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Section 1

Inclusive leadership is a form of leadership that seeks to ensure that all individuals, regardless of their background, are treated with respect and given equal opportunities (White & McLeod, 2016). In early years settings, inclusive leadership plays a critical role in fostering positive relationships among children from diverse backgrounds and enhancing learning outcomes for all children. This essay will explore the importance, implementation, advantages, and disadvantages associated with inclusive leadership within early years settings.

Inclusive leadership can be defined as creating an environment where everyone feels valued, respected, and supported in their learning journey while promoting diversity; inclusive leaders not only acknowledge differences between individuals but also celebrate them (Bell & Gilbertson, 2017). Such leaders recognize individual needs and tailor teaching methods accordingly to ensure every child has access to high-quality education so they can reach their full potential (Campbell et al., 2016).
It is important to have inclusive leadership in early years provision because it sets a foundation for lifelong learning by acknowledging that every child is unique with different backgrounds, skills, and talents (Lyons-Dunlop et al., 2018). When teachers adopt an approach tailored towards inclusivity, it fosters a sense of belonging among children and improves their self-esteem and confidence, which has a positive impact on their academic achievements (Bell & Gilbertson, 2017).
Inclusive leadership has several benefits in early years settings. First, it promotes social awareness by fostering empathy toward others' differences (Marton et al., 2022). Secondly, it enhances learning outcomes by ensuring that all children have access to high-quality education despite their backgrounds or abilities (Kent & McDonald, 2020). The approach also promotes cognitive development through engaging with diverse perspectives.

However, implementing inclusive leadership can be challenging due to its complex nature (Venketsamy et al., 2021). One of the challenges includes identifying biases among staff members toward particular groups such as those with disabilities or from different cultural backgrounds (Marton et al., 2022). 
This section of the essay will look at a seven-year-old girl named Ellie, who has recently moved in with her father after he has overcome addiction and shown in assessments he is now able to care for Ellie as a single parent. Ellie has always completed academic work to a high standard for her age and is very outgoing within the school, but recently Ellie has been getting upset as she has not been getting her usual full marks in her spelling, not bringing her books in to change, etc. Elli gets very upset and states that her dad did not know about the days in which she has to complete work. The father keeps to himself at school drop-off and pick-up times and does not engage with staff or other parents. 
Working together will Ellie and her father is an important role of any practitioner within the setting. Arranging meetings where you can speak to both Ellie and her father separately can then help you support them both by coming together and discussing the support they both need and how you will help them. 
Inclusive leadership would implement this by making sure they are actively listening to both Ellie and her father. Active listening is a critical skill for supporting parents and children in the early years. By listening actively, educators can better understand the needs and concerns of parents and children, and work collaboratively to develop solutions that meet their needs. This can lead to improved communication, increased engagement, and enhanced problem-solving skills.
 
Research has shown that active listening can have a positive impact on parent-teacher relationships. A study published in the Journal of Educational and Developmental Psychology found that parents who perceived their child's teacher as a good listener reported higher levels of satisfaction with their child's education (Klassen & Chiu, 2010). Another study published in the Journal of Early Childhood Research found that active listening was positively related to parent engagement in their child's education (Barnes et al., 2019).
 
 In addition to its benefits for parent-teacher relationships, active listening can also promote positive child development. When educators listen actively to children, they can better understand their needs and interests, and tailor their instruction to meet their individual needs. This can lead to improved learning outcomes and increased engagement in the learning process.
However, some practitioners may be judgemental over the situation. Social Care Wales (2020) highlights that it's important to bear in mind that the majority of parents are striving to provide the best for their child. Nevertheless, Cottle and Alexander (2014) point out that due to a family's lifestyle or lower socio-economic status, professionals may be inclined to judge the parents and label them as a problem family. If the parents choose not to cooperate with professionals, they may be seen as neglectful and insufficient (Epstein, 2018). Nevertheless, Ozturk (2011) states that communication between the parents and professionals is necessary in order to understand the child's environment and provide the appropriate support.

