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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Improve Harvard referencing style in your work
	· Reviewed the Harvard referencing guide and used in my work. 

	Target 2
	Ensure that any claims raised in a literature review are supported by the literature
	· Check over work to make sure every point made is supported by literature. 





Part 1: Professional Learning Passport

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	This Bridging experience was online on Teams with our Network lead, Professional mentor and personal mentor. This included videos that teacher from the lead school had previously prepared talking about different AFL strategies they use within their classes and effective ways to introduce these strategies in your class.	The use of different examples of great teaching and assessment for learning was effective during the bridging day as the teachers were able to examples of how they use this in their work. This was also beneficial to our teaching progress as they had demonstrated where issues often come up and how they try and deal with this. An example of this is where the teacher often looks at the student’s books after it has been peer assessed as she wants the students to receive the effective feedback they deserve.

Although the Bridging day was effective and informative the bridging day had a focus on secondary teaching, although some of the strategies could be adapted to suit primary level there were some strategies that were irrelevant or would not work as well with primary children. It would have been beneficial for myself and other students on the primary course if there were some effective strategies given that could be used in the primary sector.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Observing different types of AFL within the classroom and also trying these and new ones I had introduced to the class in my lessons. These includes self assessment, peer assessment and teacher assess, observing what worked well with the class.
	It was interesting to see the different types of AFL the teacher had in place and also how the class use these in their everyday routine. It was also beneficial for my own teaching development trialing out these different AFL strategies as it give me an insight into what works well for me as a teacher. I also found that concentrating on the AFL component of my lesson during the TEST phase emphasized its importance in terms of supporting the students' learning and also how important it is to schedule time in the lesson to work on AFL. I found that WAGOLL worked particularly well in my lesson as the students found having a visual representation of what is expected in their work easier than only having the instructions verbally.



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During our Share day we met up with the lead school over teams due to Covid-19 restrictions. We then worked in groups based on our placement school to present an AFL strategy we had used during our test phase. We were then able to reflect in groups on what we had learnt about AFL strategies and what we found difficult about implementing these strategies in our lessons.
	I found this day interesting as each group was able to explain different strategies they had used during their test phase. It was surprising to see many different strategies that I had never seen before and it was interesting to observe how the other PGCE students had used these strategies in their lessons. Before doing our presentations it was also interesting to discuss with another student teacher in the same placement school the different strategies they had used as we had used many of the same strategies. I hope to take all that I have learned about AFL into my future lessons and hope to develop these strategies so that I have more confidence introducing these in the lessons.





DGB/SKD

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
•  During my PTE1 experience, I had conducted around half of my lessons online using google classroom where I had undertaken a training lesson on google classroom and I had also received a video prepared by my class mentor explaining how to use google classroom effectively, including hints and tips. I have attached the document of the notes I had received in the training that was provided by the university. These experiences were both effective in my practice where I had used what I had learnt in all of my lessons (uploading and providing feedback). Some tips that I found most effective where I feel I would have made a mistake or would have made the process more difficult includes saving the task as a background on the slides and adding text boxes for the children (so they couldn't edit the slide) and making sure that I had made a copy for each pupil when assigning work. Along with this I had used different packages that are used within google classroom including the use of mote to give the pupils oral feedback and using Mindmup and Jamboard as a word cloud. Along with having a positive impact on my teaching practice I had also developed DCF skills through using new and different packages digitally and online. I am not able to provide images of the work I had conducted online as I had to sign a declaration to not take screenshots when teaching online. Although I have provided example of the notes provided with the training.   ​​​​​​​ 

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
 

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? 
 


Safonau/ Standards

Professional Experience Template 1: Science lessons on Insulators - progression throughout the week
Pedagogy Standard: Advancing: Real Life Authentic Contexts
What did you do and why?
When given the mid term plan for the 'topic' planning I thought that these lessons would be an interesting and effective experience for my teacher training. I thought this would be an interesting lesson as it would would get the pupils more involved in their learning by carrying out an experiment and I would be able to progress through the lessons to meet the learning objectives. I was able to incorporate cross-curriculum themes into these lessons as they had also linked to Numeracy and Literacy. 

