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Play Types
Through a variety of play types, children continually develop, discover and learn new things (Macintyre, 2001). 
Sensory play is a type of play that takes place at the earliest stages of childhood. From birth, babies use their senses to explore and develop (Early Years Resources, 2018). Piaget (1962, cited in Forbes, 2004) calls the stage between birth and two years the sensorimotor stage. According to Macintyre (2001), around the age of four months babies begin to use these senses in order to play and as they grow and develop, this play is enhanced and they are able to do more. Sensory play is used to heighten a child’s senses to allow the full potential of brain development (Early Years Resources, 2018).  By simultaneously touching, smelling, tasting, looking and hearing objects a child is building their cognitive skills (Butcher and Pletcher, 2016). Bruce (2010) explains how the proprioceptive senses and vestibular senses are developed during sensory play which is crucial to movement. Butcher and Pletcher (2016) also state that sensory play is the essential starting point to enable all other future learning, which would suggest sensory play largely supports holistic development. According to Moyles’ (2010) description of self-directed play, sensory play is often self-directed as it is usually initiated by the child, has no particular end point, can be explored and used however they choose and for however long they choose and is a process of connecting and swapping between everything they know. Sensory experiences aid in developing communication, knowledge of self, fine and gross motor skills and general knowledge of the world and environment (Bruce, 2010). The role of the adult is to ensure babies and children have endless opportunities to play and use their senses (Forbes, 2004). Forbes (2004) explains that careful thought and planning should go into what is in the surrounding environment to give opportunities to enhance all senses.     
According to Kaplan (2012) physical play involves activities like swinging, jumping, climbing, running and spinning. Movement, for many children is natural and free flowing meaning physical play is a type of play that is continually chosen by the child personally (Bruce, 2010). Archer and Siraj (2015) explain movement and physical play to be crucial for a child to develop as it creates neurological pathways to allow all future learning. Physical activity not only develops physical abilities and has many health benefits for children but also encourages development in communication and language, cognitive, self-regulation, emotional and social development (Archer and Siraj, 2015). Hobbs et al. (no date) claim that physical play can help shape a child’s identity and strengthen relationships. Following Vygotsky’s (1978, cited in The Open University, 2010) theory of the Zone of Proximal Development, it is important for the adult to understand what level the child is at with their physical abilities in order to sufficiently plan and support them in achieving their next reachable level. It is important for the adult to ensure children with all different capability levels are able to access things to enhance this development such as, making sure a variety of equipment is provided that is easily accessible by children with disabilities as well as children without (Kaplan, 2012). 
Sociodramatic play is a form of play that when self-directed involves creativity, imagination and interaction. Sociodramatic play is when children play together and act out their adopted imaginary role, otherwise known as role play (Wood, 2013). This is an advanced type of play as it is continually changing and adapting in accordance to the children’s intrinsic motivation. According to Welsh Government (2014) it is important for children’s play to be free, self-directed and intrinsically motivated which sociodramatic play generally is. It is thought that this type of play provides many opportunities for holistic development such as, the obvious skills which are social and language skills. This play type also enables children to have the ability to self-regulate by resisting the temptation to act on impulse when following the rules of their roles (Brooks, 2015). Developing emotionally, sociodramatic play allows the child to explore their own feelings and express different emotions (Brooks, 2015). Erikson’s (1956, cited in Child Development Institute, 1999-2019) eight stages of social-emotional development highlight the importance of this, as the third stage in his theory states that a child needs to be able to use their imagination, take part in fantasy play and learn how to lead and follow in play settings in order to progress to the next stage of their social-emotional development. Literacy and Numeracy skills can also be developed in certain games where text is involved on things like signs, menus or money (Brooks, 2015). According to Victoria State Government (2018) and supported by Bruner (1960-1996, cited in Bruce, 2010) and Vygotsky (1978, cited in Papatheodorou, Luff and Gill, 2013) adults should assist by modelling and extending this type of play to eventually allow the children to play in a more advanced way. Whilst ensuring the play is still fully controlled by the children.  

