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Leadership for systems of quality.

Pascal and Bertram et al. (1996, cited in Effective Early Learning: case studies in improvement,2000) suggests that the EEL project is based on the understanding that ‘quality’ is an essential tool, subjective and dynamic method which differs with time, perspective and setting. The realisation has grown from experience that some set criteria is fixed, static definitions of quality which are in some areas inappropriate. However, the belief has developed that evaluation is a more vital tool, factual and current if it grows out of the staff, parents and children who would be part of the experience being analysed. Furthermore, we must be aware that there are sections of practice and provision which present a foundation of conditions which provide exceptional quality early learning opportunities (Bertram and Pascal,2000). 
[bookmark: _Hlk516790194]Quality assurance is beneficial to early years provisions as it helps to give guidance to advise and support the settings to improve outcomes for children to prevent harm and risk, while also meeting learning outcomes(Devon children and families partnership,2018), it also helps early years settings to be inclusive and reduce inequalities while enhancing their strength principles and values in setting, which according to ECEC(no date cited in Parents Partnership and quality early years services: practitioners perspective,2013)states to have these qualities in place the setting must have a high-level leadership in place to facilitate the measures needed to be recognised and make them a reality(Cottle and Alexander,2013).  which in turn encourages good practice and it being carried out, to the best it can implementing quality while still complying with legislation and policies(Devon children and families partnership,2018),  this in turn will also enhance the willingness of all staff to improve quality, which results in their enthusiasm to implementing it into practice, which in turn helps to support settings though self- evaluation and enhancement processes, research in England and Hong Kong suggests that the importance of carrying out and staff being actively involved in quality implementation a more structured approach to the improvement of services is required(Campbell-Barr and Leeson,2010), which goes on to enables early years settings to provides evidence that a setting has made appropriate implementations to meet the standards and gain the accredited standard needed, evidence is gathered from a variety of sources such as peer and children observations, meetings with staff and one to ones with parents and also children’s monitored learning achievements(Red-car,2018),  through this process it enables parents to decide on the appropriate provision for their child, it also relays to parents and other outside agencies on how the early years setting has improved their minimum standards, whilst also giving managers/leaders and early years practitioners the confidence to make decisions and alterations in the way they carry out their role. Furthermore, quality assurance set quality standards and is a way of monitoring services for children, while also providing a tool which outside agencies such as Flying start, design to smile and healthy pre-schools can have clarification on how money implemented to improve the service for children is being used appropriately in delivering good quality practice (Early Years, 2013). Continuing from this evidence early years as a whole understand that quality assurance schemes make available a resource for leaders/managers to improve the standards through a process of self- evaluation or assessment. This involves their team in a cycle of continuous development in which the setting uses to mark against a set of criteria or standards. Through this system strengths and areas of improvement are highlighted, from which a plan of action is devised and implemented, and a follow up review is scheduled (early years,2013). The national day nurseries association is now on board with the same view of quality assurance and is due to pilot their QA scheme, which has been produced with the support of the Department for Education and employment, which was released in May (Nurseryworld,2000). Furthermore, Sylva et al (2005, cited in The Baby Effective Early Learning Programme,2006) states that government policy highly identifies the large body of international evidence which suggests that high quality provision within the early years sector has a significant and lasting effect on children’s overall learning and development through their achievements within education. Furthermore, the government strategy is to focus on improvement in all Early Childhood of Education and Care settings and ensure that all settings gain sufficient standards across the board through: a national process of registration, a national method of inspection, which within Wales is CIW, a national recognised system of quality assurance schemes, a high level of training to enhance staff qualifications and knowledge. All of the stated strategies emphasise the importance of improving staff ECEC workforce through competence and professionalism (Bertram and Pascal,2006). As early years settings we have to maintain the mindset of quality enhancements are to improve the setting as a whole, to create, maintain and improve provision in order to make available the highest quality learning and development experiences for all children and their families. As it is suggested that children who obtain a high standard of provision tend to be high achievers and possess better social, emotional and intellectual abilities needed for life -long learning. However, a provision not so efficient is unable to support children’s learning and development long term. Therefore, quality improvements are an ongoing cycle based on planning; enforcing, reviewing and analysing. It is a constant cycle consisting of children, parents and professionals (Foundation years, no date). However, within the Irish quality of early years provision assessment was not first suggested until the 2013’Right from the start: The Report of the Expert Advisory Group on the Early Years Strategy’. Through using globally recognised assessment quality tools, the Expert Advisory group stated that this should ‘enhance implementation priorities for early years strategies and make available a baseline for adequate assessment of the improvement of quality raising levels of practice taken on board through the strategies (UWTSD online library,2017). Furthermore, Ofsted (2013, cited in The Early Years Reflective Practice,2015) states that as an early years setting part of your inspection process requires each setting to self-evaluate to display the quality and effectiveness of their provision, using the early years self- evaluation form as a basis of guidance. Furthermore, early years providers are asked to produce evidence of children’s experiences, specifically how well the setting meets the needs of the children who attend and how well they: enhance children’s learning and development; addresses the needs of individual children attending the setting; make learning enjoyable to the children in attendance and make developments towards their learning outcomes (Brock,2015). 
