 A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. Word count 4,031.

Introduction 

Critical incidents are defined as “typical, everyday events that are rendered critical through analysis”, they can be used as a means of reflection for a practitioner to develop their skills and are a useful means of research (Tripp, 2011, p.25). This assignment draws upon three different critical incidents with a focus on one of these, which have taken place over two observation days at a local primary school. These points have been taken on to further research into key areas such as intrinsic motivation, how giving learners’ choice over their studies plays effect on their learning and learning theories such as the constructivist learning theory and the existentialism learning theory. This assignment will look deeply into the role and the importance of critical reflection, the context in which the critical incident took place i.e., the school and how important the role of critical reflection is. Next, to merge all these together there will be a review of all the relevant literature surrounding this topic. This analysis will then accumulate the research to review the investigated critical incident and see if it is useful method of reflection and can aid future personal development. finally, this will be rounded off with a conclusion looking into how this can help improve professional standards which will be used for Qualifying teacher status. Tripp tells us that critical incidents have two mains used, “they are excellent in a way of developing and increasing understanding of and control over professional judgement, and thereby over practice” Tripp, (2011, p.27). Both will be a great use when going on professional placement and can even be taken on when qualified as a practitioner. 

The Role and Importance of Critical Reflection  
Critical reflection in the teacher’s profession has been developed from the work of John Dewey (Liu, 2015). Reflective thoughts at its core are an idea of systematically and rigorously examining an idea, experience, or problem with an open mind (Dewey, 1933 in Rodgers, 2002). Since then, the viewpoint of reflective practice has been interpreted in many ways, Tripp, and Rich (2012, p. 678) say that reflection is a self-critical investigation where teachers look at the effects of their pedogeological decision with the aim of improving their practice (Tripp and Rich, 2012, p. 678).
Crtical thininking is essential, no matter what age for everyone in every context for life (Cottrell, S., 2017).  Critical thinking and reflection are defined as a skill that can mature into a habit with enough reoccurrence. It is when learners question, analyse and evaluate instead of taking things for face value (Gangestad, S.W. and Snyder, M., 2000). Critical reflection can support professional continued development using decisions and actions and can lead to improvements in service delivery and experiences (Brookfield, 1987).
Sternberg (1986) noted a third critical thinking and reflection strand which is within the field of education. Until recent times it was only looked at in the philosophical and psychological fields. There have been benefits of looking into critical reflection in the educational field as it can be based on years of classroom experiences and various observations of student learning. This differs to the philosophical and psychological ways (Sternberg, 1986). However, some studies have found that the educational approach can be seen as limited and vague (Ennis, 1985). When taking these points into consideration it is important to remember the frameworks developed for education have not gone through such vigorous testing as the frameworks developed in philosophy or psychology (Halpern, 1998).
Critical reflection is important to every profession however when linking this to education and teaching it can be argued that it is even more so. Critical reflection in teachers’ professional development is receiving a lot of attention in current literature, it is being seen that there is a consensus that it has great significance to the quality of teachers work (Saric, M. and Steh, B., 2017). It may be important when looking into critical reflection of teachers to understand the role of the teacher in which the teacher uses. Kennedy, M.M., (1999) express the view that by simply watching a teacher you can develop your skills if the person you’re watching has experience. However (Schon, 1987) argues that teaching is not a craft which can be observed. Where focusing on what worked well and what could be done better needs to be at the centre to aid development.
Adler, S., (1991) argues that every teacher should be an effective reflective practitioner. They say it enables teachers to do what’s best for their classroom and not just follow the set curriculum. Orchard and Winch (2015) support this viewpoint and have a view that teachers who use reflective practice effectively will improve their judgement by using learning theories in real life context. However, this can only be done when reflecting on ideas and being critical at it.

This assignment will follow Gibbs reflective cycle to reflect on all relevant materials. Gibbs reflective model is a six-stage reflective model which starts with the description of the experience through to considerations and future events. Gibbs reflective model was based on (Kolb, 1981), Gibbs model is particularly good for teachers as it encourages them to reflect on their own feelings and their thoughts. Gibbs model is particularly good for reflection after the experience has taken place. The sections it is broken down into is description, feelings, evaluation, analysis, conclusion, and action plan (Bailey, K.M., 2012).

