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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Proofread all written expression with care.
	I have proofread all work and read over my expression within sentences.

	Targed/Target 2
	Aim to take every opportunity to add your own critical comments.
	Throughout my work and when using quotes or paraphrasing, I have taken care to be critical with my own words. 
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I confirm that I have not used any AI tools in the research and creation of this assignment. I confirm that I have not presented any AI generated materials as my own work. I confirm I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence. 








A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections

This essay will critically evaluate one action point from ‘School A’s’ School Development Plan (SDP). To remain anonymous, the placement school will be named ‘School A’ for confidentiality (Bera, 2024). The chosen action point within this essay is to ‘improve outcomes for eFSM (free school meal) learners’, found within the school’s 2023-2026 school development priorities (School A, 2023).
School A is a secondary school in South Wales with around 1500 pupils, just 9.6% eFSM (My Local School, n.d.). This is in comparison to the Welsh national average of around 22% (Welsh Government, 2024b). Attendance rates in School A are higher than the national average, at around 92% (My Local School), however there are notable disparities in the attendance of eFSM pupils, coinciding with Welsh Government reports on eFSM pupil attendance being significantly lower than non-eFSM pupils (Welsh Government, 2025). Therefore, these figures and contextual basis of School A indicate that the school resides within a more affluent catchment area whose attendance remains above average. Yet, improving outcomes for eFSM learners has been on their SDP for many years, highlighting the importance of critically analysing its implementation. Therefore, this essay will consist of a literature review, outlining frameworks and key educational policies that underpin school improvement, an analysis of School A’s SDP and a reflection within my own practice of engaging with these improvement priorities. 
School development and improvement is inherently used to give learners the ‘best possible’ experiences and outcomes, no matter their background (Welsh Government, 2021). Following Graham Donaldson’s 2015 report, Successful Futures, the Curriculum for Wales based its aims on inclusivity, equity and closing the gaps on pupil attainment, designed to be adaptive for all learners (Welsh Government, 2024a). These underlying principes are overseen with the aims of the ‘Four Purposes’, encouraging ambitious and capable learners to progress throughout their education and lives (Welsh Government, 2024a). 
PISA results show that Wales scored significantly lower than average in mathematics, reading and science, the lowest scored since their initial participation in 2006 (Welsh Parliament, 2023). Whilst national scoring is arguably flawed and dismissive of achievements beyond the three measured components, it is results such as these that highlight the need for school improvements. Annually, schools should reflect upon on their practice and self-evaluate to uncover the areas of improvement that they can work towards to meet the standards of frameworks and national policies.
The Welsh Government’s (2021) School Improvement Guidance: Framework for Evaluation, Improvement and Accountability, sets out a template for schools to follow to ensure ‘wellbeing is at the heart of all efforts’ in delivering high standards (Welsh Government (2022a). In relation to the action point focus of this essay, this framework supports the curriculum as eFSM pupils should not face a disadvantage or hindrance to their in their learning due to their socio-economic background. Within Jeremy Miles’ 2023 ‘National Mission Statement’, the focal vision was to ‘achieve high standards and aspirations for all by tackling the impact of poverty on educational attainment’ (Welsh Government, 2023a). This according to Miles, will be achieved by a ‘whole-system approach’ to ‘narrow educational inequalities’ (Welsh Government, 2023a), therefore outlining the top priorities for schools to improve upon. These policies are upheld by article 2 and 28 of the ‘UN Convention on the Rights of the Child’ (UNCRC), stating that every child has the right to a non-discriminatory education (UNICEF UK, 2019). To support this, the Equality Act (2010) and the Well-being of Future Generations Act (2015), are also integral to consider in an SDP, as reducing the effects of poverty on learner progression and attainment is a key feature within government policy and national priorities (Welsh Government, 2022b).
It is stated that in a commitment to tackle the impacts of poverty on pupil attainment, the majority of schools’ focus should be on ‘delivering school improvement, guided by effective self-evaluation, improvement planning and support in all schools’ (Welsh Government, 2021). All schools should have ‘honest, robust, evidence-based self-evaluation arrangements in place’, interpreting data under the three main purposes of improvement, accountability and transparency (Welsh Government, 2021). Estyn (2019) emphasises that reliable and robust self-evaluation reports serve as the base-layer for meaningful school improvement, stating, ‘reliable information in a self-evaluation report is a gateway to improvement’. Therefore, addressing the attainment gap requires a range of approaches, combining targeted support, self-evaluation, and evidence-based interventions/strategies to ensure that all pupils can succeed in their education.
