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Analyse how Curriculum for Wales lays foundations for young children’s physical literacy with its emphasis on outdoor and playful pedagogical approach.
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In 2020, Welsh Government brought in the new curriculum for the first time since 2008. This essay analyses how the Curriculum for Wales has incorporated different outside influences to lay foundations of Physical Literacy, Playful Pedagogy and its implications on Outdoor Education. Firstly, looking implications and influences from educational theorists such as Frederich Froebel, Maria Montessori and Margaret McMillan. Secondly looking at international influences such as Te Whariki from New Zealand, Reggio Emilia from Italy and Forest Schools from Denmark and their influence on new curriculum. Following this, it looks at Physical Literacy’s role in the foundation phase of the Curriculum for Wales. Culminating with a look a Playful Pedagogy and its role in shaping the new curriculum. Finally finishing with concluding remarks whether the new curriculum by Welsh Government has laid the foundations to be successful in these areas.

In the Curriculum for Wales, it is shown that many of the established theorists have been implemented within its pedagogical approach to learning at the foundation phase. With such influences from Frederich Froebel, Maria Montessori and Margaret McMillan it is easy to see how Curriculum for Wales is shaped to promote learning in the outdoors. The Froebelian Approach to pedagogy is highlighted well within the Curriculum for Wales with links to Froebel’s principles shown by “Learning outdoors can lead to high levels of well-being, confidence and engagement” (Welsh Government, 2020) as stated in the Curriculum for Wales, this shows links to Froebel’s principle that “Everything in the universe is connected” (Froebel Trust, 2020) as well as the statement in the Curriculum for Wales has positive links to promotion of learning in the outdoors and sees many benefits. Froebel’s principles have further links to promotion of outdoor learning by stating “The more one is aware of this unity, the deeper the understanding of oneself, others, nature and the wider world” (Froebel Trust, 2020) by allowing children to develop further in an outdoor environment it promotes a ‘whole child’ approach, that we are not just thinking within limited domains of development.
Other influential educational theorists can be seen to have ‘stamped their mark’ on the Curriculum for Wales with theorist Margaret McMillan shown to have made her own impact on the new curriculum. As stated by Joyce (2012) “Knowledge of the wider world as an essential part of their education and important key to raising self-esteem and self-worth” (p.80) this shows how McMillan wanted pupils to engage with environment and wider world to be able develop not only physically but across the affective domain. This is supported by Welsh Government (2020), as they discuss in the new curriculum that learner should be able to “engage and connect with the natural world build empathy for the environment” by tapping into this philosophical way of thinking it allows for the students to build a bond with nature and have an appreciation for experiential learning whilst supporting each individual’s empathetic connection with nature.
Maria Montessori is another educational theorist that has been seen to have had influence on the way the Curriculum for Wales has been implemented. In her own pedagogical approach, it has links to the development of experiential learning and a connection to environment is at the core of her approach. With Caprara and Macchia (2018) relaying Montessori’s ideology as “Contact with nature should be completely inhabiting the encounter between the child and the external environment, not confined to specific, structured activities” (p.224) by allowing for children to completely inhabit the outdoors it allows for further experiential learning and discovery. This is supported by Welsh Government in the Curriculum for Wales (2020) by stating “Outdoor environments can provide unique opportunities … and explore their physical potential” in relation to Montessori’s ideology it shows that engaging with experiential learning and the outdoors can provide opportunities to reach their own physical potential and excel and develop further.
The influence of a child-centred approach to learning through the curriculum is common in many international pedagogical approaches, such as the Te Whariki approach from New Zealand, Reggio Emilia from Italy and Forest Schools from Denmark. As stated by the Welsh Government in the new Curriculum for Wales (2020) “Learners should be given opportunities to express themselves and develop creatively in physical activity”. By allowing learners this freedom within the new curriculum to develop and improve themselves, it shows an influence from the Te Whariki approach. In this approach the style of teaching is very much open-ended and allows for freedom by the learners in what they are doing and what they are hoping to achieve. As cited by Dalli (2011) the influence for Te Whariki is very much a child-centred approach with them having freedom to be ‘individual learners’ and to be able to have experiences specific to themselves. 
