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Can vocal coaching whilst reading out loud improve confidence
and enhance a relationship with literature in children age 5-14?

Context
In 2018 I became a drama teacher for children and adults and subsequently a voice acting coach. Having been a voice over for 25 years, I noted that voice is key in delivering confident drama-based activities (Allain, 2017). I started to coach voice skills and realised that once connected to their voice, students’ confidence levels rose significantly. I developed lesson plans to include breath work, posture, projection, intonation and enunciation and encouraged children to play drama games that included playing vocally assertive characters meeting underconfident vocal characters. The result was an increase in confidence levels noted by children and parents. Prior MA work-based research (Parris,2023) provided vocal coaching to children during reading aloud (RA) sessions to investigate bridging the gap between confidence in RA and public speaking. Results showed that confidence increased overall. I discovered many children struggled in their relationship with literature and this, in part, may have been due to being behind the national reading age (Millard, 2022; Leeds University, 2024). 
Having researched music performance anxiety (Gomez-Lopez & Sánchez-Cabrero, 2023), public speaking anxiety (Iveson, 2024) and the benefits of RA with children (Mayo Clinic, 2024), this research may produce a strong evidence-based plan for increasing children’s confidence, literary and communication skills.  Evidence that shows RA is beneficial for children (RS Network, 2024). 
Justification
There does not appear to have been an exploration as to whether including voice coaching as an implement of RA is effective, specifically and this is where I believe my research may fill that gap.  
The literacy levels of education of young people, in schools particularly those at a disadvantage to more well-off peers appear at risk (EEF, 2022, p3). The pandemic had a negative impact on those children who were already behind with delayed communication and language development (Ofsted, 2022). Reading for pleasure is also at risk (NLT, 2025). I discovered a wealth of evidence to show that RA can be the best start to a child’s education (CPL, 2023). 
This research permits me to further investigate whether RA with vocal tuition increases children’s confidence levels and see reading as an enjoyable rewarding activity.
The objectives of this research project are to discover whether vocal coaching whilst children RA can 
1. Increase confidence. 
2. Improve communication and assertiveness skills.
3. Decrease anxiety around public speaking. 
4. Provide enjoyment of reading.
Intended Impact
This research underpins a desire to further develop a programme for children to understand how RA and vocal confidence are important for their future education. 
The aim of teaching vocal coaching classes whilst developing reading skills is to see whether children may become confident public speakers in any given situation. Increasing children’s ability to communicate effectively by enhancing verbal and written comprehension skills could prevent, as is the case for so many now, not being ready for secondary education and therefore the working world (Ofsted, 2022). 
‘Teachers are not usually trained to conduct RA’ (Warner et al, 2015).
I may use my research findings to develop a business plan to offer courses in my local community to practice and promote RA in general along with vocal techniques for confidence.  This may lead to shared resources and other teachers (drama, vocal, school) to model and teach confident RA. I may also consider an app and/or YouTube channel to promote RA and vocal skills. In this respect, this underdeveloped field of research may be enhanced by scholars in education who may appreciate the aims of this project. 
Outlined intention for the project (methods and design).
I seek local participants age 5 to 14 in groups of up to six participants from a local childminder, parents I know, the local library, a music charity and local schools. These sources provide a range of environments that may allow me to experience which environments may be best to practice in.  
Groups of up to six children will participate in four 30-minute sessions. Quantitative and qualitative data will be collected. 
Session one aside from consent forms, interview and questionnaire, introduces course with tongue and teeth model demonstration to explain how unique we are and how we all sound different.  Auditory feedback loop is explained and how we should celebrate our uniqueness.
Session two includes recap and starts with phonation. Nasal (m, n) and fricative (p, t, k, b, d, r, g) plosive sounds. Twang (maa, baa, yaa).  Balloon blowing to demonstrate diaphragm, lung and breath action. 
Session three has a recap and use of acronym A PIE, to explain articulation, projection intonation and enunciation. Then RA. 
Session four includes recap with RA followed by role play in pairs to read the characters from ‘Sam I Am’ (Ruiz & Seuss, 2021). Participants give each other a round of applause and are thanked and interviewed on their enjoyment of the course and if they would like to be taught this at school.  


Methods: 
· The same 5-point Likert scale questionnaire before and after research sessions to assess outcome of the sessions.
· Note taking during interview questions. 
· An online survey for parents/carers re RA and reading habits. 
· Observations for findings and referral to existing data. 

As I am taking a cause-and-effect approach (Pinnacles, 2025), of utilising RA as a springboard for measuring possible positive outcomes for vocal confidence, reading and communication skills I suggest I am taking a pragmatic approach to this research (Dube et al, 2024). I am collecting qualitative and quantitative data to compare results with existing literature and testing a theory with direct action in several venues to check impact of environment and ‘pragmatic models emphasize key issues that are important to address for successful implementation or evaluation’ (Glasgow, 2013). 
Table 1 : Project Timeline
	January – March
	Ethics approval & consent forms
Project proposal
Tutorials
Source venues & participants
Research literature review
Parents google survey


	April – June
	As above in bold
Tutorials
Draft literature review
Participant research
Collate findings


	July – September
	Participant research
Analyse and write up findings
Tutorials 
Submit draft
Presentation




Ethics and Insider Researcher
As participants are from my local area and some have met me, I consider myself an insider researcher as I am a voice professional and voice practitioner  (Libraries USC, 2025). I am mindful of acting in a professional capacity during research to establish that role within my community and to avoid bias between participants I know and don’t know (Saidin & Yaacob, 2016, p.850). I aim to maintain an impartial status by reminding participants who recognise me that, for research, I act in a professional capacity and that I enjoy the subject matter and aim to convey that enthusiasm to participants so that they may enjoy participating (Sadin & Yaacob, 2016, p.851).   
I intend to conduct research in environments with DBS checked staff so I can follow their protocols. I have obtained personal liability insurance to provide my home as a venue. This space could be distracting for young children who need a familiar adult and/or environment to feel comfortable (Mizuchi, 2020). Getting out into the community meets my objectives in becoming known as a professional voice coach so practising at home is a last resort.  
No setting is without a DBS checked professional and I have public liability insurance (Appendix 3).
Consent forms which include information about the research are essential and are signed by parents/carers of participants before commencing and they keep a copy. Participants may leave at any time with no consequences. All related to the research will be thanked for their participation. All questions will be non-leading, and each participants information will not be available to other participants. University of Wales Trinty St David (UWTSD) guidelines will be followed in relation to parental consent and withdrawal of participants. Data will be coded, and secure and personal information will be destroyed once results are in. Participants will have the opportunity to access the final (anonymised) findings. 
Individual Learning outcomes
· Gaining more experience of coaching groups over individual learning. 
· Coaching in different environments will give me an insight into where both clients and I may feel safe and comfortable during a learning experience (Vain, 2025).
· To understand more about designing relevant course work for pupils to learn from effectively in a short space of time, due to the ongoing impact of Covid, as pupils are expected be of a certain standard to gain good results in SATS exams taken in primary school years 2 and 6 (GSG, 2024). 
· I anticipate I will be more informal than schoolteachers as I am able to adopt a fun approach in obtaining results rather than having to adhere to curriculum led rules. The more children I coach, the more I may learn about the literary and confidence challenges they face in having to keep up in the classroom and be ready for secondary education. 
· To further develop interpersonal skills with young people to ensure my vocal coaching is relevant to the demands they face in education and with regard to enjoying reading. I will reflect on what appears to be effective and what might not work and how I might improve. This research may provide results that I can interpret to analyse my methods in order to develop a more successful coaching plan. 
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1. Introduction 
1.1 Background
I am a voice over artist with training qualifications, interview, presentation skills and media experience. Prior to the covid 19 pandemic I taught voice over skills to adults and drama to children and adults. It appeared teaching script delivery, no matter what age, with vocal instruction before introducing character role play, improved clients’ confidence. This vocal instruction started with breathwork, relaxation exercises, posture work and then giving the clients a script to read. In 2022, I realised the MA in Vocal Pedagogy could further my knowledge and experience to possibly build a business in vocal coaching for confidence. 
1.2 Motivation 
It was rewarding to witness increased confidence in children I have coached vocally in drama classes and previous MA research. Children are struggling in education (Lawler, 2002). My approach of vocal coaching whilst children RA may enhance literacy and communication skills. Results from this research may provide a deductive approach (Dictionary, 2021) regarding a business plan design. From the research question and findings, I might pinpoint whether a course in vocal coaching whilst children RA may be specific to either education or private settings or both (LinkedIn, 2025). Given the current climate in education, helping children’s attainment levels for entry to secondary education is important (Leeds University, 2024).
1.3 Rationale 
[bookmark: _Hlk205385714]“The forgotten fifth of pupils leaving school lacking basic English and maths skills is one of education’s biggest scandals” Professor Elliot Major (School Vacancy, 2025).  Hundreds of thousands of children per annum leave school without basic entry skills for employment (Children’s Commissioner, 2023).  In the ‘Lost for Words’ report 89% of primary and 78% of secondary school teachers suggested that since 2020 communication skills in children had worsened (Assessment, 2025). By vocal coaching children during RA, I may be bridging a gap between the physical and the cognitive (Houston et al, 2014, Cheung et al, 2019). 
2. Programme of Study
2.1 The study
Ethical approval was given by the University  of Wales Trinity St David (UWTSD) (Appendix 1). Participants sought are aged 5-14 from the local community via parents known to the researcher, requests on Facebook community pages and letters to primary schools (RBC, 2025). Participants are given pseudonyms so they remain anonymous, and they may leave at any time. There are four sessions of thirty-minute vocal coaching whilst RA, each recapped (Appendix 9).  Research settings are a childminder’s business, primary school, the researcher’s home and a music studio with DBS checked adults present. This is mixed methods research collecting qualitative and quantitative data as follows:
· 5-point Likert Scale Questionnaire (LSQ) duplicated before and after sessions to measure increase /decrease in results regarding levels of confidence and enjoyment of reading. 
· One-minute interview with participants before and after to provide qualitative feedback on reading and course satisfaction. 
· Online questionnaire using google forms for parents/carers regarding reading habits with children to assess patterns or correlations between children’s qualitative data sets. 
2.2  Learning and Development aims 
To connect children with their voice to increase confidence, assertiveness and communication skills (Reraki, 2024, WIS, 2023).  Previous research results with one-to-one coaching proved successful (Parris, 2023). This research aims to measure group participants increased confidence and enjoyment of reading. This may lead to implementing a course within educational settings or privately. 
2.3 Objective : to assess if vocal coaching whilst RA can :
· Increase confident public speaking skills. 
· Facilitate better communication and assertiveness skills including boundary assertion.
· Decrease public speaking anxiety with RA becoming a skill. 
· Encourage students to recognise the importance of reading for education and communication.

