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Critical Reflection 

Reflection is a developmental tool used by one-self to assist an individual in their learning; examining past experiences in order to enhance personal growth from the process of self-reflection and evaluation (Helyer, 2015; Reed and Canning, 2010). Therefore, Schon (2016) and Eaton (2016) advocate reflection is fundamental in order to learn from an experience and evolve; encouraging exploration of thought and emotion. According to Frett (2017) and Redmond (2006) Schon’s framework proposed there are two types of reflective tools which are reflection-in-action and reflection-on-action and both serve a purpose to self-reflect effectively. According to Learn Higher (2012) reflection on action occurs after an event has taken place; the reflector will think back on previous judgements and turn information into knowledge. Reflection in action occurs while an individual is undertaking an activity, enabling an individual to think through different approaches during the activity (Learn Higher, 2012). However, Frett (2017) notes reflection in action is known to be difficult due the individual having to think logically and not emotionally requiring patience affecting their critical thinking.

Critical reflection is the ability to consider past experiences from an analytical perspective; examining ones’ beliefs, values and opinions (University of Tennessee, 2017; Metropolitan State University, Unknown Date). Similarly, according to Miller (2011) critical reflection is an essential component of professionalism in the education system; providing an individual the opportunity to evaluate their practice in a systematic way. However, Miller (2011) notes it is important for practitioners to understand critical reflection allows individuals to look at an experience from multiple perspectives in order to deliver high quality provision, along with developing new ways of thinking and understanding instead of criticising one’s experience or actions. Therefore, according to Fox (2004) and the Welsh Government (2015) in order to deliver high quality provision, practitioners are required to hold a reflective mind set; enabling them to think on a critical level. 

Engaging in self-reflection allows an individual to develop professionally, gaining new skills and promoting self-awareness (Welsh Government, 2015). According to the Welsh Government (2015) skills a reflective practitioner may develop during engaging in self-reflection include improved confidence, improved sense of identity and enhanced critical thinking and understanding; all essential for delivering high quality provision. Again, the Welsh Government (2015) note reflective practice puts an individual in control of their own learning and development to prevent unexamined judgments and assumptions (Welsh Government, 2015). Therefore, through engaging in reflective practice, the practitioner is allowing themselves to be open minded to new ideas promoting critical thinking (Lyons, 2010). Moreover, Dewey identified three attitudes one should demonstrate while engaging in reflective practice including being open minded, being open to new ideas and assumptions along with being free from partisanship (Lyons, 2010).

Additionally, according to McFarland et al. (2009) working effectively with young children requires continuous reflective practice in order to think critically on the continuous changing practices influencing teaching. According to Reed and Canning (2010) practitioners are required to establish environments for children to learn and develop; therefore it is important for practitioners to regularly engage in self-reflection in order to improve on their ability to deliver high quality provision.  According to Nutbrown (2012) high quality provision allows children to reach their full potential; accomplishing their goals with the assistance of a reflective practitioner. Under the Foundation Phase, practitioners are encouraged to be reflective in their individual practice in order to help assist children’s development (Welsh Government, Unknown Date). However, according to Mukherji and Dryden (2014) if high quality provision is not provided there may be a risk of affecting children’s ability to progress successfully in later adulthood affecting the child’s wellbeing and happiness. Therefore, according to The Open University (Unknown Date) reflective practice is a fundamental aspect of working in the education system; enabling one to prioritise and develop a deeper understanding of their learning. 

Moreover, according to Trodd (2016) REPEY a study revealed practitioners who priortised on their future development were able to achieve successful outcomes for children in their social and cognitive development. Another project known as the Effective Provision of Pre-School Education project (EPPE) investigated three areas of concern in delivering high quality provision; focussing on the characteristics of effective teaching and the type of provision a child experiences (Institute of Education, 2000).  Research from the EPPE project has found children’s level of development has significantly grown from the impact of high quality education; showing children’s social and cognitive development has progressed from playful qualitative experiences (Institute of Education, 2000). Therefore, it is in the practitioner’s best interest to deliver high quality education through play in order for children to develop successfully and be competent learners into adulthood (Daly et al., 2004).