From Reggio Emilia, we see influences of reflection in the Curriculum for Wales. This is shown when Hewett makes comment on the role of the facilitator in the Reggio Emilia approach in regards to reflection, stating that “In order for a teacher within a Reggio Emilia school to successfully carry out his complex role, it is important that he engage in continuous reflection” (2001, p.98) then going further to elude to the importance of having discussions throughout the teaching with the whole community, remarking “yes, even the children” (Hewett, 2001, p.98). This has particular influence on the Curriculum for Wales as it is outlined that “Schools are encouraged to provide learners with opportunities to reflect on the short-term, medium term and long term” (Welsh Government, 2020).
Forest Schools, from Denmark have a similar approach to that of Curriculum for Wales and Te Whariki in the respect of it being a child-centred approach. Whilst also we can see influence from Forest Schools in terms of the environment created, with Maynard (2007) noting that the environment can offer ‘numerous developmental and educational advantages’ going further to state, “children can build on a much bigger scale and experiment with materials and sound without fear of being admonished for making a mess or being too noisy” (Maynard, 2007, p.321). This has further influence over Curriculum for Wales, as stated by Welsh Government in regard to designing the curriculum that students should “be afforded the space to generate creative ideas” with the hope for these creative ideas to then have further influence on a ‘ever changing world’ (Welsh Government, 2020).
Curriculum for Wales also has elements of Physical Literacy skills embedded into its curriculum. Throughout the foundations of this curriculum, in particular its ‘Principles of progression’, you can see elements of Physical Literacy coming through. Welsh Government (2020) dictates in the Curriculum for Wales that is learners have “Motivation competence in a skill” and to increase “accuracy and proficiency”. With Wainwright (et al., 2016) stipulating in her research that “Early childhood curricula are of particular significance in the development of physical competence”. By acknowledging the ‘mastery of a skill’ within its own curriculum the Welsh Government are showing that Physical Literacy has an important influence over the foundation-phase of the Curriculum for Wales. 
Curriculum for Wales also are trying to close gaps in development from the previous curriculum, by allowing for engagement in more than physical domain of Physical Literacy. The issue was highlighted by Stodden (2008; cited in Jurbala, 2015) that there is a connection between engagement with additional domains of physical literacy and prolonged attainment to physical activity. Stating “As Children move from childhood to adolescence, an obvious and significant ‘physical activity divide’ will occur between low-skilled, inactive children who perceive themselves as poorly skilled, and their highly skilled, more active counterparts who find physical activity rewarding and fun” (Jurbala, 2015, p.371). By highlighting that there is division between physical activity levels and ‘fun’ or enjoyment levels, it shows that ‘tapping’ into the affective domains of physical literacy will likely increase levels of physical activity through to adolescence stage. Welsh Government have concluded the similarly by including progressions at the foundation stage of Health and Wellbeing that engage further domains, stating “Progression in health and well-being occurs across a wide range of skills, including: physical, emotional, psychological and social skills’ (Welsh Government, 2020). 
As well as this Welsh Government (2020) have also implemented Physical Literacy elements into the curriculum by ensuring that its learners develop ‘tools’ that pro-long physical activity throughout their lifecourse. By stating that “Learners will be encouraged to develop confidence, motivation, physical competence, knowledge and understanding that can help them lead healthy and active lifestyles which promote good physical health” (Welsh Government, 2020) it shows that if individuals engage with these components, it will provide a fundamental platform for ‘active lifestyles’ that increase participation of Physical Activity throughout their life-course. This is supported by Tremblay and Lloyd (2010; cited in Jurbala, 2015), with themselves alluding to ‘the foundation of skills or tools’ and how it effects participation throughout our lives. They state, “Physical Literacy is the foundation of skills or tools … that children need to possess or develop in order to receive the inherent benefits of taking part in physical activity and sport for life-long enjoyment and success” (Jurbala, 2015, p.372) by implementing these teachings of physical literacy to effectively ‘tool-up’ our learners at the foundation phase we are providing them the platform for continued participation.
