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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  _ 25.09.2025 _ _ _ _ _ _ _ 

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).

This observation took place in a children’s residential home located on the outskirts of a Welsh town. According to Section 74 of the Social Services and Well-being (Wales) Act 2014, a child who is looked after by a local authority is considered to be in care. The child observed for this task will be referred to as Child 1. In Wales, local authorities hold a statutory duty under Part 6 of the Social Services and Well-being (Wales) Act 2014 to safeguard and promote the well-being of looked-after children.

Before Child 1 became a “looked after child”, he lived with his Father, who continues to have shared parental responsibility with the Local authority, and who will be referred as Adult 2.  

Prior to the observation, consent was obtained from Child 1. However, as he has diagnoses of Global Developmental Delay, Autism Spectrum Disorder (ASD), and a learning disability, which can affect his cognitive ability to process information, consent was also sought from Adult 2 and the provider service where Child 1 resides. I initially approached Child 1 for consent in line with the United Nations Convention on the Rights of the Child (UNCRC), which is embedded in Welsh law and upholds every child’s right to express their views on matters that affect them, ensuring their opinions are considered. I explained to all parties involved that the observation formed part of a mandatory qualification required for my professional development and that I would be accompanied by a second observer, who would monitor my practice and gather feedback following the session.

This was a statutory visit made to Child 1’s home, so he was comfortable and familiar in his surroundings.  The duty of this visit was to safeguard, monitor, and promote his welfare, ensuring his voice was heard and the placement met his needs. 

Word Count 301



	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 



1300 (+/- 10%: include your actual word count at the end of each section).


Prior to the visit, it was established that although Child 1 was born in Wales, his preferred language and primary method of communication is English. This preference had previously been identified when both Child 1 and Adult 2 first became known to the local authority. According to the Welsh Government’s strategy More Than Just Words (2016), the principle of the ‘Active Offer’ requires professionals to proactively offer services in Welsh, without individuals having to request them.

When working with children who have disabilities, social workers often need to adapt their communication methods to ensure the child feels understood, valued, and actively involved in decisions about their life. The approach taken should reflect the child’s individual needs, abilities, and preferences. As Koprowska (2005, p. 89) highlights, “Effective practice requires adapting communication to the needs, culture and abilities of service users rather than expecting them to adapt to us.”

Before visiting Child 1 at home, I created a one-page poster, and through previous acquired information communication between myself and with his placement, I used his weekly activities and events to explore how he was feeling. This approach was planned because Child 1 can sometimes find it difficult to engage and has a short attention span. To support his participation, I used a background featuring his favourite character, making the visual more engaging and helping him to process the information in a fun and accessible way.
The primary purpose of the visit was to carry out a statutory home visit to a looked-after child (LAC), as required under the Social Services and Well-being (Wales) Act 2014. The local authority has a duty to ensure the child’s welfare by confirming that the placement is safe and meeting their emotional, developmental, and physical needs. This includes speaking with the child alone to allow them to express their wishes and feelings independently, ensuring the placement is adhering to the agreed care and support plan, covering education, health, and emotional well-being, identifying any potential safeguarding concerns, and recording the visit appropriately.

Documenting the visit in a child-friendly format, such as writing directly to the child, is essential. This approach helps the child make sense of their personal history if they wish to access it in the future and shifts the focus from professional-to-professional communication towards recognising the child’s right to be informed about, and included in, decisions that affect their life (UNCRC, 1989).

I arrived punctually at Child 1’s placement and introduced myself and my Team Manager, and verified the reason for my visit to the staff member who confirmed they were expecting my visit. Within the Codes of Professional Practice (Social Care Wales 2017) it outlines that establishing trust, being reliable and dependable and honouring work commitments is part of the characteristics necessary to strive to establish and maintain the trust and confidence of individuals and their carers. When I visited Child 1’s home he was initially up in his bedroom relaxing after a day in school.  Staff at his placement shouted up to him that I was here to visit him and he came down the stairs and greeted me by name, and came over to me and touched my hands. The link between Autism and physical touch is intricate, because sensory occurrences, which include touch, can be varied for each individual.  For many sensory sensitivities, like physical touch can be overwhelming, however some may be hyposensitive, meaning they seek out more physical contact to help regulate and connect them to others.  I have been working with Child 1 for over 10 months and had visited him on numerous occasions so I had an awareness that he sought physical touch as an emotional connection to reassure and to bond.  Studies suggest touch can have a calming, regulatory role, but only when it matches the person’s sensory needs and consent (Griffin OT, 2025).

