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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	When including graphs as in-text figures in your writing, ensure that they have appropriate labels and captions. Use this resource to learn how to use figures in text: https://erinwrightwriting.com/reference-tables-and-figures-in-text/
	Included an infographic diagram and ensured it is labelled.

	Targed/Target 2
	Reflect further on how your study links to your future teaching and professional development. Use  Professional standards - Hwb (gov.wales).

	Made reference to the professional standards in my reflective section. 

	Targed/Target 3
	Aim to write your essay in the third person/passive voice to ensure a stronger academic and critical voice.
	Ensured that the assignment is written in the third person. Not including the personal reflection paragraph. 



ECAD7003 – Where am I teaching?
How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. 

Introduction 
The purpose of this assignment is to investigate a specific target in a school development plan and understand which strategies a school is using to meet this target. It will also conduct further research into other strategies that might be beneficial. This assignment will focus on the School Development Plan of a comprehensive school in South Wales. It will focus specifically on how the school plans to close the attainment gap between Free School Meals (FSM) and non-FSM learners. This specific area was chosen as it is a target for many schools in Wales and an issue that the Welsh Government aspires to change. A School Development Plan is a working document that it co-constructed by various stakeholders in the school, such as staff, governors, parents and pupils. As of 2022, the school in question has 1003 pupils on roll. 26% of these learners are eligible for FSM. This is 5.6% higher than the Welsh national average of 20.4%. So, closing the attainment gap is a priority for this school. This assignment will comply with BERA guidelines, and the school shall be referred to as School A and the references will be adjusted accordingly. 
Literature review
The Welsh Government published guidance for schools in 2022 on focus on learner progression. Jeremy Miles wanted schools to focus on positive actions and tackle poverty whilst emphasising that the biggest influences in schools were quality teaching and learning and leadership. He also stated that schools were to monitor their progress to effectively assess impact. Miles wanted schools to be viewed as community assets. In 2018, the previous Education Minister for Wales, Kirsty Williams, focussed more closely on closing the attainment gap. She stressed that no pupil should be written off and that high expectations should be held for all learners to close the attainment gap in Wales. Williams cited that in some schools the difference between FSM and non-FSM learners was as wide as 50%, although in some schools, FSM learners outperformed their peers. These reports show that what the Welsh Government is aiming for is possible, but that each school should have its own strategies because a rural school in Carmarthen might have different needs to an urban school in Cardiff. This is a critical point, because it means each School Development Plan will be unique to that school, even if they are working towards the same goal. Closing the FSM gap is a national priority.  
	Deborah Crook (2020) conducted research into how pupils in deprived areas felt that they could be better supported. Thirty volunteers took part in the research from the North-West of England. They highlighted the importance of ‘significant adults’ such as parents, teachers, relatives and carers. They said it was important for these adults to have high expectations and belief in them as young people. They also expressed a wish that adults would get to know them for who they really were rather than simply passing judgement. The relevance of this study to Wales is limited as thirty is a small sample and they are in England. The following infographic (Figure 1) produced by the BBC in 2019 highlights the areas of deprivation in England. This shows that the Northwest of England is one of the highest areas of deprivation in England, therefore could be used comparatively with Wales. 
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Description automatically generated]	Figure 1: Infographic from the BBC in 2019 depicting areas of deprivation in England.

