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Summary



      The aim of this dissertation is to analyse the postmodern picture book, to discover how readers are encouraged to use their imaginations. It will discuss the importance of the picture book and will focus on how postmodern picture books can be used as a tool to instil important life lessons and key messages to children. My discussion will also look at the interplay between word and image and the ways in which this can be used to push the boundaries and broaden the reader’s imagination. In pursuing this line of enquiry, I hope to answer the question of whether postmodern picture books can compete with technology and encourage children to use their imagination.





Postmodern picture books and Children’s Imaginations



“Screens are creating a metaphorical as well as a material barrier to engagement with the real world.”
(Hall, 2008, p. 131)

        With the immense and sudden rise in digital culture, questions about the effect of technology on childhood, particularly regarding a child’s imaginative capabilities, have begun to cause widespread concern.  Hall (2008, p.130) notes that in September 2006, numerous child psychologists, educationalists, doctors, and British children’s authors, including writers such as Jacqueline Wilson, Philip Pullman and Michael Morpurgo, wrote a letter to the London Daily Telegraph entitled 'Junk Culture is Poisoning our Children,'. The letter highlighted the corrosive influences on childhood regarding a child’s freedom to play, their use of time and the authenticity of their experiences of the world around them. It summarised that “A sinister cocktail of junk food, marketing, over-competitive schooling, and electronic entertainment is poisoning childhood” (Fenton, The Telegraph, 2006).
        Jacqueline Wilson, a widely successful children’s novelist, has expressed similar concerns about the effects of the stresses and commercialism of modern life on childhood:
We are not valuing childhood. I speak to children at book signings and they ask me how I go through the process of writing and I say, “Oh you know, it’s just like when you play imaginary games and you simply write it all down.” All I get is blank faces. I don’t think children use their imaginations any more.
(Wilson, 2006)



        It is very difficult for one to go about their daily lives without having to keep to a schedule or encountering some form of technology. From the second we wake up the brain is constantly over stimulated with floods of information. It should come as no surprise that there is a current surge in popularity of mindfulness magazines such as Breathe and Calm.  Publications are being produced and sold to re-teach adults how to truly experience what is beyond the confinements of their digital devices. This raises the question of whether we have yet come to realise the detriment of modern life on childhood. Kress and Van Leeuwan (2006, P.164) note that texts are becoming increasingly multimodal. They communicate to us through graphics, pictures, layout techniques as well as words. In fact, “it is difficult these days to find a single text which uses solely verbal English” (Goodman, 1996). Dr Penelope Leach (2006, quoted in Fenton, 2006) stated:
Children also need time. In a fast moving, hyper-competitive culture, today’s children are expected to cope with an ever-earlier start to formal schoolwork and an overly academic test-driven primary curriculum.


In the letter, Leach also cited a study which was carried out by Prof Michael Shayer at King’s College, London, which displayed the results on cognitive tests carried out on eleven-year-olds and found that they were “on average between two and three years behind where they were 15 years ago”. (Dr Penelope Leach (2006), quoted in Fenton)


The fears, then, are that the stresses, the pace and the commercialism of modern life are undermining childhood as a time for play, for developing the imagination and for direct engagement with the natural world. 

(Hall, 2008, p. 130)

        These anxieties of childhood have prompted some authors and illustrators to write picture books which teach a child how to use their imagination. In current times, it might be considered a challenge to make a picture book that children will choose to read, instead of engaging themselves in some other form of entertainment. Picture books have been in existence since the mid 1600s. In the first illustrated books, the illustrations often echoed what the text said and displayed what was expected. However, as our society has developed, and there are more entertainment streams available to a child, picture books have had to develop in order to compete. 
Post modernisms whether reflected in picture books for children or in literature targeted for adult audiences, demonstrates a profound shift in societal perception and behaviour. 
(Goldstone, 2009, p. 321)

        Technology not only provides more entertainment and stimulation for children than traditional picture books can, it has had a direct effect on the structure of a child’s brain as well as their understanding of the process of traditional reading.
Children now have available to them many forms of text which include sound, voice, intonation, stance, gesture, movement, as well as print and image. These texts have changed the ways in which young readers expect to read, the ways they think and the ways they construct meaning… a different kind of orchestration of elements which make up any act of reading. 
(Bearne, quoted in Arizpe et al, P.154, 2003)

        
        My practice reflects the interests I am presenting in this dissertation: I have recently illustrated Nature’s Nasties, written by Lady Carol Barratt, and I am currently writing and illustrating a picture book. I am very interested in using illustration to push the boundaries of narrative, to involve the reader and take them on a journey.

