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Abstract

Teachers are under immense pressures in current times to acquire both expert levels of subject knowledge as well as an awareness of the supporting pedagogy. A key role also for teachers today is to be able to motivate students, whilst also effectively managing the classroom in order for them to learn and flourish.  Throughout this piece of work I will be discussing both intrinsic and extrinsic behaviour management strategies used in schools today and their popularity and effectiveness with close reference to supporting theory. From the extensive research undertaken I am able to conclude from this piece of work that regardless of whether a student is inclined to manage their behaviour through intrinsic motivation or extrinsic incentives, the key element to effectively managing classroom behaviour would be through effectively supporting pupils’ well-being. Although there is much literature that supports the idea of finding the perfect balance between both intrinsic and extrinsic, this research suggests that the most effective motivation to apply in the classroom for efficient behaviour management would be through the forging of positive relationships and supporting pupils’ well-being.  
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	Introduction	


Motivation plays a key role in a pupil’s ability to learn and engage and it is essential as a practitioner to have the ability to stimulate pupils. The term ‘motivation’ refers to what compels us as people to want to act upon something. It is defined to be the “process whereby goal directed activity is instigated and sustained” (Schunk, Pintrich & Meece, 2002, p.4). The ability to motivate a classroom and to effectively manage a classroom come hand in hand; classroom management is what teachers do to ensure that children engage in the task at hand, whatever that may be. (Wragg, 1993) The Welsh Government document (2012), ‘Practical approaches to Behaviour Management in the Classroom’ supports this stating that, ‘Effective behaviour management is based on the teacher‘s ability to successfully create a well-managed, structured classroom environment so that learning can occur.’ The best way that educators can motivate children to learn in a classroom setting has been argued by many psychologists and educationalists over the years. Psychologists have narrowed down the types of motivation we can experience into two groups, these being intrinsic and extrinsic motivation. The definition of acting for intrinsic reasons would be to take part in a task solely due to the individual wanting to participate and engage for their own personal interest (Covington, 2000). This requires teachers trying to tap into what makes a young person ‘tick’ so they feel compelled to engage for no other reason other than that they are inspired to do so.  Contrary to this, extrinsic motivation is when one is being driven by an outside source. Examples of extrinsic motivation in the classroom would manifest in approaches such as the use of stickers for good behaviour or grades, to numerous other incentives (Covington, 2000). 
The purpose of this research is to consider the different types of behavioural management strategies, to explore if they fall under intrinsic or extrinsic forms of motivation and evaluate their effectiveness in the classroom, alongside gaining a critical understanding through linking policies, theory and practice. 


CHAPTER ONE

Much research has suggested that learning that is intrinsically based leads to learning that is more efficient. Transfer of learning is what takes place when a pupil is able to draw on previously acquired information they have been taught and effectively apply it to a task or situation. A teacher’s goal is to achieve this process in all pupils to enable effective learning; however, academics suggest this process can only be achieved through an intrinsic motivation to learn (Kyriacou, 2009). A teacher is the driving force that motivates a pupil to engage and acquire knowledge; therefore, how a classroom is managed has a great effect on a child’s ability to learn. When referring to intrinsic motivation, an enthusiastic teacher and a positive environment within which to learn play a key role. 