According to the Welsh Government (2015) reflection can reinforce institutional change within schools, however collective practice should be reinforced in order to allow colleagues to work collaboratively engaging in reflection to improve as a network delivering high quality provision. Therefore, in order to carry out effective practice, practitioners are required to communicate with colleagues on aspects of teaching that draws concerns within their ability to deliver high quality provision; allowing deep reflection to take place with another (Burke and Duncan, 2015). According to the Welsh Government (2015) reflection is considered more effective if conducted with another, greater understanding will be gained developing an awareness of different approaches to learning. Therefore, according to the Welsh Government (2015) practitioners should engage in reflection in a non-threatening manner through asking learners to evaluate their lessons; asking them to raise questions of concern allowing the practitioner to reflect on the suitability of their work in regards to the learners ability to understand. 

Models of reflection provide a framework for development; allowing an individual to think deeply on the process of reflection, enabling them to become an effective practitioner, encouraging exploration of one’s experience (Leeds Beckett University, 2015; Burke and Duncan, 2015). Synthesising with Leeds Beckett University (2015) Morrissey and Callaghan (2011) note models of reflection provide a variety of different frameworks, informing and guiding how reflection is understood and implemented into practice. Therefore, undertaking reflective practice helps one to understand their individual responsibilities, relationships and also collective roles (Reed and Canning, 2010). 

According to University of Cumbria (2016). Gibbs model of reflection is a useful tool to self-reflect on an event or experience; challenging ones assumptions, assisting one to explore their strengths and weaknesses and allowing one to explore new ways of doing things and thinking about things in order to address improvements and act on continuous good practice. Additionally, Gibbs’ model of reflection provides a systematic approach to reflection through incorporating six stages of reflection in action (University of Cumbria, 2016). According to Stafford (2011) this step by step approach can be known as a valuable guide to novice reflective practitioners; providing a set of guidelines to follow keeping the individual on track of successful reflective practice. However, Moon (2004) criticises Gibb’s model of reflection due to the lack of detailed structured guidelines at the different stages of Gibb’s model; encouraging a more elaborated model required for deeper reflection. In contrast, according to Oxford Brookes University (2017) Gibbs model of reflection is useful in providing a structured approach to reflective learning assisting practitioners through an on-going learning process. However, Jasper (2003) notes Gibbs reflective model provides a staged framework for working through the exploration of an experience, failing to elaborate on one’s chosen subjects of matter.

Moreover, stage one of Gibb’s reflective model consists of conducting a description on an experience, exploring the subject of matter (University of Cumbria, 2016). According to Harding-Swale (2006) it is important for a reflective practitioner to familiarise themselves with a past experience through actively engaging in description in order to reflect effectively. Additionally, according to Davey (2011) Gibbs model of reflection is useful in promoting consideration of what occurred through describing the experience, allowing the individual to think clearly on the experience. Moreover, stage two of Gibb’s reflective model consists of exploring one’s feelings and thoughts in relation to an experience; allowing one to give an honest view on their practice (Jackman et al., 2015). According to Harding-Swale (2006) it is important for practitioners to engage in self-reflection considering their emotions and feelings towards a past experience to allow truthful reflection to take place; again allowing deep reflection. However, Rose and Best (2005) notes under Gibbs’ second stage of reflection the reflective practitioner may feel intimidated since the stage requires an open and honest view on the individuals practice; affecting the overall reflective process.

Additionally, stage three of Gibb’s reflective model consists of conducting an evaluation; reaching a discussion on what went well and what was negative about an experience (Jackman et al., 2015).  According to Brigden (Unknown Date) it is important for practitioners to evaluate an experience in order to reach a decision whether a change in practice is essential. Similarly, according to Watson and Noble (2007) evaluation is a useful tool to self-reflect involving analysing information on an experience one has encountered; providing a purpose to make a judgement on the outcome of the experience in order to improve the effectiveness of practice. Therefore, according to McFarland et al. (2009) evaluating one’s performance is an important tool in self-improvement; allowing one to gain insight on their practice contributing to successful high quality provision. Moreover, stage four consists of conducting an analysis of an experience; reconsidering the causes of what went wrong and thinking what could have been done to avoid this form of practice (University of Cumbria, 2016; Jackman et al., 2015). According to O’Donnell et al. (2011) it is important to familiarise one with the successes and failures of a past experience in order to further develop professional skills to implement new ways of teaching. 

