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	Cynllun Gweithgaredd
Activity Plan

	Activity: Exploring our local countryside park (Barry Sidings)

	Number of children: 5
	Age of children: 3-4
	Number of adults: 3

	Location: woodland area
	Preparation time: 30 Minutes
	Activity time: 3 Hours

	Resources: First aid kit, water, mobile phone, contact numbers, wetsuits, wellies, spare clothes, medical details, list of allergies, tissues, rope, tarpaulin, insect books, frog books, bird books, bug collecting kits, plastic bag for litter, baskets, register, sandwiches, fruit, cameras, pond, tree’s, local park, paper and crayons, suitcase.

	Aim/s of activity: 
· Provide children with opportunities to explore the natural environment around them. 
· For children to connect with nature and to learn how to care for the environment.
· Encourage free play.
· Balance and coordination.

	Links to outcomes:
The children will follow their own interests and engage in self-led learning. Therefore, the children may achieve in some of the outcomes listed below.
· Behavioral regulation – Outcome 2 – understand simple behavioral expectations.
· Independence in personal care – Outcome 2 – start to perform care routines independently and show some awareness of hazard.
· Engagement – Outcome 3 – engage with a broad range of activities and have become more independent in their learning.
· Oracy Expressive language – Outcome 2 – use newly learned words and relevant vocabulary in their play in complete sentences with five or more words.
· Oracy Collaboration and presenting information and ideas – Outcome 2 – participate in discussion and activities alongside adults or other children. They respond to creative stimuli, expressing enjoyment or interests. They retell events or experiences and talk about what they have made or done in simple terms.
· Counting – Outcome – 2 – use one-to-one correspondence to count up to five objects.
· Data recording and representation – Outcome 2 – use mark making to begin to record collections.
· Temperature – Outcome 2 – use words the describe temperature.
· Coordination and movement – Outcome 3 – show increased control and coordination in a variety of activities, demonstrating basic physical skills and using a range of equipment, working safely in their own space.
· Improving performance – Outcome 3 – explore simple tasks using a variety of equipment for longer periods of time.
· Develop – Thinking about cause and effect and making inferences – See simple links between cause and effect.
· Oracy – presenting information and ideas – Talk to themselves and others.
· Wider communication – Communication ideas and emotions – Beginning to represent and respond to ideas and emotions.
· Physical Education – outdoor education – Learn about the value of play and of exercise for healthy living and social functions.
(Welsh Government, 2017; Welsh Assembly Government, 2008a; Welsh Assembly Government, 2008b).

	Differentiation: 
· The environment is suitable for all children and practitioners allowing wheelchair/pushchair access. 
· Any children requiring additional adult support will be closely monitored throughout the activity and support will be given when needed/wanted.
· Children will not be placed into groups and will decide who and what they play with.

	Health and safety:
· Ensure that there is a first aid trained member of staff attending the trip.
· First Aid kit.
· Risk assessments in place, both paper and visual.
· Check for any allergies the children may obtain.
· Parental consent for any children attending the trip.
· Contact numbers and a mobile phone.
· Observe and monitor the children in play.

	Role of adult/adults: 
· Set up the resources.
· Provide the children with boundaries.
· Take a step back observing the children in their play.
· Engage in sustained shared thinking when appropriate.
· Observe and support any children with additional learning needs.
· Join in the play when invited.

	The activity:
Three practitioners are going to take a group of five children aged 3-4 to the local park in Barry Sidings. The practitioners and children will catch the 150 bus to Porth and walk a further 5 minutes to the local park. Once the practitioners and children arrive at the park a practitioner will risk assess the area ensuring that the area is safe and there are no foreign objects or dog feces. Following this, a practitioner will lay down the tarpaulin and set out the resources for the children. The practitioners will provide the children with boundaries to follow and explain that they can use the resources freely.

Once the children have begun to explore the local park the practitioners will station themselves near areas of activity observing and monitoring the children in play. The practitioners will only step in if a child Is; at risk of significantly hurting themselves or others, if a child is at risk of hurting wildlife/insects, if a child requires support, if a child is picking endangered flowers or if a child has invited the practitioner into play.

During the time spent at the local park, the children will have access to natural resources provided by nature as well as the resources provided by the practitioners. In addition to the resources provided by the practitioners and nature,  the children may partake in several activities such as; pond dipping, bug hunt, mud play, tree climbing, den building, bark rubbing with the paper and crayons, drawing, running, collect resources, rolling down slopes and balancing. 