Context of Observation School and Class 

Before entering a discussion on the critical incident which will be identified there will be context about the school in which the critical incident took place. This assignment will fall in line with the BERA (2018) guidelines and use this throughout to protect the confidentiality of the school, staff, and pupils. If any information is seen in the reference list which could affect this, it will be blanked out.

The school is located within the sub-urban area of Swansea. It is split between an affluent area full of new houses and a council estate with a low social economic background. The school is in the west of the Swansea local authority. There are roughly 582 pupils at the school with an age range from 3-11, the school also offers an opportunity for 2-year-olds to partake in flying start or private day care. The school is currently at 10% of the children who meet the requirements of free school meals, this is under the national average of 20% (ESTYN, 2019). They also have one third of the school’s population under the bracket of EAL (ESTYN, 2013). This is above the Welsh average for EAL in primary schools which is 18% (ESTYN, 2019). Most classes have teaching assistants in the foundation phase, however in the key stage 2 there is not many teaching assistants. The school offers opportunities for children in every class to partake in “forest school”. This happens weekly and the facilities are on site, as well as this the school offers a range of extracurricular activities as well as having a play therapy area.

Both observation days and all three critical incidents were undertaken in a year 6 class. However, school X had three year 6 classes who were grouped in regards of ability in numeracy and literacy. They were kept in their classes for the rest of the AOLE’s. There are roughly 30 children in each class with the environment being highly supportive and all children are encouraged to try their best and are fully supported.

Critical Incident Linked to the Four Purposes of the Welsh Curriculum 2022 

Over the 2 days observation sessions all three of the critical incidents were taken from the year 6 class. Although three observations were found only one will be looked at in detail, the other two will be placed in the appendix. The critical incident which will be focused on took place within a year 6 maths lesson with the higher group. The class teacher presented the task to the class and explained what they were going to do. The teacher then went on to give the children three options not saying the difficulty level or which was which. child A was heard saying “I’m going to do the easiest one”, where as child B replied to them saying “I’m going to try the hardest one”. The children could do whichever challenge they wanted, and the teacher would not tell them off for whichever they chose. It was initially thought that by giving the children the options to decide what they want would lose intrinsic motivation as they could pick the easiest. However, after investigating what they chose the large majority picked the hardest one. The critical incident specifically being analysed will be the response of the children to being given the options of deciding which they want to do. It could be argued that by allowing children to have control on what level they are doing could encourage participant engagement and allow children to have a desire to do well. We can see this occurred when looking at child B’s response to the critical incident. However, we could look at the negative aspects of this too and allowing children to have the responsibility could result in them picking the easiest options. Intrinsic motivation in education will be a focus of the literature review.

This critical incident directly corresponds to the four purposes of the Welsh curriculum by Donaldson (2015), specifically the first purpose: “Ambitious, capable learners, ready to learn throughout their lives”. By allowing the children to have a choice over their work we are hoping that the children will be pushing themselves and being as ambitious as they can be. When children are presented with real life context they are often faced with choices, they can either pick the easier one or try to better themselves. We also want them to continue developing through their lives, so they need to be ready to make informative choices through life. Finally, we need them to be motivated to learn and being able to make positive choices in what they need to be learning about it making them capable. 