	What this review has shown so far is that closing the attainment gap is not simply about improving grades. It is far more complex and involves new ideas about how learners view themselves and are viewed by others. How a school development plan can be used as a tool in changing these views will be explored in the next section of the literature review.  The Welsh Government guidelines for school improvement plans states that they should work around a framework of ‘evaluation, improvement and accountability.’ The Welsh Government guidelines for school improvement plans says that targets and improvement need to be evidence based, that there should be an open culture with regards to who has access to the plan, and that they should be revised annually. However, it also says that as of September 2022, reducing the impact of deprivation was a national priority and therefore should be in all school improvement plans. 
The need for change and improvements in closing the attainment gap in Wales is well-documented. The Bevan Foundation says that children from poorer backgrounds are less likely to enter higher education or secure employment. They say that the family that a child is born into is the biggest factor in determining that young persons life. Therefore, the most impactful way to improve the life of a young person is to provide support for the wider family in addition to the child. The Foundation notes the Pupil Deprivation Grant that schools are awarded based on their percentage of FSM learners that can be put towards interventions. The Foundation applauds this funding but also says that the difference has been nominal. Donelly and the Bevan Foundation argue that this has borne nominal improvements and that the communities that the children live in need to be addressed as well as adults in schools dedicated to supporting pupils to help them cope and school. One potential problem with employing an adult dedicated to supporting children and families is that it is expensive and in larger schools, there may be a need for more than one dedicated adult. 
Donelly’s thoughts were written in 2012 and there are others that agree with him. David Egan, cited in Thompson, Ivinson and Dowling (2020) state that historically, Wales had performed worse than other areas of the UK with similar socio-economic backgrounds. It is difficult to judge whether this would reduce the relevance of what Crooks found in her study in Northwest England because it does not necessarily mean that children in deprived areas in Wales would feel differently. However, it should remind policy makers that the situation is worse in Wales. If Wales is to raise itself out of this historic situation, Thompson et al. suggest two main ways that this could be done. These are Community Partnership Schools, based on successful models in the US; and integrated Pupil and Family Support. These ideas work well theoretically, but it is a huge challenge for schools to implement these ideas quickly. So much depends on the level of funding. The limitations of this literature review are that it has not examined the impact of Covid-19 or explored strategies used in other better performing countries. 
Developing an action point 
Overview of the School Development Plan
The School Improvement Plan (Placement Location, 2022) that I have chosen to examine was updated in 2022 after an Estyn inspection. The school had just moved through the Pandemic and so there was some consideration given to how this might have affected Young People and how the school would assess the extent of the effects. This placed high focus on pupil wellbeing. The SIP begins with a summary of the Estyn report from 2020 with the five recommendations clearly listed at the top. It states that the SIP has been written with contributions from all staff, the school’s governing body and the LA Challenge Advisor. There is no mention at this point about contributions from pupils, which could mean that it falls short of what the Welsh Government envisions a SIP to be. However, pupil voice is stated as a strategy for improving learner outcomes later in the plan. It is stated that the SIP is a working document and to ensure and evidence this, termly updates will be made to the plan by SLT and half termly evaluations of strategies will take place. It is a 3-year plan that is laid out in sections – one for each year and there are progress summaries at the end of each year that has passed. The plan is a long document, approximately fifty-three pages long, however it is thorough and well laid out. It is easy to read and understand with tables at the end for ease of reference showing the areas for improvement, the strategies to achieve this and the associated costs, along with who is responsible for implementing these changes. However, it is not openly available to all. It is unclear how parents should access it or potential students as it is not available on the website. This does not comply with Welsh Government guidelines that ask for an open culture and transparency.
Recommendation 5 – Improve Pupils’ Standards and Progress. 
The fifth recommendation for Estyn was to improve pupils’ standards and progress. The first subsection of this recommendation was specifically aimed at e-FSM learners and explicitly cites raising the attainment of these pupils. In the second year of the schools three-year plan, the strategies they introduced were the RADY programme and a Family Engagement Officer. Raising the Attainment of Disadvantaged Youngsters (RADY) is a project that describes itself as a weapon in the war on the disadvantaged attainment gap (Amanda Spielman, no date). The RADY project suggests that schools mistakenly keep the attainment gap open wide because they base expected progress on prior attainment. This means that if a child received a low score in Year 6, they could potentially be put into classes in which they are expected to score low again. This creates a glass ceiling effect that instills in the learner that they cannot achieve in the same way as those who scored more highly. 