        This dissertation will be set out in the following way: I will offer an analysis of two postmodern picture books, which I believe encourage the reader to engage their own imagination through the careful use of various techniques; such as parody, playful use of paratext, mixing of styles and interplay between word and image.  The picture books I will be analysing are I Will Not Ever NEVER Eat a Tomato by Lauren Child, which won a Greenaway medal in 2000, and Crispin The Pig Who Had It All by Ted Dewan, winner of the Blue Peter prize in 2002. Chapter one, will discuss the ways in which I Will Not Ever NEVER Eat a Tomato by Lauren Child encourages and teaches children to use their imaginations and push the boundaries of what they know. I will discuss the transformation of the real into the unreal and the ways that imagination is used in this narrative as a faculty for problem solving. 
        Chapter two will look at how Ted Dewan has employed similar devices in Crispin The Pig Who Had It All to teach children the value of creativity and how to use their imaginations to live a more exciting and fulfilling life. I will discuss the versatility of the imagination and the effects a consumerist lifestyle can have on creativity in children.













Chapter One
I Will Not Ever NEVER Eat a Tomato

    In recent years the sales of picture books have increased by a surprising amount. (REFERENCE). It might seem almost contradictory when you consider the popularity of the other entertainment media available to children, such as computer games and moving image. Perhaps the reason we are seeing a surge in their popularity is because parents are trying to provide their children with entertainment similar to what they had growing up, as a response to the concerns about childhood and to instil good morals and important life lessons in them. 
Since children’s books are written, published, and very often purchased by adults, how can one be sure that one is not describing an interaction with literature that children merely get to like rather than like to get?

(Tucker, 1981, p. 6)

The book boom could also be due to the developments of the picture book, into the postmodern picture book. A picture book is often much more than a story, it can be an experience which takes the reader on a journey or could provide a means of comfort and understanding regarding difficult topics. Postmodern picture books challenge the normal expectations of a children’s book.
         I Will Not Ever NEVER Eat a Tomato (henceforth, I Will Not) is a thirty-two-page book about a brother, Charlie, who is tasked with the job of trying to get his younger sister, Lola, to eat her dinner. “This is a hard job because she is a very fussy eater” (Child, 2000, P. 1). Throughout the story Charlie manages to convince or “trick” Lola to eat her dinner by transforming the foods into something more exotic and acceptable to Lola. Carrots are transformed into “Orange twiglets from Jupiter” (Child, 2000, p.10), and mash is not mash potato, but in fact “Cloud fluff from the pointiest peak of Mount Fuji” (Child, 2000, p.18). At first Lola is doubtful, but she plays along regardless and eventually finds out that she actually enjoys eating the foods. By the end of the story Lola is fully engaged in the imaginative game and even eats a tomato, despite saying that she “will not ever NEVER eat a tomato!” (Child, 2000, P.5).  Lola uses her imagination to transform the tomatoes into ‘moonsquirters’. “You didn’t think they were tomatoes, did you Charlie?” (Child, 2000, p.28)
Hall (2008, p.134) notes that I Will Not is a story “about transforming the domestic, in this case the various foods that the younger of the two siblings in the story refuses to eat.” 
        I Will Not pushes the conventional boundaries and expectations of a children’s picture book by use of various devices. One example is the playful use of paratext. Paratext refers to any secondary text beside the body of work, such as the title page, copyright page and cover. Lauren Child has a very recognisable typographic style and utilises every element of the book. Even the usually mundane copyright paratext has been transformed into noodles which sit inside a large bowl. Child has transformed the paratext into something which it is not. Interestingly, this draws a parallel to the transformation of the domestic featured throughout the story. 
        The first half of the book focuses on establishing the issue by addressing verbally and visually all the foods which Lola refuses to eat. The story begins with Charlie Introducing his sister, Lola. In the illustration Lola is sat stubbornly on a chair whilst her brother Charlie is stood sheepishly beside her. “Page one establishes that this is a power struggle between a brother and sister” (Hall, 2008, P. 135)
[image: Image result for i will not ever never eat a tomato]Figure 1: (Child, 2000, P.1)

