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a) With reference to children’s rights, explain, in depth, the importance of early intervention for a child with Autism Spectrum Disorder (ASD)
Welsh government (2021a) states interventions for a child with autism, are aimed to support and improve the human rights of the child,
embedding the United Nations Convention Rights of the Child 1989 (UNCRC) and the Rights of the Child and Young Persons (Wales) Measure (2011). A child on the autistic spectrum who is supported with designed intervention and tools to reduce behaviours, of which are perceived to act as barriers to their learning, home, and community environment, with the right support and intervention, a child with autism will reach their full potential (Welsh Government, 2021).  Furthermore, according to Willis (2009), autism is a spectrum disorder and lasts throughout a person’s life,  however, with early identification and appropriate intervention and prevention, support for a child with autism where their needs are identified and additional learning provision is put in place at the earliest opportunity prevents the development or escalation of the additional learning needs.  Article 3 of the UNCRC 1989 states all practitioners working with children should always consider and support what is the best interest for the child, UNICEF (no date).  

The Additional Learning Needs and Education Tribunal (Wales) Act (2018) sets out legal requirements to ensure all children with an additional learning need remain in education in an inclusive integrated environment and working in partnership to ensure collaborative process of assessment, planning, and monitoring for timely and effective interventions.  National Institute for Care Excellence (2017) guidance for Autism Spectrum Disorder in under 19’s support and management refer to five different interventions to consider when supporting a child with autism, behaviour and communication being key interventions (NICE, 2017). Conceicao (2017) states behaviours for practitioners to observe, identify for a child they have concerns and identifying autism, to refer for are repetitive and resistance to change routine, no interaction with peers or adults, playing on their own, biting, pinching and the child’s social interactions, communication challenges, (National Autistic Society, 2021). 


Welsh Government (2018) highlights the importance of timely early identification, the earlier action is taken for intervention the more likely the intervention being effective. 
Furthermore, Nutbrown el at (2013) highlights the importance of practitioners supporting intervention require appropriate qualifications and training, understanding and knowledge and continued professional development. A key aim of Welsh Government (2019a) recommendations states a child with autism and their families have access to timely assessment and diagnostic services with an aim to reduce waiting time. In addition, one of the key aims of the Autistic Spectrum Disorder (ASD) Strategic Action Plan (2018-2019)  is to ensure a child with autism and their families have access to advice and preventive services to address unmet need in education, health, social care and future employment, (Welsh Government, 2019b).   Furthermore, article 5 of the UNCRC 1989 states governments must respect the responsibilities of parents/carers and provide relevant advice and guidance to ensure children’s rights are recognised to make choices (UNICEF, no date).  Welsh Government (2021b), the role of the Early Years Additional Learning Needs Lead Officer (EYALNLO) is responsible in ensuring statutory requirements for advice and guidance for parents and practitioners to be made accessible. 

Social Services and Wellbeing (Wales) Act 2014 states health and social care ensure reasonable adjustments are provided to prevent inequalities in health by people with a learning disability.  Furthermore,  Allen (2011) recommendation to government highlights a requirement for a more coherent series of assessments for 0-5 years to identify social and emotional difficulties ensuring early identification and intervention to support a child’s needs. According to Allen (2011) health professionals have a vital role in identification in supporting a child’s development and sign posting families and children to additional targeted intervention support. Ozonoff (2009) research concluded parents’ concerns about their child’s development at an early stage who later were diagnosed with autism, aids early identification and where concerns by parents are raised require close monitoring and screening. The research recommends practitioners should observe ‘watchful waiting’ and ensure timelines and advice is given to parents to monitor behaviour to support early identification and interventions. In addition, according to Conceicao (2017) highlights the importance for practitioners not to ignore parents’ concerns and states it is often common for a child with autism to present differently in the learning environment in different ways, (National Autistic Society, 2021). However, according to Pasco (2018) parents of children with a diagnosis of autism reported concerns early on in their child’s development and initial responses from practitioners were inclined to be less proactive, leading to less opportunities for early interventions to support child with autism. 

According to Koegel (2014) et al there has stood a theatrical increase in the number of children being diagnosed with autism spectrum disorder (ASD) which led to attention to assessment and intervention.   Furthermore Camarata (2014) identified a requirement of increased research of early assessment and intervention and how this should be extended to support early identification and targeted interventions to support a child with autism. However, Warren et al (2011) conflicts with Camerata (2014), stating there is no analytically validated evidence to expand research, in comparison the research does conclude early intensive interventions for a child with autism spectrum disorder may enhance development outcomes.  However, there are limitations to suggest targeted interventions are more beneficial to an individual compared to group interventions in supporting with behaviour and language development.