Risk
A healthy risk is something that is exciting and thrilling, it is also something in which the outcome is not necessarily known. Sandseter (2010) also describes risk to be a type of thrilling play that usually involves heights, speed and potentially dangerous environments. Risk however, is not a set activity and varies for different children in different cultures and environments (Little and Wyver, 2010). Taking risks is a large part of development (Bottomley, 2013). Wood (2013) agrees, stating that children having risk and challenges in their life allows them to develop and master play, themselves and the environment around them. According to Play England (2008), all children enjoy and need risk to gain new experiences and explore their personal limits. Within Danish Forest Schools it is believed that not exposing children to risk and challenge can have negative effects (Williams-Siegfredsen, 2012). Children begin taking risks early on, if a risk of injury stopped children from doing activities they would never learn to sit up, crawl or walk (Play England, 2008). Bandura (1986, cited in Little and Wyver, 2010) explains that the ability to judge risks will be greater if an injury has previously occurred as a result of a risk, which will therefore reduce the likelihood of repeating the same risky behaviour. Taking risks has many benefits to children, such as self-efficacy, persistence, willingness to keep trying, the ability to learn from mistakes, developing physical dexterity and movements, and dealing with emotions such as anxiety (Wood, 2013). When a risky activity is successfully completed it can also give a child confidence and satisfaction (Little and Wyver, 2010). Foundation Phase guidelines recognises that opportunities should be given to children through play to take risks, in order to consolidate their learning and become confident in their environment (Welsh Government, 2018). Donaldson (2015) also supports risk and challenge in play as it enables children to become creative, critical thinkers. It is the role of the practitioner to offer guidance and support for children to learn how to correctly assess risks themselves (Williams-Siegfredsen, 2012). Adults must have a certain amount of faith and trust in the children and in their own decisions (Wood, 2013). Wood (2013) also believes that practitioners have an added level of responsibility when using the outdoors with children as they must ensure their understanding of hazards and risks is efficient, and the health and safety aspects are appropriately measured. Although it is evident a certain amount of risk is beneficial to children’s development, adults and practitioners need to manage risks to ensure the children are not in real, life-threatening danger. A balance needs to be found between the amount of risks in an area and the benefits it will have on the children’s development and learning (Williams-Siegfresen, 2012). Play England (2015) highlight the importance of carrying out risk-benefit assessments within play provisions. Risk-benefit assessments should contain a statement explaining the risks and the benefits contributing to the decision on whether to remove, change or provide certain features or facilities (Play England, 2015). The health and safety executive (2012) states that they believe children of all abilities and ages should have opportunities to take part in challenging play. It is understood that serious risks that have no benefit to the children should be removed but the main focus being to not eliminate all risk in play but to correctly manage it (Health and Safety Executive, 2012). As shown in SBS Dateline’s (2016) video, although children are encouraged to take part in risky play, practitioners also need to ensure children have boundaries in which they do not break due to perceived dangers such as, not exploring past certain points. Estyn (2019) explains that risks are managed continually on a daily basis without being labelled, but practitioners cannot rely solely on informal risk management. According to Estyn (2019) processes need to be taken in order to mitigate serious risks, such as carrying out risk assessments.  
Observation
Observation in early years is important as it allows practitioners to gain an understanding of each individual child’s development and gather the information needed to plan the correct support (Baldock, 2011). Moyles (2010, p.232) describes observations as “a powerful tool for facilitating learning and growth”. Foundation Phase documents explain that observations give practitioners the ability to create and maintain a curriculum that supports holistic development and is appropriate for all children (Welsh Government, 2017). Bruce (2006) states that the narrative method of observing is commonly used by practitioners, this method would need to be planned and focused in order to gather all of the information without being interrupted. A narrative observation is where the practitioner would sit out of the way and take a few minutes to write a detailed description of what a child is doing (Bruce, 2006). It is important to allow time to evaluate and analyse the observation once it has been completed (Sharman, Cross and Vennis, 2004). Sharman, Cross and Vennis (2006) explains that narrative observations need to be written in present tense as it is being written whilst activities are happening, but a short description of what is going on in the surroundings also needs to be recorded. Also highlighted in this form of observing, is the importance of not interacting with the child that is being observed, in order to minimalize any distractions or potential changes in behaviour that could cloud the observation (Sharman, Cross and Vennis, 2006). This is also known as non-participant observation (Wood, 2013). Bruce (2006) states that it is essential for the child to be observed in a self-directed play situation as supported by Vygotsky (1978, cited in Bruce, 2006) who believes children work at their best when given