeze some jelly for an additional texture within the jelly mix, or use a variety of jelly flavours and encourage the children to guess the scents and flavours – to engage the olfactory and gustatory senses (Good Play Guide, 2025). In order to make this activity more accessible, a practitioner might incorporate toys that make a noise for children who are visually impaired, or to use food colouring to make the jelly more inclusive for children with colour vision deficiency (Sense, no date). This activity provides meaningful learning, allowing children to explore with all of their senses in a safe environment, develop their fine and gross motor skills through grasping and using utensils, and learn about different colours and textures – which boosts language development (Montessori Academy, 2023).
The second activity is finger painting, a messy play activity that supports numerous areas of development. As this can be done both individually and within a group setting, it presents an opportunity for children to develop their social skills with minimal interference from a practitioner, as they share paint pots and discuss their paintings. Similarly, a child can learn about colours, shapes, and size through finger painting- which in turn may be utilised to teach subjects such as mathematics (BBC, 2026). Furthermore, it is through finger painting a child can build creativity and imagination, which in turn can be utilised to develop emotional regulation and expression (Mason, 2024). In order to make this activity more accessible to children with visual impairments, a practitioner could utilise glue or textured paints, or add materials such as rice or sand to paint so as to differentiate colours. Similarly, a child who does not enjoy the texture of wet paint might wish to use a sponge or brush instead, which also developed fine and gross motor skills as finger painting would (Bobnar, 2024).
Providing high-quality care to both children aged from birth to 5 years old and their families, and maintaining early childhood services is associated with a wide range of challenges. One of these challenges is that of the area where a practice is situated. Practitioners and educators in urban schools, for example, note higher stress levels and greater struggles with student behaviour – in part due to the confined nature of the urban environment (Camacho and Parham, 2019). As mentioned previously, outdoor learning is invaluable in supporting a child’s development. The Rachel McMillan Nursery School and Children’s Centre (2026) suggests that outdoor learning improves wellbeing and presents children with opportunities that may not be available in a more urban environment. For example, the freedom to explore the world and learn self-regulation in a less cluttered environment, which not only improves behaviour but also communication skills. In order to address this issue, Eden Learning Spaces (2024) propose walks to explore the local area. Discussing this, Fester (2023) states that even a brief moment outdoors provides numerous benefits and advises that practitioners highlight the trees that often line urban streets, or the small plants growing between cracks in the pavement.
Another challenge faced by early years professionals, as previously discussed, is the accessibility of their practice. As the responsibilities of and expectations upon educators and practitioners vary globally, and with the rising numbers of families speaking English as a second language, it may prove difficult to build an equal professional relationship or communicate with families of an immigrant background (Norheim and Moser, 2020, p.791). It is noted however, that many parents with immigrant backgrounds have expressed a desire for professional partnerships with practitioners, but experience very few opportunities to do so. Whilst it varies between families and backgrounds, in such circumstances it has been found that families with immigrant backgrounds respond well to educators and practitioners of a similar status (pp.795-796).
Similarly, families impacted by poverty may experience difficulties when accessing an early years practice. NSPCC (2024, p.5) states that between 2022-2023 of families with a child aged under 5, over a third lived in poverty; an experience which can have lasting effects on development and academic opportunities. As such, an early years practitioner plays a crucial role in supporting families and ensuring that a child’s developmental needs are met. Families in poverty face many obstacles when attempting to access early childhood services, such as rushed appointments and an inability to access services (p.6); eligibility for a flying start for example is dependent upon a family’s postcode, and as such anyone just outside of these select areas may face difficulty when attempting to access early childhood support (FIS Carmarthenshire, 2026). In order to combat this a practitioner are advised by the Welsh Government (2024) to work collaboratively with their local council and social services to provide enhanced outreach programmes. Similarly, the BAECE (2020) suggests that early years professionals signpost families in poverty to food banks, baby banks, and other organisations for financial or legal advice.
This scrapbook will now compare and contrast the British educational system and the Reggio Emilia approach, so as to develop an understanding of the ways in which a British curriculum might be improved.
The first of which is the Reggio Emilia approach, developed in the mid-nineteenth century and named after the city of Reggio Emilia in Italy (Reggio Emilia Approach, 2022a). At the centre of this approach to education, is a poem by Loris Malaguzzi, a man who founded and led a great amount of the educational services in Reggio Emilia and the surrounding areas (Reggio Emilia Approach, 2022b). The poem, named 100 Languages, describes the ways in which a child might express himself or herself, the numerous unique ways that children learn and understand the world around them, and highlights how the traditional educational system might neglect a child’s creativity and desire to play in favour of highly structured and formal lessons (Reggio Emilia Approach, 2022c). In comparison to the Reggio Emilia approach, the British educational curriculum appears to prioritise meeting targets as opposed to allowing children to learn in their own way and celebrating individual capabilities, in addition to placing pressure on early years educators to meet the aforementioned targets – titled Early Learning Goals (Department for Education, 2025, pp.11-15). In regard to similarities between the two frameworks, both value holistic development and the important nature of play (British Government, 2026).
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