As a teacher, it is important to create a positive and supportive ethos in the classroom to encourage the pupils to gain a love of learning, therefore triggering intrinsic motivation and enabling classroom management. Having a positive attitude and high expectations for the pupils is motivating in itself as 80 percent of our communication is said to be non-verbal (Bennett, 2010). The NEA.org describes a successful teacher as one who is able to ‘blend both verbal and nonverbal communication skills in establishing good rapport with students and this has a direct correlation to student achievement. Students report appreciating a teacher who looks positive and confident, one who smiles and is welcoming as they come into a classroom. Young people are expert in ‘pack mentality’ which develops their skills in ‘sniffing out’ a teacher who does not want to be with them and is not interested in them as individuals.  
Theories such as Vygotsky’s Zone of Proximal Development (Vygotsky, 1978) support the use of ‘Scaffolding’ a child’s learning and this can be seen embedded in the way some practitioners deliver the curriculum. Vygotsky suggested that pupils can be intrinsically motivated to learn through the teacher being the ‘facilitator’ to a child’s learning rather than by simply providing the content. Vygotsky (1978) believed in self-actualisation for pupils, which he described as, 
“The distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem-solving under adult guidance, or in collaboration with more capable peers.”
 (Vygotsky, 1978, p. 86)
The importance of providing an education that is within the reach of the child’s abilities is crucial in intrinsically motivating a child as ensuring tasks are neither too difficult nor too easy will reduce learner frustration and support levels of self-confidence in the learner (Hammond, 2001). Porter (2000) supported the idea of intrinsic behaviour management in the classroom. He stressed the belief that the first educational goal set for pupils should be for them to be taught self-discipline. This notion is argued by many humanists; those such as Khon (1996) suggested that instead of being taught discipline from educationalists, students should instead be given the opportunity to construct their own values. These different approaches were both given the titles of ‘internalised compliance’ and ‘autonomous ethics’. 
Porter (2000) viewed punishment as fundamentally ineffective due to being unable to respond with punishment until the negative behaviour had already occurred. Porter instead recommended the use of positive relationships and nurturing pupils' emotional needs as a form of classroom management and encouraging them to promote their own positive behaviour. Recent research outlines what motivates pupils. 
From undertaking work amongst school aged children Sieth (2019) drew the conclusion that  ‘Kindness’ is the characteristic that children want most in their teachers. This supports Porter’s views and gives a clear indication that a teacher’s approach and attitude can make a huge difference to how a class behaves and manages itself and what they subsequently learn. In research conducted in Scotland, involving responses from over 600 children, the outcomes were very clear, finding that ‘pupils want teachers who are approachable, encouraging, friendly, caring and knowledgeable and who take account of pupils' individual needs.’ Overwhelmingly, the word most used in the feedback was that of ‘kindness.’ The recent research confirmed that this was more than making a pupil feel good, but that these ‘pro social’ behaviours have been fundamental to building positive and stable societies over time. As schools are seen as microcosms of society, it is therefore reasonable to expect teachers to get the best out of their pupils by creating the best possible environment for learning. The children involved in this research wanted teachers to ‘be positive’ and ‘to not shout’. One psychologist, Dr Suzanne Zeedyk, recently stated that she would not only get rid of all behaviour charts in classrooms but she would also ban shouting (2019). Dr Zeedyk is a researcher into Adverse Childhood experiences and is based at Dundee University. 
Ginny Bootman, a Special Educational Needs and Disabilities Co-Ordinator (SENDCO) for two primary schools argues that a teacher needs to be at a child’s level to understand them and to therefore enhance their levels of motivation. Academic Bootman (2019) discussed widely the effects and impact of understanding students; Bootman stated a child who feels understood is far more likely to be a willing and active participant in the classroom, than one who feels misunderstood and uncared for. Bootman reports how Maynard and Weinstein (2019) in their book ‘Hacking School Discipline’ describe how teachers should ‘intentionally’ cultivate empathy and develop ‘active listening skills’ to encourage young people. As well as this, by adopting PACE, the work of psychologist Daniel Hughes, playfulness, acceptance, curiosity and empathy, teachers and other adults working in schools will help a child to feel valued and listened to. By creating a supportive context for learning, the child is more likely to engage and flourish. It is also suggested the through the teachers’ own use of a positive approach there is a less likely risk of conflict occurring when things may well go wrong in the classroom.
 Maslow (1943) also supported the idea that children would be performing at a higher level both physically and cognitively when their basic needs have been met. Maslow’s theory of the hierarchy of needs (1943) manifests itself into the idea of intrinsic motivation. His theory focused on the importance of nurturing children’s physical and emotional needs and stated that by addressing the needs of the child they will therefore have an increased motivation to learn. The hierarchy of needs is depicted in a five-tier pyramid model, the first four tiers were referred to by Maslow (1943) as the deficiency needs: food, water, shelter, love) with the top tier focusing on growth needs: self-esteem, freedom, self-actualization). Maslow’s theory was based on the premise that one cannot achieve self-actualisation and work to the best of their potential if their deficiency needs have not been met. Over the years, this theory has proven effective and has become highly praised; it can be seen embedded in and underpinning the ideas behind many strategies that are taking place in schools today, such as government funded breakfast clubs to enable better learning (Gov. Wales 2015), free school meals and nurture provisions. 
In the Weekly Plenary page of the TES (2020), an experienced SENDCO reflected on intrinsic motivation as a proficient behaviour modifier and celebrates the work in one special school of managing pupils with complex behavioural needs through expertise in this area. Her observations were that first and foremost, predictability in the form of well-established routines and security by meeting their most basic needs, as Maslow’s hierarchy details, helped to support a calm atmosphere. In 2012, The Welsh Government published the guide ‘Practical approaches to Behaviour Management in the Classroom’, in which they also describe routines as key to effective behaviour management. It is noted that,

