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Outdoor education plays a crucial role in complete learning and development, it enriches educational experiences and promotes physical health and well-being (French et al. 2021). Outdoor education leads to the development of experiential learning, environmental awareness, and personal growth. The importance of hands-on experiences and reflection in the learning process (Jeffs and Ord 2018). Outdoor education provides opportunities for learners to engage directly with their environment, applying theoretical knowledge in practical contexts and reflecting on their experiences to deepen understanding (Dewey 1938). Dewey outlines through his Experiential Learning Theory (1938) the importance of children, learning through experiences, that result in growth and creativity (Bates 2019, pp.20–21). Outdoor learning provides the optimal environment for Dewey’s Expereiential Theory (1938) to take place. Outdoor education promotes collaborative learning, problem-solving, and peer interaction, creating dynamic learning environments where learners can construct meaning through shared experiences (Gilbertson 2006, p.5). Vygotsky was a key influence in the development of Zone of Proximal Development Theory (ZPD) (1978). Zone of Proximal Development Theory (ZPD) (1978) emphasises the importance the role of social interaction and active engagement has for children and young people, for the application of knowledge to be constructed (Vygotsky 1978, pp.84–85). There are diverse benefits of outdoor education, including improved academic achievement, physical and mental health, social skills, and environmental awareness (Discover the World Education 2023). Policies and framework implemented at higher levels acknowledge the importance of outdoor education in promoting the overall well-being of learners. The New Curriculum for Wales places emphasis on outdoor learning as a fundamental element of education, incorporating outdoor experiences into different subjects and encouraging cross curricular connections. It highlights the significance of outdoor education in improving learning outcomes, cultivating a sense of environmental responsibility, and fostering personal growth (French et al. 2023). Outdoor Education is established and implemented differently across various educational settings. Primary aged learners will experience different opportunities to outdoor education than secondary age learners. Learners that access alternative provisions as part of education may also have different opportunities to outdoor education to those in primary and secondary education. Through this piece of writing the author will compare and contrast the scope and approach to outdoor provision in two types of educational settings.Element 1 - Essay

The first educational setting is an alternative provision in a mainstream secondary school that accommodates learners in years nine, ten and eleven. These learners’ range between the age of thirteen and sixteen. Learners are placed in the alternative provision for reasons such as behavioural, emotional, and social difficulties, as well as anxiety and attendance barriers. There are several learners within the setting who are diagnosed with attention deficit hypersensitivity disorder (ADHD) as well as oppositional defiance disorder (ODD). The school for the purpose of this piece of writing will be identified as School A. The second educational setting is a primary school that the authors two children attend. Learners in this setting can access pre-school through to year six. Learners range in age from three to eleven. The author will predominately focus on the outdoor education experiences that their eldest child experienced through different stages of primary school. The school for the purpose of this piece of writing will be known as school B. 
School A has introduced a 'woodlands Provision' for three-year groups. The provision, managed by an external provider, involves two adults conducting sessions for a two-hour duration. The Woodlands Provision offers various advantages, allowing learners to freely explore, take risks, and engage in outdoor activities away from the traditional classroom setting. However, challenges arise as the outsourced staff may lack the expertise to address behavioural issues and ensure learner safety. Incidents of injuries and learners wandering off have been reported, raising concerns about safeguarding. Additionally, adverse weather conditions can impact learners' participation. The financial constraints in education have led School A to discontinue the Woodlands Provision for the upcoming academic year. 
School B integrates outdoor education in a unique way compared to School A. Situated near a beach, School B incorporates beach activities into their curriculum from an early age. With the introduction of the new curriculum in 2022, School B initiated the '50 tasks to do before Year 6' program, which includes various outdoor activities such as paddleboarding, camping, and star gazing. Additionally, School B assigned a project to its year 5 learners to create a wellbeing garden for the entire school. This project required students to take charge from planning to execution, fostering creativity and teamwork skills. By engaging in outdoor projects, learners not only enhance their confidence but also benefit from cross-curricular learning opportunities in numeracy and literacy. This links closely with the Curriculum for Wales 2022. 
Both School A and School B provide chances for learners to participate in outdoor education. School A allows for a more casual and unrestricted approach, encouraging learners to play and explore the outdoor environment with curiosity. School B integrates outdoor learning into their curriculum from the early years to the end of primary school. While the outdoor learning at School B is more structured, it is also embedded as a whole school approach. Learners at School B have a variety of outdoor activities available to them, whereas School A has limited opportunities for outdoor learning, with access to woodlands being their sole option. School A outline on their website, 
‘Using the outdoor classroom has always been intrinsic in delivering the Foundation Phase Framework and the benefits of this in developing a love, appreciation and respect for nature and the environment as well as essential skills such as reflective and inquisitive thinking, resilience and adaptability, collaboration and communication skills are numerous and well documented.  Having so many outdoor and inclusive learning experiences included in our list of 50 things will enhance our curriculum offer and further enable us to ensure that the benefits of being and learning in the outdoors is accessible to all our pupils across the whole school’ (School B 2023).
This statement connects to the Curriculum for Wales 2022 as well as implementing a whole school approach. Unfortunately for School A the benefit of Woodlands Provision has not been identified as a necessity going forward and the learners will miss the only opportunity to access learning in the outdoors.  
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Element 2 - Flyer
EXPOLORING THE WORLD OF OUTDOOR LEARNING
Free Session for 11 – 14 Year Olds to Experience Fun Outdoor Activities Tuesday 24th April 2024 10am – 1pm