Literature review 
Differentiation
When exploring the literature on differentiation it is quite diverse, there is a range of this which investigates topics as varied as differentiated teaching within a classroom setting and structural differentiation and how the use of ability grouping at the class level is used (Haelermans, C., Ghysels, J. and Prince, F., 2015).
Susan Hart (1992, p.133) wrote an article called 'Differentiation: part of the problem or part of the solution?', in this she points out that teachers who use differentiation are being labelled good teachers yet there is not any concrete evidence that by using differentiation increases students’ attainment. James & Brown, (1998), agree with this and take it on that teachers are expected to be flexible with their lessons and have different characteristics based on learners needs. This can be different from individual to individual so finding approaches which can affect all students is expected of teachers. Deschenes, Ebeling &. Sprague, (1999) take these a step further by arguing that when teachers use differentiation in lessons, we have no evidence to prove that it does work. They say that by not using it and allowing everyone to work on the same task improves the quality of the lower-level workers and forces the gifted workers to help them. This overall improves all levels of the classroom. 
Janney & Snell, (2000) conducted a study looking into class size and how this affects teachers’ differentiation, they concluded that teachers with a smaller class size can more effectively differentiate as they can group their students into more accurate groups and be able to have more affective work for all their students. Tomlinson, (1996) also looked at class size but in this case smaller classes. They found that there was no need to differentiate in class sizes with over eight students and concluded that differentiation will be more affective for teachers with bigger classes. They went on to say that differentiation is not easy for teachers to do but the larger three class size the more difficult it has found to be to teach adaptively.
Versey et al (1997) leads the debate for differentiation in teaching as they say that every child is different, and all learn in different ways. Teachers will know these students very well and need to adapt for different children and structure lessons this way. They argue that all children being able to access a balanced lesson will motivate the children to perform at their best. Similarly, to this viewpoint Westwood (2001) argues that differentiation is addressing all the issues to individual students and finding the most effective strategies for achieving the objectives of the lesson. However, they take it a step further by arguing that the teacher needs to engage with students to understand when differentiation is best used. Cowley (2013) agreed with the previous points and talks about how important differentiation is for the overall learning of all members of the class. However, where Cowley differs in viewpoint is they say by using differentiation in a classroom setting can be difficult and time consuming for teachers. They also argue that when a larger class is expected to use differentiation it does not work as well as.
In 1985 the Department for Education and Science (DES) actively encouraged the national curriculum to be differentiated. They said that what is taught needs to be taught differently for different pupils. They went on to admit that teachers who had been teaching for long periods of time do not find it easy to help children with a differing number of needs and capabilities. However, when comparing this to an OECD report which specifically looks at inclusion it states that teachers are expected to differentiate learning, so it caters for the needs of all pupils (Jeffers, G., 2007).
Choice
Choice is seen as one of the easiest and most obvious way to support someone. The self-determination theory suggests to us any time choice is given it results in an improvement of motivation and increases the outcome (Deci, 1989). By giving someone a personal choice over a task or activity, involving a personal choice, or providing an opportunity for choice to be made will improve the participants motivation (Ryan & Deci, 2000). When looking at both lab research and field research it has been suggested that choice has positive consequences to both circumstance (Taylor, 1989). Choice specifically has a positive consequence when it comes to looking at it in the educational field as it increases the child’s amount of control on the task (Rotter, 1966), as well as this it also increases the motivation and interest for a task (Cordova & Lepper, 1996). Zuckerman et al. (1978) conducted a study looking how choice affects the engagement of pupils. They found that children who asked to complete a puzzle were much more engaged than those who were told to complete it.
Although this may be the case some studies have found that choice may have no affect positively and no negative effects on things like motivation and participation (Flowerday, Schraw, & Stevens, 2004) a study conducted by Overskeid & Svartdal, (1996), investigated the effects of choice on motivation and performance related outcomes, they concluded that they couldn’t find any clear connections between the two and suggested choice resulted in no effects. Reeve, Nix, & Hamm, (2003) conducted a very similar study with a similar approach and concluded that choice may play no effect on motivation in children. Again, agreeing with this (Flowerday & Schraw, 2003) found that choice had some positive affects but very few, they specifically looked at giving children the choice between writing and a crossword and found that giving them the choice made no difference really. Flowerday et al., (2004) took on this study again and gave the children a choice of how long they spent on tasks and gave others no choice. It resulted in those with had no choice in which how long they spent working had overall better work, thus meaning choice had no effect on assessed learning it was concluded.
Deci et al., (1989), has taken on from the work of the self-determination theory and found that not only does choice enhance intrinsic motivation but controlling experience kill intrinsic motivation. Similarly, to this Seligman (1975) concluded that motivation was increased when an individual had been given choice over a task. Brynell et al, (2006) agreed that people will want to show they have valued being given freedom of choice so want to do well and are motivated.
Intrinsic motivation
The original explanation which was concluded all the way back in 1913 by Dewey is in schools there is always a persistent decline in intrinsic motivation (Brown and Collins 1989), this was followed up in 1962 by Bruner who found that when teachers make new and different learning environments for their students it results in students increasing their intrinsic motivation (Bruner, 1962). Perlmuter, L. C, & Monty, R. A. (1977). also continued to follow this study and found that by including practical hands-on sessions and linking sessions to the everyday interests and activates young people take part in it would create a zest for learning and therefore create a more motivated class. 
Brown, Collins, & Duguid, (1989) argue that involving abstract operations into meaningful contexts appeal to children and should increase their intrinsic motivation. Rogoff, (1990) takes this a step further and argues mathematics should be a process of long-term projects which collaborate learners to communities and working at culturally authentic places to maintain maximum motivation for learners. Parker and Lepper (1992), conducted a study which concluded with similar results. They looked at how they could trach children about design graphics and could keep them motivated. One group was given the normal way of teaching, where the other was given full choice of what they wanted to do and how they went about it. The study was concluded with allowing children to have a choice increases their motivation. Steinberg, (1989) has found some very similar results and even tells us that choice is an effective way to manipulate intrinsic motivation. He says in his research that if an individual has been offered choice, they will more than likely show more enjoyment in a task. However, Perlmuter & Monty, (1977) argues that when the choice given is seen as almost trivial and illusionary then the motivation affects are near to none.
Reflection and Evaluation