‘Children enjoy routines that are easy to understand and easy to accomplish, yet flexible enough to alter if circumstances change. Research shows that most behavioural problems result from a lack of consistent classroom routines.’
(Gov.uk, 2012)

Pupils thrive on routine and security, as well as staff being positive. Defusing difficult behaviour with humour and distraction is considered to be a huge part of managing classroom behaviour, alongside a whole school understanding that all forms of behaviour are a form of communication. Vice principle Chris Jackman (2019) used training in adverse childhood experiences to tackle low level disruption and challenging behaviour at his school. Jackman (2019) is an academic who raised awareness on the underlying causes of poor behaviour to enable intrinsic motivation. Through a study of 20 pupils at his school, following staff training to understand ACEs and how best to support pupils, there was a marked reduction in behavioural issues logged for the research cohort, but also for other children across the school as a whole, with 2030 fewer behaviour incidents logged over the year, suggesting the intrinsic value of pupils feeling understood. There was also an impact on attainment at Key Stage 3, though not at Key Stage 4, suggesting this worked more effectively among younger pupils, and the school review reported that ‘corridors were quieter and lessons less disrupted’ than the previous year.                                  
This is supported by Cowley (2001) who stresses the importance of structure as she believes that the children who display the most disruptive and difficult behaviour are in fact often missing that structure in their home lives. She reflected on the idea that schools can in fact act as a place of refugee to such pupils as maybe they have no other place which offers suitable adult guidance. In Trauma Informed Schools, ‘emotionally available adults’ are signposted for pupils who are in a heightened state of anxiety or distress or for whom the challenges of the school day are overwhelming for them. The idea of pupils having a trusted adult to seek support from is one which builds intrinsic motivation to comply in school and in turn to learn. Without the right foundations for learning, young people will struggle to meet their potentials. Agencies such as Trauma Informed Schools Uk prioritise the well-being of young people and aim to train staff and organisations to provide effective and timely support to pupils before they are considered to be in need. With the mental health of so many school children being fragile in this current social climate, creating an environment where young people feel safe is the first step in getting them to learn. Without relationships being right within a school, the learning cannot happen effectively. Any young person in a state of ‘fight or flight’ is not receptive to engaging positively with their studies. By establishing trust between the teacher and pupil, the desire to learn with that teacher grows for the pupil. Trust is a key motivator for many young people. Pike (2020) explains how developing trust between teachers, pupils and their peers has a positive impact on behaviour within the classroom. Dr Zeedyk (Cited by Seith, 2019) explains that if a struggling child has even one adult who they trust and who they can confide in and feel cares about them, then they can cope. Zeedyk states,

If you wanted to be extreme- if you don’t have time to deal with the children who are most badly behaved- then let’s just not educate them because we are kidding ourselves if we think they are going to learn without our help.
(Seith, 2019)

In support of Seith’s ideas, Atkins (2018) reports how she believes that developing trust is the most important factor in building a positive teacher-pupil relationship. She explains that pupils need to feel safe and this can be achieved by ‘consistent systems….regular routines and a sense of fairness.’ (TES August 10th 2018) 
So how a pupil feels has a huge impact on their ability to learn but if you can make them feel safe and cared for, the intrinsic motivation to learn kicks in. Immordini-Yand and Damasio of the Brain and Creativity Institute insist that, ‘any competent teacher recognises that emotions and feelings affect students’ performance and learning.’ (Cited by Smith, 2019)
For some educationalists, it has been long considered that positive teacher-student relationships play a key role in schools, in terms of both pupil behaviour and outcomes. Zeedyk believes that the world of education is ‘on the cusp’ of a revolution in the way that behaviour is managed in classrooms and that rather than punishment, the key to positive behaviour from pupils is understanding. Therefore, positive relationships are at the heart of practice.  Welsh Government advice is that,
The heart of effective behaviour management is building positive relationships with children. This allows the teacher to connect to the children forming a strong foundation from which behavioural change can take place.
(Gov.uk,2012)