Why not come and enjoy outdoor learning where play is encouraged, and fun is to be had whilst also learning new skills.







		


Play, Fun, Games, Teamwork, Collaboration, Making Friends.



	


Fire Building, Marshmallow Toasting, Hot Chocolate Making
CYNEFIN
A place to feel at home.

Den Building, Shelter Making, Learning to Tie Knots.





‘Outdoor learning plays an increased role, both in and out of school, in supporting physical and mental wellbeing’ (French et al. 2023). 
Outdoor learning connects to all four of the Curriculum for Wales Four Core Purposes outlined below.
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Description automatically generated]‘Outdoor learning connects children and young people with the natural world, with our built heritage and our culture and society’ (French et al. 2021)
.

Cynefin represents the concept of linking individuals with the location they call home and where they receive the necessary support to interact with the surrounding environment (Welsh Government 2021)
.









(Ysgol Caer Elen 2024)

For further information or to book your child’s place please contact Amy – amy.drewett@yht.wales / 07580660311
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Element 3 – Risk Benefit Analysis

RISK BENEFIT ASSESSMENT

	Location / Activity:
	Woodlands Activities – Den building, fire building, Marshmallow toasting
	Date:
	25/03/2024

	Assessor:  
	Amy Drewett
	Review date:  
	25/03/2025




	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	WALK TO WOODS:
 
	Health and Wellbeing benefits of walking to Outdoor Learning Space
	Not staying with the group, contact with non-school staff, small flow of traffic
	Learners,
Staff,
Public
	· High visibility vest to be worn.
· Single filed walking to woodland area.
· Staff members to walk at the front and back of the line.
· Register to be taking at meeting point before and after walk to woodland area.
· Reminding of road safety before departure.
· Radio to be carried by staff members.
	Low

	WALKING AROUND OUTDOOR ENVIROMENT:
	Opportunity to learn about new environment, new plants / trees, opportunity to play and be free of normal classroom constraints.
	Cuts, scratches, thorns, slips, trips, or falls, losing sight of learners.
	Learners
	· Remind learners of safety precautions and behaviour.
· When staff member indicates return to base learners return to designated base area.
· Site assessed by staff member before learners’ arrival each day.
	Low

	DEN BUILDING:

	Opportunity for learners to have fun / play, learn skills such as knot tying and how to build a shelter using minimal items. 
	Injury from rope burns, misuse of tools, den collapsing and falling on learners / staff, risk of walking / running into ropes.
	Learners,
Staff,
Public
	· Learners are taught the proper method and procedure of knot tying. 
· Learners are explained safety procedures and plan for den building.
· Rope to be bright in colour such as blue so it stands out in woodland environment.
· Shelters to be made with light weight tarpaulin.
· In the events of high winds shelters / dens to be taken down.
	Low

	TOOL USE:
	New skills learnt, fine and gross motor skill development, opportunity 
	Risk of injury due to misuse of tools, or wrong use of tools for the relevant task. Tools to be used secateurs, loppers, sheath knife, mallet, skewers. Tools could be used as inappropriate behaviour. 
	Learners,
Staff
	· ‘Tool talk’ delivered to learners prior to tool usage.
· Safe usage outlined and role of each tool outlined.
· How to carry tool.
· How to pass tool.
· How and where to store tool.
· How and when to use tool.
· Personal protective equipment required for tool use used.
· Ensure tools are always maintained.
· Learners always supervised with tools. 
	Medium

	FIRE BUILDING:
	Opportunity to build large and fine motor skills, sense of achievement when fire is lit, valuable life skill of being able to build a fire.
	