[image: Image result for i will not ever never eat a tomato]The next double page which follows shows Lola scowling and playing with the foods. She makes up excuses to get out of eating them. “Pease are too small and too green” (Child, 2000, P.4). This demonstrates that the reason for Lola not eating the foods is because of her attitude towards food, not simply that she does not like them. Charlie recognises this and decides to play a “Trick” on his younger sister to get her to eat the foods. “Conventional logic will not prevail with Lola” (Hall, 2008, p. 135). Child mixes styles on this page, her rough hand drawn illustrations are contrasted by photographic elements of the food. This helps the reader distinguish the reality of the food from its imagined state as the book progresses.
       Figure 2: (Child, 2000, P.3)

        The next double page spread depicts all of the foods which Lola says she does not eat. It is listed in a very uncategorised, unorderly way. The lines do not seem to follow any sort of structure and “set out on a plain white, potentially infinite, background” (Hall, 2008, P. 135). Child’s unconventional use of typography is one example of a postmodern device that makes her style immediately recognisable. The type doesn’t follow any rules or structure, Child does not take the layout of her books too seriously, instead her compositions are fun and inviting to look at. Her sporadic use of type demonstrates the freedom of creativity and invited the reader to use their imagination.
[image: Image result for i will not ever never eat a tomato]Figure 3: (Child, 2000, PP. 4-5)


On the next page, Charlie provides a system of order to Lola’s chaos by neatly organising the words of text into frames which are reminiscent of kitchen cupboards. Charlie stands on a chair, and reaches one arm up towards the text, breaking the frame. He is smiling at Lola, making this seem like an achievable goal to her.

As Charlie begins to take control of the situation he marshals the images into words, classifying them neatly into a scientific style of table which simultaneously suggests kitchen shelves.
(Hall, 2008, p. 135)



Meanwhile, Lola stands timidly in the bottom right portion of the page and watches Charlie. She leans back ever so slightly towards the next page turn, suggesting that progression is possible. Here, Child utilises the Drama of the page turn. The reader knows that Charlie played a trick on Lola but does not yet know what that trick was. The pacing and repetition of the lists in the written narrative creates a sense of suspense and makes the picture book much more engaging for the reader by leading the reader to imagine what could be on the next page and fill in the gap in the narrative with their own creative idea.
[image: Image result for i will not ever never eat a tomato]Figure 4: (Child, 2000, PP. 6-7)

        In the next few sequences of pages the food is depicted photographically to signify that the food is real and that this is the reality of what it actually looks like, this prepares the reader for the imagery over the page turn. There is juxtaposition between the photographic style and Child’s hand drawn and rough drawn style. The food is transformed from the photographic representations into the illustrative style in the same way that peas are transformed into green drops from Greenland.
In part it is the close, photographic encounters with particular foods which enable the transformations to take place. The scale and proximity of a potato, for example, which occupies two thirds of a double page spread and is therefore larger than an actual potato, creates a hyper-real quality which prepares the reader for the surrealism of the following image, of Lola spooning up clouds from the peak of Mount Fuji. 