After looking through a range of different sources, when looking back at the critical incident, I can see that the negative response of pupil A given could potentially be due to the tasks.  It is important to remember a lot of the literature argues that intrinsic motivation is high when a child is given choice but ultimately it is down to the quality of the choice. Alternatively, it could be potentially what Dewey, (1913) found in some of the earliest work we have available which talks about the learning environment. The environment could potentially not have included a range of different stations or were not motivating the child to do a lot of work. This is commonly seen in tasks like this as they are not as engaging or not as unique. If it were to be taken a step further, it could be looked at how point systems or different games could help encourage the intrinsic motivation of children. Landers (2015) and Sailer et al (2017) all completed studies which found that gamification can increase motivation as they want to do well.
By using this critical incident methodology, I have been able to explore many various fields of research I would not normally be able too. Intrinsic motivation and how choice can affect it has not been something I have investigated in anyway before. Prior to completing this piece of work, I had not actually taken into consideration how giving a child choice may be affective. I have worked in 3 different primary schools and all three have always tried to give learners choice over their work if it be the level of the work or what they want to do. As this was the case, I almost mistook that this wasn’t common practice in every school environment. I can also confidently say that since completing this assignment I can appreciate that there is a role for the use of choice, but it may not involve using it all the time. I have previously found that using theory to real life scenarios extremely difficult to link, however using Tripp’s methodology allowed a lot to be refined. 
It is crucial to remember when following a reflective model for example in my case Gibbs, there is no end point, but the cycle starts again. Having completed the first steps of describing, feeling I can now evaluate and analyse what has happened. I could in theory continue this by using choice in my practice in particular ways which I see it as affective. I also think that it is important to see if I can increase pupils’ motivation from different places if this is included. For example, making a game or giving house points may be as affective as giving children choice, it purely comes down to the child. To continue my practice, it would be an effective tool to continue my learning progress and research various things by strengthening knowledge.

To continue my professional development through both of my professional placements I will try my best to use Tripp’s methodology and tie it in with Gibbs reflective cycle. This will help me identify my strengths and weakness when it comes to teaching. One aspect that could be useful doing this for is my incidental Welsh. I am very nervous for how I am going to do and how it will be, to improve this I could follow Gibbs cycle of reflection and describe what happened, the feelings and thoughts I had about it, evaluate both positives and negatives of the experience, analyse the situation, conclude, and then make an action plan how to deal with situations in the future. It could even help with things like lesson planning as after teaching them I am expected to reflect however doing them in a way I can see is useful will help me to continue my development and make sure it all links back to the four purposes.

Conclusion

To conclude, this assignment has followed the framework of looking into critical incidents and taking these ideas on. Intrinsic motivation, choice and differentiation have been developed and investigated on how they are implemented in a classroom setting, thus finding out the benefits and perhaps the limitations of using these such approaches. From the literature review we can see that there are elements of intrinsic motivation in which the learners are pushing themselves to be the best they can be, however we can also see that there are limitations to learners using the easiest option to do the least amount of work possible. It is important to remember that what has been found in assignments such as these are only relatable to the school context. 

