1.
Reflection, according to Schon, cited by Aubrey and Riley (2019) is a process in which an individual explores their own actions, characteristics, experiences and interactions with the purpose of gaining an accurate and deeper understanding of themselves and their work to enable them to move forward. Colwell, et al. (2019) states how reflection is thinking about what we do and why we do what we do. 
Reflection in the early years is important as it enables the practitioner to provide the best possible care, experiences and education to the children and families they are working with or have contact with. Reflection helps you to better your understanding and increase your skills, it also helps to further your own goals, this is according to Kelly (2015). Kelly (2015) continues to say how as a reflective practitioner it will enable you to think about your work and acknowledge your strengths and recognise your weaknesses. By acknowledging your weaknesses and allowing yourself to recognise and resolve problems that may arise, it will enable you to evaluate your methods and progress in your practice by listening and attempting new ideas. Colwell, et al. (2019) states that by recognising your strengths and weaknesses it allows you to look at yourself, your beliefs and motivations and move out of your comfort zone to pursue new information to help support decision making. Kelly (2015) also states that being a reflective practitioner will allow you to be more open minded and consider the influence your actions have on the children in your care and their families. These terms were also identified by Dewey, cited by Colwell, et al. (2019) Dewey provides the foundation for the theory of Reflective Practice. He identified two types of action – Routine Action and Reflective Action. Routine Actions are steady and unlikely to change in relation to current circumstances, they are directed by issues including tradition, habit and clear requirements such as laws. Reflective Action is different from Routine Actions as it requires you to question yourself and your actions and it also requires self-appraisal. Reflective Action demonstrates a willingness to be flexible, to analyse and to have social awareness. Colwell, et al. (2019) continues to say how reflective practice is not just questioning our actions it is also remembering your own knowledge and although you can learn from others it is important to acknowledge your own strengths and experiences also.
The Kolb Cycle was developed to enable practitioners to assess their own teaching to promote a development that is continuous. The Gibbs Cycle was created a few years later and is an expanded, more detailed version of the Kolb Cycle, noted by Fiechter, 2020. 
Kolb’s model (1984), cited by Fiechter (2020) is based on theories about how people learn. The model focuses on the notion of developing an understanding through actual experiences and contains four key stages – 
1. Concrete experience – having the experience,
2. Reflective observation – reflecting on the experience, 
3. Abstract conceptualisation – learning from the experience, and 
4. Active experimentation – planning out what you have learned.
Kolb’s model states that we start with an experience and go on to the next stage to reflect on the experience. When reflecting on the experience Kolb adds that note taking can be useful for noting anything about the experience that has not been come across before. Whilst you are reflecting on the experience, new ideas should start to develop as a direct result of the new experience. The final stage is the application of these new ideas to different situations and therefore learning as a direct result of the experiences and reflections (Fietcher, 2020). 
Gibbs' Reflective Cycle was developed by Graham Gibbs in 1988, it was aimed to give structure when learning from experiences, cited by The University of Edinburgh (2020). Gibbs reflective cycle has 6 stages – 
1. The description of the experience, 
2. The reflectors feelings and thoughts about the experience, 
3. An evaluation of the experience including both good and bad parts, 
4. An analysis to understand the situation,
5.  A conclusion about what has been learned and what could have been done differently, and finally 
6. An action plan for how to deal with similar situations in the future or general changes that might be appropriate. 
As with other models, Gibb’s, cited by The University of Edinburgh (2020) begins with a summary of the experience that is being reflected on. Gibb’s model encourages us to focus on our feelings during and after the experience. Gibb’s model involves evaluating the experience, stating what was good or what was bad about it. This evaluation can then be used to analyse the situation and try to understand it. From the analysis a conclusion should be made about what other actions, if any, could have been taken to reach a different conclusion. The final stage in Gibb’s model involves making an action plan which can be followed the next time that situation should arise. Fiecher (2020) states that Gibb’s model is an extended version of Kolb’s model. Kolb’s model, cited by Williams, 2017, is often referred to as an experiential learning model, which means to learn through experience. Whereas Gibb’s model is often referred to as an iterative model, which means to learn through repetition.