2.4	Assumptions and Challenges
I may feel subject to scrutiny in the area I wish to deliver future professional services. With little experience of working with groups of children, I am more confident having volunteered with a local youth theatre group and previous RA research with groups of preschoolers (Parris, 2024). I wish to deliver an enjoyable course whilst realising the serious and professional aspect to the research because I may encounter children who need extra support or help. In line with UWTSD ethical guidelines, parents would be informed if their child does not want to participate, the research could not continue and that parents could withdraw their child at any time despite a consent form being signed.
I am assuming a cause and effect (Williams, 2025) stance may work based on how past clients have responded to voice over coaching. In my experience, when adult clients were presented with corporate scripts with medical terminology they had struggled with, despite the challenge of reading something they were not personally connected to, they enjoyed the process. The cause of wanting to voice something effectively and read it confidently, helped them connect with their voice; they enjoyed what they were reading and learnt something from the literature they had not known before. This appeared to increase their confidence. In this research I imagine if children gain vocal confidence whilst RA they may be presented with new literature, therefore new vocabulary providing a more challenging reading experience to realise this as an essential life skill. Perhaps this process may highlight that reading is for enjoyment as well as education (Cremin & Scholes, 2024, DfE, 2012, NLT, 2025).  This research is challenged by the time in which to teach vocal confidence whilst RA whilst inferring that communication is expanded by reading. 
2.5 Personal Learning outcomes
In delivering four sessions of vocal skills whilst RA I expect to :
· Gain insight how children may react to vocal coaching whilst RA in different settings.
· Recognise areas of vocal coaching that are effective/ineffective regards inspiring RA confidence whilst attempting to link enjoyment of reading with RA.
· How research results may affect my coaching methods in order to develop a more successful coaching plan. 
· Understand myself more as a vocal coach and how I may improve including interpersonal skills with young people. 

3.  Literature Review   
3.1 Conducting the Literature Research 
3.1a Literature Review Methodology
As I join two activities together, that of vocal coaching and RA, with the intention of increasing confidence and literacy skills, I sourced quantitative and qualitative data for a mixed methods review (Touro University, 2025). 
Data from grey and white literature were sourced including peer reviewed journals, UK government statistics and reports and research, educational blogs and YouTube videos. My approach is that of covering the definitions of both a scoping and narrative review of the literature (JBI, 2024, Ulla, 2024, Touro University, 2025). I am looking at the components within society and the education system that have led to a decrease in UK children’s mental health and performance at school to include the pandemic (BSA, 2022) pertaining to literacy and communication skills. As this appears to predominate the last ten years, I believe it is a relatively new area of research, although research has been ongoing regarding a lack of basic skills (Indeed, 2025) becoming present in the UK workforce (Gov.uk, 2016). 
3.1b Inclusion and exclusion 
I include white and grey literature (Lueven, 2024) as a range of data is available to people on how they may educate themselves regarding confidence, public speaking skills, communication skills and how reading is of utmost importance to society (BBC, 2025). Sources include Google Scholar, UWTSD online library, books, blogs, newspapers and YouTube videos to reference professional advice, data or points of view. (Sui, 2022). Search terms were in the form of enquiries or statements, eg, ‘confidence levels children UK’; ‘children attainment UK 2024’; ‘why is confidence important?’, ‘benefits of reading aloud’, ‘voice and confidence’. Non peer reviewed sources are mainly produced by or include data provided by academics and educationalists.
I have excluded English as a foreign language or bilingual data as my local demographic for participants are native English-speaking children age 5-14. Data referenced is primarily UK based and mostly dated 2020 onwards because much of children’s language, literacy and communication skills have been affected since the 2020 pandemic (Goddard, 2023). Data garnered from studies abroad may lead to incompetently assessed results and do a disservice to the research participants experience as cultural differences (Boromisza-Habashi et al, 2015) could discredit their data sets. “It is also important that you understand the unique cultural identity and individual preferences of those you serve in order to communicate with them effectively” (TCH, 2025). If I am to build a practice locally I should understand local peoples’ cultural identity. 
3.1c Previous Research 
This research project follows previous MA research titled, ‘could vocal training impact the confidence levels of students asked to read out loud?’ (Parris, 2023) which utilised the power, source, filter theory (Fernandes, 2002, Zhang, 2023) as a vehicle to explain to children how speech is made and to introduce breath work as an important part of alleviating anxiety, correcting posture and aiding voice projection (CCTL, 2025). Having completed literature reviews on music performance anxiety (Kinney et al, 2025), performance anxiety (Thomson & Jaque, 2016) and fear of public speaking (Iveson, 2024, Grieve et al, 2021), I have concluded that the client needs support, guidance and practice over technical information and I appreciate the teachings of Dale Carnegie in his book How to Develop Self-Confidence and Influence People by Public Speaking where he guides the reader through preparation, poise, others experiences and to ultimately face the fear of public speaking by doing so whilst being authentic (Carnegie, 1990). 
3.1d Building on previous research 
I wish to use literature as a physical tool so that children can understand whilst they read, they speak and whilst they speak they may appreciate their voice as a unique instrument for communication in an ever-evolving world of screen use (Muppall et al, 2023). Reading expands vocabulary (Duff et al, 2015), language and communication skills (Norbaevna & Yuldashevna, 2019). Reading, language and communication skills, I believe, underpin confidence. 
3.1e Confidence 
“Reading for pleasure has been found to improve our confidence and self-esteem” (BBC Bitesize, 2025) and it decreases stress (Anderson, 2022). 
It appears that there are limited resources within children’s education for confidence building. A 2014 study of UK students’ confidence levels with 1,521 respondents stated, “43 percent of the private school students feel absolutely confident, but only 28 percent of the state school students sharing that feeling, rather tending to only partially agree with the statement "I have confidence". (Statista.com 2014).
What is confidence?
Confidence means individuals feel they can face challenges in life with a self-belief that may lead to successful personal and professional outcomes as it represents positive emotions about how they feel in themselves (PT staff, 2025).  Confidence means understanding that you are not superior but that you are capable, not arrogant but possess an inner belief in yourself (Kids Health, 2025) 
Why is confidence important?
“Confidence is contagious!” (NHS, 2025).
Confident educators foster confidence in students and children of more confident parents may grow up believing in themselves and their abilities (NHS, 2025).  I believe learning from parents and educators is the foundation of building a child’s confidence and that reading is paramount in this (DfE, 2012, Đurišić, & Bunijevac, 2017).  
Confidence can help us to have tenacity. A lack of confidence means peoples’ full potential may not be reached (Fong & Krause, 2014, Kids Health, 2025).
Confidence is necessary to interact with others in order to build relationships and for children it assists in self-belief, self-worth, responsibility for actions and optimism (NHS, 2025). 
Why confidence and not self-esteem?
Jordan Peterson, psychologist argues self-esteem doesn’t exist in relation to how individuals feel about each other, that neuroticism is the issue and therefore, trying to teach something called self-esteem in schools is untenable (Peterson, 2019). I think he may be correct in that confidence may be a measure of how self-reliant you are in terms of getting on in life, whereas self-esteem doesn’t appear to match any particular relevance to goal setting and achievements and schools concentrate on targets and achievements (Surtees, 2025). Worry (in terms of how neurotic someone may be) I suggest may be alleviated or ignored in terms of obtaining goals (Jacob et al, 2022). It may be beneficial to people with low self-esteem that they master a skill in order to have something to own, authentically for themselves. In empathising with participants progress, then I must recognise self-esteem to help empower the individual (Michigan, 2025). This is because self-esteem is now embedded in society (Orth & Robins, 2014). Self-esteem became a research issue in the 1960s and appears to have believers and non-believers (Orth & Robins, 2022). I feel achieving life skills, particularly achieved by goal setting, such as RA with confidence, would provide levels of self-satisfaction that mean self-esteem issues may be deemed irrelevant or disappear in light of increased confidence, or at least that would be my hopeful ambition. 
Supporting confidence 
I seek to foster authenticity as a grounding for confidence (Berkeley, 2025). To connect a person with their unique voice to understand the workings of the voice are like an instrument (Cohen, 2023) is part of that process. Humans may play different tunes with the voice to connect with it. In vocal coaching I use the acronym, A.P.I.E (said verbally ‘a pie’) which stands for Articulation (Netelenbos et al, 2018), Projection (Butera, 2023), Intonation (Council, 2025) and Enunciation (Dehghani, 2020). Each component means that whilst participants RA they are made aware of using A.P.I.E. and how they sound unique in comparison to others (Jones, 2014).  
I do not believe in getting clients to learn public speaking skills by parrot fashion (Collins, 2025).
It is refreshing to note that people who did not set out to be presentation/public speaking coaches can alleviate peoples’ worries by reassuring them they don’t have to be perfect (Sinek, 2025). Their experience of the world and their unique skills appear paramount to valuing authenticity. Sinek says ‘there is an entire section in the book shop called self-help, but what we really need is a section called Help Others’ (Hayat Motivation, 2023). Vinh Giang is a public speaking expert on YouTube (Giang, 2025). Giang has a fervent energy when coaching, which may seem intimidating at first, but his passion for helping people overcome their fear of public speaking and enhance communication skills appears infectious (CEO, 2025). Giang and Sinek do not embody the corporate image that many may perceive when asked to speak in public. My opinion is this is good. For the modern world of internet meetings, speaking in a formal uniformly taught manner could hinder interpersonal relationships and that is what we may expect of artificial intelligence rather than preferred vocal led human contact (Dai & Kim, 2023). 
My local community
I moved to the North of England from the South in 1989 and I have lived in Greater Manchester since 1992. It is of no surprise to me that in 2024, 84% of children in London were school ready compared to 59% in Manchester. This reflects the ‘North-South divide’ with children in the south achieving higher grades than their northern counterparts (Bitesize, 2024). My research is within a local community close to Manchester. Rochdale has lower than the national average attainment levels (EPI, 2022) however Rochdale sixth form college (RSFC) is ranked highly in the UK, with students offered places at Oxbridge (RSFC, 2024) so there appears a disparity within the region which may lend itself to a review. This could be to do with wealthier children attending RSFC as according to the Bookmark Reading Charity (BRC) Rochdale has much child poverty (BRC, 2025). BRC have downloadable suggestions for activities and course providers (BRC,2025) and a one-to-one reading programme for primary school children reading stories and playing games (Bookmark, 2025). BRC’s ‘suggested list reading for pleasure training’ covers many activities to promote reading for pleasure (Appendix 16). However, I would suggest that no firm skill is acquired such as public speaking skills whilst connecting to the literature despite RA being within their scope. 
A Comparative Business Model 
In thinking about how I might integrate into a school setting I found a business that had done just that using veterans. Commando Joe’s roles out resilience programmes in schools with the acronym R.E.S.P.E.C.T standing for Resilience, Empathy, Self-Awareness, Passion, Excellence, Communication and Teamwork (Joe’s, 2024). Mainly ex-army veterans run two-day courses to two-year involvement programmes in schools using army-based learning methods for self-discipline character building skills. They are included within six organisations given £8.2 million in funding related to military style training funded by the Department for Education (DfE, 2014), to deliver a Military Ethos Alternative Provision Programme (MEAP). It would appear that the government were looking to place veterans in jobs to engage them in civilian life (Batsleer, 2014, Commando, 2013). Results showed MEAP scored highly in attainment and behavioural outcomes and one survey reported 93% of teachers felt MEAP delivered on R.E.S.P.E.C.T values as a supportive measure of influencing attainment over improving attainment (DfE, 2014).  Commando Joe’s claim to increase confidence in young people but perhaps there are ethical issues around their range of programmes which they tailor for individual schools. A thread on a well-known UK parenting site reports parents fears about adults in military attire disciplining children in place of teaching staff (Mumsnet, 2015). The discipline was collective punishment, which has been shown to have a negative effect on individuals held accountable and their peer group (Uysal et al, 2024). Two teaching professionals expressed concern that the approach of Commando Joe’s training in primary schools may not be appropriate over that of teaching staff. Looking at Commando Joe’s framework to inspire a business plan, I can envisage how different my approach to inspiring confidence through RA would be and using veterans’ soft skill sets (Hayes & Hogan, 2021) may prove viable. Tailored army exercises and behavioural management cannot address literacy issues in relation to confidence building and career advancement. The enjoyment of reading first as a lifelong skill and a commitment to children bettering themselves mentally and socially through literature opens up a whole world to them from history to lifestyles to nature, space, a myriad of subjects (Greene, 2025). 
4. Critical Reflection	
I have come to realise the importance of children reading in a world where screens and AI prevail may be one of the leading saviours of children’s mental health and the most important part of their education in the post covid era (BSA, 2022). Particularly in light of children in my local community already being seen as disadvantaged pre covid (EPI, 2022). There are positive aspects of AI and social media in education, but this would only benefit those children who have access to education and academia (Mok, 2024, Bassetti, 2025). As for disadvantaged children it may be that AI is the tool for assessing them in terms of attainment and being an advisor rather than an instigator of a real reading experience (DfE, 2025). 
Obtaining GSCE results are paramount in today’s prevailing influx of Artificial Intelligence (AI) and screen use that could dangerously lead to children wondering if reading is worthwhile (Douglas, 2024, Education Committee, 2024). Due to the wealth of research that details the benefits of RA and reading, I feel society cannot afford generations of children to opt out of the one skill that equips the human race with critical thinking, understanding, curiosity, reference and reason for debate and mental health benefits (Arslan et al, 2022, Bloome, 1985, Dwyer, 2023, Herr, 2021). With regard to rolling out a RA programme with a population such as veterans, and indeed veterans of full-time careers over 50, where one in ten are out of work but wish to be employed, budgets should be lower and disabled staff could be employed with mental health benefits of RA benefitting children and adults (Gouty, 2020, Jeynes, 2022, Rabinowitz et al, 2021). 
Honing in on developing the one skill, that of RA with confidence, could break down a barrier to the common fear of public speaking that may lead to self-assurance, the ability to communicate in any given situation, assertiveness skills and all-important job prospects (CLS, 2025, Dave, 2024, EEF, 2025).  