It is important to remember when looking at critical incidents and the methodology put together by Tripp that by using it, we can compress the information obtained through a normal school day into smaller incidents, this in turn allows us to dive into these critically and truly gain a better understanding allows further research to take place. By finding this critical incident I can show that I am completing the standards which are needed for my professional development. it is more achievable to find a critical incident and reflect on what went well and what didn’t then try and take out a full standard. I will take reflective practice all through my professional learning and into the workplace as it will help me reflect on the four purposes and improve my overall lessons. I will practice this throughout my PGCE year.
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OBSERVATION / FIELD NOTES

Record 1

Date and time, year group: 26/09/22 — Year 6

Where and When: Context of the observation — subject/AOLE, general classroom context

In the general classroom setting during a numeracy session after lunch.

What happened: a detailed description of the critical incident (the more detail the better to refer
toin your later work)

The teacher showed the children where to find the work they would be completing. They were
then given three options in random difficulty and told they could look at the three options and
pick whichever one they wanted to do. Child A was heard saying “I'm just going to do the easiest
one” and child B replied, “I'm going to do the hardest one”.

Areas of possible exploration: what you think could be” under the hood” in these incidents?
What avenues of research could you consider?

We could look into the positives and negatives of letting children decide. We could look into child
centred approaches and why they are useful. Exisentialism and the positives and negatives of
these studies. What are the positives and negatives of learner centred approaches. Intrinisc
motivation, do more able children challenge themselves more.

Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of
distractions, are directions made explicit - the more you can refer to the better here)

This was after lunch time, in a busy classroom. This could be down to tiredness. The teacher had
explained thoroughly what they had to do and went over the subject of rounding and then gave
the children the options. It was a higher ability maths class who were tested at the start of each
module and put into 3 cLasses.
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Record 2

Date and time, year group: 26/09/22 — Year 6

Where and When: Context of the observation — subject/AOLE, general classroom context

The event occured just before break after a busy art session.

What happened: a detailed description of the critical incident (the more detail the better to refer
toin your later work)

The children were asked to tidy the room as quickly as possible. The teacher then said the table
with the tidiest children and area surrounding it would win the tidiest table award. This would
then be placed on the table for the rest of the day. the children all tidied effectively and sat down
quietly. The teacher inspected the tables and gave the award to a table. One child was heard
saying “they always win”.

Areas of possible exploration: what you think could be” under the hood” in these incidents?
What avenues of research could you consider?

We could look into operant conditioning and how it links to the behavioursit apporach. We could
look into the positives and negatives on how it is used and how children react to it. Finally we
could look into gamification and the positives and negatives of this.

Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of
distractions, are directions made explicit - the more you can refer to the better here)

Children who didnt win were all not happy. The teacher gave reasons for his award but it was
hard to see much differecne between tables. Was just before break and after art so good
incestives to clean up.
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| Record 3

Date and time, year group: 27/09/22 - Year 6

Where and When: Context of the observation — subject/AOLE, general classroom context

In a litteracy session on creative writting in general classroom environment between lunch and
break.

What happened: a detailed description of the critical incident (the more detail the better to refer
toin your later work)

The teacher stopped the session during a task and requested for the learners to put thumbs up,
thumbs middle or thumbs down on how they found the creative writing tasks. The majority of
these were put thumbs middle or thumbs up. The teacher carried on with the session and took a
small focus group of those with thumbs down.

Areas of possible exploration: what you think could be” under the hood” in these incidents?
What avenues of research could you consider?

We could look into theoires on how learners react to telling teachers how they are doing. Is there
a best time for teachers to do this. Will children feel worried to do this infront of piers and not
feel embarrassed. Could this be linked on whens best to do reflections.

Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of
distractions, are directions made explicit - the more you can refer to the better here)

Teacher continued to check children who had thumbs up priavtely. It was a busy classroom so
could not have wanted to be honest. It was after lunch and a loud classroom with lots going on.
No Ta in the room just the teacher so it would be only them to help.