In addition to the environment and the resources offered, practitioners may observe the children partaking in several types of play. Firstly, children may partake in exploratory play using their senses to touch smell and taste to explore the natural environment around them. Secondly, children may engage in manipulative play whilst exploring the loose parts enhancing their hand-eye coordination and physical dexterity. Finally, children may partake in den building, bringing together creative play and constructive play. The children may use the different resourses to construct and create their own structure whilst working cooperatively together. 
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Element 2
RISK BENEFIT ASSESSMENT
	Location / Activity:
	Exploring the local park (Barry Sidings)
	Date:
	8th September 2020

	Assessor:  
	Lauren Lewis
	Review date:  
	September 2021



The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.
	Area, activity, situation, equipment ect,
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Bus journey
	· Develop language when singing on the bus.
· Inform children on road safety and the importance of wearing seat belts.

	· Overcrowding of vehicle.
· Child falling and injuring themselves due to standing up.
· Road Traffic Accident.
· Vehicle break down.
	Young people and adults
	· Ensure there is plenty of space for all children and adults.
· Ensure maximum numbers of capacity is displayed on the bus before embarking the vehicle. 
· Inform children that they must always remain seated.
· Children and adults to wear seatbelts if available.
· Ensure that adults are aware of emergency exits.
	Low-Medium

	Pond dipping and exploring pond wildlife 
(Ducks, fish, pond insects, frogs, tadpoles, herons)
	· Children learn about water safety.
· Caring for the wildlife (fish, ducks, frog spawn).
· Provides children with sensory experiences. 
· Observing the pond wildlife promotes knowledge and understanding of the world.
	· Slips, trips and falls resulting in cuts, grazes and abrasions.
· Drowning.
· Ducks may attack young people and adults.
	Young people and adults
	· Ensure the pond has a gentle slope where the children can get close without the risk of falling down a bank.
· Keep to the edges of the pond as the centre of the pond is deep. 
· Keep the pond area clean and free of clutter. Wet slippery leaves and rubbish may cause children to slip into the water.
· Encourage children to respect the pond wildlife
· Provide children with boundaries to follow when exploring the pond.
	Low

	Climbing trees
	· Increased physical strength building gross motor skills.
· Develops focus and concentration.
· Builds self-confidence and self-esteem.
· Builds resilience.
· Provides a rich sensory experience. 
	· Low hanging branches may result in; scraped Skin or eye injuries.
· Falling from the tree may result in; broken bones, spinal injuries or head injuries.
	Young People.
	· Visually inspect the trees and the areas surrounding.
· Check for any loose branches.
· Set boundaries with the children before they climb the trees.
· First aid trained members of staff.
· Observe the children in play.
· First aid kit at hand.
	Low – Medium 

	Building dens
	· Supports gross motor development.
· Encourages teamwork and cooperation.
· Encourages children to problem solve.
· Promotes communication and language development.
· Promotes independence.
· Builds self-esteem.
	· Being hit by a long branch resulting in bruises, eye injuries or scrapes.
· Dropping a log/thick branch on a limb resulting in broken bokes or bruises.
· Sharp sticks or thorns resulting in cuts and scrapes.
	Young people
	· Encourage teamwork when carrying long/large branches or logs.
· Encourage children to be aware of others around them.
· Monitor and observe children.
· First aid trained member of staff.
	Low-Medium

	Exploring insects
	· Supports mathematical development as children can sort and group the bugs.
· Encourages language development through the use of newly learned words.
· Observation.
· Gross motor skills when moving logs and stumps.
	· Dropping logs/stumps on a limb resulting in broken bones or bruises.
· Eating poisonous berries leading to illness.
· Stings and scrapes from thorns, and nettles.
· Bitten/stung by a bee or wasp.
	Young people and adults
	· Observe children in play.
· First aid kit at hand.
· Allergy records.
· First aid trained member of staff.
· Infirm children not to eat anything they find.
· Provide children with pots to explore the insects.
	Low-Medium 

	Mud play
	· Supports sensory awareness.
· Promoted the use of new words.
· Enables children to develop their mathematical development such as; volume, amounts, more, less and density.
· Builds children’s immune systems.
· Enables children to create a bond with nature.
	· If children were to eat the mud it could cause possible illness/infection.
· Children may slip in wet mud causing bumps, bruises, breaks or grazes
· Mud in children or adults eyes. 
· Mud may be contaminated by animal faeces causing illness.
	Young people and adults
	· Check the soil for contamination of substances or animal faeces.
· Raise awareness of contamination to look out for.
· Explain to the children that they must not consume the mud.
	Low 

	Weather conditions
	· Sensory experiences; mark-making in ice, eating snow, different textures.
· Improved immune systems from breathing winter air.
· Awareness of sun safety in summer.
	· Trips, falls and sliding due to less daylight, wet and slippery leaves, sludgy mud and icy surfaces. This could result in; bumps, bruises, grazes, breaks or friction burns.
· Incorrect clothing resulting in; sunburns, cold, shivering and illness.
	Young people and adults
	· Supervise and monitor the children.
· Ensure that children have appropriate clothing on for all weathers.
	Low


	Running on uneven surfaces and coming into contact with strangers.
	· Improved gross motor skills.
· Improved coordination and balance.
	· Stranger danger – abduction of child.
· Child becoming lost resulting in the child becoming upset or abducted.
· Uneven surfaces resulting in bumps, bruises, fractures, broken bones, sprains.