Risk of burns, scalds. 
Fire could get out of control.
Food could be undercooked.

	Learners,
Staff, 
Public
	· Fire boundary in place prior to preparing and lighting.
· Learners explained the safety procedures as well as instructions of how to create, light and maintain a fire safely.
· Learners to be always supervised at fire.
· Fire to be always supervised.
· Water to extinguish fire once finished or if out of control in designated area.
· Food to be checked before anyone eats it. 
	Medium

	TOASTING MARSHMALLOWS:

	New experience for many, active learning, communication, and teamwork skills.
	Burns to mouth and body, scalds.
	Learners
	· Learners to be supervised.
· Learners given clear instructions of how to take part.
· Learners explained how to store skewer after use.
· Learners warned of dangers to heat of marshmallows after toasting.
	Low

	PLAY:
	Physical and mental benefits, children can express themselves away from the confines of regulated classrooms. Encourages cognitive, emotional, and social development.
	Trips and falls, collisions with trees / other learners, falling out of trees, disagreement with other learners.
	Learners
	· Learners explained boundaries for safe play.
· Learners kept in eye vision of staff members.
· Learners reminded of appropriate behaviour towards each other.
· Tress and branches checked by staff members before learners climb. 
· Learners reminded to wear practical clothing and footwear for activities. 
	Medium

	WALKING BACK FROM WOODS:
	Health and Wellbeing benefits of walking to Outdoor Learning Space.
	Not staying with the group, contact with non-school staff, small flow of traffic.
	Learner
Adults
Public
	· High visibility vest to be worn.
· Single filed walking from woodland area.
· Staff members to walk at the front and back of the line.
· Register to be taking at meeting point before and after walk back to the centre.
· Radio to be carried by staff member. 
	Low

	DISRUPTIVE BEHAVIOUR:
	Skills such as patience, playing, taking turns, listening, giving instructions, following instructions.
	Learners getting distracted, worked up, aggravated, deregulated. 
	Learners,
Staff,
Public
	· Calm demeanour to be kept by staff.
· Clear instructions to be given. 
· Learners given time to consider choices.
· Learners given safe space to re-regulate if needed.

	Medium

	ADVERSE WEATHER:
	 Learners are able to learn about different seasons, weathers and how to prepare for different weather eventualities. 
	Wind, Rain, Cold, Hot, Storms. 
Risk of falling branches, dangerous ground conditions, lightning strikes, dehydration, sunburn, illness. 
	Learners, Staff
	· Assess weather forecast before activity.
· Instruct learners to wear appropriate clothing such as warm clothing, sunscreen in warmer weather, supply wellies.
· Conclude lesson if wind levels become hazardous.
· Conclude lesson if thunderstorms and lightning strikes become likely.
· Water available on hot days.
	Low