The school also appointed RADY champions, to lead the programme. Following the RADY programme made staff more aware of which learners were eFSM learners. The school also ensured that there was proportional representation of e-FSM learners in their maths classes. According to the evaluation at the end of this section, this proportional mixing had already raised aspirations of disadvantaged learners. Furthermore, educational visits were subsidised for EFSM learners to ensure that they did not miss out on educationally enriching experiences. The RADY project has seen some success and has had a big influence on how the new curriculum is planned. Deep consideration has been given to what equipment learners will need to complete tasks, the idea behind this is to gain greater equity so that all learners can fulfil their potential and access to devices such as laptops are not a barrier. One drawback here is there is no report from pupils about how they feel this is working. 
The introduction of the Family Engagement Officer was intended to improve the engagement of hard to reach families. Targeted pupils would be identified in Primary school through liaising with the FEO in the Primary school in order to put early support in place to support the learner through the transition phase up to secondary school. The role of the FEO is to break down the barriers between school and some learners and families. This links directly to the literature from Donelly at the Bevan Foundation who advised dedicated adults to help learners cope in schools. 
	The school has evaluated the effectiveness of the Family Engagement Officer in their SIP and has concluded that it has been successful. The school reported that strong relationships had already been built with future learners and their parents. A number of new interventions had also been set up in preparation for September 2023 and links made with external agencies. This shows the benefits of having a Family Engagement Officer or ‘dedicated adult’ in the school setting to attempt to solve problems and break down barriers before they can develop. Provisions like uniform and equipment aim to bring a greater amount of equity to the school community.
Reflection and evaluation 
When reflecting upon this school development plan, it is clear that the school is honest about what it needs to improve and knows how it wants to do this. It is set out in such a way that it makes it easy to read and find key information on a specific aim. It is accessible to all staff and there it is clearly shown where new update shave been added by using different coloured writing. 
	The school had identified two very clear and impactful strategies for closing the attainment gap. Through the Family Engagement Officer, a triangle between the school, the learner and their family is being formed. Bronfenbrenner (cited in McLeod, 2023) describes the immediate environment and people as the most influential on the learner. They are part of what Bronfenbrenner calls the microsystem, and the school and the family being able to liaise and work together to support the learner is very positive. It is also probable that the school will be able to support the family at times as well. As mentioned before with access to help such as uniform grants. This demonstrates that the school’s decision to invest in a Family Engagement Officer is supported by educational literature. 
What would improve the use of the school development plan would be to make it available to parents. By doing so, parents of children currently attending the school would be able to take confidence in knowing that the school has a robust plan for combatting its weaknesses. Furthermore, prospective parents would be able to look at the development plan and see where the school is aiming to be and this could positively influence their decision on whether or not to send their child to that school.
	In 2016, before the new Curriculum for Wales was introduced, Dr Russell Grigg wrote that there was a strong demand from teachers to reduce the amount of administrative workload being imposed on teachers. The argument was that teachers should be allowed to simply teach. This School Development Plan is a large document and has been put together by several member of staff. Another problem with this and other development plans in general is that they are time consuming to produce even if they are useful. The Welsh Government has attempted to streamline the process of creating this document but there is not scope in this assignment to explore this fully.  
Conclusion 
This assignment has introduced me to School Development Plans, what they are and how they should work. I have learnt that a great level of detail and effort has gone into the SDP I have chosen to evaluate. I understand now how a school can make such an important document a working document that reflects the changing needs of a cohort. Researching for the literature review has reminded me again of the situation in Wales and how many learners are held back by deprivation. However, I have learnt that Wales is not alone in its challenge and that there are many places around the world that experience the same problem. I feel Wales would benefit from sharing its own experience and learning from other nations on how best to improve the current situation. 
	As for my own practice I will always seek to be mindful when setting tasks that not all learners have access to equipment or a quiet place to work. I will do my best to facilitate this in my own classroom through keeping it open once a week at lunchtime to allow learners in to complete any homework. I will also aim to support whole school interventions such as homework clubs. I will aim to build learners confidence in themselves and their abilities through differentiation. I will also ensure that when working in any schools in the future that I will be aware of their School Development Plan. By doing this I will be part of the school effort to improve and therefore meeting the Professional standard for teaching and learning by evaluating the impact of changes in practice and developing new techniques. 
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