(Hall, 2008, p. 135)

Charlie tricks Lola by pretending the food is something more exotic. He does this using only verbal queues which trigger Lola’s imagination, and this is shown in the book by the changing backgrounds. Charlie says “These are not carrots. These are orange twiglets from Jupiter.” And suddenly the Kitchen table is transported into space and Lola sits beside an alien, enjoying some orange twiglets. 
[image: Image result for i will not ever never eat a tomato]Figure 5: (Child, 2000, P.10)

        
        As Lola joins in with Charlie’s game she becomes more confident in pushing the boundaries of her imagination and letting go of normality. “In the final reversal, Lola demonstrates that she enjoys and knows how to play the game” (Hall, 2008, p. 135). When Charlie first initiates the game, Lola is unsure and tries to resist: “These are not peas, of course they are not, these are green drops from Greenland. They are made of green and fall from the sky.”
“But I don’t eat green things,” Lola says” (Child, 2000, p.12). But Charlie finds a way around this by playing the game anyways, despite Lola’s refusal to join. This of course makes Lola curious and so she decides to “nibble just one, or two” (Child, 2000, P.15). Lola begins to use her imagination by copying Charlie, this is shown in the symmetry of the illustration. Charlie and Lola are in the same pose and the text fits around the characters, framing them.

        Towards the end of the book Lola claims to have some prior knowledge about Charlie’s made up location, “Oh, I’ve been to that supermarket, one time with mum. Yes, I know the ones. I think I’ve had them before,” Lola says, gobbling” (Child, 2000, p. 24). Of course, It is impossible that Lola could have been there before. But she believes she has because she is engaging her imagination and having fun contributing ideas to the made-up narratives which her older brother proposes. Child’s use of typography in the imaginative spreads seems to also break away from conventions. For example, on the ocean nibbles page the type wiggles in the water to look like waves and on the Mount Fuji page the font echoes the shape of Mount Fuji, guiding the readers eye down the page. The book concludes with Lola eating a tomato, on the final spread Lola leads the game and takes control of her own imagination to transform the tomatoes into moonsquirters.

Figure 6: (Child, 2000, P.18)


The final page depicts Lola inhabiting the left-hand space of knowingness and Charlie learning something new on the right as Lola changes her mind about eating tomatoes.
 (Hall, 2008, p. 136)


Charlie uses the “trick” to engage Lola’s imagination, but the entry point for imaginative play is not until the end of the book when Lola invents “moonsquirters. The book demonstrates the ignition of Lola’s imagination as her older brother shows her how to play with reality:
Seated in an alien landscape with Charlie looking on in the first encounter; mimicking Charlie’s actions in the second; enacting Charlie’s ideas with his support in the third; and leading the way, claiming prior knowledge of the game in the fourth episode. This scaffolding could be interpreted as supporting the final episode in which Lola initiates and controls the imaginative activity.
(Hall, 2008, P. 136)


Child portrays imagination in I Will Not as a tool which helps Lola try new foods. Child’s clever use of playfulness and strategic placement of page turns encourages the reader to play along with the characters in the book. Transforming the experience of reading the book into a game.

Imagination in I Will Not is a faculty for problem solving, for creating analogies and metaphors where reason has failed, unhindered by the demands of logic or the obstacles of false logic. 
(Hall, 2008, p. 135)





























Chapter Two
Crispin The Pig Who Had It All

        Crispin The Pig Who Had It All (Henceforth, Crispin) is another marvellous example of a postmodern picture book. The story is of a wealthy, however solitary, piglet named Crispin who is given and inevitably destroys large quantities of expensive toys. His family are rich and have a big house, briefly it would appear that Crispin has everything he could ever want and more. On Christmas morning Crispin wakes up early to “peek at his toys” (Dewan, 2001, p. 7) He receives an enormous box from S[anta] with a tag that reads “the only thing you do not have. It’s the very best thing in the world.” (Dewan, 2001, p.7) Crispin in disheartened when he opens the box to find that it is empty so he “shoved the box out of the front door” (Dewan, 2001, p. 8). Rabbit and Raccoon stumble across the box and immediately they see its potential, but Crispin is covetous and does not let them take his box even though he can find no use for it. The next day more animals return to the box. Crispin tries to stop them using it again, and they engage in a fun game of “Space Base”.  On Saturday, Crispin’s father hands Crispin a generous amount of pocket money to use in the arcade. But Crispin says, “Not today, Nick and Penny might come by.” The friends do indeed come by and they play with the box all day, making up imaginary scenarios such as store, castle, pirates and space base. 
When children treat a cardboard box as a pirate ship, they do so because they consider the material form (box) an apt medium for the expression of the meaning they have in mind (pirate ship)

