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Introduction

Over the last few decades, there has been a shift in research to suggest that the practicum of teaching has changed and questions how student teachers should form their professional identities (Romeu et al, 2020). It is recommended that students visiting the classroom and observing teaching, ‘get to know the real world of schools and classrooms and what it means to interact with students and teachers on their problems and challenges within teaching’ (Flores, 2016, p.204). Gore and Zeichner (1991) completed a research project on the learning needs of university students, the research suggests that removing the analysis of action research reports, and adopting a more reflective approach would be more beneficial to student teachers. Facione (1990) agrees with this concept and opines that critical thinking and reflection can influence student teachers' present and future academic and work context. Errington, (2011) states that scenario-based learning (SBL) intertwined with research and reflection will enable graduates to explore an issue and build on their tacit knowledge.

The term ‘Critical Incident’ in teaching was first contextualised by David Tripp in 1993. Tripp (1993) describes critical incidents as ‘a common place event which takes place in the classroom’. A critical incident does not need to be a serious or dangerous event; rather “critical” is to be interpreted as relevant or important to the person within or observing the incident. Brookfield (1995) built on Tripp’s framework and went further to suggest that once you have experienced a situation you need to consider and reflect on the situation through four different lenses. The lenses which applies to this research is a ‘Theoretical lens’, by using this lens you can assimilate the experience, consult with literature and contextualise theories to improve future practice. Brookfield (1988) raises concerns in the context that the prescriptive model describes our behaviours and what we perceive as critical incidents link to a paradigmatic approach of deep-seated beliefs. It must be considered that deep-seated beliefs or biases will play a part in determining what is a critical incident is to one person could be different to someone else.

This research aims to look at an observed critical incident through a theoretical lens of behaviourism, motivation, and engagement and classroom sizes using scenario-based learning, with a reflective approach on what are the next teaching and learning steps that can be taken forward in the researchers' future practice.



The role of critical reflection

What it means to critically reflect has been debated over several years, therapists, researchers, and educators being the most prominent researchers (Brookfield 1987; Mezirow, 1994; Boud et al, 1995; Johns 2004). Before you can reflect on practice it is proposed that you should understand the concept of being critical. Bloom (1956) suggests that critical thinking is a key skill that is often only linked to academia but is also applicable in teaching and working life. In Blooms’ eight-step model he defines that there are a series of steps that link into a ‘thinking triangle’. Bloom advocates that following the triangle it will enable critical thinking to make informed judgments or justifications, once you have critically analysed and synthesised an ‘event’ there could be a shift in tacit knowledge and a change in behaviours through the links between ideas and theory. Within this theory, Bloom never referred to reflection, but it could be argued that to follow the steps of criticality you have to reflect on previous information to progress within the triangle. 

Reflective practice is heavily documented by Schon (1983) in his influential books, Schon’s analysis has influenced training, development, and conceptions within many different practices and industries (Kinsella, 2010).  Schon’s theory of reflective practice advocates “thinking on your feet” and “keeping your wits about you” suggesting that not only we can think about doing something but that we can think about something while doing it (Schon, 1983, p. 54).

Manen, (1995) criticises Schon’s theory and suggests that there is no time to reflect, when the teacher is engaged in pedagogy and the children are being taught, how can reflection take place in such a busy environment. Manen (1995) does consider that there may be gaps in teaching in which reflection could take place however, does not view it beneficial as the depth of analysis could not be as deep as necessary to enact a behaviour change. Korkko, (2019) more recently supports Schon and completed a study based on teachers and supervisors during one practicum period. Within this study, the results showed that critical reflection was beneficial for teachers as this gave them the underpinning theoretical concepts, alongside the practical knowledge within the classroom. 

Shandomo (2010) asserts that critical reflection is key for any future teaching by reflecting on previous practice or future practice, reflection is linking into the constructionist theory (Vygotsky et al,1997), the teacher will construct new tacit knowledge themselves through being critical with theory as alluded to by Bloom (1956) and can construct new ideas formulated from their reflective practice (Piaget, 1961). An interesting link is these are key areas listed within the four proposed pillars in the National Curriculum in Wales, where teachers will be developing their curriculum, assessments and developing learners in ‘Critical thinking and problem-solving and Personal effectiveness’ of which, critical reflection is dominant (Donaldson, 2015). By reflecting on teaching practice, the teacher can ensure they are utilising the correct teaching practice in line with the Curriculum changes forementioned.
Observation school and class context

The observation was completed online through YouTube videos due to one of the researchers’ children testing positive, this has had a limitation on the contextualisation and synthesis to the background to the school as there was no information provided in the comments of the video. Even though the research was not completed face to face within a school, the researcher, however, will still consider the BERA (2018) guidelines and ensure that any recommendations and suggestions will be in line with the code of ethics and standards.