5. METHODOLOGY
My theory is that vocal coaching whilst children RA may automatically connect them to literature and they may appreciate reading as an important part of speaking, learning and communication. This is a cause and effect (Viorst et al, 2025) practice demonstrated in my diagram in Figure 1. It is simple, pragmatic and uses scaffolding (Bell Foundation, 2023) to build a foundation for public speaking skills, confidence, literacy levels and the enjoyment of reading. 
Link to literature by teaching voice skills whilst children RA : 





Children RA with vocal instruction
Challenged by literature to learn extended vocabulary
Confident RA
Learning new words
Sense of Achievement
Enjoyment of reading 
Children learn:
Stance
Breath
Relaxation







Figure 1. Link to literature by teaching voice skills whilst children RA (Parris, 2025). 
As a pragmatist researcher (Kapur, 2020), I take a pragmatic stance with abductive reasoning (Nottingham, 2025, Stewart, 2025) as I start with an observance. My observance is confidence levels appear to rise in clients who learn to RA effectively when vocally coached. RA is the best activity for a child’s start in education (Trelease, p4, 2019) but children are not connecting to literature (Mojica, 2025). I believe children enjoy being active and engaged in learning. RA with vocal coaching could be viewed as a play activity (Bafile, 2025). Merging vocal coaching whilst children RA may foster public speaking skills in an engaging way leading to increased confidence and a connection to literature. To test this, I used a mixed methods approach collecting qualitative and quantitative data to cross reference thoughts and feelings of participants regarding reading and RA confidence levels using a duplicated before and after 5-point Likert Scale Questionnaire (LSQ). The LSQ asked about enjoyment of reading and RA in class. An interview before research about feelings of RA and afterwards regarding their perceived value of the research. 
Although I am looking for a pragmatic solution to the problem of a lack of literacy (NLTrust, 2025) and communication skills (Guardian, 2024) there is a level of constructivism associated with Dewey whose principles as seen in Figure 2 (McLeod, 2025) to consider how participants feel about reading and speaking in public to investigate the possibility that vocal coaching and RA can be brought together to encourage a relationship with the individual’s recognition of reading for communication skills and increased confidence being key attributes to a successful path in life.  
Whilst children RA with vocal coaching, they may connect to their unique voice, learn public speaking skills and this may provide an increase in confidence and a connection to literature that leads to an enjoyment of reading. And appreciation that without reading children may not thrive in their private lives, social circles, job prospects and further education whether that be at university or in the workplace may be fostered (YGA, 2022, Vogel & Viale, 2018, Indeed 2010).
After years of working in creative and administrative organisations a pragmatic-constructivist approach is apparent in terms of joining the creative with the practical to coach with a student-centred approach. As there are several components to my research including participants having to be active in order to learn, I take a scaffolding approach (Bell Foundation, 2023) defined in Figure 3, with developing evaluation and self-reflection from Dewey’s principles (Figure 2) by acknowledging his theory of learning and apply best practices in coaching. Whilst the foundation of my research paradigm to gain an outcome is pragmatic and my methods include constructivism (DT, 2023), the actual interactive vocal coaching is inspired not only by Dewey (Figure 2) but the pragmatic framework of the zone of proximal development (ZPD). Illustrated in figure 4, ZPD a scaffolding teaching structure introduced by psychologist Lev Vygotsky, is an empathic, supportive and inclusive approach to how an individual can learn through doing whilst having an adjusted amount of support by their educator to get them through the learning experience (Prospero, 2025). 