Furthermore, while it is crucial to set out national minimum standards or ideals to which all early year’s providers should comply with, there is a need for enhancement of provisions which exceed settings beyond this and encourages a normality of continuous quality of enhancements (Bertram and Pascal,2006). The Effective Provision of early years education(EPPE) research programmes continue to have an effect on implementing the improvements. While focusing on the EPPE programme’s methods of pedagogic practice in particular. This work was first made available in a published report in 2002 called’ Effective Pedagogy in the Early Years(REPEY). Furthermore, the EPPE project encompassed the Environment rating scale to identify the quality of provision and use a number of varying level analyses to narrow the areas of most importance in explaining varying levels of progress and development gained by children during their time in early years (Siraj-Blatchford et al,2009). From this the continuous direction is to arrive at an acceptable and culturally relevant definition of quality and ways to compile data. The Angelo-American paper enhances the importance of staff-child ratio’ staff development and pedagogic programmes. These attributes are observed and evaluated by specific measurement tools such as the Early Childhood Environment rating scale, and through assessing children’s education development outcomes. These quality factors are suggested to be carried out not matter what the early years setting is or its financial status (Penn,2011). However, quality assurance as Fortunati (2006, cited in Implementing Quality Improvement and Change in Early Years,2012) suggests that as professionals we view quality improvement as a continuous process which is supported by outside agencies criteria or frameworks instead of being implemented by themselves. In the situation where quality is seen as being marked through outside parties, early years team members or workforce, can sometimes find it challenging to stand up for their values and act as free agents.  This perception can lead to feelings of lack of freedom, loss of voice, which can result in a negative effect on them being apart of the quality changes due to their lack of input (Canning and Reed, 2012).
[bookmark: _Hlk516768654][bookmark: _Hlk516774418]There are different types of quality assurance formats which can be used to measure an early year’s settings quality of provision, one of which being Self-Assessment of Service Statement which is a crucial tool for development for providers within Wales. The completion of SASS and quality of care report for each early year’s settings is a regulatory requirement and supports CSSIW now known as CIW to gain an understanding of the service early years settings provide. CIW inspectors will use the information early years managers or leaders provide to plan for inspection and have an impact on the direction on which the inspection will take(Protheroe,2016). Through your setting being apart of the SASS it helps your setting as a whole to consider the best practice to develop, maintain your provision so that it obtains the top standard of safe, quality and play through offering children the best practice and experiences available which results in the children’s developmental outcomes. Through meeting this criteria your setting is also complying with their legal obligation under regulation 16 of the child minding and day care(Wales) regulation’s 2010(CIW,2018).Furthermore, before a setting begins the SASS self-evaluation, they must ensure that they have present current updated information on the following aspects first aid, staff qualifications, proof of DBS checks complete with dates of issue, food hygiene certificates for the settings staff, and all staff have valid child protection training complete with certificates. Through this report the individual or registered person responsible is required to complete the appropriate paperwork and submit their SASS as part of the registration process to be able to provide a care service (Care Inspectorate Wales,2018). 
However, even though self-evaluation is crucial to quality assurance(QA), more well-known tools also provide mentoring and support, outside agencies assessment and accreditation(Mercher,2000). Furthermore, through the study of the self assessment of service statement it is evident that this form of evaluation of quality is clearly repetitive in many area’s specifically in part 2, this is made clear within the SASS review template which is provided through CIW(Care Inspectorates Wales,2018). However, through this evidence and further research another form of self- evaluation presented itself in the form of the Baby Effective Early Learning programme which supports evaluation and enhancements for all early year’s settings how provide education and care provisions for children from new born to 3 years old. This programme operates under 3 key forms of criteria which consist of following a manageable tool of strategies to be able to evaluate and enhance the early quality of learning and development adequately for children to gain appropriate targets in a large selection of settings. In order to achieve this BEEL states that liaising with outside agencies through the self-evaluation process validates and supports this programme’s format, it continues to suggest that the gathering of evidence which can be remotely used into global quality assurance and inspection programmes (Bertram and Pascal,2006). However, through looking at SASS and BEEL and them both being self-evaluation tools each offers differing ways of carrying out the evaluation process in their key principles and ways of collecting data. Each is beneficial in their own way to early years provision for improvement. However, the collection of data for these assessments have a combination of good and bad outcomes for children as, assessment practice within early years can vary: practitioners state that continually obtaining assessment information from children sometimes proves difficult. Another difficulty is that depending on which staff member carries out the assessment their evaluation methods may differ depending on knowledge and level of qualifications, furthermore the main challenge is the difference between private and maintained provision, and between pre-school and school early years practitioners. The effects of these assessments are suggested as change from positive to negative, also from formative to summative, as children move closer to their first year of school, where they are assessed further against criteria which complies with the school curriculum (Brooker et al,2010). 
However, in conclusion overall quality is the crucial element to ensuring enhanced outcomes for children, provision and giving them a flying start in the early years. It is essential that all early year’s providers work as a multiagency team with the local authority, parents and the settings local support network to consider how best to create, maintain and improve continually the consistent quality of experiences for all young children attending and their families. The most important key elements of the best quality provision are focus upon three key factors which are your workforce, practice and environment as a whole. With of course the children at the centre, these crucial elements interact and make it possible for children’s enjoyment, well-being, learning, development and enhanced long-term outcomes (Foundation Years,2008).
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