	Young people
	· Make children aware of stranger danger.
· Check the area before the children explore to ensure it is safe and hazard-free.
· Adults to supervise and monitor at all times.
· Ensure there is a first aid trained member of staff.
· First aid kit available.
	Low - Medium 
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	Mater / Nodwedd amgylcheddol Issue / environmental feature
	Niwed allai ddigwydd
Damage that could occur
	Sut i leihau y effaith negyddol  How to lessen negative impact 
	Adnoddau sydd angen 
Resources needed
	Pwy sy’n gyfrifol
Who is responsible 

	Bug hunt




	· Squashing or damaging insects.
· Changing site biology.

	· Remind children to be gentle with minibeast.
· Encourage children to return the minibeasts to the area they were found.
· Avoid over collection of minibeasts.
· Provide children with minibeast containers. 
	· Provide mini beast containers.
	Adults to reinforce rules throughout the activity.

	Trampling over grass and plants during activities.





	· Over trampling on grass can compact the soil reducing the amount of air and water available to the plant.
· Changing site biology.
	· Try not to overuse the areas of the park. Encourage children to spread out and explore different areas.
· Avoid some areas where plants are beginning to flower.
· Observe the children in play.
· Monitor the area’s that appear to be becoming bare.
	N/A
	Adults observing and monitoring the children and environment.

	Polluting the area and water with litter and substances.





	· Polluting the water with waste material such as; litter, mud, food and resources.
· Litter can cause potential harm to pond wildlife.
· Litter can become costly to the economy as extra funds are required to employee personal to clean-up the littered area.
· Litter can stunt plant grown.
· Litter can cause health issues in wildlife in the area.
· Litter that is composed of flammable material can cause potential fires.
· Litter containing sharp objects can cause physical harm to humans and wildlife. 
· Animals can get entangled in litter and it can also have toxic effects on their bodies.
	· Encourage children and adults to put their litter in the bag provided. The litter will be disposed of when adults and children arrive back at the setting.
· Avoid tipping mud into the water.
· Educate children about the harmful effects of littering.
	· Ensure there is a rubbish bag at hand to collect and dispose of any litter.
	Adults and young children.