[image: ]
Figure 2.  John Dewey theory of learning template (Collidu, 2025). 
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Figure 3. 18 scaffolding examples in Education (Cornell & Drew, 2024). 

[image: ]
Figure 4.   Vygotsky’s zone of proximal development and scaffolding (Kurt, 2020). 


5.1 Ethics : adverse outcomes and risks
I was given approval by UWTSD to carry out the research in my local area (appendix 1). 
I chose an age group of 5-14. I conducted previous RA research in 2023 with the same childminder’s group of pre-schoolers. I witnessed a profound difference between the 2023 participants development and development of these children born during the 2020 pandemic in her care (Fazackerley, 2024, Mulkey et al, 2023). The childminder informed me children born 2020 onwards appear slower mentally, physically less well developed and rely more on screens for input, evidenced from peer reviewed literature (Mulkey et al, 2023, Pejovic et al, 2024, Zuniga-Montanez et al, 2024). 
To reflect I used, Gibb’s cycle overlaid with Borton’s model (figure 5). I noted to research into how children born during covid are developing in terms of literacy and communication skills. If this generation are to continue with technology the apps that aid literacy and confidence levels may be an approach I could take (thespeakapp.com, 2025). However, I imagine an app cannot measure confidence as adeptly as a human presence. The ZPD framework appears invaluable (figure 4), for a human teacher to guide, empathise and regulate for each individual’s capabilities at each stage of learning for which I believe there may never be a satisfactory AI or digital substitute. 
[image: ]
Figure 5. Gibbs cycle overlaid with Borton’s model (Hancock, 2021) 
Participants with Special Educational Needs and Disabilities (SEND) are excluded (CLC, 2025). Public speaking is a major fear in British society (Raven, 2023, Grieve et al, 2021). Asking children with SEND to participate in research may be unethical. I am unqualified regarding SEND. With further research and help from a SEND professional it may be possible to practice with SEND children. When constructing lesson plans I considered, in line with data on children’s anxiety around public speaking (Gebre, 2024, Niekerk et al, 2016), how participants may react to RA in front of myself and other participants and to include SEND children would have unfortunately not met the time limits of the research. To include them within a time frame may lead to undue stress. 
I concur it may be difficult to assess in terms of this research whether a mild dyslexic child practicing RA could be differentiated from a child who is behind in terms of their reading age; both would be challenged perhaps by the pace of RA, the challenge of reading literature they were unfamiliar with and the nerves that come with public speaking (Evely & Ganim, 2023). I therefore include appropriate literature (Ruiz & Seuss, 2001) for participants to RA to alleviate stress around RA capabilities in case of undiagnosed or diagnosed mild dyslexia or for a participant that is behind regards reading age (Nation & Snowling, 1998, Williams, 2025).
5.2 Timetable of Study – Figure 6.
I spent a lot of time thinking about how I might place emphasis on enjoyment and support as opposed to teaching technical or academic information. I referred to ZPD framework (figure 4)  for measuring my coaching as I worked through the practical research sessions. Interviewing for research included speaking to a local literacy lead and a teaching assistant about strategies to get children reading. 

Figure 6  Timetable of study also  Appendix 15 (Parris, 2025)

5.3 METHODS
5.3a RA SESSIONS 
Timing of Sessions
I produced four 30-minute session compartmentalised and a one-hour session of two components could be taught with fluidity. 
Every session has a recap of instructions and activities from the previous sessions and in brief are as follows : 

Session 1 : Consent forms, LSQs with questions on how children enjoy reading and how they feel about having to RA in class, Interviews. Demonstrating components that make up the voice including teeth and tongue model. Explaining everyone’s voice is unique. Auditory feedback loop explained in relation to how we perceive our voices. Humming with hands on and off ears and vocal exercise ‘ooh’ ‘eee’ ‘aaaah’. Voice as an instrument. Blocking nostrils and saying own name and G. D. HUH. Warm up of ‘Bob’s Got a Head like a Ping Pong Ball’. 
Session 2 : Recap on Session 1. Warm up with stance/posture for RA instructed (feet hip distance apart, knees soft, back straight, stretch up, head facing forwards) Explain why reading is so important. Explain public speaking and participants are learning a skill. Explain diaphragm, projection and perform blow up balloon exercise to demonstrate lung function. Let out air from balloon and explain ‘diction diminishes with distance’. How to project and speak by exhaling slowly as we talk. Say vowel sound as if to hit a distant object. Project the name ‘Steve’ as if calling for him for the difference between shouting and projection. Participants RA a paragraph from supplied literature (Appendix 20). 
Session 3 : Recap on previous sessions. Instruct whilst participants RA. Relaxation and breath exercises and repeat RA with recap on stance/posture. Researcher reads paragraph about imagining being in a book whilst participants close eyes, relax and breathe. Tongue Twisters. Researcher explains Articulation, Pronunciation, Intonation and Enunciation which means they have ‘A PIE’. Participants mouth various words eg, sock, fox, shed, sham, fad. Participants RA with vocal instruction. 
Session 4 : Recap on stance/posture. A PIE reiterated. Participants RA. Participants end with each reading a part from Sam I Am (Ruiz & Seuss, 2021) with vocal instruction and praise. LSQ questionnaire and interview. Thanks to participants. 
A more detailed plan of the sessions (Appendix 9) was referred to and prompt cards (Appendix 8) were held throughout the sessions for relevant activities. 
5.3b 5-point Likert Scale Questionnaire.
The same LSQ (Appendix 10) was used before and after the sessions to measure outcomes. Each question was rated by the participant as agree, slightly agree, neutral, slightly disagree and disagree. The questions were :
a) I enjoy reading
b) I feel confident about reading out loud
c) I am comfortable with how much voice sounds to me.
d) I am comfortable with how my voice may sound to other people.
e) I think I would feel nervous about having to speak on a topic in front of my class at school.
f) I would be fearful of making mistakes when asked to read out loud in public.
g) I would worry about what people will think of me if I were to read out loud in public.
h) I would feel anxious about being laughed at when I am speaking in public.
These questions are all in line with the research on anxiety in public speaking (Grieve et al, 2021), and I believe, generally, have associations with reading.
5.3c Pre-sessions interview
As an aim to get participants connecting the research with literature I conducted a short interview after the LSQ as follows:
1. How do you feel about speaking in public?
2. How many times a day do you think you are reading? 
3. If you were asked to read something out loud, but you realised you could not understand the words you need to say out loud, how would you feel?
4. If you knew you could read the words because you know a lot of words, then how would you feel about reading something out loud in public?
Should participants think they are not reading many times daily, I wanted to see if that would make a difference to how they would feel about speaking in public, eg, are participants who read more, more confident about RA?
5.3d Post session interview
I asked two questions: 
1. How much would you score this course out of ten with ten being enjoyable and one not enjoyable ?
2. Do you think this course should be taught in schools? 
I wanted to assess my coaching as I was keen to see if I had delivered a fun course for children in terms of the research on children not reading for pleasure (Coslett, 2024, NLT, 2024) and to test relevance of approaching educational institutions with a course in vocal coaching whilst children RA. 
5.4 Settings
Friends and organisations within my local area provided the following venues:
1. A childminder’s business which has CCTV.
2. A studio for musicians.  
3. My local library.
4. A local primary school.
5. My home (I have public liability insurance).  
All venues have at least one other DBS checked adult present. 
I assumed each setting may challenge my comfort zone (White, 2009). For example, I may be challenged by having a parent of a participant present as that may result in a different outcome had their parent not attended and for myself, having a trained educator present who is witnessing my approach to instructing the children. My methods will be different to theirs as I am not constricted by their particular rules for teaching. 
5.5 Participants
Participants are school children aged 5 – 14. Home educated (HE) children are omitted as they receive more one-to-one focus by parents/carers. I anticipate HE children are in a position to receive more RA sessions (McDonald, 2024). I wrote to every primary school in my LEA (Appendix 21) by email. Only by visiting my children’s past primary school did I get invited to conduct research as they are familiar with me having been a parent and a reading volunteer. 
I anticipate having to adapt to whatever else may be going on in the homes of children or, with the studio, the fact that the environment will be alien to the children as they are mainly used to home and school with regard to places of instruction. It will be interesting to make observations and pick up on clues as to where children may feel most comfortable with the research and to consider the right kind of venue for the future in carrying out classes. With this in mind I can also get the measure of how I feel about the correct sort of venue and if I am or participants are challenged by certain environments this would not be good for delivering efficient coaching. 
My previous research with one-to-one participants in 2023 with participants from a local theatre group and preschool children from a childminders business showed positive results. This time I am coaching small groups of children in different environments. I may be able to assess best environments in which to provide this service to possible future clients in terms of connecting with other services and where clients and I respond best to coaching – a comfortable safe space with enough room to relax and practice (Rusticus, 2023, NHS, 2017).  
Despite my advertising and word of mouth efforts, the actual participants age range was  8 – 14 years old. This appears to be more in line with the right starting age for children to embrace more in-depth public speaking skills exercises (Kyal, 2025). These participants found the sessions highly entertaining and enjoyable. I feel I reached my aim of making the course fun. There appeared no particular reason for not having attracted participants age 5-8. I assume that this is due to perhaps a lack of understanding of the research relating to children who are less likely to practice independent reading (Spear-Swerling, 2025). I no longer know adults with children age 5-8 as my children are older now and three participants over 10 are familiar to our family and the primary school participants are all aged 8 plus.
5.6 Online parent/carer survey
I designed a questionnaire for parents/carers asking how often they read with their child/children and how circumstances may affect the regularity of RA and if they are aware of the importance of RA, to see if there may be any correlation between parent/carer attitudes and the participant research results. This survey was sent to local Facebook community pages, Families Magazine Manchester, and Mumsnet.  