Due to the father's history of substance abuse, a number of multi-agency workers will also be involved in addition to practitioners to support Ellie's wellbeing as well as the father's recovery and parenting (NSPCC, 2019). Ellie and her father will be assisted through this trying situation by a group of social workers and drug abuse specialists who have previously worked well with them (Hafford-Letchfield et al. 2014). According to the United Nations Convention on the Rights of the Child (UNICEF, No Date), children shouldn't be taken away from their parents unless doing so is in their best interests. As a result, this illustrates how various agencies collaborated to assist the father in getting better and regain custody of Ellie.
The ability of a social worker to listen to parents with supportive power may increase the opportunities for the father to collaborate with the school, prevent relapse, and be provided with a sense of belonging. Addiction recovery is a long process that requires parents to maintain change. However, inadequate support, negative emotions, and the belief that they are not considered a "normal" part of society may contribute to relapse, prohibit inclusion, and affect the child's well-being (Ferdman, 2014). Therefore, working with other agencies to support parents and children can be fundamental.
The father might also worry about power struggles in an unreliable relationship with the social worker. According to Ferguson et al. (2021) the majority of parental contact with social workers occurs unintentionally, and the ability social workers have to step in and protect children from harm could make a father fearful that he might behave inappropriately and prompt further intervention from the social worker. Similar to how many parents believe social workers have power over them rather than are there to support them, they often feel helpless, voiceless, and unable to communicate with other support systems like schools (Ward et al. 2014) However, as stated by Welsh Government (2019), services and parents must work together to support and listen to families in order to ensure that families at the "edge of care" stay together and to help prevent future adverse childhood experiences for children. Ferdman, Prime, and Riggio (2021) note that services should foster a sense of safety and give people a voice, enabling inclusion, and they concur with this.


Section Two
Implementing inclusive education policies in early childhood education requires creating a positive environment promoting diversity and acceptance (Ackah-Jnr & Udah 2020). It involves encouraging collaboration and communication between teachers, parents, and students. Providing equal opportunities for all children is another crucial aspect of inclusive leadership (Bipath et al. 2021). Identifying and addressing barriers to participation helps create an enabling environment for learning while adapting teaching strategies ensures that individual needs are met.

The Welsh Government (2020) Curriculum for Wales is a set of guidelines that outlines the national expectations for education in Wales. The curriculum aims to improve attainment, reduce the attainment gap, and develop learners who are ambitious, capable, and engaged. Inclusive leadership plays a critical role in early years provision as it ensures that all children have equal opportunities to succeed regardless of their background or abilities. This section will examine whether the Welsh Government (2020) Curriculum for Wales truly enables inclusive leadership in early years provision. Furthermore, this section will identify and discuss both the strengths and weaknesses of this curriculum with regard to inclusive leadership within the Curriculum for Wales. 
The Curriculum for Wales aims to provide clarity and coherence in the education system. It outlines six areas of learning and experience (ALN), including expressive arts, humanities, languages, literacy, numeracy, and science and technology. The curriculum also emphasizes building relationships, developing well-being, and promoting skills, knowledge, & understanding (Ashby et al., 2021).
In Welsh Government, inclusive leadership has proven to be a powerful tool to promote diversity, equity, and inclusion in the public sector. This kind of leadership helps to create an environment where everyone's talents and perspectives are valued, respected, and appreciated, leading to a rise in creativity, innovation, and productivity. When people feel included, they tend to be more engaged, more committed, and more motivated to make a difference. As a result, inclusive leadership leads to better decision-making, better communication, and better outcomes.
The benefits of inclusive leadership in the Welsh Government's curriculum are evident in the development of its educational system. Inclusive leadership has enabled the inclusion of diversity and equity objectives in the learning process. With diversity being a key component of inclusive learning, the curriculum has been designed to accommodate a diverse student population by promoting the development of intercultural competence through understanding, respecting, and celebrating diversity (Ashby et al., 2021). Inclusive leadership has encouraged the integration of different ethnicities and cultures, making education a powerful tool to help students understand and appreciate different perspectives. The result of this approach is a welcoming and supportive educational environment that nurtures student growth and development. Furthermore, it provides a platform for creating diverse partnerships between families, schools, and communities, which is vital to establishing a support network necessary for inclusivity (Bell & Gilbertson., 2017).
 
Inclusive leadership in Welsh Government's curriculum also goes beyond diversity, equity, and inclusion. It has led to the development of a more holistic approach to education, This is supported by White and Mcloed (2016) who suggest This facilitates cross-disciplinary cooperation between educators. Learning environments are also collaboratively designed & resources are shared accordingly. Inclusive leadership prioritizes mental health, emotional intelligence, and individual differences in learning styles. As a result, the Welsh Government's curriculum has been designed to provide a supportive learning environment with learning opportunities for all students. Inclusive leadership has been critical in providing a learning system that acknowledges and addresses the individual needs of each student, including their strengths, challenges, and resources. Overall, inclusive leadership has resulted in a curriculum that offers equal access, promotes equitable learning, and ensures a positive educational experience for all students. 
 
