	Personal Evaluation – to support your academic progress, we are interested to read your own assessment of this work as a measure of your own effort and in order that we may comment on your strengths and weaknesses.
Please ensure you complete this assessment before submitting your work.

	What do you consider are the best aspects of this piece of work?    
	Understanding how theories tie in with praise 

	Which aspects do you consider could have been improved in this piece of work?
	Talking more about maria Montessori and skinner

	What have you found most satisfying whilst undertaking this submission?
	Understanding that praise through effort is best!



Critically analyse the role of praise in classroom management

According to Ginott (1975) the purpose of classroom management is to have order within the classroom to increase learning and development, thus getting each pupil motivated to learn to reach their full potential.  Ginott (1975) believed that having order within the classroom is important as it improves children’s social, emotional, and intellectual skills and teachers play a massive part in children’s becoming.  
The Welsh Assembly Government (WAG) (2012) believe that effective classroom management is solely down to the teacher and how the teacher can manage the pupils in the environment.  Teachers do face challenges when teaching groups of children with many different needs the WAG (2012) believes once a positive learning environment is created the learner knows was is expected.  
The Glossary of Educational Reform (2014) believe that effective classroom managers, like teachers need to have confidence, be ‘with it’ and be aware of the strategies and skills required to have order. Anderson (2004) believes that an effective classroom manager needs to have the skills to be patient, engaging and understand each child’s needs and abilities.   According to Feez (2010) classroom management is done in positive ways not by negativity or exhausting ways for example, singling children out for not doing their work, putting their names on the board or singling one out as this can affect their self-confidence to try or provoke a child.
According to Coe et al (2014) teachers need to have rules to effectively manage children’s behaviour as this reinforces learning and shows children what is expected in behaviour.  Teachers also need to have constancy with the classroom rules to be effective and respected (Coe et all, 2014).
Teaching used to be very traditional, teachers were strict, and children had no input, they sat in rows and copied from the board.  Anderson (2017) explains that John Dewey criticised traditional classrooms as he viewed they were ineffective means of learning.  Dewey believed that children learned best in classrooms that promoted freedom for independent learning (Anderson, 2017).  
The theoretical frameworks that will be explained within this assignment will be Behavioural, Cognitive, the Social Discipline Model, Well Managed Classroom and Humanistic theories. 
The Cognitive theory ensures the reinforcement of rules, ensures children learn, develop skills and teachers understand each child develops at different stages (Pritchard, 2014). The Humanistic theory is about child-centred approaches, the Behavioural theory is about children’s behaviour in the classroom and behavioural management and the Well Managed Classroom theory is all about the teacher’s role in the classroom (Gould, 2009) The Social Discipline model is about child behaviour and their social development, for example praise through awards (Payne, 2015).
According to Robert (2014) the layout of the classroom is very important to god classroom management as it needs to be well organised to benefit children’s development, having resources at a safe and easy reach and the layout of the tables to promote group work and discussion in a relaxed environment. 
Ofsted (2003) explain that encouraging children to tidy up the classroom at the end of the day links in with teaching, as the teacher needs to encourage children to have pride in their environment, this links in with Maria Montessori as Feez (2010) explains Montessori instilled respect for the learning environment in Montessori schools by having routine, cleaning up after tasks encouraged good behaviour as the children would be praised for having respect.  
Encouraging children to tidy up after class to get them into a routine follows the Cognitive theory as it reinforces rules constantly for children to learn and act by, it also follows the Well Managed Classroom as it brings structure to a child’s day as it shows this is the end of the lesson and instils a class ethos (Pritchard, 2014).  
According to Perkin-Thomas (2018) tidying up can be used in every year group throughout the school as children should always have respect for their classroom and once in routine it should carry on throughout the years (Feez, 2010).


According to the (WAG) (2012) the role of praise in the classroom is an effective way to engage and encourage children to the preferred behaviour while praising them on their good work or behaviour.  Tauber (1991) believes that praise can be used in the wrong way as children need to be praised on their efforts not on that they got correct.  
If a child is being praised on what they did correct not on their efforts this could affect their mindset.  Their mindset could become fixed and not want to try challenges as they would feel they would fail and not be praised.  This follows Carol Dweck’s (2012) Growth Mindset as she believes to praise efforts not intelligence as it results in fear of failure. 
Tauber (1991) explains that effort and ability are intrinsic, and students should be praised not on success but their control, for example the amount of effort put into the task. 
Estyn (2017) this was seen in a school as staff encouraged children to face challenges and learn from their mistakes which resulted in children being independent in all areas of learning.  The school encourages the Growth Mindset of aiming for things that they never would expect and aim for ‘a little bit more’. The school praise children and use positive language in all activities.  Estyn (2017) reported that the children in the school enjoy being challenged and are more confident in taking lead roles in group work.  
Challenging a Growth Mindset follows the Cognitive theory as it challenges children’s developmental skills by engaging in more challenging tasks which increases cognitive development and skills (Pritchard, 2014).
According to Dweck (2012) if school praise children on their efforts they are more likely to have the motivation to try harder, challenge themselves and not be afraid of failure as long as they tried their best. Estyn (2017) discovered this and agree children who are praised on their efforts develop better problem-solving skills and teamwork skills.  