Critical Incident relating to Donaldson 4 purposes 

The video starts by showing a very overcrowded classroom with approximately 28 -30 children. The class is a year 8 maths lesson and is set in a dictatorial context where the teacher is very stern and requests hands up to answer questions. All the desks are facing forward and the children are all sat upright observing the teacher writing out maths questions on the whiteboard. Every question the teacher asks including the starter is set by time limits and there is no opportunity to allow pupils to ask questions. When a pupil attempts to speak the teacher talks over the top of them and does not allow the pupil to continue talking. 

When going through the answers to the starter, the teacher gives the exact answer and does not explain the adequate technique to get from the question to the answer. The children mark their work and the teacher requests a thumbs up on who got the answers correct. When the teacher singled out a pupil to answer one of the questions the class laughed that the response given was incorrect. The camera zoomed in on one pupil who had not answered all of the questions with the time frame allocated, when going through the answers the pupil stopped and looked around to see what the other pupils were doing when the teacher asked who completed and understood the task the pupil but their thumb up to indicate everything was completed and understood. 

According to Baumrind (1971, p.7), ‘The authoritarian style tends to be characterised by numerous behavioural regulations and is often seen as punitive and restrictive, the teacher's character is sometimes perceived as being cold, even punishing’. The body language by the children certainly appeared that the teacher seemed ‘cold’ and in a non-nurturing collaborative environment which could be considered demotivating and a disengaging environment. 

This classroom context could question collaboration in the teaching standards model by the lack of supporting and developing others, this incident also questions Donaldson’s four purposes model, within the pillars of the new curriculum (Donaldson, 2015) the aim is to promote healthy confident individuals, by being in a dictatorial/authoritarian environment the nurture and compassion are eroded as suggested by Baumrind (1971). However, maths as a subject is very black and white, the answer is either correct or incorrect and the researcher must take into consideration that discussions in practice may not be as beneficial in maths as other subjects in the curriculum.
Literature Review

Pollard (2012) suggests that there are three major learning theories; Behaviourism, (Skinner, 1954) Cognitive (Piaget, 1961), Constructivist (Vygotsky, 1978). Skinner (1954) made the biggest contribution to the behaviourist element of psychology where he completed a test in a maths class. This test is similar to the critical incident shown in this report. Skinner (1954) asserts that humans can learn by repetitive conditioned behaviours, he believes that a child can program themselves to learn but only if they are programmed to the surroundings of teaching, however, if the teacher is to use Coercive power in the classroom this can instil anxieties in the students and therefore, have a negative effect on pedagogy which in turn influences disengagement. 

Kahn (1990) first coined the term ‘Engagement’ in a management context on how employees react in work to the environment describing those employees need to use physical, emotional, and cognitive levels to remain motivated. Wang and Degol (2014) describe engagement as goal-directed behaviour and is something that is part of motivation. This is also suggested by Maslow (1943), within the pyramid model of the hierarchy of needs, if one of the five needs are not met then a person will never reach self-actualisation. 

Bronfenbrenner (1994) advocates another perspective that pupils will thrive if they are engaging in positive and challenging activities with positive interactions with teachers and peers. This suggests that no matter what the environment they are being taught if the activity is challenging enough, they will be automatically engaged. Vygotsky (1978) through his writings on social constructivism, defines that knowledge is formed through social interaction in the Zone of Proximal Development (ZPD). The Zone of Proximal Development is a distance in which independent learning can take place through group problem solving and then problem-solving with guidance. Chaiklin (2003) criticises both of these theories as neither account for the level of capability of each individual and not one of the commentators explain the process of learning development or how development occurs in conjunction with motivation and engagement. 