	Tree climbing
	· Tampering with trees by climbing and tying thinks on it.
· Damage to leaves or flowers.
· Damage to tree’s that are weaker than others.
	· Adult supervision.
· Check the trees to ensure the branches are not weak.
· Encourage children to not climb on flowering trees as the flowers may be endangered.
	N/A
	Adults and young children
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The foundation phase curriculum states that children should have access to the outdoor learning environment as it offers children with unique opportunities to be creative, to take risks and to move around freely (Welsh Government, 2015a; Welsh Assembly Government, 2009). Psc National Alliance (2012) supports this claim stating that the outdoor environment provides children with; space, risk-taking opportunities, challenge, stimulating resources and a sense of belonging. The environment in which the experience takes place in a local countryside park in the Rhondda Cynon Taff.
The chosen area for the experience is inspired by forest school as it is a child-centered approach, supporting the holistic development of children and encourages risk-taking within woodland environments (Forestschoolassociation, no date). It follows that this approach is based on Nordic pedagogy that used the forest environment every day. However, Arnerich (2018) points out how forest schools in Wales only take place once every other week for children. Furthermore, Welsh Assembly Government (2011) suggests that children need to be physically active out outdoors daily. The local countryside park provides children with versatile opportunities due to the woodland areas, open space, and the ponds it provides. In addition to this, the children can partake in a range of activities such as; pond dipping, bug hunts, tree climbing, balancing, running, rolling, den building and exploring the loose parts nature has to offer.
Hellen and Bennet (2017) claim that the theory of loose parts was created by an architect named Simon Nicholson. Accordingly, Nicholson recognised children’s need to build and create things and to explore objects that satisfy their curiosity (Casey and Robertson, 2019). Ecokids (2018) and Guardian (2017) explain that loose parts are not toys and can be used in several ways supporting invention, problem-solving, divergent thinking and offers a sense of awe and wonder. It follows that Stiner’s and Piaget’s theories support the use of loose parts for children as they believe that children learn through hands-on, natural and sensory experiences (Lefa, 2014; London Steiner, 2015). PennState Extension (2019) points out some of the possible loose parts the children may encounter throughout the experience such as; water, mud, sticks, logs, moss, leaves, flowers, pinecones, feathers and stones. It follows that loose parts can improve the quality of play and can facilitate unstructured child-led play (Gibson et al, 2017). With this in mind, the role of the adult throughout the experience is to take a step back and observe the children in play, offering support and guidance when needed.
According to Tassoni et al (2010) and Welsh Government (2015a), child-led play is an important part of the Early Years Curriculum as it enables children to follow their ideas and supports their learning. This claim is supported by Armathwaite Community School (no date) stating that child-led activities are motivated by children’s interests and learning. It follows that child-led play encourages children to explore, take risks, solve problems, and make decisions leading children to become confident and independent learners. Accordingly, the Foundation Phase curriculum does not allow for this type of play/learning and this has been recognized by Donaldson within the new curriculum. Donaldson states within the new curriculum that children can set themselves high standards and they have a body of knowledge and skills to connect and apply their knowledge (Welsh Government, 2015b). Accordingly, providing children with freedom and the opportunity to learn for themselves within a natural environment is supported by Frobel as pointed out by Bruce (2012).
The National Strategies Early Years (2009) point out how some children become withdrawn during child-led play opportunities as they miss adult-led interaction and support for learning. In addition to this, the practitioners attending the experience will follow the Montessori approach observing the children and making appropriate intervention when needed (Montessori Group, no date). Throughout the experience knowledgeable practitioners who understand how to facilitate play will observe the children, watching for play cue’s and to support differing children’s individual needs. Oxfordshire play association (2015) supports this, stating that practitioners should respond to the play cue from children by returning the response, showing that they would like to join in with the play.
[bookmark: _Hlk51776377]Another role of the adult throughout the experience is to keep the children safe whilst encouraging risk and challenge. Hanrahn and Duncan (2019) point out how adults play a fundamental role in allowing children to partake in risky play outdoors. The woodland area and open space within the countryside park will enable and encourage the children to take risks whilst climbing tree’s, swinging and jumping from height. Gull et al (2017) points out that children who partake in risky play activities grow emotionally, physically, socially, cognitively and creatively. According to Huley (2018), risk-taking also builds resilience in children, helping them cope with stress and work through problems later in life. It follows that resilient children have positive mental health as they develop relationships, play and learn and develop a sense of right and wrong. However, Health and Safety Executive (2012) point out how health and safety laws and regulations sometimes prevent risky play activities due to the fear of litigation or criminal prosecution. In addition to this, Button and Wilde (2018) point out how practitioners lack in confidence and knowledge of the importance of risky play outdoors. It follows that practitioners appear anxious and are fearful of being accountable for any accidents that occur when children partake in risky play activities.
According to National Editorial (2015) providing children with open outdoor space is essential for the development of children’s balance, coordination and physical strength. However, Jarman (2013) points out how not all children consider open spaces to be emotionally safe and miss adult learning and support. Throughout the experience, adults will support these children by providing them with a smaller space to explore. Accordingly, making open spaces smaller can help children achieve a sense of proportion allowing children to feel safe and secure (Save the children, no date). This is supported by the UNCRC article 3 as the best interests of the child must be practitioner’s priority (Unicef, no date).