The importance of play is evident by the way the Welsh Government (2020) has set up its new curriculum. Curriculum for Wales is focused on play having active role for its learners through experiential learning in the classroom as well as outdoors. With the Welsh Government (2020) stipulating that “The use of natural open-ended resources enhances the development of imagination, creativity and curiosity”. This can be supported by Wainwright who identifies that ‘play based active learning’ and ‘the use of the outdoors’ having highly active effects on pupils engagement in learning tasks (Wainwright et al., 2016). 
When continually analysing Curriculum for Wales you can see elements of Lev Vygotsky throughout its pedagogical approaches. With his ‘Zone of Proximal Development’ thought of throughout its approach to play, with the Welsh Government (2020) remarking that “It (Play) should be valued by all practitioners as both an end in itself and as something that they should observe closely with the clear aim of seeing how it can enhance learning.” by applying this to Vygotsky’s Zone of Proximal Development, it assist practitioners to see where instruction will be needed to assist in the development of learning and where experiential learning is needed. 
Vygotsky’s influence continues through the Curriculum for Wales by looking at its approach to play you can see how the learners have influence over their interactions with their own surroundings and environment. Vygotsky (1933; cited in Bodrova and Leong, 2003) stated that “A child learns to consciously recognize his own actions and becomes aware that every object has a meaning.” (p.189). meaning that a child recognises their own influence on the environment that surrounds them by consciously acquiring information to help them. Bodrova and Leong support this by stating “The purpose of learning is more than acquiring and transmitting a body of knowledge; its involves the acquisition of mental tools” (2003, p.186) through the acquisition of such ‘tools’ it allows for the child to continuously learn and develop a sense of self-awareness in their own environment. This can be seen to influence play in the Curriculum for Wales as stated by Welsh Government (2020), “Play is not only crucial to the way learners become self-aware and the way in which they learn the rules of social behaviour, it is also fundamental to physical, intellectual and creative development”. By allowing the conscious development of self-awareness through play it allows for the child to develop not only the physical domain but also engages further affective and cognitive domains.

In summary, this essay has looked at how the Welsh Government (2020) has created the Curriculum for Wales lays foundations of Physical Literacy through Playful Pedagogy whilst incorporating the outdoors. We have looked at how initial educational theorists such as Fredrich Froebel, and his principles (Froebel Trust, 2020), have firm of connection with the outdoors. Margaret McMillan (Joyce, 2012) and Maria Montessori’s (Caprara and Macchia, 2018) approach to participation in the outdoors. Then at the international influence on the curriculum, looking at Te Whariki (Dalli, 2011), Reggio Emilia (Hewett, 2001) and Forest Schools (Maynard, 2007) and how experiential learning, reflection and thinking creatively to develop educational advantages can be included. Thirdly, this essay explored how Physical Literacy is supported by the Curriculum for Wales for development and mastery of skill (Wainwright et al., 2016) to acquire ‘tools’ (Stodden, 2008; cited in Jurbala. 2015) to set up life-long participation in Physical Activity (Tremblay and Lloyd, 2010; cited in Jurbala, 2015). Finally culminating in a look at the importance of ‘play’, in the curriculum, and how it can develop ‘highly active’ engaged students (Wainwright et al., 2016) as well as looking at Vygotsky’s Zone of Proximal Development and Vygotsky’s influence on interaction with the environment (Vygotsky, 1933; cited in Bodrova and Leong, 2003). In conclusion, the Welsh Government (2020) have laid foundations within the Curriculum for Wales to allow for student to be supported and engaged within their development of Physical Literacy, whilst also having ample opportunity to engage with the outdoors in a way that supports a ‘Play’ pedagogical approach to learning.
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