To begin, the pupils and I had planned the investigation where they were able to provide their own information and ideas on the topic. I brought real life context into the lesson to begin by acting that my coffee was too hot in a tin cup and I then complained 15 minutes later that it had gone too cold. This got the pupils engaged from the beginning . We then made a written plan for the experiment and the pupils were then able to write their own predictions to what they think would be the best insulator, I had written down an example on the board for the lower attaining pupils to use if necessary. Throughout the next lessons we carried out the experiments where the pupils were able to come up one by one to participate. This had the pupils engaged as they were enjoying participating and were able to answer questions as we were waiting like how many degrees is the temperature? and what is happening to the temperature?. They were also able to draw an diagram of the investigation process whilst they were waiting.

The pupils noted down the results as we carried out the experiment and were then able to write down a sentence at the end explaining the results.




What have you learned?
   I have seen that throughout this lesson by using a blended approach to teaching I was able to link these lessons to the Four purposes which has had a positive effect on the pupils' learning. I have learned how cross curriculum themes can be brought into lessons successfully to support the main subject. This has been effective in these particular lessons as they have enjoyed participating in the activity and have not seen the task as doin Numeracy or Literacy. This has been interesting as the pupils have been doing a lot of Literacy and Numeracy catch up over the previous weeks. 

I have also learned how implementing different AFL strategies in particular lessons can be more effective. For example, using a WAGOLL when showing individual work and creativity was effective when the pupils were creating diagrams and writing their prediction and results. Whereas the chitty worked well for the pupils' understanding of what they have successfully learnt throughout the lessons.  
What next?
I will continue to try and introduce real life authentic context into lessons whenever possible as I found the pupils were more engaged in the lessons when they could relate to their learning. I hope to bring more progression in learning into my lessons so that I am able to observe the pupils using the knowledge and skills I have taught. I will continue to link my lessons to the four purposes and cross-curricular themes as this is an expectation of the curriculum. 




Professional Experience Template 2: Inspire maths lesson Key stage 2
Pedagogy Standard: Influencing: Challenge & Expectations
What did you do and why?
These math lessons were used using the Inspire math's approach as this is the approach the school uses for maths. As this was the first time for me to use inspire maths in my lesson I had undertaken undertaken wider research and findings in order to gain a greater understanding of how this lesson works. The class teacher had shared what they had learnt in the training they had received the previous week. Along with this I had studied through the inspire books including the teachers book, text book and practice book to learn more about the techniques they used for teaching maths. As there was a lot of information to undertake for the lessons and I wanted to use the same approaches as the school to familiarize the pupils, this was undertaken through seeking advice and support from the class teacher. 

    The focus of the lesson was multiplication, where the lesson at the beginning of the week focused on multiplication by 2 and throughout the week the pupils were able to show progression in learning by multiplying by 3,4,5 and 10. I had used the approach of using dotted paper in these lessons where the pupils were able to focus on the 'groups' and 'objects' to understand their multiplication questions. The pupils were given questions one by one at the beginning of the week and as they progress they were having more given to them (they could cut these and glue them in their books). The higher attaining group were given all of the questions together after the first lesson as I found a lot of time was spent giving these out that I had less time to spend helping the lower attaining pupils with their work.  The differentiation in the class was shown through the amount of questions the pupils were answering as the questions would become more difficult as they were working through them.  There was also an element of challenge and expectation for the pupils in the lessons as along with the questions becoming more challenging the more they were answering, the pupils were also given sheets of multiplication questions to answer.
What have you learned?
Overall these lessons worked well as the progression in learning could be seen clearly as the pupils progressed throughout the week. Most of the pupils were able to use the approach they had learnt through using dotted paper to use these to multiply by larger amounts which demonstrated a great understanding of the learning that was undertaken. The wider research and findings that was found before the lesson worked effectively during the lesson as not only were the pupils familiar to this approach of learning but the lesson also ran smoothly, as I was confident on the approach to teaching. The use of the questions for differentiation worked well within the class as the pupils were able to use challenge and expectation progress through the questions, the pupils also enjoyed this as they were motivated to complete the questions and had an element of success as they were completing them.  The element of enjoyment the pupils had during these lessons had a significant impact on their engagement during the lesson where the pupils were asking to do maths again in the next lesson. As the lessons were similar throughout the week, I was able to use what I had learnt in the lesson for the next lesson. Examples included providing lower attaining pupils more assistance with their work, giving the higher attaining pupils challenging questions to work through when they had completed all of their work and also learning about which pupils would require more help during the lesson.
What next?
As a result of this experience I hope to use this approach in my mathematics/numeracy lessons in the future and hope to gain a greater understanding of other approaches that are included in school e.g. Big math's. I hope to undertake formal training in these areas in the future so that the I have a greater understanding of how these are used in schools. I enjoyed giving the pupils the opportunity to extend their knowledge and what was expected during the lesson by undertaking challenging tasks. I would like to develop this in the future where I am able to incorporate challenge in to all of my lessons to enhance the pupils learning as much as possible.