Praise is a positive reinforcement, but teachers can use praise as a tool to control behaviour.  Hook (204) believes there can be problems when using praise in the classroom as it can help control the class however if every child receives praise it can become meaningless. 
One way teachers can use praise to encourage good behaviour is by comparison, if a child is misbehaving the teacher can praise another child nearby for behaving.  For example, the child will not sit still so the teacher will say ‘I like how (x) is sitting nicely, I wish you could all do this’. The teacher will then look at the misbehaving child.  This approach does not single the child out and make them feel inferior it simply praises a well-behaved child while telling the misbehaving child how the behave.  
Miller (1990) believes praise can also be used to manipulate the classroom as this is a behavioural theory to praise as it encourages good behaviour instead of praising a child on their efforts (Payne, 2015), this is also a Well Managed Classroom theory as the teachers use praise to control the class (Pritchard, 2014). 
Star charts are used in school to praise children, it does encourage competitiveness however it also allows children to visually see their progression in class. This is a behavioural theory and links to Skinners positive reinforcement as the child is rewarded for either good work or behaviour. 
Skinner (1983) Operant Conditioning is a process which tried to change a child’s behaviour via positive or negative reinforcement.  When children receive a star on the star chart this helps them see what behaviour is good and what is expected of them, conditioning them to behave well to receive rewards. 

Praise can be used in school to make children feel better, for example, ‘well done in your race’ even though the child has lost.  This is praising the child for their efforts which follows Dweck (2012) however the child may begin to feel disheartened if they never succeed. This may lead to the child feeling lied to by the teacher which may result in questioning their praise (Boekaerts, 2002).  Willingham (2009) explains children will determine if the teacher is being genuine with the praise, a job well done or  pushing for future behaviour to be better.  
Boekaerts (2002) suggests that teachers should listen to the child’s feelings and ask questions, for example ‘you seem upset you did not finish first’ the child will t hen open up and the teacher can suggest ways in which to do better next time, building trust.  This follows the Humanistic theory as the teacher will have empathy, raise the child’s self-esteem and care for the pupil (Pritchard, 2014) and the Cognitive Theory as asking questions helps children think about what they wanted to achieve. 
This theory follows Maslow hierarchy of needs (McLeod, 2017) as it ensures children’s needs are being met and fulfilled emotionally, physically, and intellectually. Mazlows chart has five sections to be met, the Physiological needs would be met by ensuring the child is healthy and okay to run in the race.  The following is Safety needs, which links into health.  The next is Love and belonging, which the teacher will give friendship and a sense of connection when he or she is talking to the child.  The next need is Esteem which the teacher will build up while talking to the child about what they could do better next time.  The last need, at the top is Self-actualization which will empower the child to be the best of their ability.  This could be done by doing another race or practicing for a race to meet their full potential (McLeod, 2017).  
By talking to the child this is instilling a Growth Mindset and not allowing them to give up when failing, resulting in a fixed mindset (Dweck, 2012).  As the teacher takes time to talk to the child and praise them for what went right and what could be improved this allows the child to think about the challenges he/she faced and to try again. 
Another Humanistic theory to praise is encouraging positive peer relationships in the classroom, by encouraging friendships and buddy systems. This means everyone has a friend they can rely on and develops an inclusive classroom as it helps children even with Special Educational Needs (SEN) to have friends and feel involved (Perkin-Thomas, 2018). Perkin-Thomas (2018) explains this can be used for any age group as children should always have positive relationships and this will encourage positive relationships in later life and citizenship.  
Children can be praised by having positive relationships and treating ones with respect by telling the teacher as children love to tell tales so if it is turned into a positive light, telling on good behaviour and a child receives praise this will encourage children as al children like to be praised (Perkin-Thomas, 2018) 