The Reflective Practitioner:
During reflection adults should be thinking about their work with children and planning and implementing to further support the children’s interests and strengths. By assessing and reflecting on experiences it helps practitioners to develop more developmentally appropriate and meaningful experiences and improve their practice (Aistear, 2009).
Donald Schon
Donald Schon highlighted the importance of the role of reflection within the learning process and identified two types of reflection: reflection-in-action and reflection-on-action.
Reflection-in-action: the process that allows practitioners to assess and reflect the situation or experience as it is happening. 
Reflection-on-action: involves reflecting on a situation or experience after it has happened.  (Slesser, et al. 2018).
The Reflective Practitioner:
According to Pacey (2016), to be a reflective practitioner it is important to take a balanced view of the practice and recognise the strengths and what has worked well, but also acknowledgement of what can be improved needs to be noticed too.  By evaluating the practice, it will enable the practitioner to identify their professional development needs and will give confidence in practice (Pacey 2016).
What is reflection? 
Reflection is the process of looking back on an experience and learning from it, this will allow for further understanding and enable development of your skills and practice (Jasper, 2003).  
Why should you reflect?
Reflection is important as it enables the practitioner to provide the best possible care, experiences and education to the children and families they are working with (Kelly, 2015).
The Reflective Practitioner
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Models of Reflection:
A model of reflection is a planned process that is used to guide you through the activity or experience that is taking place, what has previously been done,  and what has been learned. Models of reflection enable you to understand your thinking and learning strategies and help you in applying new strategies to previous experiences (Rouse, 2021).





Gibbs Cycle
 Gibbs model gives structure to learning from experiences. It allows you to learn and plan from things that either went well or did not go well (University of Edinburgh, 2020). Gibbs learning cycle, as pictured, involves 6 stages including assessing your feelings and how they have impacted the situation and the reflection of the experience (Rouse, 2021).  			              											                                          Abiomalley (2018)Model of Reflection: Kolb.
In this model there are 4 stages to the cycle, as pictured below. The cycle begins with a ‘concrete learning experience’, and then moves on to the ‘reflection’ stage. Conceptualisation is then used to analyse and make sense of the experience, followed by ‘active experimentation’ which is to prepare for the experience (Kolb, 1984).
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Positive Impact 
Reflective practice has a positive impact on outcomes for children. Reflection in action and reflection after the event achieves the best outcomes. To achieve this there is a need for high quality, effective practice and a commitment to ongoing learning, professional development and reflective practice. It is essential for environments that are respectful and responsive to children, families and professionals (Lorraine, 2017).


3.  
[bookmark: cysill]Element 3 Reflective log
	Brief description of the activity (no more than 50 words)

	Reading a story of the Three Little Pigs, with the use of a tuft table and props. 


	Aim/Objective of the activity

	Learning objectives of the activity are in line with the Early Years Foundation Phase – Language, Literacy and Communication Skills in English, Mathematical Development, Knowledge and Understanding of the World and Creative Development.

· Enhancing the child’s understanding of books and literacy concepts such as sequencing and repetition.
· Children will contribute to the role play activities (the use of puppets and the tuft tray) and play alongside their peers and explore and experiment with a variety of materials.
· The story will aid counting and familiarise the children with first, second and third.
· Children will become familiar with how people’s actions can improve or damage the environment.


	Your role

	· To collect props needed (puppets, straw, sticks, lego) and set up an inviting tuft tray.
· To read the story of the Three Little Pigs using the puppets, ensuring the story is engaging and interactive.
· To show the children the tuft tray and allow for child directed play.


	Positive aspects – why?  How could these be developed further?

	· Tuft tray is inviting for children. I prepared an environment that was full of interesting materials that relate to the story, different textures, colours and smells. I could involve the children in collecting the straw, sticks, bricks for future activities. The tuft tray allows for engagement and further understanding of the story – This could be developed further by adding more props. I could also use chalk to outline the route of the three pig’s houses (possibilities for learning direction such as left, right, up or down, older children could use north, south, east and west). Also, the materials could be put in a feely box to see if the children can identify them without seeing them and they could explain how they feel and smell for others to guess too.
· The story is engaging and interactive. It allows for children to join in with the repetitive phrases. I ensured my voice was not monotone and used onomatopoeia to hold on to the children’s attention. I also picked out an attractive, colourful book and puppets that would hold the children’s attention. I used different voices, pitches, spoke quieter and louder for different parts. The children could be involved more in this part by acting it out as a character of the book. – This could be further developed by activities after the story that will show the children listened, for example, sequencing using pictures for younger children and sentences for older children.


	Challenging aspects – why?  Link to your own practice.

	The challenging aspects were:
· Lack of engagement – some of the children were not used to sitting for a certain length of time for stories. 
· Excitement – the children could see the tuft tray before I started the story, so this had their attention from the start.