[bookmark: _Hlk74255515]According to Chlebowski (2013) et al research, concluded Modified Checklist for Autism in Toddlers (M-CHAT), a screening tool for autism spectrum disorders (ASDs) is effective in early identification.  In addition, Robins et al (2014) research for screening for autism spectrum disorders (ASDs) using the Modified Checklist for Autism in Toddlers (M-CHAT) identifies many cases of ASD in toddlers, early identification and enables to identify interventions earlier to support a child with autism, improving timescale to ensure there is effective support, intervention in place. 

According to Itzchak and Zachor (2011) the younger the child with autism starts early intervention support, there are benefits for cognitive development, the study of the age range for this research was undertaken with children 15- 35mths, therefore highlighted the importance of early intervention. However, the study also highlighted genetic and environmental factors impact on the effect of the response to the intervention in very young children with ASD. However, according to Pasco (2018), there is a natural assumption the earlier a child with autism engages with early intervention the better the outcome. The research highlighted there is limited evidence to support this, although evidence base in research for screening is increasing, the lack of a screening tool sensitive specifically for younger children.  

Rondeau et al (2011) highlighted concerns with early diagnosis of autism for young children in more mild cases which may result in false positive if early intervention was embedded.  However, Koegel (2014) considers the potential effects of autism on the individual, family and community and concludes delays in early identification and intervention should not be denied to the individual or family and the positive impact on society.   In addition Koegel (2014) conclusions embeds article 3, best interests of the child to be a prime consideration and article 23, the right to have special care and support of the UNCRC (1989) (Children’s Commissioner for Wales, 2021). 






















b) Critically analyse ONE or TWO barriers the child with your chosen ALN may experience. Consider the impact the barrier/s may have on the child 

The Social Model for disability intends to remove limitations for a child with significant impairments, (Scope, no date).  According to Li (2019) the naturel environment provides benefits to a child with autism such as motor-sensor, social and emotional interventions, however, often practitioners pose barriers such as behaviours and community perceptions, which can impact of a child’s learning environment.   However, by adapting practice and the environment for a child with autism, will support the child to be less anxious and increased understanding of what is expected, improving attainment, (Autism Wales, no date). In addition, United Nations Educational Scientific and Cultural Organisation (2018) state inclusion is when children are not able to access basic education, children with an additional learning need.  According to Haegele and Hodge (2016) barriers for a person with a disability for social needs are disabling environments and inaccessible educations, social model of disability. 

According to Devarakonda (2013) inclusive education is a strategic approach when is it planned to ensure all children are supported to reach their full potential and it is their human right, overcoming exclusion and ensuring a quality basic education.  According to the National Autistic Society (2019)  autism as a neutral behaviour condition and state barriers and challenges for a child with autism are interactions with others and communication, a child with autism may experience physical and emotional ‘melt downs’ and challenges with sensory, such as over and under sensitive with sound and touch.  In addition, according to Pasco (2018) autism is a heterogeneous condition characterised by challenges in social communication and interaction. According to Lindsay et al (2013) states evidence suggests successful implementation for inclusive practice leads to increased engagement in education and supports social interaction. However, Lindsay et al research highlighted teachers challenges in creating an inclusive environment for a child with autism, barriers such us teachers understanding of the disorder and the behaviour. Lindsay et al recommendations included teachers requiring support to understand behaviours and how the environment can impact on a child with ASD if not adapted or inclusive. 
According to Conceicao (2017) there are many different challenges a child with autism may experience and depending on their diagnosis on the spectrum, communication, behaviour, anxiety, sound and touch, sensory and sleep, these may be perceived as behavioural (National Autistic Society, 2017). According to Bagby et al (2012) sensory experience impacts on a child’s daily routine and functioning for children with autism and their families.  Furthermore, Ashburner (2013) states sensory experiences such as sensations sounds, impacts on a child’s routine and it is key for practitioners and parents/carers supporting the child to identify interventions to manage sensory issues. 
According to Watling et al (2018) 96% of children diagnosed with ASD demonstrated sensory processing deficits.  In some cases, a child with ASD senses may work to well of which may cause pain, anxiety and cause ‘challenging’ behaviour.   Triggers to observe, Hypersensitive, craves food, lights, touch and Hyposensitive, movement, vibration, spins and bumps into things.  (Autism Wales, no date). 