Stage five of Gibb’s reflection model consists of conducting a conclusion, showing what an individual has learnt from an experience or event (University of Cumbria, 2016). Conclusions are a useful tool in reflection providing a summary of what was learnt, along with introducing new ways of thinking and summarising thoughts (University of Southern California, 2017). Stage six of Gibbs’ reflective model consists of developing an action plan on what an individual can improve on their practice; formulating a plan to achieve future success (Jackman et al., 2015). Gibbs model of reflection is considered useful allowing the practitioner to formulate an action plan, enabling the practitioner to reflect on their practice, looking for ways to evolve their current practice in order to provide high quality provision (Gibbs Model of Reflection, Unknown Date). However, according to Jasper (2003) Gibb’s reflective model is seen as not beneficial in terms of deep reflection as the model of reflection stops at the stage of establishing action, failing to explore further suggestions or assumptions. 

Overall, Gibbs model of reflection is a useful tool to self-reflect advocating critical thinking enabling one to convert new learning into action; raising an individual’s level of reflection to a higher level (Zineb, 2017). However, according to Stafford (2011) one criticism of Gibbs reflective model is that the model only focuses on offering the individual prompts; failing to provide an in-depth reflection on an experience or event.  Similarly, according to The Open University (Unknown Date) Gibbs’ reflective model is seen to be fairly superficial since the model does not refer to critical thinking involving deep reflection. However, according to Morrissey and Callaghan (2011) Gibbs model of reflection identifies specific questions facilitating a practitioner’s ability to think deeply on an experience; helping the practitioner to make sense of their experience.
 
Another effective model of reflection is Rolfe’s model of reflection offering a flexible process to learning, providing novice practitioners a quick guide to reflection stimulating their thinking process (Zineb, 2017). In addition, similarly, Rolfe’s model of reflection is believed to be best suited for novice practitioners providing a lifelong learning process (Zineb, 2017). Moreover, according to Burton and Ormod (2011) Rolfe’s model of reflection is useful in providing a structured framework for learning consisting of three stages of reflection: what, so what and now what. Synthesising with Burton and Ormod (2011) Morrissey and Callaghan (2011) note Rolfe’s reflective framework adopts a questioning approach to reflection consisting of three simple stages of reflection allowing a reflector to follow a straightforward approach to reflection.  

According to Morrissey and Callaghan (2011) the model incorporates three stages; each stage provides an individual with the opportunity to think in depth about a given situation, allowing one to expand on an area of their choice. However, according to Bisson (2017) some practitioners feel that Rolfe’s model of reflection is too simplistic as the model features three brief stages of reflection failing to provide further structured discussion. Moreover, the first stage of Rolfe’s reflective model is a brief description of an experience the practitioner has encountered (University of Cumbria, 2016). Additionally, the second stage of Rolfe’s reflective model explores the implications of an event or experience, considering what went well and what did not go well, along with focussing on skills gained from the experience (University of Cumbria, 2016; Callara and Callara, 2008). According to Rivers (2013) it is important to reflect and evaluate the effectiveness of a past experience in order to be an effective practitioner enabling one to progress into a competent learner.

Furthermore, the third stage of Rolfe’s cycle consists of considering the ways in which a practitioner can improve their practice and learn from the experience, completing a simple action plan dictating what the practitioner will do to improve and how they will decide their practice has improved (University of Cumbria, 2016). According to Bisson (2017) Rolfe’s third stage of reflection is essential in contributing to good continuous practice prompting the practitioner to discover new ways in which improvements can be made to their current practice, allowing change to take place. However, according to MSC Student (2016) Rolfe’s model can be criticised for being too complicated for a beginner who is new to reflection due to lack of guidance and therefore a more elaborated model should be used for effective reflection. 

To conclude, both Gibbs and Rolfe’s model of reflection are useful; however fail to provide the viewpoints of another therefore lack effectiveness in some areas compared to other models of reflection (Welsh Government, 2015). According to the Welsh Government (2015) reflective practice gives an individual the potential to improve their quality of work helping assist children’s development. In addition, according to Brookfield (2017) and Northumbria University (Unknown Date)  reflection is a useful tool and should be implemented regularly playing an important role in self-development, enabling critical thinking to take place focusing on one’s strengths and weaknesses; allowing one to deliver effective practice. Therefore, it is important that practitioners hold positive attitudes towards reflection showing willingness to learn and openness to new ideas improving their overall practice (Reed and Canning, 2010; Anderson and Donald, 2017). However, while engaging in reflection, it is important one is committed to self-improvement; accepting responsibility and being open to responding to new ways of approaching a situation (Flying Start NHS, 2017; Davis and Ryder, 2016).
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