(Kress and Van Leeuwan, 1996, P.8)


That night it rains, and Crispin’s box is destroyed. Crispin is upset and worries that his friends will not want to play with him anymore. “My box is ruined, now my friends won’t want to come over any more” (Dewan, 2001, p. 20). However, his friends do turn up and they recreate the game of space base using all of the broken toys on Crispin’s floor. Following the same pattern of something new being destroyed, Crispin gets home from school to discover that the house keeper has cleared all of the broken toys from Crispin’s room. “Oh Crispin, the fridge delivery man took away all that junk in your room. Now it’s nice and tidy” (Dewan, 2001, P.26). Again, Crispin is distraught as he believes his “pals will go away. There’s nothing to play with” (Dewan, 2001, P.27) However Crispin finds the big box that the fridge was delivered in and when he peeps inside he finds that it is full of his friends.
        Crispin is a standard thirty-two-page book. The story begins with a large image of Crispin slumped over in a big leather armchair clutching a television remote in one hand and an ice cream cone in the other. He is surrounded by a mess of toys and food which instantly gives the reader the impression that Crispin does not have any respect for these items. The image is framed above and below by the text which makes reading difficult as the image interrupts the gaze the eye follows when reading.
The chair with its contents is given high salience by use of colour and light, the lack of background detail, and the fact that it is framed above and below by a line of text. The text is challenging and, like the image, invites distaste and disapproval.
(Hall, 2008, P. 132)
Figure 7: (Dewan, 2001, P.1)





The story establishes “a pattern of acquisition, boredom, and then destruction” (Hall, 2008, P.132), by a process of verbal queues followed by images of the broken toys. In each series of these images junk food is depicted next to Crispin and the toys, set out on a plain white infinite background. Suggesting that this cycle is indefinite unless something is done about it. This pattern follows the course of the book until Christmas morning, when Crispin is gifted the box from [S]anta.
On a warmly coloured double-page spread, the huge box carries a message from beyond the consumerist world of the pig family. The illustration recaptures a sense of Crispin as young, vulnerable, and excited rather than ugly and greedy.

 (Hall, 20008, P. 123-133)

The book has been laid out carefully in a specific way to emphasise the repetition of Crispin’s gluttonous, consumerist life before he discovers the fun and adventure that can be had with his imagination. It contrasts isolation with inclusion. Midway through the book there is a very powerful illustration that depicts the gluttony and disregard of respect that Crispin’s family displays. The left-hand page shows the interior of the pig family’s house. The floor is littered with clutter and rubbish, there are buckets to catch leaks which are nearly overflowing, and the only thing which connects the characters is a tangle of wires strewn across the floor. Crispin’s father looks up from his book to hand Crispin a large amount of pocket money. This is a very poignant image because it is a subtle visual depiction of the long-term effects of a consumerist lifestyle. The illustration tells the reader that the family have lost the value of the smaller important things, such as friendship, family and love because of their focus on the monetary value of materialistic items. The buckets which are left to catch the drips are a visual metaphor for the instability in the family’s relationships.

“trailing wires which connect the isolated individuals through communications technologies to some outside world- guide the viewer towards the central transaction being depicted: father pig looking up from his book to hand over a pile of cash to his young son.”

(Hall, 2008, P. 133-134)

Figure 8: (Dewan, 2001, P. 17)



        On the opposite page is an image of Crispin behind a big glass door, peering outside to see if his friends are outside. The text below reads “Nick and Penny might come by” (Dewan, 2001, p.18). This image portrays Crispin as hopeful which is contrasted with the portrayal of Crispin at the start of the book. The image suggests the innocence and naivety of Crispin in this moment by showing the difference in scale of the tiny piglet behind the huge door. It is a visual metaphor which shows that Crispin now sees the bigger picture. His world no longer revolves around him, it has been broadened by his imagination. This image is poignant because it demonstrates a change in Crispin once he has learned how to engage his imagination. The image, and the book as a whole, demonstrate how much more fulfilling it is to be imaginative, rather than occupy time with materialistic items such as games and food.

The illustration emphasises the smallness of the piglet looking out imploringly from behind a glass screen, doubly and sometimes trebly framed by the wood of the door, glass bricks, steps, and a porch roof.