Professional Experience Template 3: Geography recycling lesson  (tally and bar chart)
Pedagogy Standard: Refining: Differentiation
What did you do and why?
During these lessons I had brought recycling materials in from home (plastic, cardboard, metal and glass) for the pupils to sort out in to the categories. As there is restrictions in place due to covid-19, I got the pupils to come up one by one to sort out some of the materials where the class could then tally the materials on their charts. This worked particularly well as it brought in the element of real life context into the lesson as the pupils were talking about how they would recycle at home. This linked to the exploiting subject disciplines in areas of learning element of the pedagogy QTS standard through the use of real-life applications across the four purposes. The pupils could then use the data they had collected in their tables to create bar charts on the recycled material. As there is wide range of attainment levels in the class I had differentiated the task so that it was accessible for all of the learner. The differentiation could be seen in the bar chart templates I had provided to the pupils as the higher attaining pupils chart went up in two's so they had to draw a line half way through the box if there was an off number of materials. The differentiation could also be observed in the amount of assistance I was providing the pupils in the task as I had worked through the bar chart with the lower attaining group (although the pupils also had the choice to work independently if they felt confident). As I had completed the bar chart on the board, one of the higher attaining pupils had completed their work therefore I was able to show this as a WAGOLL for the pupils to observe during the lesson. This form of assessment worked effectively in engaging the pupils in the work as it gave the pupils an idea of what was expected of them during the work and I was able to point out good facts about the chart that the pupils might had forgotten to include in theirs. The use of the chitty was also used  as part of the  assessment for these lessons, these include the learning objective, success criteria and LNF for the lesson. The use of the chitty is effective and is used in all of the pupils lessons. The pupils are familiar with the process where they are able to gain a greater understanding of what they are learning and what they have learnt during the lesson. 
What have you learned?
I had gained a lot from this experience that linked to different areas of the QTS standards. The use of differentiation in the lesson worked effectively where it was able to show me the importance of differentiating tasks so that it is accessible for all of the pupils in the class but it also has the element of challenge to progress the pupils learning as much as possible. The use of assessment within the lesson also worked effectively as two approaches were used (the use of the chitty/success criteria and WAGOLL). It was interesting to see how well WAGOLL worked when used spontaneously (as this was not planned before the lesson) and how the assessment can be used before, during or after the lesson. I had enjoyed incorporating the four purposes into the lesson as part of the exploiting subject disciplines in areas of learning strand of the QTS standards as the pupils enjoyed and engaged effectively in the real-life applications included within the lesson. The use of wider reading and research findings also had a positive impact on the lesson in particular when linking the assessment used within the lesson. This helped me gain a greater understanding of the purpose of using these approaches/ techniques and also their benefits in terms of the pupils' learning. 
What next?
I  hope to continue using differentiation within my lessons so that all of my lessons are both accessible and challenging for all of the pupils in the class. Continuing to wider reading and research findings will also be effective for my teaching practice, I will continue to do this so that I gain a greater understanding to why different techniques are used within the class, including those that are done subconsciously. 


Part 2: Critical Reflection
A critical reflection of the use of differentiation in the classroom. 

