Research shows even these days that Skinner’s belief in behavioural discipline generates an effect in today’s educational settings, the importance should be on the positive side of encouragement and praise significantly than that of a more negative rule of criticism and reprimand this is what we now call rewards and sanctions which is used in school (a) disciplinary policy in the present day.  Whilst necessary, any criticism or reprimand should always be constructive, giving reasons and advice on how to improve and explain what the pupil ought to be doing.  Praise and rewards are compelled to permit positive reinforcements, a simple remark of praise, a positive note in an exercise book or perhaps in their reading book, an open statement of recommendation, within the peers table, the whole group of pupils or even the entire educational setting, a visit to another member of staff, maybe into another class, stickers, or badges of recognition for examples helpiau heddiw, house points from members of staff from class teacher to teacher’s assistant, house points from the Head teacher, Head teacher’s award, complimentary comments on reports, award of the week which is a certificate to praise those children for having a positive week these certificates are given out by the Head Teacher at assembly time, the teacher would say something positive that the child has done all week and a letter home to parents to let them know that their child had certificate of the week and why. Distribution of responsibility (giving a child with behavioural problems a responsibility for example maybe a written message on a postage note to either the admin secretary, Head teacher or even just another class teacher in another class this often gives the child a sense of importance which often improves their behaviour or self-esteem) and the use of Restorative Practice techniques.

There are many strategies which we use to support children with behaviour difficulties, meetings would be set up daily/ weekly, the use of a daily/ weekly record/ smiley book, circle time, Pse, involvement of the school council, commitment from outside agencies Pru staff, behavioural support unit, educational, educational psychologist, behaviour outreach team, staff from the Pembrokeshire Learning Centre.  In addition to the outside agencies the school also has a teacher’s assistant who has been trained in Elsa who then with a meeting with class teachers KS1 and KS2 and the Head Teacher they all decide who needs the programme and when and letters would be sent out to Carers/Parents for permission for their child to participate.  Problems are normal and children will often test the boundaries of acceptable behaviour.  Good relationships are vital with children as the child develops a good relationship with a member of staff then the trust will follow which is very important.  If children are greeted with a smile and a friendly word, they are more likely to have respect and start their day on a positive.  There are many positive strategies which can help maintain discipline in the classroom.  In advance before the children arrive to class it is important to make sure everything is set up, at all times make sure you know what is required of any member of staff to deliver a lesson and making sure that the lessons are well prepared, challenging and stimulating lessons which is well known to generate good behaviour.  Once the lesson is delivered it is the member of staff’s responsibility to make sure that all the children are occupied and to try and keep them all interested if necessary and are encouraged and attempted to keep the children motivated.  At all times the staff are reminded to try and diffuse negative behaviour before it occurs with a positive distraction.  

According to Thorsborne and Blood (2013), restorative practise is a method in an educational setting which helps progress an improved educational atmosphere, wherever pupils and adolescents can be accountable for their own actions and education.  The viewpoints of those in a school where restorative practise motivates everyone on supporting and rebuilding interactions, remain inquisitive around what requirements to materialise and evade attaching responsibility. Once implanted throughout the educational surroundings, it is believed that restorative practise will become capable of the improvement in expressive knowledge, reliability as well as understanding which can generate a further confident knowledgeable setting over improved number present with no actions occurring.  Additionally, raising pupils and adolescent’s understanding of the influence of options on them all.  Restorative practise when used appropriately has been known to decrease the quantity of exclusions.  Respect for one another is based upon the impact that restorative practise has taught the individuals, learning that each one can be inflicted with a belief that is exclusive however is still of significance.  Assisting the children to make their own choices whilst taking responsibilities for those choices.  It is also important to solve problems and repair them for the whole school community. Designing an educational philosophy on the requirements and ethics estimated in a setting vocational school, will confidently prevent appointing attribute and reprimanding by creating surroundings everywhere so pupils occupied in disagreements of the same behaviours could reflect, repair and stay clear of recurrence.
A program which helps children who struggle with reading and writing is called instructional interventions.  It is important for schools to focus on intensive interventions this is to help identify those children that are the neediest.  Intervention is then specifically given to the student most in need, phonemic awareness, phonics as in letters and sounds, fluency, vocabulary, comprehension. 
		“If children have the misfortune to be surrounded					by negativity a lot of the time, they may not 						realise that there are alternative ways of 						speaking”																Hopkins (2011)
The adults in the school community can help by modelling the language we hope the children will use themselves.  This can mean a shift in the way we think and speak.  Many people believe that to ‘tell it how its is’ is the only honest way to communicate; however, often this approach involves a “muddled mix of exaggeration, judgement, blame, accusation and insult” (Hopkins,2003).  The result of this type of language is often anger, defensiveness or withdrawal and the underlying needs of those involved in the conflict are never understood, discussed or resolved.  Language that attributes blame, judgement or criticism is unhelpful and has no benefit when trying to repair a difficult situation.  The more the adults are aware of their own language, the more the children will be able to mirror the restorative language that is being used.  Otherwise pending till the invigorating approach becomes more ordinary.  The circumstances in the way we react to any given situation, may allow the behaviour to repeat itself.  
Every member of staff is given a restorative response cue card including all the lunchtime supervisors who come in to cover.  The vocabulary on the cards are all questions that have been introduced by training.  These cards are to assist in any situation to quickly calm down any intense situation and hopefully by reading these questions will help adapt a positive response.  Using restorative practise to resolve conflict not only seeks to address what has happened and will reflect on the needs of those involved nevertheless are to avoid the same situation from recurring again.  It is inevitable that at some point we will have to deal with conflict in our schools, either between child and child, between staff and child, or between staff and other staff.  A restorative discussion can also open our eyes to information about the child and why they may behave in a way.
Behavioural strategies in the direction of relevant adjustment towards the environmental conditions to assist the pupil to unlearn unwanted actions and acquire suitable actions as a replacement.  A problem alongside all approaches participating in reducing undesirable behaviour is that if they are used on their own there is no guarantee that the child will learn this also this was what Skinner and Pavlov critised in Watson’s theory which was called stimulus response.  Research has shown that Under section 89 of the Education Act (2006) to have measures of decent actions and to avoid the kinds of behaviour including bullying amongst the children.  These behaviours are part of the school (a) behaviour policies and to be communicated with staff, child and parents.

 As I bring my project to an end after much investigating, I have learnt that to improve the understanding in educational interventions we must first find a solution for assessing children’s awareness and abilities.  Outcomes, outlook and actions are untrustworthy.  Increases in study quality, dependability of results methods of prolonged effects of educational interventions to develop self-confidence in assessments of the effect of learning interventions to improve children’s understanding of strategic ideas.  Learning interventions stipulate children with the support needed to obtain the skills being taught by the learning procedures.  The following skills affect the child’s ability to access an education these are behavioural and social, cognitive and academic, 
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