Furthermore, Wilton and Papania (2018) point out how providing children with opportunities to engage in play within an open outdoor environment aids the development of the proprioception and the vestibular system within children. According to Health Jade Team (2019) and Rymanowicz (2014), the vestibular system allows for the coordination of eye movement and posture and is known as the balance centre as it aids individuals to stand, walk and sit up without falling over. Further, Tuthill and Azim (2018) claim that proprioception is critical to human development as it builds body awareness and enables the achievement of motor milestones. Further, the experience can support these two vital senses as the environment enables children to climb trees, run in open space, roll down ramps, jump from height, balance on logs and to swing from the trees (Rymanowicz, 2014). 
According to Little et al (2017) and Arlemalm-Hagser (2010) physical activity outdoors improves children’s health and well-being. Welsh Assembly Government (2011) support this claim stating that physical activity supports children’s bone development, heart health and prevents obesity. According to Bhimani (2017), the McMillan sisters also believed that the outdoor environment facilitated children’s health opening their first open-air nursery in 1914. It follows that the McMillan sisters drew upon Frobel’s influences promoting the holistic development of children as well as good health, happiness, and respect for others (Liebovich, 2019). Bento and Dias (2017) and Mccarthy (2018) point out how children benefit from being exposed to sunlight and open-air stating that it contributes to bone development, stronger immune systems and physical activity resulting in better night sleep. Jarman (2013) supports this claim stating that children are energized by natural sunlight enabling them to be more creative and switched on. The use of the outdoor experience will also set good habits for life as it encourages children to be active, not only supporting their physical health but also supporting their mental health (Public health England, 2019). The children’s society (no date) supports this stating that the release of endorphins promotes positive well-being for children and reduces stress and anxiety.
According to Hellen and Bennett (2017), the role of the adult is to teach children to appreciate what nature has to offer. This is supported by Maria Montessori as she once said, ‘the land is where our roots are, children must learn to feel and live in harmony with the earth’ (West Side Montessori, 2018). Furthermore, the chosen environment provides the children with green open space, ponds and a woodland area enabling children to develop a connection with the natural environment around them as well as building their self-esteem, confidence and social skills (the woodlands, no date). Clarke (2013) explains how developing a connection to nature from an early age impacts upon children’s education and enables them to become responsible citizens later in life. This claim is supported by the ESDGC and the new curriculum stating that children learn to take responsibility towards changing their lifestyles to support climate change and will learn to contribute towards their communities (Donaldson, 2015: Welsh Assembly Government, 2008a). 
Welsh Assembly Government (2009) points out how play in the outdoor environment is ever-changing for children due to the constant change in weather. Knight (2011) supports this claim stating that children who explore the outdoors in all weather, experience the full range of nature. Accordingly, there is no such thing as bad weather, only bad clothing (Rawstrone, 2014). In addition to this, prior to the experience adults will ensure that the children have wet weather gear and appropriate clothing for all weathers. Solly (2019) claims that change in weather provides children with different opportunities as it enables them to splash in puddles, see and taste the snow, mark make in frost or sit in the shade of a tree in summer. However, Zamani (no date) points out how some parents have anxieties about letting their children play outdoors in all weathers as they believe that exposure to cold air causes common colds. According to Harvard University (2014), common colds and flu viruses are spread from spending time indoors in overheated or poorly ventilated rooms. In addition to this, taking children outdoors within the cold winter months allowing them to escape from the indoor germs and bacteria can strengthen their immune systems as pointed out by Dodds (2017). Bilton (2010) supports this stating that the classrooms are very unhealthy as they are too hot also resulting in drowsy unfocused children. 
Welsh Government (2009) points out how different weathers can also provide children with multi-sensory experiences. Education Scotland (no date) supports this stating that when different surfaces and textures become wet from the rain it provides children with a sensory experience sparking curiosity in children. This claim is supported by Tovey (2017) and Tennant (2019) stating that the natural environment sparks curiosity in children enabling creative thinkers. Donaldson recognised this stating that children should engage in more out-of-classroom activities as children are curious about the natural world (Donaldson, 2015). According to Lindholm (2018) curiosity is a wonder of the human mind and is an essential factor for children’s well-being, growth and development. This supports Piaget’s proposal that curiosity motivates learning behaviour in children as pointed out by Post and Molen (2019). 
The chosen environment also supports children’s sensory development due to the water, mud, colours, textures, sounds and smells. Firstly, Department for environment et al (2019) points out that water provides children with a rich sensory experience as it is both tactile and auditory. It follows that pouring water can calm children who are feeling over-stimulated or anxious (Childcare Committee, 2018). Secondly, the colours and scents from plants/flowers such as lavender can be relaxing for children evoking a sense of calm and mindfulness (Thrive, no date). Thirdly, Kyrstie (2016) points out how the rustle of the plants as children walk past them, the buzz of a bee, the sound of the pond and the singing of the birds are all sensory sounds for children. Owen (no date) suggests partaking in a mindfulness activity, laying down on the grass, closing your eyes and taking in deep breaths listening to the sounds of nature. Finally, Avis-Riordan (2020) points out how furry leaves, grass, tree bark and spongy moss offer a variety of textures to touch and explore. In addition to this, children will be provided with paper and crayons to record the different textures of the trees through bark rubbing.
In the final evaluation of the chosen experience, several changes would be of benefit for both the adults and children. Firstly, children do not have a sheltered area for them to explore their findings and to take shelter. Thrive outdoors (2020) suggest providing children with a shelter to rest, eat, play, and to take shelter from the rain. Finally, fewer resources need to be taken from the nursery setting as the environment offers many play opportunities for the children. Hellyn and Bennett (2017) support this stating that children do not need toys within the outdoor environment due to the opportunity’s nature provides.
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