(Hall, 2008, p. 134)


        The next double-spread is one of the most colourful in the book. Splashes of yellow make up an abstract background, embroidered with patterns which change according to the game that the characters are playing. This is to show that the scenarios are far from reality and that the possibilities are only limited by imagination. Dewan cleverly uses the same colour of the box for the made-up things such as a rocket, a castle and a pirate ship. This link helps to inform the reader that the objects do not exist in reality, but instead in Crispin’s imagination. 
Figure 9: (Dewan, 2001, P. 18)

Though the imaginative games are colourful and interactive, the next image in the book contrasts this. For the first time, we see the outside of Crispin’s house. The colours are dark and gloomy, and the miserable weather sets the mood. The only source of light in the image is artificial and seeps from within Crispin’s family home which is ludicrously shaped to hint at the unimportance and unnecessity of consumerism. This image is important for teaching about the portability and adaptability of imagination. Crispin believes that because his box is ruined that his friends will no longer want to play with him. “My box is ruined,” Crispin sobbed. “Now my friends won’t come over any more” (Dewan, 2001, P.22)


Figure 10: (Dewan, 2001, P.20)

But Crispin’s friends are loyal once again, so “of course, his friends did come over” (Dewan, 2001, p.23). This pattern repeats several times throughout the book, each time Crispin and his friends find something to play imaginary games with, it is ruined or taken away and Crispin is sad and disheartened as he believes that his friends will not want to come back to play. But, every time, his friends do come back, and they find something else to play with. This pattern is resolved when a disheartened Crispin finds a big box that the fridge was delivered in. Crispin peeped inside “and he saw that it was full” (Dewan, 2001, p.31). 


The friends look at one another rather than out to the reader and the vector of the gaze is entirely inclusive. Meanwhile stars and arrows radiate from the box to suggest the excitement and emotion carried within.

(Hall, 20008 P.134)


        Crispin is a story which resonates with most of the anxieties of childhood expressed in the letter written to The Daily Telegraph such as junk food, isolation, destructiveness, consumerism and technology. Simply owning the box does not enable Crispin to engage his imagination to create scenarios with it, like the other children in the story. 
Imagination here is about metaphorically being able to fill an empty box; it is an attribute to be developed socially; it brings colour and engagement, the ability to construct from what is available, to create coherent worlds of the space base or the pirate ship.
(Hall, 2008, p. 134)
The story teaches a lesson to Crispin and to the reader, about the importance of expressing yourself imaginatively and creatively. It also teaches children how to make friends and loyalty of friendship compared with the isolation of the material world in which Crispin existed at the start of the story. A lesson is also taught to parents and guardians about the damage of nurturing your child with materialistic items such as expensive toys, junk food and money as Crispin is shown as being a destructive, spoilt and ungrateful piglet at the start of the book.


Conclusion

        All picture books have a visual and a written narrative. There are two pathways of narrative happening, one written in words and the other in pictures. Postmodern picture books exploit this gap between narratives and places the reader in a position of authority as they are required to fill in the gaps. It is difficult to categorise postmodern picture book as such, because they vary in their level of complexity and use of postmodern devices, such as: intertextuality, multimodality, metafiction, parody and question of fixed meaning (Siddall, 1997, p.4). Postmodern picture books are still able to capture the attention of children, despite the oversaturation of entertainment media in moving image and games. They do this by involving the reader and giving them authority to interpret the narrative independently.

The reader is required to do some work; and become an active participant in (at least some part) of the construction of the text. Traditional texts, however, tend towards a more passive consumption on the part of the reader.
(Siddall, 1997, p.5)


        Siddall (1997, p.49) notes that picture books are very often the first texts which young children interact with. Text via any form of media has the power to inform us and guide our thoughts and opinions on a certain matter.
Clearly, whether you encounter a text on the television or in a comic strip, a novel or an email will make a difference to how you understand, value, respond to and think about it. Different modes and media have inherently different representational potential and different potential for meaning making.
(Hall, 2008, p.144)