Interestingly, the most prominent researcher on motivation and learning and development is Carol Dweck (1999) who intertwines motivation and learning with achievement goals and a growth mindset. Dweck postulates that pupils either have a fixed mindset or a growth mindset and by nurturing the pupils out of their comfort zone and coaching them into believing they can achieve a higher level of intelligence, they are intrinsically motivated to engage with the task to achieve the higher grade (Dweck, 2014). At this point, it could open the nature versus nurture concept but this would be outside the scope of this report.  

The fixed and growth mindset reinforces the majority of the researchers aforementioned; Wang and Degol’s goal-directed behaviours, the five needs in Maslow’s hierarchy of needs, and Bronfenbrenner’s concept of positive and challenging activities. Controversially, Editorial Projects in Education completed a survey and suggests that over 80% of teachers who have implemented Dweck’s suggestions have failed to make effective changes in their classrooms. Dweck challenged this and argues that the way the mindset focus had been implemented was the reason for failure to achieve higher grades in the circumstances presented. Similarly, Fredricks et al (2004) opine that for a student to be engaged through the behaviour model, the classroom should involve interactive tasks and promote positive conduct. It is also suggested that learning is put on the learner to engage, if the learner is focused on achievement, they can achieve the reality of higher grades. This theory again reinforces the growth mindset concept by Dweck.

In summary, it is clear through the theory that motivation, engagement, and positive mindsets are interlinked and key to enabling pupils to achieve higher attainments, however, to achieve this time needs to be given by the teacher to instil positives to believe they can achieve. When the teacher is engaged in pedagogy how much time can be given to each pupil to instil these concepts for achievement? Nevertheless, there are numerous ‘hits’ on both YouTube and the Ted Talk presented by Dweck with positive commentary to suggest that this theory should be considered in future practice.

Class sizes and classroom environment should also be taken into consideration. It is common knowledge that from 2002 births have increased year on year within the United Kingdom. Therefore, class sizes are being increased due to the rising population and the lack of schools in demographical areas (Lough, 2020). Research into the debate around class sizes has been mentioned for decades (Hattie, 2005; Blatchford & Lai, 2012; Ecalle et al, 2019). Teachers, parents, and Government policymakers believe that smaller class sizes positively impact the academic achievement of the children (Graue et al., 2009). 

A study called Project STAR (Student-Teacher Achievement Ratios) is the most prominent resource found in literature, the project was based in Tennessee in 1985 and was conducted on approximately 7,000 students in 329 classrooms in 79 schools. The project lasted over five years within the findings of the research on reducing class sizes had a positive effect on student attainment (Shin and Raudenbush, 2011). Koc and Celik (2015) also assert that the project was a success and built on the framework completed by Project STAR analysing data from schools within Turkey, within their findings there was also a positive correlation that smaller classes had a positive impact on learning due to a lower teacher to pupil ratio. However, it should be acknowledged that both of these studies we completed outside of the United Kingdom, but does give relevance due to the large size and time frame the study was conducted over. 

Blatchford et al, (2005) completed a study in the United Kingdom over three years, within the findings there was no evidence to support that reducing class sizes had any effect overall, however, did have a positive effect on lower achievers and those from the lower socioeconomic backgrounds. Hattie (2005) compared the majority of findings completed and argues that the only reason why there have been positive outcomes is due to enhanced engagement and a reduction in inattention and withdrawal behaviours. Hattie however, does conclude that the costs to have a lower pupil to teacher ratio could be counter-productive due to funding. Similarly, Denny and Oppedisano (2013) also completed comparative research, within the findings of this study they also concluded that withdrawal behaviours were reduced however, interestingly students do better in mathematics if the classes are larger. They also note and consider the cost implications which would be needed to implement this across the school’s long term. 

In short, there are positives to reducing class sizes, one to one teaching can have a positive influence on lower attaining pupils and also support the increase of additional learning needs students in schools. To reduce the current class size would come with a heavy cost to the local councils and services within the demographical areas. The costs of students through university and follow up training to an adequate standard could put unnecessary pressures on already struggling councils. The space of additional classrooms would also need to be considered and the Government are still proclaiming austerity, making financial cutbacks in the public sector, therefore would not sanction an agreement to over inflate the volume of teachers to offset the classroom sizes at this present time.  