Engaging quickly with Child 1 is fundamental when visiting.  As he was greeting me, I observed that he was presenting that he was pleased to see me, so quickly I distracted him by using cognitive and creative techniques by asking could he help me with a fun task I had been set my his favourite character.  I wanted Child 1 to feel a sense of accomplishment by helping me to answer these questions.  Child 1 was quick to agree to help me and led me towards the sofa where he eagerly took the questions poster out of my hand and began reading the questions I had noted down. My plan was to ask Child 1 questions set by his favourite character, however Child 1 began reading the questions and answering them himself without support from myself.  The argument that “children with disabilities are more capable than we give them credit for” signals that barriers, rather than incompetence often prevent children from achieving their full potential (UNICEF) was shown in this task.  And although the same outcome was achieved, where unpredictable behaviours are presented, reflecting in action (Schon, 1983) was needed, and I had to adapt in the moment to try and keep Child 1 engaged.
Within this very short time with Child 1 I learnt that he was happy, he had enjoyed his week, loved his family contact, and he thought living in his current placement was the best.  I did try to engage further with Child 1, but was politely told “I need space now”.  One of the fundamental principles of the Social Services and Well-being (Wales) Act 2014 is ensuring that individuals have a voice and control over their care and support and should be listened too.  I respected Child 1’s wishes and allowed him to go back up to his room to enjoy his own personal space.

To obtain a deeper understanding, I utilised the Exchange Model (Smale et al., 2000) to engage with Child 1’s support staff, assessing the stability of his placement by reviewing his presentation and ensuring that his emotional, educational, and health needs were being appropriately met. Although statutory visits can sometimes risk becoming procedural or task-focused, the Exchange Model supports a more purposeful and collaborative approach. It encourages a partnership in which information is shared openly, fostering a respectful and balanced dialogue. This method aligns with the principles of co-production set out in the Social Services and Well-being (Wales) Act 2014.Once the conversation concluded and a bedroom check was completed, the observer confirmed that the observation had ended and stated she would remain behind to gather feedback regarding my visit. After the visit, I engaged in a discussion with the observer, who relayed that staff had commented positively on the rapport I had built with Child 1, describing me as prepared, reliable, trustworthy, communicative, and consistently professional during my visits. Upon reflection, I believe communication with all staff members through the Exchange Model was effective, demonstrating a relationship-based approach. Using child-centred practice with Child 1 proved beneficial, as it enabled me to engage creatively and gain a clear understanding of his thoughts and feelings, thereby meeting the regulatory requirements outlined in the Social Services and Well-being (Wales) Act 2014.
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Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	Feedback has been obtained from the carers who support the child who is Looked After. Given the child’s barriers to communication, information has also been interpreted via observation accompanied by the feedback form the workers.

The support workers confirmed the social worker has planned the agreed time with them and arrived promptly.

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	
Yes, as above, the support workers were aware and I am also informed that the child’s parent had also been informed.

	Were you clear why the social worker met with you today?

	
Yes. The support workers outlined that they were always aware of when and why the visits need to take place. They added that this supports them in terms of communicating this to the child also. 

	How well prepared do you think the social worker was for his or her meeting with you?

	
As above, the support workers described Rhiana always being prepared.

	  How has the social worker listened to you and respected your views and wishes?

	The support workers outlined that they feel confident and supported by the social worker in ensuring aspects needed for the child are responded to promptly.

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	It was evident from the interaction between the child and social worker, that she had a good understanding of his interests and support and communication needs.



	How has the social worker’s involvement met your expectations for this visit?

	I did not ask this

	Are there any other comments or suggestions that you would like to make?
	This was not asked as some of the above came from more free flow communication.



























11

image1.png
Prifysgol Cymru
N Y Drindod Dewi Sant

" University of Wales
Trinity Saint David