5.7 Evaluation 
Using a LSQ and interview means I may cross reference options from the LSQ with the interview responses in order to ascertain why before and after results from the LSQ bear data regarding confidence and reading data. I may not have much time to attend to the Parent/Carer survey results (Appendix 14) in detail but questions such as ‘how many times a week do you spend RA with your child’ may unearth some correlations. I believe these online survey results with prove useful for future use as I appears there may be an opening to run local parent workshops in the importance of RA. 
FINDINGS 		 
6. FINDINGS
As there are several components to the research project I have broken findings down into subsections headed as interviews, excluding extended vocabulary, sessions times and plan, what was understood by the researcher, settings, sourcing participants, the parents survey, participants withdrawal and literature used.  
6.1  Interviews : session results and observations
All participants feelings around RA (Appendix 20) were in line with the plethora of research regarding fears of public speaking (Grieve et al, 2021). Figure 7 show how many times participants used ‘embarrassed’, ‘nervous’, ‘scared’ ‘anxious’ and annoyed at themselves for fear of making mistakes but in every case they reported they would feel much better if they were familiar with the RA literature. 

Figure 7 :  graph showing negative words of participants associate with RA and unfamiliar literature (Parris, 2025). 
These results concur with preparation of historical speakers mentioned by Carnegie throughout his book (Carnegie, 1992 p.29-51).  BOB4 was the exception saying they would still be scared even if familiar with the RA text. BOB4’s LSQ replies mainly stayed the same except for a positive shift on feeling confident on RA from disagree to slightly disagree and another positive shift on worrying about being laughed from agree to slightly agree. I find this a comforting result for four sessions of research related RA. To take the most nervous individual in the group who slightly agreed with ‘I enjoy reading’ and to make them less worrisome is good feedback. 
All participants said they had enjoyed the sessions and found them fun. In line with previous research experience (Parris, 2023) results showed some negative shift on how a participant, BOB3, felt about the sound of their voice (Appendix 17, Q3). I suspect this is because the vocal coaching made them become more aware of it. However, BOB3 went +3 on being confident with how their voice sounds to other people and +2 on feeling comfortable with RA and was less worried and less anxious. BOB3 was noted as being an introverted character who likes to ‘read a lot’ and used words such as embarrassed and scared about speaking in public but if they knew what they were going to say would feel comfortable and confident (Appendices, p63). This is a good data set because it appears to me that despite their introverted nature, BOB3, if they know the script, will make a go of it, which sits in line with Carnegie’s experience of coaching public speaking (Carnegie, 1992, pp.15-15). This is an example of a child who, with a love of reading may overcome obstacles to public speaking. 
With participants that I did not score ten out of ten with I asked what could have been better and overall results are shown in figure 8 below.

Figure 8 – Marks out of ten showing feedback from participants (Parris, 2025). 
The lowest score for the course as a whole was six out of ten, the reason being the participant said they would like to be able to project more. I told the participant that should they like to continue with coaching I would be available after September with permission from their parents or to tell their teacher and I would return to the school next term. The next lowest score was two scores of eight out of ten : one participant would like to be taught this in school and the other would have liked the A.P.I.E mentioned more frequently. I agree with the latter as time was limited within the course to really introduce each aspect of A.P.I.E (articulation, projection, intonation, enunciation) and this is something I will enjoy working on for future coaching plans. I got a nine out of ten because the participant said they had felt nervous. I felt good about this answer because the participant had felt confident enough to tell me so. Of course, based on that experience, had I been practising privately I would have addressed this within the ZPD framework and found this participant literature they connect with, give more support with relevant information. For example, telling stories of famous people who suffer stage fright (Kermode, 2024) and explaining that public speaking is the second biggest fear of all people, so they are not alone in how they feel (NSAC, 2024).
Positive feedback from the post interview results can be correlated with the LSQ comparative results shown in the table titled ‘Question 2’. Colour coding shows yellow is the answer given before sessions began, blue is the answer given after sessions finished and green is where no change in answer took place and answers range from A agree, SA slightly agree, N neutral, SD slightly disagree to D disagree.

Question 2 LSQ results : I feel confident about reading out loud
	Q2
	I feel confident about reading out loud. 
A = agree, SA = slightly agree, N= neutral, SD = slightly disagree, D = disagree