Reflection, Evaluation and Next Steps (700)

Many reflective models can be used for reflection, Gibbs (1988) and Kolb (1984) are the most prominent in searching for reflective models. Gibbs’s framework is a very in-depth model which questions thoughts and feelings around an incident or observed behaviour.  Kolb’s framework incorporates thoughts and feelings but takes it a further step by providing a holistic appreciation of the learning experience.

Based on the comparison, the reflection that will be used for this assignment is Kolb's reflective model. Kolb (1984) created a model which is known as “experiential learning”. The foundation for this model is that our own experiences are reviewed, personally analysed with reflection on how it felt and then evaluated to enact change. Once all of this has taken place the process cycle then returns to the beginning. The four pillars in the model will be used as headings as guidance through the reflective process.

Concrete Experience

Within the YouTube video, the teacher was very stern, it brought back memories of when I was in school and the teacher would go around the room asking quick-fire questions on times tables. I felt very uneasy and nervous for the children. I am aware that my own biases were playing a part and this has influenced the reason why I have chosen this video as a critical incident.  No pupil is allowed to ask a question and should they attempt to question anything they are talked over which made me question the learning techniques, if a pupil is not allowed to ask any questions how are they going to learn the processes required to formulate the correct answer and take the information from knowledge to tacit knowledge to enable memory recall. 

The pupils were of closed body language and seemed nervous when trying to write the answers to the questions given in the time allocated for the task, this suggests that the teacher was more time-driven than teaching the correct process. The classroom seemed overcrowded and all the desks facing forward which suggests there was no group working or collaboration with other students, this was not exam conditions, therefore, students could be allowed to discuss in communities of practice the methods and processes to reach the required answers.

Reflective Observation

This is a difficult area in which to reflect as I was not present in the classroom and therefore details are limited. I cannot answer why the teacher would act the way they did within the classroom nor could I gauge the interaction that was presented after the cut of the video. I cannot see how this was a one-off environment as the behaviours demonstrated by the pupils suggests that this environment is normal to them. On reflection if I was in the classroom, I would feel nervous possibly anxious and scared to ask a question, if I got the answer wrong, I certainly would not have put my hand up to ask a question and would be frightened to be picked out to answer the questions presented. Having watched the video numerous times I cannot see any positive factors in the classroom which could be perceived as an act that worked well.  

Abstract Conceptualisation

Within the literature review, Skinner (1954) states that humans can learn by repetitive conditioned behaviours this was shown in the video where pupils accepted the environmental context they were in but were still completing the tasks on demand. Whether they were learning anything cannot be measured from the video shown. It is clear in the video that the teachers' focus is totally on the pedagogy of the classroom and not the motivation, engagement or behaviours of the pupils and not reflecting on their practice, this supports the theory presented by Manen and questions the theory by Schon. 

Active Experimentation

In my teaching practice, I will ensure the environment is engaged and healthy whilst there is a requirement of focus and attention, I will ensure that if a pupil desires to ask a question the environment will be safe for any question to be asked. I will try to ensure where possible the lessons will be interactive and fun after all whilst there is a formative process to follow, fun and interactive games can be part of the curriculum. I will try to ensure that any tasks that need to be time-constrained are achievable and timely in line with SMART goal achievements.  But most of all I will strive to create a supportive, collaborative and engaged cohort who are motivated to learn and believe they can achieve the targets and exam results they desire. 
Conclusion (300)

To conclude it is clear that for a learner to be able to reach self-actualisation and achieve higher grades, they must be motivated to learn. The environment must have the right physical, emotional and cognitive stimulation to achieve. If the classroom is of a dictatorial context this could create the anxieties alluded to by Skinner (1954) inhibits the ‘safety’ part of the pyramid with Maslow (1943) leaving the children insecure about the subject being taught. The tasks should be interactive and focused with the autonomy to work singularly or as part of a group known as communities of practice but with formulating guidance taking into consideration each individual learners needs and requirements. Benchmarking on a competency framework documenting the capability of each learner with steps on how to develop should keep pupils motivated and engaged.     

Following and understanding the fixed and growth mindset of pupils and ensuring they have the confidence in the tasks presented. Setting mini targets towards the end goal and giving praises where possible. Give clear guidance on the learning outcomes as presented by Dweck as without the mini goals and guidance, the student attainment will not be achieved. If the opportunity to have support in the classroom from teaching assistants, students or peers were an option these could be utilised to reduce the classroom size in breakout groups as suggested by Hattie. The main focus going forward will be to create a supportive, collaborative and engaged cohort who are motivated to learn and believe they can achieve the targets and exam results they desire.