	What knowledge did you demonstrate?

	· Familiarisation - I chose the story as I was already familiar with it. I read the story many times prior to the activity to familiarise myself more with this version of the three little pigs and gain more confidence when reading the story.
· Time Management - I timed myself reading the story prior to the activity to gauge how long I needed to hold the children’s attention for. 
· Preparation - The props were prepared beforehand, and the activity was all set up ready.
· Awareness - I was familiar with the group of children in the activity and aware of any additional needs.


	What skills did you demonstrate?

	· Leadership skills – I planned and prepared the activity by myself and explained to colleagues how to carry it out.
· Teamwork skills – I encouraged input from colleagues.
· Communication – I fully communicated with the children in the group. I read to them, answered questions and engaged in their activities afterwards.
· Well prepared – the story and props were planned and prepared prior to the activity.
· Time Management – I ensured I allowed enough time for the activity before the children may have lost interest.


	Which values did you demonstrate?

	· Inclusion – I ensured I fully included all children in the story and activities afterward. The groups were small to ensure all children could play together in acting out the story with the puppets and see the pictures in the books. 
· Respect – When a child lost interest I asked if the wanted to join us again but waited until they were ready to do so.
· Giving time – As above, when a child lost interest I allowed them to come back to the story when they were ready. Also, when asking questions I allowed enough time for the children to answer and join in and during the interactive activity with the tuft tray and materials I allowed them plenty of time to play together without taking them away from the activity before they were ready to do so.
· Differentiating activity for developmental delays – I considered this when planning the activity and decided the activity was engaging for all developmental levels as its such an easy, familiar, fun story that allows it to be as easy or more complicated as you make it.
· Listening – I ensured I listened to all the children before, during and after the activity, allowing them time to ask questions that I could answer for them.
· Patience – I was very patient during the activity, especially when at times I felt I may have been losing the child’s interest.
· Engagement – I was fully engaged in the story and with the children. They had my undivided attention.


	What could be done differently in future?  Why?

	· The part of the story where the pig builds a house of bricks could have been implemented better with the use of foam bricks or brown lego for a more realistic play session, as lego of all colours was used. This will make the lego look more representative of bricks.
· I could also observe other practitioners carry out this activity to help notice what could be added. 
· Research into story baskets or story sacks – this will allow for a more engaging story time session and can be kept all together for future use.
· Dressing up. I can dress up to read or tell the story for a more hands on acting experience with the children. By losing the story book and reading from memory whilst acting out the story should allow for a deeper engagement from the children as they will be engrossed in what you are doing instead of looking at the pictures in the book.
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4.
Element 4 Personal Development Plan
	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	Do a masters in social work.
	· To further my education.
· To get the job I want.
	· Find out about different courses.
· Find the prospectus for UWTSD.
· Look at funding routes.
· Update GCSE’s.
· Open days.
· Create and submit application.
	· Talk to Mark Thomas – Careers Advisor at UWTSD.
· Talk to lecturer/tutor for advice.
· Contact Gower/Gorseinon college. 
	Current course ends in 2022, so would need information prior to this.


	Get an understanding of Additional Learning Needs
	· Area of interest.

	· Secure a placement at an ALN unit.
	· Find a school with an ALN unit (Clwyd Community School).
· Talk to ALENCO at the setting.

	As soon as possible. 

	Improve Time Management Skills
	· To meet deadlines for university and work.
	· Allocate time to self to do work.
· Avoid distractions by putting away phone and turning off the tv.
	· At home
· Go to the library to do work.
	Continuous.

	Acquire a job within social services
	· Area of interest.
· Job goal.
	· Check websites such as JobCentrePlus, indeed, LinkedIn.
· Phone Family Centres to ask if any positions available – voluntary or paid.
	· Websites.
· Family Centre (Penlan, Mayhill).
	Ideally from September 2021.

	Paediatric First Aid Qualification (practical course).
	· Required for job.
· Important life skill.
· Area of interest.
	· Check hwb for employability week courses if they are offered to level 4.
· Contact council.
· Search online.
	· Ask lecturer for information.
· Websites.
	As soon as possible.

	Learn BSL or Makaton
	· Improve my employability.
· Area of interest.
	· Speak with friend for information, as her daughter is deaf.
· Contact council for available courses.
· Search online.
	· Talking Hands BSL (Facebook).
	As soon as possible.
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