When discussing the impact of a positive teacher-student relationship on classroom management, research suggests that it is highly beneficial as teachers today must be able to win their pupils’ hearts while getting inside their heads (Wolk,2003). In his work ‘Hearts and Minds’, Wolk includes the words of one teacher, about relationships in the classroom, ‘You have to make that social and emotional connection with kids in order to get inside their heads. . . .The fact that you care makes them see you differently (Wolk, 2003) so in effect, when they see you differently they will behave differently for you, which encourages them to participate in your lessons and learning opportunities.  
Professor Hamre has spent years researching the impact of pupil-teacher relationships. She confidently states, ‘Students who have positive relationships with teachers end up doing better academically and socially’ and goes on to explain that pupils who are able to form and sustain positive relationships in school in spite of behavioural challenges, are more likely to be successful in life (Chris Parr, 2018).
Wubbels et al. (2014) claims a teacher and pupil relationship can be defined “as the generalized interpersonal meaning students and teachers attach to their interactions with each other”. Wubbels et al. (2006) undertook research that suggested pupils preferred to have a teacher who shows high levels of communion and agency in their everyday teaching as it enhances their motivation to learn. There is a plethora of research that suggests that focusing on students’ interests when preparing for lessons can be an effective way of gaining a positive classroom atmosphere. This intrinsic approach to classroom management can be a valuable motivational strategy (Covington, 2000). This could be considered as cooperative learning.  Cooperative learning is presented as a technique that helps raise the achievement of all students; helps build positive relationships among students; and gives students experiences necessary for healthy social, psychological, and cognitive development (Covington, 2000). Cooperative learning is something that Goethe considers to have great affect on a child’s approach to learning-  he states ‘If you treat an individual as he is, he will remain as he is, if you treat him as he were how he ought to be, he will become what he ought to be and what he could be.’ (Goethe 1749-1832) Wolk supports this stating that ‘A teacher cannot build a community of learners unless the voices and lives of the students are an integral part of the curriculum.’ (1994, p. 30) with this in mind, many schools adopt the Kagan Cooperative learning system to ensure their pupils have time to talk and to engage in their lessons. As well as this, a personalised learning approach can instigate an intrinsic motivation to behave and learn. Whilst some schools have moved away from personalised learning, seeing the planning and execution of lessons to be over burdening a teacher’s workload, others believe that without meeting a pupil’s needs they will become bored, which often manifests itself in poor behaviour choices. Jo Spencer (Cited by Parker, 2018) states, ‘It’s about the children leading the learning, and being able to be really actively involved in tasks.’ Evidence supports that engaging teachers will express authority and convey enthusiasm (Bryson, 1998). 
Rogers (2015) is an academic who stressed the importance of having constant engagement with pupils as equals to you and keeping truly interested and engaged with the adults that are emerging within the pupils. Intrinsically motivating a pupil to learn can result from truly engaging in a pupils’ interests. A teacher who takes the time to get to know their pupils as individuals who exist outside of school, with families and interests, is likely to have a better relationship than those who cannot detach the pupil from the assessment scores. (Wolk, 2003) This is convincingly supported by Andy Samways, director of the research and teaching schools partnership, Sussex. He writes how,
Fostering strong relationships takes time, commitment and authenticity on the teacher’s part. It’s about showing a genuine interest in your pupils, doing your best to connect with them …taking time to notice each individual and being fair and consistent.
(Parr, 2018)

Many teachers advocate the use of humour to defuse challenging behaviour and to build relationships with pupils. Wolk (2003) States that, ‘Humour is one of the best ways for teachers and students to connect. Sometimes, if a student blurts out a funny joke in class, the teacher's best response is to laugh.’ By generating feelings of pleasure and excitement and modelling enthusiasm and positivity, intrinsic motivation is likely to be sparked, encouraging young people to engage and learn for the joy of the experience. 
As well as humour, praise appears to increase response rates by enhancing intrinsic motivation. (Carton, 1996). Praise can build confidence and self-esteem but the evidence suggests it needs to be genuine and focused in order to have an impact on motivating pupils to engage with learning.  ‘If we want to inspire our students to believe they can achieve more, we cannot afford to praise them cheaply.’ Willingham (Cited by Thom, 2017) suggest a way to achieve this is through avoiding praise that is un truthful or has not been earned. Willingham (2017) states this needs to be implemented in order to motivate students, especially in the older year groups, who seem to be more discerning and better to be able to appreciate the differences between what is said and what is meant.
 Thom (2017) goes on to describe how having high expectations of behaviour and praising those striving to meet these expectations can influence others to behave well also. Praise therefore acts as an extrinsic, as well as an intrinsic, motivator for some pupils. Whilst many shy away from having any attention drawn to them in front of their peers, others thrive on the recognition for their efforts. They are behaving in a way to gain external reward.  Many teachers use external motivation in the hope that it will trigger an intrinsic motivation to learn. 
In spite of much of the focus of intrinsic motivation being linked to pupil well being, self esteem and relationships with teachers, extrinsic motivation also has a place in education at times for most pupils, though some routinely seek this validation more than others. (Blake, 2020)



