Overall, through reading the literature and reflecting on practice, if you can have small class sizes and create an environment to promote a growth mindset your pupils will be motivated and engaged to learn, therefore, will have a positive output of student attainment. 







References 

Blatchford, P., & Lai, K.C. (2012). Class size: arguments and evidence. In B. McGraw, E. Baker, & P. P. Peterson (Eds.), International encyclopedia of education (3rd ed.). Oxford, UK: Elsevier.

Blatchford, P., Bassett, P. and Brown, P., (2005). Teachers' and Pupils' Behavior in Large and Small Classes: A Systematic Observation Study of Pupils Aged 10 and 11 Years. Journal of Educational Psychology, 97(3), pp.454-467.

Bloom, B.S. (1956) Taxonomy of Educational Objectives. Handbook 1, Cognitive Domain, London, Longman.

British Educational Research Association [BERA] (2018) Ethical Guidelines for Educational Research, fourth edition, London.

Boud, D., Keogh, R. and Waller, D. (1995) Reflection: Turning Experience into Learning.
Kogan Page: London.

Brookfield, S. (1987) Developing Critical Thinkers: Challenging adults to explore alternative ways of thinking and acting. Milton Keynes: Open University Press.

Brookfield, S. (1995). Becoming a Critically Reflective Teacher. San-Francisco: Jossey-Bass.

Bronfenbrenner, U. (1994). Ecological models of human development. In T. Husen & T.N.
Postlethwaite (Eds.), International Encyclopedia of Education (2nd ed., vol. 3). Oxford: Pergamon Press.

Chaiklin, S. (2003). The zone of proximal development in Vygotsky’s theory of learning and school instruction. 39-64

Denny, K. and Oppedisano, V., (2013). The surprising effect of larger class sizes: Evidence using two identification strategies. Labour Economics, 23, pp.57-65.

Donaldson, G., (2015) [Online] Successful Futures. Available at: https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf. (Date Accessed: 05/10/2021)

Dweck, C. S. (1999) Self Theories: Their Role in Motivation, Personality, and Development. Hove: Psychology Press, Taylor and Francis Group.

Dweck, C., (2014). Carol Dweck Ted Talk. [video] Available at: https://www.youtube.com/watch?v=hiiEeMN7vbQ [Accessed 7 October 2021].

Ecalle, J., Gomes, C., Auphan, P., Cros, L. and Magnan, A., (2019). Effects of policy and educational interventions intended to reduce difficulties in literacy skills in grade 1. Studies in Educational Evaluation, 61, pp.12-20.

Errington, P. (2011) Mission possible: using near-world scenarios to prepare graduates for the professions. International Journal of Teaching and Learning in Higher Education, 23 (1). pp. 84-91.

Fredricks, J., Blumenfeld, P. and Paris, A., 2004. School Engagement: Potential of the Concept, State of the Evidence. Review of Educational Research, 74(1), pp.59-109.

Flores, M. and Gago, M., (2020). Teacher education in times of COVID-19 pandemic in Portugal: national, institutional and pedagogical responses. Journal of Education for Teaching, 46(4).

Gibbs G (1988) Learning by Doing. A Guide to Teaching and Learning Methods. Further Education Unit, Oxford Polytechnic. Oxford

Giralt Romeu, M., Liesa Hernández, E., Mayoral Serrat, P. and Becerril Balín, L., (2020). Student teachers’ positioning with regard to their key learning experiences in the first practicum. Quaderns de Psicologia, 22(2)

Gore, J. and Zeichner, K., (1991). Action research and reflective teaching in preservice teacher education: A case study from the United States. Teaching and Teacher Education, 7(2), pp.119-136.

Graue, E. Rauscher, E. Sherfinski, M., (2009) The synergy of class size reduction and classroom quality. The Elementary School Teacher, 110 (2) (2009), pp. 178-201

Hattie, J., (2005). The paradox of reducing class size and improving learning outcomes. International Journal of Educational Research, 43(6), pp.387-425.

Johns, C. (2004) Becoming a Reflective Practitioner (second edition). Oxford: Blackwell
Publishing.

Kettle, B., & Sellars, N. (1996). The development of student teachers’ practical theory of teaching. Teaching and Teacher Education, 12(1), 1–24.