YELLOW is BEFORE. BLUE IS AFTER. GREEN is NO CHANGE
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It is heartening to see many children already feeling confident about RA and staying in that position after the research ended. Any negative shift, particularly in those participants who remained at ‘slightly agree’ would have made me question my methods and approach to vocal coaching. The positive shift to being more confident about RA suggest my cause and effect methods and scaffolding approach to the nature of this research may be a good basis for future vocal coaching whilst children RA programme development. 
6.2 Excluding the extended vocabulary design element of the four sessions
The original session plans included an extended vocabulary learning list (Appendix 13) . I realised once I started the first session I had been too ambitious because participants would have not had as much RA time. This would have detracted from enjoyment and been a distraction from the RA as a whole. It became apparent that the literature chosen for RA appeared to challenge the participants enough for them to get extended vocabulary within the sessions (Appendix 20). With extended session times, for example, eight sessions I could see the extended vocabulary table working. I could especially see it working as an element of vocal coaching whilst RA on a one-to-one basis. And on an ongoing basis my opinion is that a client could really benefit from extended vocabulary being included during RA on either a conversational (including synonyms during RA to explaining definitions) level or as a homework task. 
6.3 Session times and the session plan
The times of thirty minutes per session were good. Having used the original long session plan document  to follow in my first session I found I was overwhelmed by reading it (Appendix 9). I was trying to get everything right and had to relax and recognise that I know a lot of the content and I did not need to refer to the whole plan as it was a distraction from successful coaching. I made prompt cards, and these were far easier as I was able to relay knowledge without referring to a detailed document. I found more confidence in my coaching. It was quicker to use prompt cards (Appendix 8) with short version notes and then put into practice vocal coaching during the RA sessions. I feel the prompt cards made me look more professional and I was relaxed using them and felt more adept as a coach. 
6.4 What was understood by the researcher during coaching
Using prompt cards (Appendix 8) I coached with more fluidity. I could concentrate on the participants and make observations about my coaching style and how that was being received. My previous worry about being surveyed in my local community by qualified teaching staff was alleviated by firstly realising that I was doing something for the greater good, secondly teachers were empathic to my conducting research and thirdly, once coaching I forgot anyone else was in the room apart from myself and the participants.  
In previous research in 2023 I used the power source filter theory (Fernandes, 2022, Parris 2022) to explain the voice and how it works, Here I found this was not as effective as simply going straight into relaxation and  breath work followed by blowing up a balloon. I observed that participants were finding these sessions more fun than previous research. They asked when I would return and appeared to connect with the RA literature I had supplied, asking for repeat reads of the same material. 
A lot of repetition was used in getting participants to remember how to stand properly (feet hip distance apart, knees soft, shoulders down, posture straight so that the chest was open) and I reminded the children several times about how the balloon exercise meant that they could control their breath and that when they let their breath out whilst speaking their voice would carry into the distance, whereas their breath in the balloon would only go as far as the balloon could be blown up. This analogy was understood and proved very useful when teaching projection. 
6.5 Settings
I believe that environment is a fundamental part of successful teaching (Farscape, 2017).   
Learning experiences from each setting are set out below in turn being:
· Childminders premises
· Music Room
· My home
· Primary School
Childminders premises
I completed four sessions over two days, sessions 1 and 2 on one day and sessions 3 and 4 on another day. 
The original plan was two children of the childminder would take part. Their home has a large extension for a playroom and sizeable office downstairs with CCTV in both.  I arrived at 7pm on a sunny Friday evening, it was pandemonium. I expected a quiet environment with two participants but was introduced to several unfamiliar children ages 12 and 8. Parent consent forms were signed, and the childminder was present throughout. The original participants felt pressured to participate. In line with the University ethical guidelines, I informed them if they wished to start they could, but at any time they felt like withdrawing they could do so without issue. One child withdrew immediately, and the other child of the childminder filled in the Likert Scale Questionnaire (LSQ). It became apparent they would rather play and therefore they were asked again, if they wished to participate and upon saying no, they were allowed to leave. However, at the second session a child who had refused now wished to join in. The reasons for this child participating appeared vague, with a possible issue about being left out rather than really wanting to engage in the research, this would have very much interfered with the progress of the two other children and my train of thought and data as I had already given much vocal information and instruction.  The feedback from the initially reticent child was ‘I didn’t realise it was going to be so much fun’. This was gratefully received, and I offered different dates to this child which came to nothing.  A third participant withdrew due to the childminder’s son distracting him to go bike riding. This child did answer a question regarding being asked to ‘read something out loud but you realised you could not understand the words you need to say out loud, how would you feel?’ and he replied he would be worried because he has had a stutter since before starting school which comes on when nervous. I was then told by the childminder that this participant is dyslexic, which I shall refer to later in the results section as their LSQ and interview answers are interesting in this respect. In terms of anticipating problems such as dyslexia (Dyslexia, 2025) and stammering also referred to as stuttering (Stamma, 2025) which may be common issues to encounter, I understand that dyslexia is not limited to a reading age and therefore many young children may not be diagnosed until perhaps University and it may not impede their graduating (Olofsson et al, 2015). Having taken a course in understanding dyslexia when I worked at the University of Manchester Counselling Service, I am aware that dyslexic children are often very bright, capable and determined and that should I encounter a child with dyslexia I welcome the opportunity to make them at ease and to carry on coaching whilst appreciating they may need extra support. Stammering was not something I had given any thought to. This was a learning point for me. The first consideration, dyslexia was one I was prepared for with appropriate literature, in that I would refer to Dr Seuss books as they are clear and concise and excellent for vocal coaching. Regarding stammering, I would have endeavoured to make the participant feel at ease and work at a comfortable pace for them as it is not difficult to slow down due to the methods of vocal coaching that I use. In fact, common advice given to public speakers and voice artists is to slow down.  As the participant was comfortable in telling me that they had stammered prior to attending school, were in the safe environment of a childminder who was aware of their needs, I did not pursue this as I am not a professional speech and language therapist. It became clear that he wished to go for a bike ride instead. Despite this, the environment and difference in age between this participant and the remaining two (being four years), I believe played a major role in their withdrawal from the research. This would not happen in professional practice as I would have a structured session plan for certain age groups in a calm setting. 
I was challenged by several factors: the environment, the personalities of the people involved, the realisation of time and the weather with regards to children’s attitudes about dropping their playtime to do something educational during a school holiday.  The childminder was happy for me to continue. I started and finished the first session in the big playroom. I realised I could learn from the above, particularly in terms of testing my vocal coaching approach in this unconventional situation. The first session was noisy, however, the children had room to move and despite distractions of others coming in and out of the doors that allowed this room to lead to other main rooms in the house and the fact that other children did not want to participate, these children did very well.  I was pleased to hear they did not want the sessions to end. As the experience had been hectic, I asked the participants to mark their initial experience from 1 to 10 (given the hectic environment) with ten mean they really enjoyed it. One participant gave 8 out of 10 and the other 10 out of 10. In order to carry on coaching more fluently and without distraction it was agreed that I could conduct the rest of the sessions in the study on a day that was not Friday and at an earlier time. The difference was notable, with a quieter environment, I was far more relaxed and did not need to compete with any distractions and the children were free to concentrate on recapping of information and to deliver clearer and deliberate RA with vocal instructions being adhered to. Had it continued as per the first session I feel I may not have received an accurate data set in line with the instructions I was carrying out, the practice of RA by the children and the information I wished to relay. 
Music Room 
The music room was a basic space with high ceilings in an old mill. It felt welcoming and a good environment for young people due to band instruments set up permanently and posters on the wall. There was enough space for the three participants to move around in. I felt relaxed and I could breathe which I realised I was not really breathing calmly in relation to the frenetic environment of the childminder’s home. At the music studio there were no interruptions, it was quiet and felt a much more suitable environment. All three participants said they enjoyed the first two sessions which I ran back-to-back. I was going to do the next two sessions back at the music room, however, due to time constraints from one of the participants parent, I ran the next two sessions back-to-back at my home. This freed up time for the DBS checked single parent who welcomed not having to let me in the music studio on her only day of rest, a Sunday.  I noted that, for research, I preferred the music studio. 
Home
I initially had several motives for using my home as a setting and I purchased public liability insurance (Appendix 3) for research. This is because should I use my home for business use, I would like people, including myself, to be reassured that I have both insurance and a DBS check (Appendix 2). My motives were the following :
· I could test how I feel about practicing in my own home.
· I could test how my home might lend itself to being a good setting for vocal coaching.
· My friend, a literacy lead with teaching experience could give me feedback on my coaching.
The space was just enough for these three participants to move around in. I forgot at times whilst coaching that I was in my home. I become totally focussed on the individual in terms of their voice and how they are responding to instructions and how fast they are learning and if there is anything else I can do in the moment to help them. However, I also would be aware of how I would like my home to look if I were to coach paying clients here and realise that I would like to reassess the look of the place. 
Two out of three of the participants appeared to forget where they were in my home, otherwise the home setting worked as they appeared very relaxed and enjoying the sessions. The child whose parent was present was rather more unrelaxed although he did insist he was fine with his parent being there. I moved the parent to sit behind rather than facing the participants. There did seem to be a difference between his presentation from the day before at the music studio, however, he had attended a concert the night before which ended late and he had slept at a friend’s house and not in his own bed. I think my home worked well but more for a one-to-one session as changes would need to be made to allow up to four clients in the space I have which is an open plan living/dining area in a terraced house. My home space lends itself to projection as I like to stand at one end of a room whilst instructing, especially for projection and modelling behaviour such as posture. 
Primary School
At the primary school I expected a more formal experience. I did have to sign in and out of the building and have a DBS checked qualified member of staff with much teaching experience present. At first I worried about how I might be perceived from the point of view of an experienced curriculum led educator, however, once I started coaching I was relaxed and the positive responses from the children were encouraging and as they enjoyed the process so did I. The first part of the sessions took part in the classroom which had enough space for the participants, but the tables reminded me of the conformity of school and the general objects on tables and furniture around the edge of the room were a slight distraction to me. I finished the sessions in the hall after assembly had finished, and this is where the children really excelled. There were no obstructions, and each child was able to RA in front of the other children in order to get used to RA in front of an audience. I was able to use a bench to ask the children to sit on and take part in RA one at a time and then in twos for role play reading ‘Sam I Am (Ruiz & Seuss, 2001). 
Settings : learning and self-reflection
My personal favoured setting was the music studio. I felt at ease in this space. I had been here before, and it has a dual purpose. It is set up for band practice and is therefore already a space for young people and it is a charity to promote up and coming musicians in the local area. I also know that I will be working in this space helping young people for the charity it is used for (thejamm.co.uk, 2025). The participants were at ease here, I feel, because the setting resonated with their age group (12-14). It felt natural to be vocal coaching in a music room. I look forward to honing my skills here with the knowledge I have acquired during the MA. Should I practice at my home, this research has given me the opportunity to get a clearer idea of how my home could look and be adapted  to benefit myself and possible future clients.

6.6 Sourcing Participants age 5-14
Social media
I was loathe to use social media because in previous research many parents assumed, by receiving a letter via the local theatre group, that I was offering elocution lessons despite no mention of elocution (Graham, 1837) because, I do no aim to change any voice, due to associated historical connotations (Conquergood, 2019). As my voice is perceived as    Parents were quite guarded when being offered free services under the guise of research rather than a paid for service. The local area in which I live has quite a broad accent (Rochdale), and despite my concerted efforts to word advertisements appropriately, word of mouth in the area meant children would come up to me and ask if I was going to change their voice. I decided to network with parents that know me, and I could take time to discuss the research in person to avoid misunderstandings. I also did not wish to state that I was not offering vocal coaches to SEND children as I could be mistaken for someone who could help their children whilst they wait for a professional in speech pathology. It could also be seen as bias against SEND children and the research and its time limits would be something that would not easily be communicated without possible offence being taken (Marin, pp, 425-437, 2022, Bhattacharya et al, 2024). 
Libraries and Music Service
I contacted all my local libraries due to my intention to promote reading and the Rochdale Music Service because their rooms are well sized,  by email.  I received one reply from my local library who recognised me from having visited the library with my children and my elder son completing work experience there a year ago. They offered me a room during the second week of July. I designed a poster which was displayed alongside many other A4 sized advertisements on the wall. Noone contacted me and once I had procured 7 participants from the primary school to start mid-late July I decided to abandon the library and spend the rest of July analysing data and writing up findings due to the August deadline. 
Primary schools
I contacted all primary schools in my local area by email detailing my research (RBC, 2025, Appendix 20). One replied explaining they were doing something similar. I replied requesting what they were practicing and received nothing in response. I booked a meeting with the Head of the primary school my children had attended. I was granted four weeks access, one morning a week. The first week I explained the research, and this resulted in 7 participants, mixed genders aged 10-11. 
Local parents
I have a childminder friend who contacted parents of children she knows over the age of five to ask if they might be interested in their child participating. I gained two participants, both aged 8.
A friend of mine runs a music charity and her son is interested in vocal coaching as he wishes to introduce members of his band. Another friend, a literacy lead, has a son who has stopped reading and is now interested in acting so he attended. My son who has experienced anxiety attended and these three participants are within a two-mile radius of my home and familiar to each other, two are aged 14 and one aged 12. 
6.7  Participants who dropped out 
The two children of the childminder stated they felt pressured by their mother, the childminder, to take part. I felt that the childminder, as a friend, was keen to help me with my research. In line with University Ethics, I told them it was completely their choice and that it was part of the research that no-one had to participate and they both refused. I welcomed this as I was left with two participants who were genuinely keen to take part. 
A friend of the childminder’s son, age 12 referred to as BOB100, also age 12 was a potential participant. BOB100 was left with the choice of participating with two 8-year-olds or going on a bike ride with his friend, age 12. He chose the latter so in no way did  these children reflect negatively on my due diligence in the research process. 
The childminders daughter age 8 wanted to join in the next session the following week, held under quieter circumstances, but too much research had taken place for her to join in. She was offered participation at another time but did not follow up on this. 
Two children of a friend’s sister, age 5 and 12, the elder of which had been involved in previous research agreed to participate at their home. The mum was given a choice of my home or the music studio but declined. The setting was full of distractions being television kept on, smoking and talking throughout.  Her son appeared to be suffering from inertia. I felt it impossible to start and finish the research sessions within this environment and given the son’s complacent attitude I realised if I were to go ahead with the research I would be doing it simply to get a data set. These children would need more time and attention and a different coaching approach to the research plan.  These children are within data on free school meals (FSM) children (NLT, 2023, Nesta, 2022) as in they are behind their peers and the difference I observed between the brother from primary to secondary was rather acute. I said if he wasn’t so bothered about participating in the research I would like to come back when I finish the MA to go to the library and find books on joinery as he expressed interest in this. I said I would like a pupil to test all the knowledge and skills I had learnt on my course to see if what I had learned would work to get a young person into a higher set at school and interested in reading. This was welcomed.
6.8 The literature : books used for RA 
A full list of books used during the sessions is listed in Appendix 20. I experimented with the literature by including some books that the children would not normally come across at school or in their library. One book, ‘How to Boil An Egg’ (Arklees, 2009), a cookery book, ready by a male participant, was requested on another visit to the primary school. It was read beautifully, and the information was received very well by all other participants who said they enjoyed listening to it. I took it to the next session, and it was grabbed by the same participant who has asked for it initially. Other participants also asked to read it.  BOB5 really enjoyed reading ‘The Boy Biggles’ (Johns, 1968) and asked for that again at every session. Other boys followed saying they wanted to read it. BOB 5 went from answering ‘I enjoy reading’ as neutral to agree after the course finished. 
An interesting thing happened when ‘Chitty Chitty Bang Bang’ (Fleming, 2013) was read. Every participant who read this book really enjoyed the vocabulary. It was the word ‘conglomerations’ that I witnessed the children use decoding (Moats, 2025) for even though they were struggling they were keen to read on as if a challenge was welcome. Most participants read past the point of where I wanted them to stop which I took as a good indication that they were happy with the activity and if this is the case, the bridging the gap between the physical and the cognitive appears to be working. 
In previous research I used a book called ‘Sam I Am’ (Ruiz & Seuss, 2001) due to the natural role play that occurs when two people read this. There are two characters, one being Sam who insists on pushing Green Eggs and Ham on another who is un-named (UN).  In using this book, I am coaching assertiveness and children always enjoy it. As Sam insists UN eats green eggs and ham, UN insists that he will not and gives explicit reasons why. Sam persists and gives different scenarios of how UN could eat them, and the battle of words continues. The two come to a compromise and the food is eaten; the result is positive. This book allows me to reinforce the stance I teach – feet hip distant apart – knees soft, good posture and open chest. Immediately the children can experience how it feels to be confidently reading literature that is entertaining and sends out a message of insistence, stubbornness and comprise. I feel that this is the power of choosing the right literature can have on children.
6.9 Parent Survey  – Appendix 23
50 parent/carer responses came in  having sent the survey out to a local community noticeboard on Facebook with 49,000 members, Online was a quick and less costly method than a paper survey, and a reflection of how many people need to be contacted to get a response without an incentive other than goodwill (Nulty, 2008, Shiyab et al, 2023). Having received hardly any responses, the survey was sent to two other local community Facebook pages having a total of 33,000 members. Undeterred I posted twice and sent the survey directly to parents I know locally including via a youth theatre group (with their permission).  This was a disappointing response but one associated with comparisons of other non-online surveys (Wu et al, 2022). Respondents were asked about the ages of their children and the results are shown below in Figure 9.

