Reflective Journal – Wendy Anderson

This reflective journal has been based on my experiences working in two early years settings during 2020/ 2021.  As part of my role as Active Young People Co-ordinator, I embarked on the Supporting Physical Development in Early Childhood course to increase my understanding of our important work with young children in settings in Swansea.

The time of writing is particularly relevant to children’s movement skills, as the Covid 19 pandemic is still affecting how we live and interact.  It is apparent visiting early years settings, and having discussions with teachers that the movement skills of our young children have been hampered by the pandemic.

Siong C,N and John J,S (Quoted in Ten Velde at al., 2021,p26) states,  Therefore, developing good goals and attitudes toward PA is a vital step for one to stay healthy. This is especially important in times of the current COVID-19 pandemic which has severely impact the levels of PA among children in reducing their health-related quality of life.’

Following a return to physical activity, it is evident that there is a shift in mind-set about the benefits that physical activity has on individuals.  This is also true for health and wellbeing.  Many adults have found that physical activity has given them resilience and a tool in challenging times.  This amplifies the message of the importance of helping young children become ‘good movers’ so they too can have a lifelong involvement in physical activity.

It is interesting then that importance of physical in child development hasn’t always been given the credibility it deserves.  Indeed in many school settings it is often the first lesson to be cast aside when subjects deemed to be more important and take precedence. (Davies,2003,p,1) states: ‘It is so inbuilt that it is not until movement is seen to be dysfunctional or ineffective in some way, such as in autism, depression, attention deficit hyperactive disorder, cerebral palsy or mood swings that it emerges as a significant educational phenomenon.’

My sessions were based in two educational settings, both in the county of Swansea .  The sessions took place in two early years classes, ranging from children aged 3 -5. 

The older age range were able to understand more instruction, whereas the nursery children relied on more demonstration to gain understanding and take part in garden activities. The warm up and introductory section of the session was important as it set a tone for the activities to follow.  I used a range of games and movement patterns in the early stages of the sessions, in order for the children to experience a wide range of fundamental Motor skills.  

 Gallahue, D.L., Ozmun, J.C. and Goodway, J (2012, p187) explains that ‘the development of FMS is essential to achieving proficiency in various, sports, games and dances of a culture.  They serve as the building blocks for efficient, effective movement and offer children ways to explore their environments and gain knowledge about the world around them’.   The warm up games were designed to instil a sense of fun and engagement among the group.  Games that the children could relate to were chosen to further encourage participation.    The warm up games involved different ways of moving, patterns and pathways and an array of locomotor skills.  

I started my sessions in my first placement introducing a different warm up game each time.  Although this encouraged variety and excitement, on reflection repetition of some of the warm up games would have been a better strategy. This would have ensured that the children were familiar with warm up routine from the outset.  Variety would have been more appropriate if I had the children for a series of further weeks, but given the 4 week session plan that was in place, familiarity would have been more worthwhile.  This would have encouraged repetitive movements and an understanding of the games from the start of the session.  Whilst observing children in their warm up games , I could identify very early on which children were more proficient , and those which had motor delays .  As would be expected, there was a mid-range of children who performed actions and movements to a similar standard, however there were noticeable delays in a number of children .  Of course, the age of the children allowed them to move freely and without inhibition.  This made the task of observation straightforward. 

Following on from the warm up activity, I would create ‘gardens’ for the children to work in.    Using the knowledge gained from the course study days, I wanted to focus in the main on object control skills as these were the skills that many children struggle to pick up naturally, and where interventions are needed. 

 ‘Motor skill competence is defined in terms of common FMS, specifically manipulative and locomotor skills patterns.  An underlying premise of this model is a common misconception that children ‘naturally’ learn FMS.  However, this is not true; Many children do not reach proficient levels in these skills and demonstrate the requisite motor competence to be able to apply these skills to sports and games across childhood and adolescence.’ Goodway & Branta, (2003) Development of Fundamental Movement :Manipulation Skills (2012, p 187)


Each session I planned had a focus on locomotor patterns and different manipulative skills.  Using the stages of development from each skill I tried to identify and classify children in my setting.  I then looked at ways to assist them to develop the skills.  I decided to us Kolb’s Experimental Cycle in order to be effectively assess with my sessions and plan for future sessions.  Although I had planned the sessions in advance I did this in a dynamic way to allow scope to alter them depending on the children’s needs and abilities.  I found this to be a useful tool which gave me structure to reflect and plan. [image: https://www.nicole-brown.co.uk/wp-content/uploads/2015/08/Kolb.jpg]

Kolb, D.A. (1984). Experiential learning: experience as the source of learning and development. Englewood Cliffs, NJ: Prentice Hall.


I would like to reflect on the gardens that were created to help develop varied movement skills.  The first being the garden I created to develop throwing.

McKenzie et al (1998, p. 191)  quoted in Gallahue, D.L., Ozmun, J.C. and Goodway (2012) states  ‘Being able to throw properly is important, as many of the activities that are played in schools and communities involve this critical skill.’   