Introduction
[bookmark: _Hlk66021165]The aspect that has been identified in this reflection is differentiation where the use of differentiation within the classroom and it benefits and impacts on the pupils’ learning will be reflected. Through observing during placement it is clear to see that the gap in attainment levels within the classroom is significant due to the covid-19 restrictions. Pereira et al., (2019) explains that differentiation within the classroom has become a expectation for teachers. This emphasises rhar the teachers need to consider whether their teaching is appropriate for every individual learner in their classroom.  Mills et al., (2014) explains in their research that differentiation can be seen as another term for streaming in the school/classroom. As there is no streaming as a whole school approach or in groups within a classroom due to covid-19 restrictions, the pupils are limited in terms of having opportunities to move in groups of pupils who are within similar attainment levels. Along with this pupils have to sit in rows in the classroom where all the pupils are facing the front, so it is difficult to differentiate the instructions for the pupils,this results in the pupils sometimes having to listen to instructions that may not relate to their learning, there can sometimes be up to three versions of the instructions or tasks in a differentiated classroom as mentioned by Policastro et al., (2019). As a result of this it is felt that is important that the impact of differentiation is highlighted in this reflection including the positive and negative factors that impact the learning of all the pupils in the classroom. There has been a significant amount of research undertaken in the past in relation to differentiation in the classroom, where Mastropieri and colleagues (2006)(cited in Gumpert and McConnell, 2019) explains that differentiation can be focused on ability levels, students needs, interests and experiences. In the discussion there is more focus on the ability levels aspect of differentiation as this is mostly reflected upon in the literature as this is consided more when using differentiation in the classroom. Differentiation links to Gardner's Theory of Multiple Intelligences and can be considered as its pedagogical application as mentioned by Roiha (2012). They explain the the Gardner’s theory recognises that all pupils differ in terms of intelligences and talents and this is why the teaching should be adapted to meet the needs and abilities of every individual pupil in the classroom. 


Critical Discussion of Chosen Aspect
    When implementing differentiation in the classroom there are several aspects that need to be considered, some of these includes the individual needs of the pupils such as readiness levels, interests, and learning profiles as explained by Tomlinson (2003). When considering using differentiation in their classroom: 
‘Teachers should find ways to engage students, by tapping into what interests students, and by involving students in the daily running of the classroom’  Subban (2006, p. 941). 
Meeting the individual needs of the pupils is crucial in the classroom where Belfi et al., (2012) explains that failing to do so could have a negative impact on the pupils’ learning. The meeting of the pupils individual needs through grouping or differentiation can have a positive impact on many areas of their learning where Tieso (2005) mentions that differentiation could have a  positive impact can have on higher mathematics development for average and higher ability pupils.  It is also seen to have a positive impact on pupils reading achievement Reis et al. (2011)(cited in Pereira et al., 2021). Eysink et al., (2017) noted that when using differentiation as a form of tailoring instruction  the teachers require knowledge on the pupils’ different abilities in terms of instruction, feedback, resources and the understanding of how to employ these effectively in the classroom context. This links to research undertaken by Coe, R et al., (2020) where he emphasises the importance of being a great teacher and what teachers can do to gain this effective practice. He explains that it is important that the teachers understand the content of their lessons, create a supportive environment for the pupils , manage the classroom and present the content in an effective manor. He also explains tha all of the activities and interactions that are produced in the classroom should be conducted in a way that activates their students’ thinking. 
      The importance of differentiation is highlighted within the research but is often considered as a form of differentiating tasks for lower attaining pupils where there is less focus on progressing the learning for the higher attaining pupils. Hertberg-Davis (2009) explains that tasks can be differentiated for gifted pupils as the task can be differentiated by including greater depth and complexity, adjusted pact and greater inderpendence. This provides the pupils with the opportunity to extend their knowledge and understanding in that area. Donalddson, G (2018) also explains that teaching and learning should focus on challenging children and young people and this can be emphasized when differentiation is used within the classroom to progress the pupils learning. This links to the common misconception occurred in regards to differentiation where Hertberg-Davis (2009) explains that differentiation is often linked to scaffolding for struggling learners compared to meeting the individual needs of all the learners. This also links to Vygotsky’s Zone of Proximal Development (ZPD) where Roiha (2012) notes that in a classroom using differentiation each pupil would be working in his or her own personal ZPD. Wales Government. (2010) explains that teachers should enable the learner to move to their next steps by understanding how to set the tasks teachers need to understand how to set tasks that enable learners to move to their next steps. They also explain that pupils will not progress if they are not challenged in their thinking. This can be conducted in a differentiated classroom where the teacher is able to focus the lesson on the individual needs of all of the learners. Along with progressing the pupils’ learning when needed, the needs of those learner who need scaffolding in their learning must be considered where they need to consider how they can differentiate the lesson to assist those learners.  Rosenshein, B (2012) explains that through providing the pupils with scaffolding in their learning will help pupils with difficult tasks, these can be used as a temporary support and withdrawn gradually to help the learners become more independent when working on these difficult tasks. Therefore, through providing the pupils with the scaffolding in their learning, the teacher aims to progress the learning so that they do not always need to rely on that support.
[bookmark: _Hlk66053094]  Tomlinson (2005) mentions that is also important to consider the learning environment when differentiating in the classroom.  The benefits of using within-class attainment grouping is also supported by the Teaching & Learning Toolkit (2018) where their findings indicate that using these in classrooms doesn’t cost much money and has a positive impact on the pupils learning where it can have three months impact on pupils’ learning. When considering differentiation in the classroom there are particular elements that need to be considered. Raffan (2001) explains that the best approach to use for developing a differentiated classroom is to use a range of teaching and organisational strategies that reflect on the whole school development ,where the teachers can work collaboratively to extend their skills and to make sure that the pupils are receiving consistent messages and models. “ensuring that what a student learns, how he or she learns it, and how the student demonstrates what he/she has learned is a match for that student’s readiness level, interests, and preferred mode of learning” Tomlinson (2004,p. 188). Tomlinson (2005, p. 263) also emphasizes the importance of considering the pupils learning preferences when considering the individual needs of pupils in differentiated classrooms. Roiha (2012) explains that pupils often find differentiated tasks motivating and easy to employ. Therefore this provides the understanding that focusing on the pupils individual needs when teaching has a positive impact on the pupils motivation and engagement in their learning. Although, not all of the literature agrees with this as Mills et al., (2014) notes in their research that although differentiation is a complex concept in regards to linking the policies to the classroom context, they explain the importance of clear explanations at policy level to support the needs of the teacher in terms of differentiation in the classroom. 