CHAPTER TWO


According to Cherry (2020)
‘Extrinsic motivation occurs when we are motivated to perform a behaviour or engage in an activity to earn a reward or avoid punishment.  In this case, you engage in behaviour not because you enjoy it or because you find it satisfying, but in order to get something in return or avoid something unpleasant.’

There is wide research that suggests the use of rewards in the classroom, such as prizes, early finishes or free time, reduce a pupil’s response rate and also their intrinsic desire to learn is undermined (Carton, 1996), although some academics do firmly believe that this is an extremely effective way to promote better behaviour inside the classroom (Cowley, 2001). However, the goal of fostering a love of learning can be complicated not only by the offering or withholding tangible rewards, but also by the scarcity of these rewards. Covington (1998) suggested that when these rewards are no longer made available, the students will show little or no inclination to continue in their studies.  For the use of rewards to trigger good behaviour from the class, the reward must first be seen as valuable by the pupils- these can be merits or certificates, free time, positive comments home or through the offer of ‘adult jobs’ (Cowley, 2001). This view is supported in the Welsh Government guide to managing behaviour.
‘Rewards …….form the basis of human behaviour and motivation, and can be used effectively to encourage children to acquire skills and develop appropriate behaviour. To be effective rewards need to be something to which the children aspire to and want. ‘

This is considered to be a behaviourist approach to behaviour management. Behaviourist theories such a Skinner’s theory on ‘operant conditioning’ (1938) is overtly present when discussing the use of rewards. Skinner (1938) devised a method of learning that will occur through the use of rewards and sanctions for certain behaviours; he stated that through ‘operant conditioning’ an individual can make a particular association between a behaviour and a consequence. The importance of knowing what pupils fit what approach is paramount as through the use of rewards, it is not uncommon for an ‘over- justification effect’ to occur. The ‘over-justification effect’ (Lepper, Greene, & Nisbett, 1973) explains how if attempting to extrinsically motivate a student who is already intrinsically invested in a task then, paradoxically, this can discourage them in wanting to pursue the activity. 