[image: Forms response chart. Question title: The ages of my child/children are - please tick all that apply. Number of responses: 50 responses.]
[bookmark: _Hlk206761359]Figure 9:  responses from parent/carer survey (Parris, 2025). 

The research question may not have been received well as it is a different perspective on anything else in education for this social group so interest in completing it, I assume, was taken by people in education and simply curious people. I can say that around eight responses at least were from parents I know. 
I wanted to note any patterns linking to participants responses in relation to RA activities at home and attitudes of parents/carers. To test if parents/carers are aware of how important RA is and if they would be interested in vocal RA coaching for their children.  
From the answers received 28 per cent said they used to RA with their children but stopped. I would imagine that would be the whole of 11–14 year age range as represented by one respondent who gave reasons applicable to that age group – they read on their own – they are a proficient reader. 
Reasons for no longer practicing RA  resulted in 14% being too tired after household chores and 21% due to work commitments. This would appear to be a time management issue and one which an outsider provider such as myself might engage with. It may also be the fact that parents/carers are not being informed about the benefits of RA to children’s education as seen in chart 1 where the response to being offered relevant training in why reading with children is important yielded 22% yes and 78% no.  Perhaps there needs to be more school to parent communication. 


Chart 1 : Results of parents being offered information on the importance of RA
[image: Forms response chart. Question title: I have been offered relevant training by school or an associated provider in why reading with children is important to their education. . Number of responses: 50 responses.]


The interest in attending a workshop on how important RA is to a child’s start in education was dire as shown in Chart 2. Only 11% were interested, with 43% neutral and 36% saying disagree and a minority total disagreeing. Interestingly this was an optional question yet 44 out of 50 replied. 


Chart 2 : Interest in a course on the importance of RA.
[image: Forms response chart. Question title: I would be interested in a short 1-2 hour course in the importance of reading with children for their future success including tips on how to read with children so that I would feel more confident about my child/children enjoying the stories. Optional question. . Number of responses: 44 responses.]

It would appear that parents/carers wish to rely on schools for educating their children as seen in Chart 3 where over 50% agree schools should teach children to read and communicate.
Chart 3 : Parents attitude to schools being responsible for teaching reading and communication skills
[image: Forms response chart. Question title: Consider the following statement : "schools should be responsible for teaching children to read and communicate effectively in doing so". Do you..... Number of responses: 50 responses.]

What parents and carers may not realise is that RA may also be beneficial for them after a tiring day in terms of relaxation and bonding with their family (Rabinowitz et al, 2021). Perhaps this could be addressed in literature relayed by schools to parents/carers by either a newsletter at the start of primary schools and included on all school’s websites.
7. READING 
When asked how many times they think they are reading a day, the results are shown in Table 2 :
Table 2 : How many times children perceive they are reading in a day. 
	Q
	How many times a day do you think you are reading something?

	
	
	Notes/observations

	BOB 1
	Once or twice
	Attends a local youth theatre group

	BOB 2
	Three to five
	Attends a local youth theatre group

	BOB 3
	A lot – I like to read
	Introverted character

	BOB 4
	Three chapters a day
	Introverted character

	BOB 5
	One or two
	Could mean chapters? 

	BOB 6
	Eight chapters of my football book
	Extroverted character

	BOB 7
	Quite a lot
	Introverted and sometimes stutters 

	BOB 8
	100
	Son of the researcher

	BOB 9
	One
	A musician

	BOB 10
	200 – if I see something I read it
	Son of a literacy lead

	BOB 11
	Once at school 
	Reads when told to by teacher

	BOB 11
	Four times at home 
	Only silent reading

	BOB 12
	Once
	Parents tell BOB12 to read. Prefers to read at home. 



I would suggest we are all reading all the time otherwise we could not effectively get through our day unless we stayed in bed, like the Grandparents in Charlie and the Chocolate Factory (Dahl, 2005). This would be a good analogy to make in a RA session with children, and I will bookmark that for the future. 
My general opinion on this is that there is something amiss about how young people perceive reading. Perhaps ‘what do you think reading is’ could have been asked, but then I ask myself that and I am not sure how to answer it because it is something that comes so naturally to me. However, if children are thinking they are only reading a few times a day per se, then the relationship with literature I am trying to enhance by connecting it to a skill, ie, confident RA which may lead to confident public speaking, could be successful. 
In terms of comparing this to the answers from the parent survey, there appears to be a lost connection between parents/carers and children in an attitude towards reading. I would suggest that the pleasure of reading for children is lost if parents are not making children aware that people need to read all the time during the day, whether that be road signs or food labels whilst shopping or learning boardgame rules or instructions for new video games. 
Question 1 ‘I enjoy reading’ shown in the table below shows a positive shift in 3 of the 12 participants with the rest staying the same with half saying they agree to enjoy reading,  
BOB 3 went from slightly agree to agree having said they liked to read a lot – it appears the course has reinforced their interview statement. 
BOB 5 and BOB 9 perceived that they only read something one or two times daily. Both made a positive shift to agreeing they enjoy reading post sessions. 
I feel BOB 1 made really good progress as he was the only participant to negatively associate with reading. Having stayed at slightly disagree on ‘I enjoy reading’ BOB1 made positive shifts on questions 3 to 8 and I wonder if this fits with Peterson’s (Peterson, 2019) claim about self-esteem and the act of accomplishment means the feelings are more positive even though the task was negative in association. In his interview BOB1 was confident but on not knowing the RA text he was nervous, would not know what to say and fearful of making mistakes. BOB1 enjoys theatre and perhaps all it might take with BOB1, age 10, is for him to be encouraged to appreciate writers in relation to stage plays and such. This is where schools cannot provide to individuals due to delivering a national curriculum, but private coaches may fill this gap. 
Question 1 from LSQ : I enjoy reading
Colour coding shows yellow is the answer given before sessions began, blue is the answer given after sessions finished and green is where no change in answer took place and answers range from A agree, SA slightly agree, N neutral, SD slightly disagree to D disagree as shown in the tables below.
	Q1
	I enjoy reading
	Average positive shift of 0.3333 
A=agree, S=slightly agree, N=Neutral, SD=slightly disagree, D=disagree


	 
	A
	SA
	N
	SD
	D
	Neg/Pos shift

	BOB1
	 
	 
	 
	 
	 
	0

	BOB2
	 
	 
	 
	 
	 
	0

	BOB3
	 
	 
	 
	 
	 
	1

	BOB4
	 
	 
	 
	 
	 
	0

	BOB5
	 
	 
	 
	 
	 
	2

	BOB6
	 
	 
	 
	 
	 
	0

	BOB7
	 
	 
	 
	 
	 
	0

	BOB8
	 
	 
	 
	 
	 
	0

	BOB9
	 
	 
	 
	 
	 
	1

	BOB10
	 
	 
	 
	 
	 
	0

	BOB11
	 
	 
	 
	 
	 
	0

	B0B12
	 
	 
	 
	 
	 
	0



With regard to RA from literature chosen (appendix 18) results from Question 2 : I feel confident about RA as shown below, in my opinion shows very positive results. Those participants who stayed either agreeing or slightly agreeing shows they had not been put off by vocal coaching which makes them acknowledge how they sound. This in conjunction with the mostly ten out of ten results for it being an enjoyable course reflects a good outcome in line with my cause-and-effect approach (WMUx, 2025) and the possible filling of a gap between the physical and the cognitive (Cheung et al, 2019). 