Literature Review on the Role of Outdoor EducationElement 4 – Literature Review


There are various ways to define outdoor education and the role it plays within the education environment for the benefit of children and young people. There have been various influential theorists that have assisted in defining and shaping the role of outdoor education. Friedrich Froebel recognised the importance of nature in the holistic development of children. He believed that outdoor environments were crucial to help learners develop creativity, curiosity, and wellbeing. Froebel was instrumental in connecting nature with learning, which led to him implementing outdoor experiences into educational practices (Bruce 2012, pp.70–80). Froebel stated,
The great significance of childhood is that it is the period when the child develops his first connection with his environment and makes his first approach to an intelligible interpretation and grasp of its real nature. Throughout childhood he should be allowed to maintain this connection with nature and its phenomena as a focus of his life and this is done mainly through the encouragement of his play (Froebel and Lilley 1967, p.82). 
 A key component of Froebel’s theory is the idea of outdoor learning is an approach and not a method, there is no equipment needed, no curriculum to follow, no expectations of outcomes (Tovey 2013, p.2). This is a rarity in a system that currently has assessments and data in all parts of learning outcomes in primary and secondary school.  Another key influencer in the role of the progression and implementation of outdoor education was John Dewey. Dewey emphasised the importance of experimental learning through play. Dewey believed that outdoor learning experiences allowed learners to engage in real world situations that lead to the development of critical thinking skills and a more comprehensive understanding of the outside world (Quay et al. 2013, pp.6–9). The organisation Learning Through Landscapes (LtL) is a UK based charity that was established in 1990. It has an aim that advocates for learning outdoors with play. Learning Through Landscapes key role is to develop and transform school grounds and local green spaces to facilitate the opportunities for learning in the outdoor environment. Learning Through Landscapes wants children and young people to have hands on experiences where nature is embedded into everyday learning environments (Lucas 1995). The Scottish Government outline in their Curriculum for Excellence through Outdoor Learning, 
Learning outdoors can be enjoyable, creative, challenging, and adventurous and helps children and young people learn by experience and grow as confident and responsible citizens who value and appreciate the spectacular landscapes, natural heritage, and culture of Scotland (Learning and Teaching Scotland et al. 2010, p.5).
Learning in the outdoor environment is seen as beneficial and linked to several rationales. Outdoor Education encourages learners to be active which promotes fitness, coordination and over all physical and mental wellbeing (Rickinson 2001). Being in the outdoor environment allows for personal and social interaction, this can be through teamwork, problem solving, communication, and leadership (Mygind et al. 2021). Being exposed to the natural environment can promote, environmental sustainability and awareness by allowing learners to learn about sustainable living practices and biodiversity. Historical practices can be learned when learning in an outdoor environment. Risk and safety management is an aspect of learning that can be developed as part of outdoor education. Learners are helped to identify what are safe risks and responsible decision making (Brussoni et al. 2015). Outdoor education is interweaved with the Wellbeing Future Generations Act 2015, as well as the Curriculum for Wales 2022, so that learners particularly at primary age have access to outdoor learning opportunities (Edwards 2022). Being in the outdoor environment allows learners to appreciate their surroundings and allows for experimental learning through direct experiences and play. Outdoor education instils an appreciation for nature and the environment (Gray 2018). Learners can establish a sense of responsibility by promoting sustainability and positive change. Statistics from an NHS Survey indicate that one in six children and young people have a mental health condition (NHS 2020). Since the 2017 survey took place that percentage has grown. The term 'mental health' encompasses a wide range of emotions, both positive and negative. It can be interpreted in various ways and has multiple definitions. The National Health Service (NHS) suggests that mental health is closely linked to our emotional, psychological, and social well-being. According to the NHS (2023), 
We all have mental health. Our mental health affects how we think, feel, and act. It also impacts on how we cope, interact and form relationships with others, as well as our daily functioning (National Health Service 2023).
The World Health Organization (WHO) views mental health as a dynamic emotion that can fluctuate. They ascertain that mental health is influenced not only by challenges and vulnerabilities but also by factors such as nutrition, exercise, social environment, economic status, family dynamics, relationships, education, and physical health (World Health Organization 2015, p.19). Outdoor education can play a valuable role in promoting mental health and wellbeing in children and young people. Outdoor education has many benefits for mental health and wellbeing. Green spaces can lead to lower cortisol levels and allow children and young people to feel in a calm state (Kondo et al. 2018).  