Praise can be used as an effective behaviour management within classrooms.  Robert (2014) explains that children can produce unwanted behaviour, and this motivates them as they can receive power or attention in the classroom.  
Perkin-Thomas (2018) explained a whole class approach to classroom management using praise by having a glass jar and the class must work together to fill the jar full of jems, known as ‘Jems in the Jar’. This is a praise approach for the whole class to do well and receive a reward once the jar is full (Perkin-Thomas, 2018).  This can be used if the whole class is sitting nicely after play time.  
According to Perkin-Thomas (2018) Jems in the Jar encourages teamwork skills to develop and encourages positive behaviour in the class and outdoors. This approach can be used to catch good behaviour and praise by adding a jem to the jar.  The teacher can encourage good behaviour by ‘catching good behaviour’ where a child will tell on another child when they have been nice.  Perkin-Thomas (2018) explains this is effective as children love to tell tales so turn it around in a positive light.  
Perkin-Thomas (2018) explains that this approach can also be used to prevent bad behaviour, if I a child is not behaving a jem will be taken out from the jar.  This tactic may end up isolating the child as classmates would blame the child (Perkin-Thomas, 2018).  
Perkin-Thomas (2018) explains that many classroom management approaches can be aimed towards all ages in the primary school.  Jems in the Jar can be used for all ages the teacher just needs to decide age appropriate rewards when the jar is full. Perkin-Thomas (2018) suggested that in younger years (Foundation Phase) the treat could be some sweets at the end of the day for one chosen child if the small jar was filled.  This keeps younger children engaged as it could be them the next day.  For older children it could be a class trip at the end of the term if the jar is full as older child in Key Stage Two would rather a big reward.  
Melia (2013) explains Alfie Kohn’s Classroom Management Theory explains it is beyond discipline, which is an alternative approach and believes rewards are unnecessary.   As Willingham (2009) explains Kohn’s theory has been in classrooms for more than 20 years, with 11 books and many articles.  Kohn believes children should want to make good life choices being they want to not because they must.  Melia (2013) explains that Kohn believes that traditional classroom management strategies negatively look at children’s behaviour instead of the curriculum, which was done by punishments and rules.  This did not create a caring environment for children to feel comfortable and safe.  
Melia (2013) explains that Kohn’s classroom focuses around the children and what they need to learn to aim for responsible and well-behaved children.   Teachers do this by focusing on the prevention of behaviour problems which require discipline not rewards.  Kohn’s classrooms were child-centred as the children had control over how they learn and had the freedom to chose which resulted in positive behaviour (Melia, 2013).  
Melia (2013) explains that Kohn believes that once rewards stops old habits/behaviour begins.  Willingham (2009) explains that Kohn believed people thought children benefited from praise as it showed appreciation and encouraged good behaviour however he argued that this was wrong as praise does not benefit academic attainment it just simply reduces motivation to make decisions and controls children. 
Praise, at least as commonly practiced, is a wat of using and perpetuating childrens dependence on us. It gets them to conform to out wishes irrespective of what those wishes are.
(Kohn, 1999, p.104)
Kohn explains that praise and rewards gets children to act by what the teachers wants for good behaviour.  Willingham (2009) argues that if a child is not motivated by a task, rewards will not damage their motivation, it may in fact engage them to try. 
Jems in the Jar would not follow Kohn’s beliefs to behaviour management as it is rewarding children for good behaviour and once the jems in the jar stop children would have no want to be well behaved as the reward is gone.  
This approach is a Social Discipline Model as it encourages engagement throughout the whole of the lesson aiming for rewards and is not praised or rewarded through grades but effort and behaviour (Payne, 2015).  This is also a behavioural theory as it encourages good behaviour through rewards and punishments and consequences, for example losing a jem. 
Jems in the Jar also links to Skinners operant conditioning as it works as positive and negative reinforcement, if the child is good they get a reward (jem in the jar) and if they are bad the jem gets taken away.  The punishment decreases a child’s desire to be badly behaved in result the punishment increases good behaviour (Learning Theories, 2017).  

To conclude teachers need to use Classroom management along with praise effectively, however praise has been viewed as a controlling approach to manipulate classroom behaviour (Tauber,1991). 
Praise can be used in many ways to benefit children’s behaviour as it can control the classroom to sit quietly for a reward which encourages children to be well behaved. 
Praise through effort has been proven by Estyn (2017) to benefit children’s development skills as it encourages children to have a go at challenging task which develops a growth mindset and to enjoy challenges which benefit their cognitive development.  
Hook (2004) argue that everyone benefits from praise however Boekaerts (2002) believes that praise is less important as we get older.  Hook (2004) challenges this as praise needs to be age appropriate just like lessons need to be child appropriate.  Perkin-Thomas (2018) explains many ways that are suitable for all ages like tidying up at the end of a lesson or ways that can be altered to fit age groups like Jems in the Jar.  
There are also many different theories to praise but they can work along side one another for example a Well Managed Classroom and Behavioural theory works together to benefit the teacher to get the lesson started and encourage good behaviour while on task.  Kohn does not believe in rewards as a way to manage a classroom however Skinners Operant Conditioning believes if a child receives positive reinforcement which could be a reward they will be well behaved.
Praise needs to be used in schools to have classroom management but also used to encourage positive relationships with students and teachers, praise for effort should has proved to be developmental with children (Estyn, 2017). 
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