Q2 from LSQ : I feel confident about RA 
	Q2
	I feel confident about RA 
	Average positive shift of 1
A=agree, S=slightly agree, N=Neutral, SD=slightly disagree, D=disagree

	 
	A
	SA
	N
	SD
	D
	 

	BOB1
	 
	 
	 
	 
	 
	0

	BOB2
	 
	 
	 
	 
	 
	0

	BOB3
	 
	 
	 
	 
	 
	2

	BOB4
	 
	 
	 
	 
	 
	1

	BOB5
	 
	 
	 
	 
	 
	2

	BOB6
	 
	 
	 
	 
	 
	0

	BOB7
	 
	 
	 
	 
	 
	3

	BOB8
	 
	 
	 
	 
	 
	0

	BOB9
	 
	 
	 
	 
	 
	1

	BOB10
	 
	 
	 
	 
	 
	0

	BOB11
	 
	 
	 
	 
	 
	0

	B0B12
	 
	 
	 
	 
	 
	3



From the results of Question 2 asking I feel confident about RA, it would appear that RA with vocal coaching engages children with literature, and this could shift perspectives to a positive outcome regarding increased confidence, overcoming shyness and reading for pleasure into adulthood (Duncan & Spauldling, 2019, Gibson, 2008)
8. Conclusion    
Limitations
This research project was not an area I was not expecting to find myself in at the start of my Masters. I appear to have researched RA for confidence borne of an observation made between vocal coaching with scripts read out loud and relating public speaking skills with reading for children. This is due to uncovering problems during RA research (Parris, 2024) faced in primary schools regarding reading abilities and children not being ready for secondary level education (Leeds University, 2024). With no previous education experience and carrying out the masters degree at home online, with no social academic contact, I have limited contacts in academia and education to further develop this.
There is an abundance of literature regarding benefits of RA from early years development onwards, which I am aware of from my previous MA research projects listed below in Table 3, but limited peer reviewed data on acquisition of RA increasing confidence in children especially with vocal coaching. Much of my citations are from non-peer reviewed sources despite being written by academics and educationalists who appear to be writing from practical experience within the field of education. All my sources are credible but without more peer reviewed data, I feel challenged in marketing and possibly publishing how important and successful RA with vocal coaching could be for children. 

Table 3:  Masters projects by G Parris 2022-2024. 
	Year 
	Reference
	Title

	2022
	BMPF7003
	Using the Power Source Filter Theory to teach vocal confidence to primary school children

	2023
	BMPF7008
	Could vocal training impact the  confidence levels of students asked to read out loud

	2024
	BMPF7013
	Benefits of Reading Aloud to the presecondary school student learning experience

	2024
	BMPF7013
	Designing an artefact that provides read aloud sessions to pre-school children on YouTube that addresses how reading aloud can be beneficial to a child’s educational start in life



Despite best efforts to source more participants, the group of 12 children is a small population and with a bigger population more results could have yielded different outcomes. I did not have time for the extended literature and compensated for this with the books I chose for RA in sessions (appendix 18). 
I was hoping for more conclusive data from the parent/carer data and despite reaching out to thousands of parents/carers twice on social media only 50 responses were received. In light of keeping to a local community it proved helpful but for a broader sense of parent/carer attitudes to RA this would, I feel, have to be a separate endeavour as it was time consuming within the limits of this research. 
As a researcher, I was not providing a business plan to gain access to clients. I had to follow an approach set within time limits of the research for the university. Schools are set up with a curriculum to follow and pre planned extra-curricular activities that may not allow time for an outsider to step in and do research. In terms of obtaining participants, it is possible that schools did not really understand what I am attempting to do because vocal coaching is not part of the curriculum. In that respect I gained access to a school by already being known to the staff.
I further conclude by using the What? So What? and Now What? actions of Gibbs cycle overlaid with Borton’s model (Hancock, 2021) as shown in Figure 5 on page 18 of this project report. 
8.1 What? - Aims and Objectives
With positive results garnered from the questionnaire and interviews, I believe I have addressed the aims and objectives of the research question – can vocal coaching whilst reading aloud improve confidence and enhance a relationship with literature in children age 5-14 years? There were no overall negative shifts as seen in Q2 from LSQ : I feel confident about RA (p38). This is especially in light of how much every child engaged with the research and provided 100% verbal feedback on the fact they enjoyed it and positive feedback as shown in figure 8, p24 of this project report. 
The course results appear to indicate that had it run for longer, for example eight sessions instead of four, more positive outcomes could have been achieved in terms of increased confidence. Participants who were fearful were observed doing very well in line with the research question and project proposal. In my opinion, with previous research results and the results of this study, vocal coaching with RA does appear to increase confidence levels. 
I achieved my aim of finding out which settings were conducive to future practice. A quieter setting, with prescribed times and enough room to relax and role play in and from this experience I perceive no more than ten children in a group for achieving good results in private practice. With regard to a school, because children are already in a classroom, they could be managed more effectively with the literature provided by their school.  
I would suggest the ‘I enjoy reading results’ (Appendix 17,Q1) fit with perceiving reading as perhaps a chore (Birmingham, 2025) and needs explanation for it to be a pleasure (Perry, 2016). And the fact that parents either stop RA or are too tired/working to do RA models a lack of de motivation for children to read for pleasure. The Education Secretary is calling for parents to model a love for reading so that their children may follow suit (DfE, 2025). I wish to advertise events that may make parents/carers aware of the importance of RA in my local community, most likely libraries and community centres. 
8.2 So What? - future  considerations
I am confident about developing a better session plan including tailored made session plans. I could talk to SEND professionals to see if including SEND children is a viable option. 
Although it was hard to gain participants from schools, this gives me a realistic grounding for how developing a business plan will be important to gain access to institutions, and a realistic first approach would be, I feel, to start getting clients within my local area who can feed back to schools either by word of mouth or testimonials on a website and via social media.
My methods were solely based on practical experience as I have no experience of working in an educational setting, however, I can now add experience in a primary school to my curriculum vitae. It may  be good for me to at least meet with teaching professionals to gain more insight into methods of teaching and feedback on my session plans. And to network with literacy and public speaking professionals in order to keep up with methods, research and new ideas and perspectives that could be relevant to developing a core programme and business plan for RA whilst vocal coaching to increase confidence in prospective clients and client-based settings.  
8.3 Now What? – future action and recommendations
I believe there is scope to train other individuals to roll out this coaching, and these people could be voice over artists, drama teachers, actors and educators who have an entertaining character to engage and motivate children. But also, people in the community such as veterans and people over 50 with careers that have included public speaking. There is much talk of oracy at the moment being introduced in schools (Guardian, 2025) despite an organisation called Voice 21 existing for a number of years. Their framework does not mention reading specifically, however they do mention extended vocabulary and their cognitive focus is on speech, whereas mine is reading. And with parents reporting not having time to commit to RA, I intend to run free sessions in my local community to explain how RA is the best start to a child’s education to parents/carers (Annika & Johanna, 2025). 
From a basic vocal coaching whilst RA course to an intermediary course where more challenging literature is used for extended vocabulary to a skilled achievement in the form of a certificate for children who have really improved throughout their experience, different people employed could coach at different levels and introduce shared RA experiences with extended vocabulary woven into debate to increase fluency and comprehension (Jenkins et al, 2003) . 
The government pledged to support oracy in schools (Labour, 2023).  In 2023, Sir Keir Starmer spoke about “structured classroom discussion”, “overcoming shyness” and “an inner belief to make your case in any environment” (Schwitzer, 2024). 
It is my intention to look into oracy in order to develop this project into something bigger, as in not just RA but debate around the literature being read. Pupils or clients could read the same book and fluency, diction, language and context could be brought into a discussion to underpin foundations for communication skills and confident public speaking. 
Recognising the fear of public speaking and overcoming shyness through knowledge from books and RA (Cameron, 2009, Gibson, 2008, MacLaren, 2024) I would suggest, have the knock-on effect of giving much reason for debate and sharing of stories leading to connections with each other in the classroom regardless of any child’s status.  The example of a RA book club comes to mind, where everyone reads the same book and meets to discuss it. Oracy is incredibly important but without an ability to read a wide range of factual and fictional material, I would suggest it is without foundation. I would recommend that RA is linked to oracy programmes in schools and a course such as the one in this research may be a good starting point. 
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