In contrast to rewards, sanctions are the punishments for failing to operate in the way required by the teacher and are often a frequently occurring choice of behaviour management when looking at a school’s behaviour policy. Rogers (2015) suggests that all sanctions should emphasis fairness and justice and should teach the child responsibility. When a scenario arises where there is a child displaying negative or disruptive behaviour during class, it is debated whether verbally disciplining or raising one’s voice with that child could possibly be one of the least effective approaches to managing the behaviour, as it does not display effective behaviour leadership. Visser (2005) supported this idea as he stated that just remonstrating with the child or young person and issuing sanctions for inappropriate behaviours has little effect except perhaps to persuade the child not to get caught next time. Ginot (1972) supports this as he states sanctions merely make the offender more cautious in committing their crimes. Although sanctions provide a way of getting students to work within the boundaries practitioners set them, this traditional form of discipline is considered to be seen as less affective. Cowley (2001) is an academic who favoured an approach that involved sanctions and suggested a good way to avoid conflict during lessons is by removing the issues from the equation; however, Cowley’s research (2001) counteracted this perspective when stating that the use of sanctions such as this can create a very negative atmosphere in the classroom. The recurring problem with removing a misbehaving child from the classroom seems to be that a pupil can perceive the punishment as more of a ‘time out’ from lesson or even as a break. In addition to this, if that child displaying disruptive behaviour is removed from the classroom and sent to another colleague, the teacher will also not have not the ability to monitor that child. It also suggests to the offending child that the teacher cannot manage the situation and so is weak by needing a stronger colleague to intervene. 
The question asked most frequently when discussing a child’s negative or erratic behaviour would be ‘why is that child behaving this way?’ Understanding that every behaviour is a reaction is an important part of being a good classroom manager. To complement this approach, Visser (2005) suggests that practitioners should consistently portray to the child what the relationship is between cause and effect and how they can achieve different reactions, which meet their needs. It is important to keep in mind when discussing the use of sanctions that every pupil will respond differently to forms of punishment, this is why it is deemed to be essential that the teacher managing the class has the flexibility to discover what punishments best fit each class or specific student (Cowley, 2001). A study conducted by Princeton University (2003) explains how external incentives such as rewards and sanctions are considered to be weak reinforcers in the short term, and also negative reinforcers in the long term (B’enabou, 2003).
Tsabet (2020) writes that, ‘The most effective teachers are the ones that have learned to sweat the small stuff…’ She reports that teachers must insist on good behaviour and never tactically ignore minor misdemeanours. She believes that if a school has a rule and it is broken, however trivial, then a punishment should be given. Tsabet wrote that teachers should not leave themselves open for manipulation- any error in letting things slip and she feels a child will easily use this against you. She concludes her article by stating that making high expectations clear from the start will promote a better climate for learning.
It is questioned whether good behaviour should be rewarded or simply an expectation. Robinson (2019) feels that satisfactory work or behaviour shouldn’t really generate a reward and outlined the sanction of central detentions to eradicate low level behaviour issues. Following a year of operating the system, his evaluation was that this sanction had impacted hugely on the issue and the life of the school. He and his team felt that a more punitive sixty minute detention was more ‘meaningful’ for pupils and so a much more effective deterrent for them. To conclude the article he wrote, ‘longer detentions were working as a deterrent, more reward points were given out than negative behaviour points and, crucially, staff were a lot less stressed.’ Interestingly, what seemed to work was the use of explicit rules, consistency, as well as making rewards public and sanctions private. In this context, Robinson (2019) demonstrates how rewards and sanctions worked for them as a staff team. Other than the number of points recorded, the article mentions nothing about pupil perceptions, any link with enhanced performance academically or any indication that intrinsic learning was enhanced. 
Another strategy used by many schools to reinforce high standards in behaviour is the use of a strict uniform policy. It is felt by some school leaders that setting high expectations with regard to uniform has a knock on effect with regard to standards of behaviour- by being punitive with pupils for failure to comply with the school’s uniform policy reinforces the fact that any other flouting of rules will not be tolerated. For many pupils, the fear of punishment, losing privileges and being humiliated in front of peers is a deterrent to them behaving inappropriately. There is vast anecdotal evidence about why pupils should or should not have to wear a school uniform but recent research conducted by Chris Baumann and his colleague Krskova (2016) clearly outlines the benefits of uniform in managing pupil behaviour and outcomes. Their research explored whether better discipline led to better academic success and whether a pupil in uniform has better discipline. Baumann and Krskova (2016) reports the outcomes of the research supported the notion that a uniform is ‘integral’ to school discipline and that students in uniform wasted less of their teachers’ time on trivial issues such as what a pupil is wearing thus leaving more time for learning and teaching (Frost, 2020). Overall, the research showed, ‘Uniforms contribute to better discipline in everyday school operations’ and with better discipline comes higher academic achievement. Baumann suggests that uniform creates a sense of shared identity and responsibility which enhances a school ethos and reinforces compliance, thus encouraging schools which already have a uniform to continue with it and enforce it and for those schools who don’t to strongly consider it.  Uniforms provide pupils with an aspect of structure in the school day and within any school organisation, structure is important to establish routines and clear boundaries. 
Cowley (2001) stresses the importance of structure as she believes that the children who display the most disruptive and difficult behaviour are in fact often missing that structure in their home lives. She supported the idea that schools can in fact act as a place of refugee to such pupils as maybe they have no other place which offers suitable adult guidance. Adopting strategies such as providing a regular routine to pupils was reported to be one of a number of successful approaches (Reupert and Woodcock, 2010). Suitable guidance from adult figures is crucial for a pupil’s motivation to learn and ability to behave accordingly in a school setting.  