However, while being beneficial in many aspects, inclusive leadership has its weak points that need addressing. Firstly, inclusive leadership has the potential of creating a sense of tokenism and insincerity among the leaders. This means that the leaders may not be genuinely interested in accommodating everyone, but they are trying to make themselves look good by catering to the needs of everyone. This can cause resentment among the employees and cause reduced motivation and morale.
Secondly, inclusive leadership can lead to a sense of being lost among the goals of the organization or the government curriculum. Including every person's opinion in decision-making can create too many ideas and, as a result, can derail or cloud the government's objectives. This can lead to lost focus and energy, creating conflict and a lack of direction. This may have a detrimental effect not only on the government but also on the public, who rely on the government to provide them with clarity and direction.
Thirdly, inclusive leadership may lead to a slow decision-making process due to the need to consider everyone's perspective before making any move. This can be disadvantageous to the government, as it can take a longer time to execute plans and programs that may have a significant impact on citizens' lives. It may also lead to delays in handling emergencies, which can cause adverse effects on the public's welfare.
In conclusion, while inclusive leadership can bring a lot of benefits to the Welsh Government curriculum, its possible downsides are worth considering. Measures such as training for government leaders should be put in place to ensure that inclusive leadership caters to everyone while being efficient and farseeing. It's essential to note that great leaders are those who can balance both inclusiveness with efficiency, creating an environment that is conducive to the growth of the government and its people.

The curriculum supports inclusive leadership by providing guidance on how to facilitate learners' diverse needs through differentiated teaching methods (Turnock et al., 2018). Its emphasis on creating a supportive environment that acknowledges diversity helps teachers understand individual child's development stages while fostering inclusion.

There are many benefits to the curriculum, however one weakness is that there are no specific goals or targets concerning inclusion in the early year’s provision. The policy gives general guidance on ensuring equality of access but does not provide any quantifiable metrics to evaluate its success (Elliott et al., 2018). This makes it difficult to measure whether the policy has been effective in improving outcomes among learners.

Another weakness is that it neglects socio-economic factors as barriers influencing children's educational attainment. It overlooks how poverty affects learning experiences; thus vulnerable children may be left behind without adequate support (Turnock et al., 2018).

Section Three
Promoting Inclusive Leadership in Early Years Settings.
 
Inclusive leadership is essential in early years settings to ensure that all children, regardless of their background, are provided with equal opportunities to learn and develop. Inclusive leadership involves creating a welcoming and supportive environment that values diversity and promotes equity. In this blog, we will discuss some strategies that early years leaders can use to promote inclusive leadership in their settings.
 1. Develop a shared vision of inclusion: Early years leaders should work with their team to develop a shared vision of inclusion that reflects the values and beliefs of the setting. This vision should be communicated to all staff, parents, and children to ensure that everyone is working towards the same goal (Department for Education, 2017). This can be achieved through regular team meetings, training sessions, and parent consultations.
 2. Build a diverse team: Early years leaders should strive to build a diverse team that reflects the community they serve. This can include staff from different cultural backgrounds, genders, and abilities. A diverse team can bring different perspectives and experiences to the setting, which can enrich the learning environment for children. 
 3. Provide ongoing training and support: Early years leaders should provide ongoing training and support to their team to ensure that they have the knowledge and skills to promote inclusion. This can include training on cultural awareness, anti-bias education, and inclusive teaching practices. Leaders should also provide regular feedback and coaching to their teams to help them improve their practice. 
 4. Involve parents and families: Early years leaders should involve parents and families in the setting to promote a sense of belonging and partnership. This can include regular communication, parent consultations, and involving parents in decision-making processes. Leaders should also ensure that the setting is accessible and welcoming to all families, regardless of their background.
 
 5. Use inclusive teaching practices: Early years leaders should promote inclusive teaching practices that cater to the diverse needs of children. This can include using a variety of teaching strategies, adapting the curriculum to meet the needs of individual children, and providing additional support where necessary. Leaders should also ensure that the setting is physically accessible and inclusive of all children (Early Childhood Australia, 2018).
In conclusion, promoting inclusive leadership in early years settings is essential to ensure that all children are provided with equal opportunities to learn and develop. Early years leaders can promote inclusive leadership by developing a shared vision of inclusion, building a diverse team, providing ongoing training and support, involving parents and families, and using inclusive teaching practices. By doing so, early years leaders can create a welcoming and supportive environment that values diversity and promotes equality (National Association for the Education of Young Children, 2019).
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