opportunities to be self-expressive. This type of observation can inform practitioners of the direction of a child’s interests, whilst taking care not to make assumptions and distort what is shown (Woods, 2013). Observations are needed to determine what stage in development the child is at. It is possible to identify all areas of holistic development through observing children, depending on the activity they are taking part in. Areas in emotional, intellectual, physical, social and language development can all be assessed in this type of observation (Sharman, Cross and Vennis, 2006). One of the positives of narrative observations is it is possible to capture and describe what is happening as it is happening (Pellegrini, Hoch and Symons, 2013). Pellegrini, Hoch and Symons (2013) also believe that through this method, when done properly it will rule out the potential of the child acting in a different way to normal, which can often happen with young children when they are aware of being assessed. Burns (2017) explains how narrative observations can allow practitioners to identify any additional help a child may need. However according to Pellegrini, Hoch and Symons (2013) observations will need to be done more than once for the results to be valid. This particular method can become less effective as children get older as they are more likely to be aware of being observed (Fargas Malet et al. 2010). Practitioners can often feel as though they are being intrusive when observing children’s play (Fargas Malet et al. 2010).  Observing children enables the practitioner to tune in to the child’s play and gain a true understanding of its meaning to that unique child (Wood, 2013) It is essential for children to be carefully observed by practitioners frequently to allow the practitioner to understand what level the child is at and what planning can be done in order to improve their development (Moyles, 2010). Understanding the likes and dislikes of a child, what they are interested in and what does not interest them is key to future planning that will keep the child intrinsically motivated and able to improve on present skills (Moyles, 2010). Wood (2013) explains further information practitioners can gain from narrative observations such as, keeping up to date with new themes and patterns occurring in play, the child’s ways of interacting and their cultural approaches to play which all add to the child’s individuality.  
Considering the Importance of Play During Observations
It is natural for children to play, it allows them to combine and build on everything they know to enhance their holistic development in a situation where they feel comfortable (Moyles, 2010). Brown and Patte (2013) believe that children’s play is becoming more controlled by education than it is self-directed in order to prepare for future learning. It is also believed that this decreased opportunity to self-direct play is leading to many negative occurrences for children, such as childhood obesity, increased amount of children with Attention Deficit Hyperactivity Disorder (ADHD), loss of imagination and creativity and an increase of children with anxiety and depression (Brown and Patte, 2013). Considering this information would suggest it is important for children to be allowed to play in all possible situations including during observations (Brown and Patte, 2013). It also suggests that lack of real play opportunities could potentially result in poor observational data (Brown and Patte, 2013). Piaget (1896-1980, cited in Cherry, 2019) thought that the main aim for practitioners should be to teach children to become adults that are able to do new things, not teach them to do things everyone else can do. This would suggest that children should be encouraged to take things in their own direction rather than to be told what to do when being observed, to give them the opportunities to use their own initiative and give a true reflection of themselves (Cherry, 2019). Children’s intrinsically motivated, freely chosen play allows them to explore many more possibilities, that could potentially be beyond the practitioner’s current knowledge of planning and preparation. These possibilities have the ability to meet each individual child’s developmental needs with the added skill of being self-chosen which could be of use during observations (Brown, 2014).  Observing children whilst they play allows the practitioner to facilitate the child’s growth and learning (Moyles, 2010). Dewey (1933, cited in Moyles, 2010) first highlighted how reflective thinking could be of value in education, he believes that play allows children to explore their natural curiosity in order to reflect and improve learning. However, it is important for children to have the support to assist them to make sense of their explorations, develop on their ideas and conclude what it is they have done (Moyles, 2010). Practitioners observing their play is what enables them to deliver the support the child needs. Howard and McInnes (2012) explain that children use certain factors such as where an activity takes place, where the adult is and whether they have the choice to do something or not to determine whether an activity is play.  The difference between observing children during play and not during play is that, when the activity is perceived as play children’s performance seemed to improve significantly (Howard and McInnes, 2012) This would suggest the placement of the observer would need to be carefully considered in order for the child’s perception of what they are doing to remain the same (Howard and McInnes, 2012). From Howard and McInnes (2012) research it is apparent that the children who took part in the activity that was like play were happier, more focused and engaged. According to Bruce (2010) it is essential to observe children whilst they are playing to enable them to feel comfortable and relaxed enough to operate at their best level. 
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