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How a school develops one aspect of its School Development Plan: a report that critically reflects on the actions, impact and evidence base of implementing the new curriculum.
Recent years have seen the emergence of how best to improve the education systems (Mourshed etal. 2010). This improvement is mainly focused on the outcomes for learners and bringing school autonomy. To improve, schools have developed School Development Plans (SPD) to improve whole school learning. School X have developed an SDP to deliver the new Welsh curriculum across KS3. School X is a secondary school situated in South Wales and is currently a pioneer school for the new curriculum at the forefront of development for their school and partnership schools. The school plans to ‘raise achievement of all pupils’ through reform by developing the new welsh curriculum through the schools YRA by July 2020 before the new school building and curriculum is completed for 2022. The school is a ‘highly inclusive and caring community’ that provides outstanding support for pupils’ (Estyn, 2017). This report will critically reflect on the actions, impact and evidence which School X displays when implementing their school development plan for the new Welsh curriculum. 
School development Plans (SDP) are vital to school improvement. In recent years, schools in Wales have started to self-develop schools in order to improve both teaching and learning outcomes. The OECD review of poor pupil performance in Wales suggested a number of concrete policies that would ‘strengthen the Welsh system over a long term’. It argued, that to strengthen and development of long-term vision it would be sensible to outline miserable objectives for schools to achieve (OECD, 2014:21). The Welsh government made a 5-year reform plan (DfES 2014) which provided an outline of measures to be taken within schools. The first key concept was to ‘transform school improvement from being something that was once ‘done to’ schools to something that is ‘done by’ schools. This is significant to school development as it now allows schools to make their own SDP’s and allows leadership to reflect and evaluate on what their school needs to develop and improve. 
Furthermore, collaboration between schools aims to ‘strengthen the partnerships between schools, such that they are able to support and challenge’ each other through school development (DfES, 2014). A Welsh government report (Hill, 2013) described past collaboration as being ‘profoundly unsatisfactory’ and work between schools was simply just ‘come and see what we are doing’. After this it was essential to school leaders and teachers to begin ‘sharing data and then working jointly to improve learning (Hill,2013). While considering that schools may become ‘defensive about the difficulties they face’ (Dixon, 2016), it also had to be considered how to develop collaborative working between challenging schools that under-perform the national average as reporters were ‘better at challenging schools about their performance rather than how they could improve’ (Estyn,2015). To ensure improvement, schools decided they were ‘much better at looking at their own school needs’ (SIG convenor, 2017) and therefore planned to develop their own learning programmes and training. 
School X’s development plan contributes to being both a self-developing school and collaborative school as the YRA have formed key actions to be taken alongside a success- criteria they will reach in order to implement the new Welsh Curriculum into the school. School X also contributes to the collaboration between schools to develop a successful curriculum as it is a pioneer school, at the forefront of developing strategic plans with other local collaborating schools.
Over the last 5 years, schools across Wales have been working together to implement the new Welsh curriculum into schools. Professor Graham Donaldson has designed and outlined the new curriculum for Wales which entails a new, well-rounded educational system for schools in Wales. Donaldson describes the new ‘student-centred’ curriculum as advocating and combining an established approach of subject-based curriculum with a dynamic approach based on skills and competences (Dauncey, 2015) which gives the children of Wales a more supportive, creative learning environment and future. 
The new curriculum reform has given Welsh schools to ‘radically change their practise’ and develop a curriculum ‘designed by teachers’ and ‘built for children’ (Welsh Government,2019). However, there are limitations to the new reform. As many teachers and respondents agree with the four purposes, some presented caveats. Concerns were raised about practicality, for example, issues with time, resources and support that teacher will receive in order to successfully implement the curriculum (O’Prey, 2019). Moreover, schools are considering the new curriculum in advance and are attempting to prepare themselves but are having concerns that it: Dilutes traditional subject disciplines, lacks prescription and depth and includes or excludes certain bodies of knowledge and skillsets. 
Although, recent studies have evidently shown the positive effect the new curriculum is having on pupils. Analysis of pioneer school interviews demonstrate how the school has addressed the student’s needs (Chapman). A pioneer school is thriving and ‘maximises’ what Successful Futures outlines. (Estyn,2018). Pupil’s are the centre of the reform and developing pupils’ core skills (Estyn,2018 ).Therefore, although there are uncertainties, if carefully developed and implemented, the limitations can be removed or bettered, and pupils can learn effectively if considered as the forefront of their own learning. 
Overall, the Welsh reform will have limitations and schools will have to carefully implement and structure a development plan. However, with the flexibility of the curriculum, schools can plan accordingly to their school needs. School X have developed a plan to begin implementing the new curriculum by 2020 and is therefore contributing to developing the new student-centred- curriculum in Wales. They ‘want to design learning experiences for their pupils that help them realise the four purposes and have successful lives’ (Estyn,2017). However, they do not consider pupil voice in their development plan. The new reform is advertised as a ‘student-centred’ curriculum, it is important for school x to consider pupil’s to be central and allow them to be a part of the SDP. 
School X have self-evaluated how to implement the new curriculum. Self-evaluation provides schools the opportunity to ‘speak for themselves’ and improve (MacBeath,2005). It allows schools’ to identify their weaknesses and internally improve. Upon self-evaluation it is clear that School x’s current curriculum provision is ‘designed to be flexible, challenging and individual’ (Estyn,2017), giving them an advantage and basis to start curriculum reform. 