In focusing on School A’s specific target, the link between socio-economic background and educational attainment is well documented in literature and educational research. A 2023 investigation by the Joseph Rowntree Foundation found a direct correlation between parental income and young people’s academic outcomes, reinforcing Estyn’s (2012) earlier findings that the ‘link between disadvantage and educational underachievement is still strong’. The persistent gap between eFSM and non-FSM peers remains a significant challenge, with S. Chowdry highlighting that at the end of secondary school, there is a gap in attainment of around 28%, ‘with very little change over time despite slight improvements seen overall.” (Chowdry 2021, p. 30).
These disparities lay within the broader socio-economic situation in Britian, with around a third of British children living below the poverty line, around nine out of thirty pupils in a class (Arshad et al., 2019, p. 55). There is a point of continuity in this as the authors also not that out of the eFSM children who leave primary school in the top fifth percentile of the population in academic achievement, only one in seven is accepted into university (Arshad et al., p. 61). FSM eligibility has also been found to influence post-GCSE employment outcomes with the Welsh Government noting that in 2021/22, there was a 13%-point difference in completing apprenticeships between ‘ever-FSM’ and ‘never-FSM’ apprentices, three times larger than before COVID-19 (Welsh Government, 2023b). 
In Wales, FSM eligibility serves as a key measure of disadvantage, with the Welsh Government (2024b) reporting that as of January 2024, 29.3% of pupils aged 5 to 15 were eligible for FSM or transitional protection. The Wellbeing of Wales Report further emphasises this embedded attainment gap, as whilst educational outcomes have improved across all pupils, those eligible for FSM consistently perform poorer ‘at every key stage and all performance measures’ (Welsh Government, 2022c). These statistics illustrate the long-term impact of poverty on educational achievement, elucidating the importance of tackling this problem in the contemporary. 
A key challenge for School A’s action point however is parental involvement. The National Survey for Wales found that parents in low-income households are less likely to support their children with schoolwork, arguably due to their own lack of confidence or knowledge in education, leading to the gap between FSM and non-FSM pupils at GCSE level ‘substantial’. (Welsh Government, 2022c). 
Emerging patterns in research also showcase that many institutions do not adapt well to a whole-school approach with some departments being ineffective in their progression (Mortimore,1998). This is notable within School A as data from departmental development plans showcase differing attainment results for eFSM pupils. This suggests that in order to fully immerse an SDP in line with educational and national policies, it is important to refer to the centred goal of whole-school improvements on educational attainment in order to make impactful developments. 
School A’s target of improving outcomes for eFSM learners, supports their overall vision of continuous progression throughout pupils’ education, regardless of backgrounds. The main reason for this target was student outcomes. Throughout the whole school, eFSM learners achieved lower grades than non-eFSM learners (School A). There was also a noticeable decline in attendance rates for eFSM learners, putting this target as a main priority for School A. 
To address this target, School A uses self-evaluation through regular tracking on the progress of eFSM learners, supporting literature that notes the importance of data reflection in the SDP process (Demetriou and Kyriakides, 2012). School A requires all departments are expected to produce termly evaluations of their outcomes, collating attendance, completion of work and any assessments taken. Annual self-evaluations are also required, upholding national policy and reflecting on whole-school outcomes for eFSM learners (School A). INSET days, department meetings and community collaboration are further steps taken by the school to tackle this improvement priority, all with guided timelines of where they aim to be within the year (School A, 2022). The SDP recognises that improving outcomes for eFSM learners requires a whole-school approach that includes reaching outside of the classroom, especially to parents (School A, 2022). Brighouse and Woods (1999) support this, arguing that schools should engage with stakeholders such as parents, governors and community organisations, to strengthen learners’ outcomes. These steps taken have overall improved eFSM students’ outcomes and within Estyn inspection reports, School A is praised for its consistent achievement in high attainment across the school, with eFSM pupils preforming better than in other comparable schools (Estyn, 2017, 2018).
To evaluate the priority’s success, School A reviews the data from their tracking methods and adjust accordingly to ensure continuous progression and growth, aligning with their overall school ethos. However, whilst School A has produced evident progress and achievement in their SDP priority for eFSM pupils, this action point remains at the top of their plan with some departments showing no improvement or negative results. This opens the action point to be questioned for its implementation, as whilst it is an overall strength that the school is constantly aiming to improve their practice, it is a notable query to question the limitations or possible improvements for the priority. 
As Terry Wrigley argues, ‘The concept of ‘improvement’ is intrinsically ideological’, especially within a neo-liberal world (Wrigley, 2008, p. 1). It is important to highlight that solely using eFSM status to determine educational disadvantages is insufficient in helping policymakers intervene with socio-economic inequalities (Taylor, 2017). Taking into account the affluence of the area surrounding School A and the low percentage of eFSM pupils, it could be suggested that their SDP has not prioritised eFSM learners enough or grouped them together in a way that has transferred into unsuccessful measured improvements, compared to their work with ‘more able and talented’ pupils. 