Kinsella, E., (2010). Professional knowledge and the epistemology of reflective practice. Nursing Philosophy, 11(1), pp.3-14.

Koc, N. and Celik, B., (2015). The Impact of Number of Students per Teacher on Student Achievement. Procedia - Social and Behavioral Sciences, 177, pp.65-70.

Kolb, D.A. (1984). Experiential learning: experience as the source of learning and development. Englewood Cliffs, NJ: Prentice Hall.

Korkko, M., (2019). Towards Meaningful Reflection and a Holistic Approach: Creating a Reflection Framework in Teacher Education. Scandinavian Journal of Educational Research, 65(2), pp.258-275.

Lough, C., 2020. Secondary school class sizes up to biggest in 19 years. [online] Tes. Available at: https://www.tes.com/news/secondary-school-class-sizes-biggest-19-years [Accessed 7 October 2021].

Manen, M., (1995). On the Epistemology of Reflective Practice. Teachers and Teaching, 1(1), pp.33-50.

Mezirow, J. (1994) Understanding transformation theory. Adult Education Quarterly,
44(4) pp. 222–235.


Panthi, R. K. (2016). Socially just pedagogy in a mathematics classroom. First International Conference on Transformative Education Research and Sustainable
Development. Nepal: Kathmandu University School of Education

Piaget, J. (1961) ‘A generic approach to the psychology of thought’, British Journal of Educational Psychology 52, 151-61.

Pollard, A., (2012). Readings for reflective teaching. London: Continuum.

Research Centre., (2016). Mindset in the Class Room - A National Study of K-12 Teachers. [ebook] Bethesda: Editorial Projects in Education Inc. Available at: <https://epe.brightspotcdn.com/0d/a4/49a22bcf4f899a36427c6d7859c6/ewrc-mindsetintheclassroom-sept2016.pdf> [Accessed 7 October 2021].

Schon, D.A. (1983) The Reflective Practitioner: how professionals think in action. New York: Basic Books.

Schon, D.A. (1987) Educating the Reflective Practitioner: Toward a new design for teaching and learning in the professions. San Francisco: Jossey-Bass.

Shandomo, H.M. (2010). The role of critical reflection in teacher education. School-University Partnerships, 4, 101–113.

Shin, Y. and Raudenbush, S. (2011). The Causal Effect of Class Size on Academic Achievement. Journal of Educational and Behavioral Statistics, 36(2), pp.154-185.

Tripp, D., (1993) Critical incidents in teaching. London: Routledge.
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[bookmark: _Hlk83302534]Appendices 

OBSERVATION / FIELD NOTES
Record 1
	Date and time, year group:  Year 7 – Spanish – Youtube Video 


	[bookmark: _Hlk83299433]Where and When: Context of the observation – subject/AOLE, general classroom context

Year 7 class being taught Spanish, it is a bust classroom that is full with little room to move. The teacher advises that this session will be on hobbies working on the future tense and the aims would be to get to level 5.



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The teacher started with a memory recall from the previous lesson this is a positive as it checks understanding from the previous lesson. The teacher then asks the class what tense the pictures are, the same person responds present tense to which the class responds ‘going to do’ the teacher then swaps from Spanish to Math? The camera then pans to 2 children trying to work out percentages and fractions in a Spanish class, none of which were in Spanish. The 2 children were also struggling with the task and working together which is good for shared knowledge. 


	Areas of possible exploration: what do you think could be” under the hood” in these incidents? What avenues of research could you consider?

I was confused as to why they were completing maths questions in a Spanish Lesson, basic numbering is all that should be taught in a Spanish lesson and maths for a maths lesson. This would encourage thought to be given to the 9 principles of critical incidents in Farell (2008) the key ones for this incident would be:

Space – due to classroom size and space
Objectives and Activities – The objectives were mismatched against the activities presented
Attention Spans – if the task is not clearly presented this can cause confusion with the pupils.

This is also alluded to by Hiller (2005) who suggest that large class can have an impact on intrinsic motivation, by teaching large classes learning can be slow and limited. 

Donald Shon (1983) suggests that reflection occurs when we are surprised, coming from a business background knowledge this raises concern that the objectives and outcomes in the video are different to what the teacher had detailed this would be alarming to the researcher as the outcomes should always match the learning objectives. 