School X’s SDP was developed in April 2019 with the goal of beginning to implement the new Welsh curriculum into the school by 2020. The new curriculum is set to be Implemented in schools across Wales by 2022. With school X’s new school being built for 2022, it is vital to them to ‘continue to improve the quality of provision and teaching and learning’ through the development of the new curriculum. The SDP plans to bring about improvement to the school by ‘continuing to develop the curriculum for Wales and promote innovation school status’.
The resources needed to successfully implement this plan are the schools YRA and the budget of £15,000. Budgets and resources are important in bringing success to SDP’s they provide ‘better support for development’ (Hargreaves,2004). Although, having too many resources can become an issue. It is essential that schools use specific resources and a reasonable budget to complete the development effectively. With strategic planning and data analysis, the SDP should be implemented successfully as it permits schools to ‘describe how goals are achieved’ (Billingham,Blog) to improve the outcomes and goals of pupils. Data analysis plays a vital part in monitoring attainment with the emphasis on pupil progress within and between each key stage. Through effective self-evaluation and improvement planning School x set a small number of key objectives related to pupil outcomes and improvement in teaching, learning and restorative approaches (Estyn,2017). 
School X has key actions that have been outlined by the YRA. These key actions consist of developing AOLE’s, developing an assessment model around Progression Steps that align with the needs of the school and identifies effective progress, developing curriculum designers and lastly, embed formative assessment. These key actions will lead to the end goals of: having a bespoke KS3 curriculum that meets the needs of all pupils, ensuring the progress of all pupils can be tracked effectively and having responsive teaching that leads to improved pupil outcomes. 
The impact of this development plan has not yet been evidenced as the date for implementation is July 2020, and therefore this SDP will act in September 2020. The school have measured that the SDP will have a crucial impact on both teachers and pupils. If successfully carried out effectively, and the goals are met, it should bring a positive impact to the learners and school as a new Donaldson school. Pupils will be successfully engaging in the new curriculum before the curriculum has been changed and have a forefront of knowledge of the changes yet to come for all Welsh schools. According to an Estyn Report, the curricular provision is already a ‘significant strength of the school’ as the school ‘provides an extensive range of learning experiences that meets the needs of all pupils’ (Esyn,2017). Therefore, the new reform should meet the current standard of curricular provision when implemented. 
On reflection of School X’s development plan, it is evident that this will only develop a basis of implementation of the new curriculum into the school. Therefore, moving forward, the school will be able to take further steps into developing. By the school designing a bespoke ks3 curriculum, they are bringing the new curriculum to the youngest pupils in the school. According to ’Ecological system’s theory’ (Harkonen, 2001) humans are aware of the influence they have and therefore, schools are aware of the influence they have on young pupils and will need to consider their needs while designing and implementing this. However, the next step they will have to take is to develop, before 2022, a way to transition and continue the new curriculum successfully throughout ks4. 
Moreover, to ensure pupil progress is being tracked effectively, School X successfully use data to view and track pupil progress and this is working effectively. However, to improve, this data could be given personally to the pupils in ks4 in the form of a letter, so they are aware of the progress they are making. The school could then allow pupils time to develop a progress plan for themselves in each subject. There is an importance that every child matters and how a strong value of pupil voice can enforce this (Chaminas,2008). Therefore, pupils could be given the opportunity to ‘’take responsibility for their own learning’’ and progress (Hiemstra, 1994). This practice will boost pupil’s confidence and give them the opportunity to reflect and improve their own development rather than being told. Although, teachers are ’more capable of identifying strengths and formulating learning goals’ for their pupils (Janssen, 2012). It is still important that pupils are given the opportunity to formulate their learning goals to provide them with confidence and a greater understanding of their own learning. Moreover, this practise could also be useful when preparing a responsive teaching system, as teachers and students can work collaboratively to improve both pedagogy and learning. 
Lastly, to ensure all teaching is responsive to ensure improvement in pupils’ outcomes, School X use school data to analyse their classes and plan accordingly. However, specific teacher training could be provided for all staff as it will provide teachers with continuous practice and ‘teacher productivity increases with experience’ (Harris,2011). It is suggested that teacher training, ‘provided effectively’, gives an increase in test scores (Angrist, 2001) and pupil outcomes. School X currently provides training in Continuing Professional Development (CPD) which could be used for all teachers to improve whole school responsiveness (Estyn,2017). However, teacher training can be useless if not specific to the needs of the school and if less than 14 hours of professional training is provided. Without 14 hours of training, development of student learning is not affected (DeMonte,2013). Therefore, it is important for School X to ensure training is purposeful not only to the topic, but to the school and pupils themselves with an efficient amount of training hours complete over a period of time to ensure it works effectively. Overall, School X provides a secure basis for implementing the new curriculum. If executed successfully, the SDP should meet its targets. However, it is important to consider theories and practices that may support and improve the plan when being implemented. 
In conclusion, this research has allowed for reflection on School X’s actions, impact and evidence of implementing the new curriculum through their School Development Plan. It is evident that School X’s current curricular provision is a strong asset and the school is developing well. However, it is important for this to continue into the new Welsh reform to ensure the school’s provision remains a ‘strength’ (Estyn,2017) and does not become a weakness. On reflection, suggestions have been made to ensure the SDP is carried out effectively for the greatest impact for whole school development and success with the new Welsh curricular reform. 
From this research, I have learnt the impact that self-development and collaborative development has on school improvement in Wales. This research will influence my future professional development when I am working with other teachers from different schools as now, I will always be looking to help and improve other schools, and not being too critical. I will also be completing further research within my own classroom on tracking the progress of my pupils through pupil voice. This research has had a positive impact on my professional development will allow me to implement positive knowledge when working with others to develop a school development plan. Overall, conducting research into SDP and school reform has proven very useful to development of individual teachers. 
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