Another aspect of structure which is considered a behaviour management tool is the use of seating plans. Seating plans are often used as a tool for managing behaviour; some pupils accept this without question and others challenge it. The advice given by Bennett (2020) about managing behaviour is that, ‘Where you place your students will have a profound effect on how they learn.’ It is known that some pupils will waste time chatting to friends if they are allowed to choose where they sit but it can be argued that some time wasted is better than a pupil feeling anxious about where they are sitting and by whom; a sense of anxiety could prevent any purposeful learning from happening and thus the idea that we should ‘Never let them decide where they sit’ is completely undermined. 
Another extrinsic approach to classroom motivation is through schools having high levels of communication with the parents. Teachers greatly value the involvement of parents in pupils’ education. Ward (2018) stated however that teachers face challenges in terms of overcoming barriers and providing a range of ways that are fit for purpose for the entire parent community. The Welsh Government also advocates that pupils should have a good support system around them; the Government describes having a good structure and routine as being the ‘key’ to help minimise the risks of challenging behaviour arising (gov.uk, 2012). The relationships between schools and parents enables extrinsic motivation as parental involvement in the form of ‘at-home good parenting’ has a significant positive effect on children’s achievement (Desforges 2003). Welsh Government guidelines suggest that all schools should stage appropriate interventions that are effective in supporting parental involvement, particularly those parents who are either not significantly involved in the pupils’ education (Goodhall and Vaurhaus, 2010). Research conducted on pupils and parental involvement concluded that after parents became fully engaged in their child’s education, there were significant positive changes in behaviour in these pupils as well as them showing signs of being better able to follow routines and effectively complete tasks.




















Conclusion


To conclude this research it would be reasonable to reflect on how effective the differing motivations are as behaviour strategies. Whilst much literature on behaviour suggests that striking a good balance between intrinsic and extrinsic motivation is key, as well as the benefits of order, control and routine, it seems that more recent research surrounding behaviour strategies and keeping a calm and disciplined environment, lies in developing pupil well-being and forging positive relationships. The research suggests that neither intrinsic or extrinsic motivation will be successful if the right environment and relationships for learning are not first established. Pupils who might be intrigued by a topic of interest could easily ‘opt out’ of the learning if they do not feel safe and secure with the teacher. 
The term ‘behaviour management’ suggests something that a teacher ‘does’ to a pupil to keep them under control. However, teachers modelling the type of behaviour they would like to see has a significant impact on pupils. Teachers who have negative body language, who shout, don’t smile and appear as if the pupils are an inconvenience will not have a compliant class. The behaviour they use could be mirrored to an extent by the pupils. This is best exemplified by the ‘Bobo doll’ experiments conducted by Banduras which demonstrated how easily behaviour can be influenced by watching others. Young children were given a doll to look after. Some of the group were shown a video of adults being unkind to the doll and so they behaved in the same way to the doll. Before this experimental research, it was thought that a person had to experience rewards and punishments directly in order to adapt their behaviour. Banduras highlighted how significant the copying of behaviour was and especially if those being copied are in positions of authority and power, such as a teacher. This work informs teachers that if they have ideas about how they want pupils to behave then the ultimate behaviour modifier is to model it and steer pupils to what they want and expect.(TES 18th October 2019 ‘Experiments in Human behaviour’) The article concludes with sage advice when it suggests we spend time ‘looking at ourselves from time to time and checking to see that we are being the teacher - the person we want to be: the one who once upon a time, set out to help kids and make a difference.’ 
Sharma (2019) advises of Three Simple Psychology tips for better behaviour and explains that it is encouraged that all teachers and school leaders see even the most challenging of pupils as human beings before anything else. She says, ‘If they can appreciate what makes the trickiest character among them tick, they will be able to uncover what stands between them and great learning.’ Sharma (2019) references Bandura’s Bobo doll experiments and suggests one key strategy for managing behaviour is ‘to model empathy, compassion and kindness at all times’ and that ‘shouting should never be the answer.’ Sharma also believes behaviour can be managed better by understanding that negative behaviour is often symptomatic of circumstances. Her final point is to provide pupils with security and above all else meet their basic needs, as highlighted by Maslow.

Considering all of this, in an educational era where pupil voice is at the heart of school business, it would be prudent to allow pupils the final word. In research conducted with thousands of pupils aged 5-16, the top answer for what makes a school great was, ‘kind teachers, who listen care and love us.’ It seems that pupils who feel this from their teachers will behave and learn, with or without other motivations (Parker, 2018).
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