[bookmark: _Hlk66053390]       When reflecting on the use of differentiation in the classroom it is mentioned in the research that it is not used commonly within schools. It is mentioned by Van Tassel-Baska, (2012)  that there was very limited differentiated activities reported in classrooms. Hertberg-Davis (2009) explains that teachers are reluctant to use differentiation in their classrooms as they perceive it as being highly time consuming and teachers sometimes only differentiate to those pupils who need it most. Eysink et al., (2017) explains that teachers also find differentiation difficult in terms of classroom management. In this case the teacher may be differentiating tasks for the lower attaining pupils as they are unable to complete the same task as the whole class but then may not be differentiating the tasks for the higher attaining pupils who would benefit from challenge in their work. Geelan et al., (2015) explains that  another issue with differentiation tasks is that it can be difficult for the teacher to help all of the pupils. A reason differentiating instructions and questions may be difficult in a large classroom is that mostly all of the pupils will hear the instructions, which may then lead to confusion in the work. Although this links with the notion that differentiation does not require teaching students one by one Centre for Comprehensive School Reform and Improvement (2007) (cited by Evans and Waring, 2011) explains that differentiation focuses on understanding the strengths and current academic needs of the students. Roiha (2012) explains that teachers often perceive differentiation based on focusing on differentiating the tasks and assignment, this links to the difficulties the teachers have of differentiating in large classes. Another consideration for differentiation in the classroom as mentioned by Mills et al., (2014) is the issue of the relationship between differentiation and assessment, where although they recognise the importance of taking in to consideration the differences amongst learners, they believe that assessment should not be differentiated as they believe learning should be active and require high expectations as explained by Moon, (2005, p. 231). This is difficult as there are some conflicting facts made in the literature as noted in this reflection where there has been both positive and negative points seen when using differentiation in the classroom. 


Conclusion
To conclude, when reflecting on the research that has been undertaken focusing on differentiation in the classroom there seems to be mixed views. When observing the positive factors  in relation to using differentiation in the classroom, the research is emphasizing the positive impact that differentiation has on the pupils learning as explained by Tieso (2005)  as it not only provides a scaffold for those learners who may need it but it also provides the element of challenge for the pupils who need it to progress in their learning. Although there are some negative factors in relation to using differentiation in the classroom, when reflecting on the literature many of the negative points are related to planning and organising of differentiated lessons as explained by Eysink et al., (2017), compared to the results that is produced through the use of differentiation. As a result, as mentioned in the reflection above if teachers were produced with the correct support, training and resources when using differentiation in their classroom, there would be less concerns as explained by Mills et al., (2014) . Therefore, the use of differentiation in the classroom would be viewed as effective when reflecting on the literature where it has been seen to provide positive results in the pupils’ learning. 
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