Emma Smith notes that poverty is not just a lack of money, but not having access to ‘the things that the average citizen takes for granted’ (Smith, 2012, p. 33). This point is vital to consider as it separates only focusing on attainment with real life and authentic experiences of a child. Estyn recommends from collecting case study data, that a common feature of successful schools is their ‘extensive provision’ to broadening experiences of disadvantaged pupils (Estyn, 2012, p. 23). School A may benefit from tailoring their curriculum to the needs of all learners and ensuring more ‘enriching experiences’ for disadvantaged pupils such as offering clubs, afterschool activities and low-costing educational trips that are available to all (Estyn, 2012, p. 2).
Additionally, it must be noted that using strictly data-based evidence can discount the pupils who are not eFSM but still struggle within a disadvantaged household (Taylor). Whilst self-evaluation has proven effective on targeting what pupils could benefit from targeted intervention, overlooking some types of social disparities may lead to insignificant changes to data. Estyn (2024) notes that effectively utilising the skills of a wellbeing manager who holds ‘extensive links with the community and with external agencies’, results in the most positive outcomes for learners. This will identify all learners in need and ensure there are little to no social factors that are negated within a child’s educational development.  
To support School A’s SDP efforts, within my own practice I have considered improvement priorities and implemented them into classes. This has included attending weekly meetings, INSET days which focussed on understanding why pupils behave the way they do, fortnightly meetings to reflect on my work, professional learning conversations with members of various departments, adapting lessons based on feedback and making differentiated resources for learners. By doing this, I have developed my own teaching practice and have understood the importance of self-evaluation and reflection, particularly in regard to pupils with various needs. To ensure all pupils could complete work/homework, resources were printed and contained differentiated material based on the student and their profile. For some eFSM learners who were obtaining lower grades than their peers, I made a variety of resources for them to use in order to make the work more accessible for all. This presented positive outcomes as all leaners in the class completed their work to a high standard, revealing the vital need for consideration on this topic in my future practice. 
To improve, some recommendations could include strengthening parental engagement and community relationships to gain pivotal perspectives that affect the learner. In Estyn’s (2023) report to mitigate the impact of poverty on learners in a society where their issue is extremely prevalent, they also recommend the consideration of the impact of teaching arrangements, such as ‘pupil groupings’. This could include ensuring pupils who are in need of additional aid within their learning and support, can work alongside others in similar situations to ensure equity within their learning. Within my own practice, this may include seating arrangements or extra support at break/lunch times. The usage of digital equity methods could also produce improvements on School A’s strategy. Whilst most within the school have higher income families, some do not. For these learners, digital work may become challenging or difficult to maintain and be constant with. Perhaps using the Welsh Government’s Pupil Development Grant (PDG) more effectively by ensuring all learners have equal access to resources could improve educational attainment for eFSM learners.
Within future practice, I will use the Education Endowment Foundation’s strategy for self-improvement ‘Engage, Unite and Reflect’ (Education Endowment Foundation, 2024). This will enable the ability to become consistent within my teaching and become a more adaptive and reflective practitioner, constantly growing within my practice to ensure learner progression despite longstanding social inequalities. 
In conclusion, throughout this essay, a critical evaluation of an action point from the SDP, focused on improving outcomes for eFSM learners has been presented. Through analysing literature, Welsh Government/ national policies, School A’s priority plan and approach to school improvements, the need for targeted and personalised interventions, self-evaluation, evidence and data-based strategies and overall school development planning, it has become evident how essential these are in addressing educational inequalities. The link between lower student outcomes, attendance and attainment has all directly correlated with pupils who receive free school meals, showcasing the need for practical change and improvements. A key lesson learned within this research is the significance of a structured, data-based approach to school improvement. Policies set out in the National Mission Statement and School Improvement Guidance have emphasised the need for self-evaluation, strong leadership, inclusive practices, collaboration, and continuous professional development to improve pupil outcomes and narrow the attainment gap for eFSM learners. 
In researching the advantages of school development and its impact upon disadvantaged learners, moving forward, I will apply these approaches to my own teaching and learning environment. The most prominent pattern within data has shown hat inclusivity and equitable education has improved outcomes for eFSM pupils by breaking down the barriers of social inequity. Therefore, I will apply these findings by actively engaging with school development processes, using assessment and attendance data to inform teaching and advocating for equitable learning opportunities such as free learning experiences, differentiated resources and a stronger buking of community relations. This will support and strengthen my professional standards as I aim to engage with data and refine my teaching, improving my pedagogy. I also aim to increase my collaboration and leadership skills by working with colleagues and senior’s leaders to contribute to the whole-school approach of improvement and professional growth to address educational disparities. 
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