[bookmark: _Hlk74324325]Piller and Pfeiffer (2016) highlights the importance for practitioners to understand the impact of sensory processing for a child with autism and the environment and moderations are assessed for the child’s sensory processing patterns for natural environment and additional enhanced resources, this will prevent other autism behaviours, such as anxiety. In addition, according to Simacek (2020) et al (2020) a child with autism experiences many barriers to interventions, which may lead to further delays and missed opportunities for interventions altogether and impact on a child’s opportunities to reach their full potential. According to  Pfieffer et al (2011), sensory processing disorder (SPD) is quite coming for a child with autism and often have challenges regulating responses specific stimuli, a child with autism may use self-stimulation, this can impact on social, personal and learning, finding it challenging and having the ability to engage in everyday routines.  However, children with ASD also have many positive attributes such as special interests, picking up on things other have missed and attention to detail, (Autism Wales, no date). 

Pena et al (2021) highlighted lessons learned from parents views of sensory based interventions, many parents reported interventions did not work at home or in the community and their child engaged with naturel resources within the home more so than with sensory equipment.  However, Dunbar et al (2012) recommends that a sensory rich environment with structured sensory resources supports a child with autism for potential to engage in play.  According to Barakat (2019) challenges for a child with autism impact on their understanding and feel sensory data form the environment and body, unable to understand the world around them due to neurological disorder which impacts on communication.  However, the natural environment outdoors, nature, supports with reducing anxiety and reinforces positive feelings. In addition, Barakat (2019) recommends the importance of designing a sensory garden, space in the outdoor for a child with autism to support with connecting to the world around them. Furthermore, Blake et al (2018) recommendations for parents, the community, learning environments and policy makers to consider outdoor space play environments with children with a disability. Play is naturel for most children, developed in stages, Herrington and Brussoni (2015).  However according to Hess (2013) for a child with autism the stages of play are difficult to achieve, communication, expression, fine and gross motors skills are just a few of the obstacles for children with autism.   In addition, Memari et al (2015) states children with ASD social and behavioural impairments limit their opportunities to engage with physical activities and research concluded most children with ASD had inadequate engagement in physical play, however, the research highlighted lack of specialise resources to support children with ASD limited opportunities to support engagement with physical play and concluded finance and experience was a barrier, parents reporting time, motivation and fear of injury being factors of the learning environment and wider community. 















C)  Critically evaluate ONE example of how a child with your chosen ALN is supported in an early year’s setting.  

According to Vivanti et al (2019) a child with autism will experience quality and developmental outcomes in an inclusive or specialised environment, however this is dependent on the practitioner’s skills and knowledge of autism and the intervention programme to support a child with autism. In addition, according to Vincent and Ralston (2020), trainee teachers’ knowledge of interventions to support a child with autism was positive. However, the research recommended a need for further training and resources to support professional development and to ensures self-reliance in pedagogical practice. Devarakonda (2013) highlights the importance of pedagogy, children with all abilities, including a child with autism are to be supported and improve with appropriate teaching and approaches.

[bookmark: _Hlk74320069]Picture Exchange Communication System (PECS), an intervention which can be used by practitioners to support a child with autism, with communication; how to communicate, distance and persistence, (Welsh Government, 2019). Ganz et al (2011) refers to PECS as a picture-based system precisely designed to support a child with non-verbal communication and based on behavioural doctrines to support a child with practical communication in a social interaction context.  According to Homlitas et al (2014) research, concluded PECS can improve a child’s communication skills in autism, the study was undertaken observing children during ‘free ‘play and supports numerous social communication skills.   According to Kurniawan (2018) where PECS had been undertaken with children with autism to support with their communication, understanding and routine, there was a significant improvement in behaviour barriers compared to children with autism where PECS was not implemented as an intervention.  In addition, Thiemann-Bourque et al (2016) research identified where PECS had been used as an intervention increased social interactions for a child with autism and their peers improving social engagement. However, Cihak et al (2012) recommends the support of Video Modelling alongside the use of PECS for a child with ADS, the study findings concluded an increase in independence with communication interactions in preschool children, there has been limited research on the benefit of technology supporting children with ASD, however this study increased communication with peers and reaction to the child with ASD. Furthermore, Oakley (2013) suggests ICT can improve a child with autism with literacy learning in a pedagogical approach and in an inclusive environment. 
According to National Autism Resources (no date) PECS benefits a child with communication challenges and reduces behavioural affects.  The tools support a child with autism with Distance and Persistence, Picture Persistence supporting with generalising different environments and commenting, opportunities for a child with Autism to respond to questions. PECS decrease negative behaviours, increased interactions and social connections, building on language skills.  Furthermore, Pasco et al (2011) recommends PECS intervention to support a child with autism is great value to professional supporting the child with non-verbal communication and on the individual’s development.  Gordon et al (2011) highlights PECS intervention enhances children in a classroom base to make spontaneous requests and support inclusive practice being and effective intervention tool for teachers to embed in practice to support a child with autism. 
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