SJIE 5005 Children and young people’s mental health and well-being
This essay will consist of critically exploring the issues that can have an impact on the mental health and well-being in children and young people. The importance of poor mental health issues, children can encounter and how this can impact on their well-being, home and school life. The role of the practitioner, other agencies and the strategies of promoting health and emotional well-being of children will be discussed along with relevant policies and interventions which can affect the health and well-being of children, young people and families.   
In day to day life children and adolescents can experience emotions, thoughts and behaviours that are painful, disruptive and disabling. Often these are part of the normal developmental phase that a child or young person is going through, however when these behaviours become extreme or last longer than one would expect they may be indicative of an underlying mental health disorder, (Macleod – Brudenell, 2008). Mental health includes ones emotional, psychological and social well-being. It effects how we think, feel and act. It refers to cognitive, behavioural and emotional well-being. It determines how we handle everyday situations such as relating to others and making choices. Mental health is important at every stage of life from childhood and adolescence through to adulthood, (Mental helath.gov, 2020). The most common mental health problems seen in children and young people are anxiety disorders, depression and other mood disorders, hyperactivity, behavioural and cognitive disorders. They appear in families of all cultural and economic groups, (Hall, 2003). All children and adults have emotional needs that underpin the way in which they act, by ensuring good practice and inclusion with the individual, will promote well-being and resilience. By focussing on children’s well-being and resilience in the earliest years, will build confidence and self-esteem and not only help them at the time, but also lay down the foundations of later support for them, (Tassoni, 2005). As stated in the mental health statistics of children and young people, (Children’s society,2018) “10% of children and young people (aged 5-16years) have a clinically diagnosable mental health problem, yet 70% of children and adolescents who experience mental health problems have not had appropriate interventions at a sufficiently early age”. With good mental health beginning in infancy it is important that strategies and interventions are put in place to benefit the child’s well-being and give them the opportunity to succeed. 
The Special Educational Needs Code Of Practice (DFES, 2001), includes consideration of children with a mental health impairment. This impairment may include learning difficulties and an impairment resulting from, or consisting of a mental illness. Children may suffer from depression, anxiety, stress, psychosis, phobias and obsessive – compulsive disorders and even ‘hidden’ impairments such as learning difficulties and dyslexia, (Knowles, 2011). With these mental health problems now being seen as an additional learning need in schools, children can access the appropriate support available to them in order to help well-being and inclusion. The Children Act (2004) which legalised the outcomes of the Every Child Matters Agenda (ECM) represents a major step forward in putting into practice the rights given to children with a mental health condition,(Walton, 2012). Maximising opportunities and minimising risks for all children and young people, focussing services more effectively around the needs of children and their families, whatever their background and their circumstances, will give them the support they need to achieve economic well-being, (Crow,2008).  The main features of the ECM, every child matters strategy is to bring about a cultural change by emphasising the principle of placing child and family at the heart of service planning and delivery, by focussing on five outcomes which can be implemented to all children of all ages. These outcomes include being healthy, staying safe, enjoyment and achieving, making a positive contribution and achieving economic well-being.  As stated in (Macleod-Brudenell, 2008, p365) “The policy strategy emphasised that in order for all children to achieve these outcomes, there needs to be additional support for particular vulnerable groups, including looked after children, and children with disabilities and learning difficulties”. Child and Adolescent Mental Health Service (CAMHS) form part of this additional support by offering a range of services through the National Health Service to offer support and assessments for young people with emotional, behavioural or mental health issues, (youngminds.org, 2021). CAMHS include specialists such as clinical psychologist, social worker, occupational therapist and community mental health workers. As children with ALN are more likely to have mental health problems than other children, making links between CAMHS and education services is important. Many children with mental health problems may be identified in educational settings as having emotional and behavioural difficulties, (Farrell, 2003). However as stated in, (Ryan, 2007) despite the fact that 20 to 30 percent of children experience mental health problems and ten to twenty per cent having a diagnosable mental illness, there has been a chronic lack of funding and development in children’s mental health services. With research to support this showing that specialist services CAMHS were generally in short supply: there was uneven distribution of services, long waiting lists and poor communication between specialist services and other children and family services. Most crucially, the referral mechanism and the clinic based approach meant the needs of the children and families who needed them most were not being met. This included the ‘hard to reach’ families, disabled children, children at risk of exclusion, looked after children and young offenders, (Atkinson & Hornsby, 2002).  With an emphasis on the role of early years settings and schools in terms of basic support for healthy emotional and psychological development. Key factors are prevention of mental ill-health and early intervention to support children who are showing signs of mental health problems. With the role of the setting including supporting all children’s mental health through positive behaviour management: anti bullying strategies and good use of teaching assistants and learning mentors to support children individually. Managing feeling resources such as “worry boxes’, circle time and ELSA support groups can all be successful interventions to use, although it is mindful to accept that all children are different and what works for one child may not have a benefit on another, one type of intervention will not fit all children. Having good mental health and well-being embedded into the culture of schools and taking the approach that mental health is everyone’s responsibility, that we all have a role to play, can benefit children to develop emotional resilience and understand that their emotions and feelings are valued and acceptive. By creating an ethos which is promoting self-esteem and that all children count will create a better learning environment for these children to learn and thrive, (School A Policy, 2019). Parent partnership and a good understanding of the needs of specific groups of children who may be more vulnerable to mental health problems, are a key aspect of the role of schools and the interventions that can be  implemented,(Pinney,2007). As stated in, The United Nations Convention On The rights Of the Child, Article 28, “Education should help develop every child’s personality, talents and mental and physical abilities to the full”. This coincides and can be seen to put to good practice alongside Professor Donaldson’s (2015), Successful futures report, which is the development of the new curriculum for Wales, which will enable learners to develop towards the four purposes of the curriculum to ensure a consistency of approach for learners across Wales. As stated in the report, (Gov.wales, 2015), The Health and Well-being area of learning and experience provides learners with a holistic structure for understanding health and well-being. It will support learners to understand and recognise that good health and well-being are important to enable successful learning. This area will help learners explore the connections between their experiences, mental health and emotional well-being.  By being provided with opportunities to explore these connections, learners can be enabled to recognise that feelings and emotions are the foundations to supporting mental health and well-being of ourselves and others. Whilst developing strategies which help to regulate their own emotions and contribute towards a future of good emotional health and emotional well-being.  