When children and young people take part in increased physical activity or outdoor activities, endorphins are released which can increase feelings of happiness and reduce stress levels (Guardians 2022). Being exposed to the outdoor environment and among green spaces has been proven to reduce cortisol levels and promote relaxation in the body. Research has shown children with attention deficit hyper disorder that are exposed to nature and the outdoor environment can work just as well as if not more effective than taking medication (Harmieson 2018, p.43). Fresh air and exposure to sunlight can enhance mood and alleviate symptoms of depression. Play is a vital part of children’s mental health and wellbeing, being outdoors allows children and young people to freely play. This allows for dopamine to be released and a person to feel joy. Panksepp (1998) states, when lots of dopamine synapses are firing, a person feels as if they can do anything’ (Jaak Panksepp 1998, p.11). This indicates the importance to mental health and wellbeing that outdoor education can have. It allows for curiosity, exploration, sensory experiences, and social interaction which all stimulate brain development and allow children and young people to be themselves. Outdoor education encourages a deeper connection to the outside world, which is beneficial for mental health and well-being. Connecting with nature has been associated with feelings of awe, gratitude, and connectedness, enhancing overall life satisfaction and psychological resilience (Lewis 2023). The prevalence of obstacles to outdoor education for children and young people are evident in all settings. The weather significantly impacts the feasibility of outdoor activities, learners do not always have access to the equipment needed to keep themselves warm and dry and the school might not be able to provide the necessary clothing (Dijk-Wesselius et al. 2020). Learners who have not experienced such environments before might struggle to engage in outdoor learning, as they may feel apprehensive and anxious about encountering unfamiliar situations. This can also lead to learners becoming dysregulated, cortisol is released, and children and young people can enter fight or flight mode (Sprenger 2020, p.66). Outdoor Education needs to be accessible for children and young people to benefit from the outlined advantages.
Outdoor education is a key element of the Curriculum for Wales 2022, highlighting its significance in providing a well-rounded educational experience. The curriculum prioritises universal learning, hands-on education, and environmental responsibility, acknowledging outdoor education as a valuable means to accomplish these objectives. The Curriculum for Wales 2022 places importance on learning experiences that are meaningful, captivating, and linked to the actual world (Sinnema et al. 2020). Outdoor education supports this principle by offering learners chances to learn in genuine settings, encouraging curiosity, exploration, and practical involvement. Through their interaction with nature, learners can acquire a more profound comprehension of their environment and obtain practical skills that can be applied to different areas of their lives (Teacher Academy 2023). The Curriculum for Wales 2022 has at its centre their four core purposes that encompass, ambitious, capable learners; enterprising, creative contributors; ethical, informed citizens; and healthy, confident individuals (Robinson 2022). Outdoor education plays a vital role in achieving these objectives by enhancing learners physical, mental, and emotional health, stimulating creativity and ingenuity, raising awareness about the environment and sustainability, and instilling a sense of responsible citizenship (Mann et al. 2021). This also relates to Article 29 of the United Nations Convention for the Rights of the Child (UNCRC) (United Nations 1948). The curriculum highlights the significance of interdisciplinary learning and connections across different subjects. Outdoor education offers a valuable opportunity to blend science, geography, history, art, and physical education, enabling learners to establish meaningful links between various cross curricula areas and cultivating a comprehensive comprehension of their surroundings (Neville et al. 2022). Educational settings are currently experiencing financial constraints, making it challenging to organise and maintain activities beyond the traditional classroom setting (National Education Union 2023). The need for additional staff when conducting activities outside the school premises further complicates the situation, limiting the possibility of such initiatives. The Welsh Government (2022) states, ‘outdoor learning as a key pedagogical approach for delivering the new Curriculum for Wales’ (French et al. 2023). With the current financial pressures on educational settings teachers and staff will need to look at innovative ways to introduce and develop outdoor education. 
The advantages of outdoor education have been explained, along with the challenges that educational settings face when it comes to accessing outdoor learning. One crucial aspect of outdoor learning is enabling learners to play and explore the natural environment with curiosity. By stepping outside the traditional classroom setting and actively engaging in outdoor activities, individuals can experience positive effects on their mental health and overall well-being. Extensive research has highlighted numerous benefits for children and young people who have regular access to outdoor education. Benefits to physical and mental health are prefound. While there are barriers that have been identified, careful consideration and planning can help overcome these obstacles and provide opportunities for outdoor education. The Curriculum for Wales 2022 recognises the significance of outdoor education; however, it has limitations due to the responsibility of each educational settings responsibility to develop and implement a curriculum that suits their specific needs. This individualised approach may result in a wide variation in the utilisation of outdoor education to facilitate learning. Cynefin represents the concept of linking individuals with the location they call home and where they receive the necessary support to interact with the surrounding environment (Welsh Government 2021). Cynefin has the capacity to be a key concept where learners can explore their surrounding areas and engage in outdoor education. Given the recognised advantages of outdoor learning, especially in relation to physical and mental well-being, it is crucial to integrate outdoor learning into the educational process. By doing so, learners will have the chance to experience these benefits, ultimately enhancing their future learning efforts.
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