Similarly, this is opined by Brookfield (1988) who suggests that this is called reflective scepticism in the prescriptive model whereby he describes our behaviours and what we perceive as critical incidents link to a paradigmatic approach of deep-seated beliefs, this incident links with this and should be explored.

Henderson (1992) also questions the belief that there should be certain outcomes when observing and teaching.

How does this contribute to the teaching standards? When questioning why this matters it demonstrates the children would be confused and could disconnect from the learning context, and asking why does this matter? It links to the pupils not knowing what they are doing and therefore limits pedagogy in advancing students. (Learning outcome and well-being)


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)






Record 2
	Date and time, year group: Year 7 Geography – Youtube 


	Where and When: Context of the observation – subject/AOLE, general classroom context

Yeah 7 Geography, class is a busy one with lots of children.





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The teacher asked the class what term is used for the weather asking various pupils who all answered incorrectly. Whilst the teacher did give positive reinforcement when answering the question incorrectly the teacher did not stop and continued until she eventually gave the correct answer. When the teacher realised that the pupils did not know the answer she responded negatively with ‘wow, we will need to revisit this later on when your understanding has grown.

The teacher then asked the class by show of hands who is level 4, 5 and 6 which suggests the teacher did not know the ability of the class and the work has been set on presumptions and not actual working levels according to ability. When teaching starts the children are looking around the room with confused faces, this suggests that they do not understand the work that has been set or what they are to complete. One pupil puts his hand up to ask a question, the teacher responded by asking him to put it down. Another pupil is staring at the teacher and not written anything the teacher did not pick up on these body language signals. 



	Areas of possible exploration: what do you think could be” under the hood” in these incidents? What avenues of research could you consider?

It is possible to the teacher is a supply teacher and did not know the target levels they were working towards. Again, as per the previous theories expressed this could be due to the researchers' personal inner beliefs of motivation and setting framework which is understandable, within my role as a manager body language are a key signal of understanding as alluded to by Brookfield (1988) and Henderson (1992). 

Within the standards model, this incident falls short in the link to pedagogy and ‘managing the learning environment’ by learners understand the context and the teacher is promoting positive learning habits and progression to learning as there was no clear plan for progression. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)



Record 3
	Date and time, year group: Year 8 -   Maths - Youtube 


	Where and When: Context of the observation – subject/AOLE, general classroom context

Class is very full and pupils are sat on straight desks facing forward. Appears to the very regimental. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The room is set in a Dictatorial context the teacher is very stern and requests hands up to answer questions, every question including the starter is set by time limits and does not allow pupils to ask questions, when a pupil does speak the teacher talks over the top of them so they are quiet. When going through the answers to the starter the teacher gives the exact answer and does not give an explanation on the technique to get from the question to the answer. The children mark their work and the teacher requests a thumbs up on who got the answers correct. 


	Areas of possible exploration: what do you think could be” under the hood” in these incidents? What avenues of research could you consider?

According to Baumrind (1971) ‘The authoritarian style tends to be characterised by numerous behavioural regulations, is often seen as punitive and restrictive, and students have neither a say in their management nor are they seem to need explanations; the teacher's character is sometimes perceived as being cold, even punishing’. The body language by the children certainly appeared that the teacher seemed ‘cold’ to them and could be considered disengaging. 

Kahn (1990) first coined the term ‘Engagement’ in a management context on how employees react in work to the environment describing those employees need to use physical, emotional and cognitive levels to remain motivated. If you turn this into the classroom where it is a dictatorial context it could be argued that these 3 behaviours are also prevalent in the school. If the pupil does not have the right physical environment with emotional needs met the cognitive levels will not increase. 

This is also suggested by Maslow (1943) within the hierarchy of needs, within the pyramid model if one of the 5 needs are not met then a person will never reach self-actualisation. Within the classroom context, this could question collaboration in the teaching standards model by the lack of supporting and developing others. This incident also questions one of the 4 pillars in the new curriculum as the aim is to promote healthy confident individuals, by being in a dictatorial environment the nurture and compassion are eroded. 

However, that being said, with maths it is very black and white there is no sort of answer as it is either right or wrong and the research must consider this when reflecting on this practice and investigate behaviour management theory should be explored further. This links to the behaviour and management theory of assertive behaviour. 



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
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