Children’s health and well-being can be determined by social, environmental and economic factors. These factors may include family and peer relationships, neighbourhoods in which children grow up in, poverty, single parent families, knowledge of healthy eating and keeping safe, family income and wealth and their school life. Children need to feel safe and secure and feel healthy, physically as well as emotionally, in order to be able to play, explore, learn and build and form relationships, (Underdown, 2007). As to whether a secure or insecure environment can help to form a child or young person’s emotional and mental well-being, Maslow (1970) identifies this in his hierarchy of needs. His theory states that, certain needs need to be met in order for an individual to meet their full potential. Maslow speculated on the factors which encouraged positive mental health and worked on the assumption that people have natural inner resources which promote their mental growth. Maslow postulated that human needs are arranged hierarchically. In this model lower needs such as the psychological needs, water, sleep food, must be satisfied before higher level needs can be addressed. These higher level needs of self-actualisation and esteem will include self- respect, respect of others, achievement, recognition and confidence, (Allan & Gordon, 2005). If children and young people are experiencing bullying, having a difficult home life, have additional learning needs, may be suffering with stress, all these will all have an impact on that person and hinder these higher level of needs that Maslow explains being met, therefore  not allowing them to reach their full potential. 
Understanding the environmental influences that have an effect on a child’s mental health and well-being, it is important to recognise that as well as viewing the family as a system in its self, it is also important to recognise that families are influenced in their behaviour by environmental factors, which may affect family functioning either directly or indirectly. These factors could include the social and work situation of the parent, the support systems they have access to and the stresses on the family, which may include economic status, housing situation and health status, (Macleod- Brundenell, 2008). Bronfenbrenner’s ecological approach (1979) is a useful model with which to explore family systems. This model reflects the “complex, Interactive and interdependent nature of environmental influences on a child” (Woods1998). Bronfenbrenner described the influences on families in layers which include the microsystem, which is a child’s direct contacts: mainly family, early year’s setting practitioners and peers in school. Mesosystem, the relationship between the factors within the microsystem, home, school, religious or spiritual groups. Ecosystem, the factors that influence the child indirectly; for example, parents work, social contacts, income and local environment. Finally macrosystem, which includes the wider culture/sub culture in which the family exists, values, culture, law and customs. Where some of these are fixed factors which the individual cannot change, some are lifestyle patterns, where choices can be made by the individual, (Underdown, 2007). With a child or young person being affected by their setting, this negative surrounding will have a great impact and effect on their well-being and developmental behaviour. Bronfenbrenner states that, “As a child develops, the relationships formed with others surrounding them, become more complex and that this would continue as the individual’s physical and cognitive development grows, (Vincent, 2000, p342).   On the other hand Pugh (1994) argues that parenting cannot be seen in isolation from the social context in within which it takes place, and work, unemployment, health, poverty and housing are all significant in determining the child’s experience directly or through other family members. Parenting styles are influenced by many factors but environmental factors are an important factor in this.  
This year more than ever children and young people have had their lives and mental health impacted dramatically by the covid-19, Coronavirus pandemic. Almost every young person has had to adjust to dramatic changes in their education, routine and home life. With subsequent school closures and the effects of lockdowns where people cannot socialise with others, has had a great impact on mental health and well-being and especially those that already suffer with their mental health, pre Covid-19.  Loneliness, worries and concerns around education, missing school, academic pressures, and missed career opportunities, through missed exams all will add extra strain to mental health and the well-being of individuals, (mentalhealth.org, 2021).  As stated in youngminds.org (2020) the long- term effects of this pandemic will require the government to commit to recovery plans which enables mental health support to all young people who need it. 
To conclude, it is clear that there are many factors which can effect children and young people’s mental health and well-being. It can affect us all, and there is such a diverse range of issues that surround mental health. There is little doubt that these early years in a child’s life are vitally important for emotional, mental health and well-being development. To be as effective as possible, that development needs to have the appropriate strategies and interventions to take place in environments that promotes positive feelings, acceptance, safety and values of the individual, (Graham,2004). Allowing children to learn about themselves, their relationships with others and encouraging them to develop self- esteem and resilience will have a lasting positive effect on their future. Positive mental well-being is essential if children and young people are going to flourish and lead rich and fulfilling lives, (Palaiologou, 2013). With the new curriculum having a positive influence on mental health, this will enable children to learn how to communicate their feelings and be better placed to create a culture where talking about mental health and emotional well-being is normalised, and the stigma around mental health issues is replaced, (Gov.Wales, 2019). Access to the right services at the appropriate time can ensure that the needs are identified and addressed to provide maximum benefit to children and young people, (Lindon, 2010) 
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