Children were given lots of opportunities to use a variety of equipment and resources in order to begin throwing activities.  Targets were set in gardens and children were given a variety of equipment to assess their current proficiency levels.  The hall in which the session was taking place included a floor to ceiling curtain.    One garden involved target throwing .Targets were set in the curtain and children were given bean bags to throw at them. The targets were pictures of under the sea creatures, as the children were studying that theme in the classroom.  At first the targets were set quite low.  I noticed children were using an overarm throw to however the throws were aimed low.  I put the pictures higher on the curtain and this helped the children to create better trajectory for their throws 

Another garden involved setting a ball on a cone and working in pairs encouraging the children to ‘knock down their partner’s ball using an underarm throw.  A demonstration to start assisted the children to visualise the task and to gain an understanding of what was expected of them.  Some of the children found success with this, however others found the underarm throw a difficult concept to achieve. One child in particular was using an overarm throw in a ‘slap dash’ fashion and not gaining success with the target.  The explanation of using a rainbow to guide him through the throw was useful here.  He imagined throwing the ball in a rainbow shape and started his journey towards developing an underarm throw.  

Due to the covid 19 restrictions and a delay in being able to be assessed for the practical elements of the course, it was deemed appropriate to video my sessions and submit the recordings.  I actually found this really useful as I was able to see my sessions in action.  When you are involved in working with young children it is sometimes hard to gauge whether everyone is on task and enjoying as you are so close to the action 

 From the perspective of the video footage I could see extra dimensions that could have been brought in.  One particular observation was the regarding retrieving equipment.  I would allow the children to do the activity but noticed I would then pick up the equipment and hand it back to them.  On reflection, this is something I would change. For the children to move to pick up the equipment and bend to grasp it gave another opportunity to encourage further movement skills.   In an attempt to be helpful, I may have hindered some opportunities for development.

While undertaking a catching activity a few children struggled and were assessed as ‘level 1’ catchers .  The children in this group were encouraged to build on their tracking skills.  They sat opposite each other and rolled a ball back and forth over a spot to the others outstretched hands.  This activity was repeated through subsequent weeks, and through repetition I was able to see a vast improvement in the catching skills.  Whiiting, Gill and Stephenson, (1970) have stated ‘Children need to visually track a ball to catch it, thus the amount of time they have to view the ball influences catching performance.  Research has found that as viewing time decreases so does the success of catching the object. Gallahue, D.L., Ozmun, J.C. and Goodway (2012, p.211)

 To encourage and further develop the children’s catching, scarfs were used in warm up activities over the course of the series of sessions.  This enabled the children to gain success and motivation.

Another area of reflection was that of the constraints that were involved in each session.  I referred to Newell’s Model (Newell 1986) to find some clarity on this and considered individual constraints, environmental constraints, and task constraints.  The individual constraints for the children would include factors such as height, weight and leg length.  I noticed how one child who was overweight would how move limited movement skills in the warm up games for example. Also taller children would be able to accelerate to a faster speed quicker than their shorter counterparts.  I was able to reflect upon how these individual constraints may change over time thus affecting the other constraints.  Environmental constraints also had an impact on sessions.  One particular day the weather was very cold and the children were visibly cold coming out to the session.  Warm up and was extended and dynamic movements were encouraged to keep the children warm.  The lesson plan itself became more dynamic as I built in more locomotor skills to encourage further movement.  

We concentrated some time on skipping in this session. It was apparent that many children were either stage 1 or stage 2 skippers.  Many had broken skip patterns and irregular movement and used ineffective arm movement.  Others that were assessed at Level 2 used high arms and legs as if to exaggerate the movement.  There didn’t seem to be any difference between the skill levels of boys and girls .  

Due to the fact that the children were all within level 1 and 2 to emphasis was changed to hopping.  We undertook some hopping activities as part of our extended warm up and went on to complete some balancing on one leg activities later in the session.  The children were in the main level 2 or 3 hoppers with a few that were still at level 1 .  The dominant feature of one of the level 1 children were that her hands were shoulder height and her non-support foot was in front.

Another Garden that I would like to reflect on was during kicking activities.  I began by building kicking into a warm up activity.  The reason for this was twofold.  I wanted to assess the abilities of the children and also mentally prepare them for the activity of kicking.  Different equipment was displayed, and the children were asked to choose something they would like to use.  The equipment choices involved balls,  (of varying sizes), cubes and pint milk bottle cartons .  I included plastic milk bottle cartons and cubes so that the children could keep the object close to their feet. 
This would avoid them chasing the object for the main part of the session.

 A game of ‘Splat the frog’ was set up and the children were given the opportunity to move around spots when prompted.  When a command was given, they would head to a spot and place their foot on the object.  They were also given to option of ‘splatting’ the object with their hands as I could see that trapping it with the foot was too difficult a task for some of the group.

Again, the majority of the group were at level 1 and level 2.  Some were able to execute a leg wind up to the rear, however some were displaying characteristics of Level 1 where they would ‘push the ball from a stationary position.  ‘In stages 1 and 2 the child is stationery behind the ball and the kick has little functional utility.  It is not until stage 3 that the child can perform a continuous movement into the ball with a step-kick pattern or short run and kick.’  Gallahue, Ozmun, and Goodway (2012 p, 211)

[bookmark: _GoBack]A garden was set up to encourage the children without the wind up leg to kick a ball from the top of a cone.  A spot was placed at the side of the cone to assist them.  This allowed the group to place a foot and lift their leg to kick the ball at a target.

I have thoroughly enjoyed the movement sessions as part of the course.  It has been really interesting observing and watching the children develop with a concentration on helping them to improve their movement skills.  There was a vast difference of abilities within the groups of children I worked with which gives a clear indication of the importance of intervention based approaches.  This is even more apparent after the limitation young children have experienced due to the COVID 19 pandemic.
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