Because of this, it is common for picture books to instil morals or teach a lesson to children. The postmodern picture books which have been discussed in this dissertation both aim to teach children how to engage their imagination and creativity as a way to solve problems, make friends and live a more fulfilling and enriching life. It is also important to note the lessons which are being conveyed to parents through the narratives which have been discussed. Through the narrative parents are made aware of the anxieties of childhood but are then comforted and show that imagination and freedom of creativity is the answer. 
        The aim of this dissertation has been to demonstrate how postmodern picture books utilise intertextuality, indeterminacy, metafiction, play, parody and question the truth about reality. The complexity of the two texts which have been discussed highlight how the picture book can be sophisticated and intellectually engaging (Siddall, 1997, p. 49). Children are empowered through story by “interaction, participation in the creation of meaning, and a questioning of fixed meaning.” (Siddall,1997, p.50) Both of these postmodern picture books propose a way of seeing and display the negative effects of existing in this way and then subverts this by educating the protagonist in the story – and the reader- about imagination and the benefits which comes from this. In I will not imagination is used as a method of problem solving, when reason and logic has failed. In Crispin imagination is used to fill the empty box as a metaphor for the unfulfilling nature of a consumerist lifestyle in childhood. The ways that picture books encourage children to use their imagination are ironic to the format and structure of the postmodern narrative. 
In speech or writing the work of ‘imagination’ – at the simplest level- consists in filling the relatively ‘empty’ elements along the strictly prescribed reading paths with the reader’s meaning. 

(Kress, 1996, P.170)

         The two picture books discussed in this dissertation focus on imagination, and the metaphors they employ to engage children and speak about a bigger issue of childhood in the modern technological world. In Crispin and I Will Not, the pictures support the written narrative in moving forward. Hall (2008, p.145) notes that the books encode a literary view of imagination as supplying extra meaning to a given structure. The modality of these picture books, meaning their claim to truth or credibility through the use of particular markers or codes (Kress, 1996, P.165), differs. Crispin and I Will Not gently lead the reader, by means of a mediating device (the bucket, the box, or the verbal trick) from the more naturalistic domestic environment to a fantasy world. One reason that these postmodern picture books are so successful in igniting imagination is because they engage the reader in numerous ways. The drama of the page turn is significant in both texts, leading the reader to imagine what could be on the next page and fill in the gap in the narrative with their own creative idea. Digital culture is causing initial decline in traditional media such as books, but I think we should turn focus upon the positive aspect of this. That picture books are becoming much more profound and sophisticated, which is something to be admired.
There are gains and losses from the different way of being, and the multimodalities of contemporary picture books offer a valuable entry point for thinking about what those losses and gains might be.

(Hall, 2008, p.145)
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She was sitting at the table
waiting for her dinner.
And Lola said,
“I do not eat
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never

eat a toMate.” & (My sister hates tomatoes.)
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And I said,
“That is lucky
because we are not having any of those things. ‘

We don't have any aples or
e or cheese or fishingers
and certainly

1o _tomatoes.”
¥

or atatoes or mishvaums or spaghets or eqgs o sausages.

There will be no caulflower or g?\
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We are not going to eat any peas or carrols .
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Lola looks at the table.

“But why are those Carpots there, Charlie?
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“Oh,
this
isn’t mash.
People often
think that but no,
this is cloud fluff from
the pointiest peak of Mount Fuji.”
“Oh well, in that case a large helping for me;
I love to eat cloud.”
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0
(,\riqun Tamworth was « pig who had it all.

And at Christmas, he got even MOTE.
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On Saturday,

Mr Tamworth gave
pockel money.

Crispin his
,nhuluﬂ'h»lhv

sAren’t you
asked

arcade oday?”
Mr Tamworth.

A
“Not today,”
F said ( l'i\']i".

“Nick and Penny might come hy.”
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Nick and Penny did
come by, and they all

played STORE, |[B==
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T]ml night,

the weather changed.
It rained and rained.
All the snow melted.

So did
Crispin’s box.

“My box is ruined,”

Crispin sobbed.
“Now my friends won’t
come over any more.”
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and too green.”

Lol says,
One day 1 played a good tick on her.
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