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[bookmark: _3rdcrjn]Chapter 1: Introduction 
1.1 - Aims of Research
This research project aims to examine different strategies and approaches that a school uses to encourage and support parental engagement. The research was carried out within a school that is well-known for its effective parental engagement strategies. Recommendations will be made following the research. This research project also aims to outline the challenges that schools may face when implementing new strategies for the promotion of parental engagement. Also, the project aims to explore how effective the strategies are in promoting attainment and well-being for pupils.

This research project could also develop the researcher's professional development as it is a common belief that Newly Qualified Teachers (NQTs) are rarely given opportunities to interact with parents due to the lack of knowledge in the topic (He and Cooper, 2011). Henceforth, the researcher may find it difficult to implement parental engagement strategies, as research suggests that NQTs have not had much experience in dealing with parents of pupils. Therefore, this research project should provide the researcher with a deeper understanding of effective parental engagement strategies which may increase the researcher’s confidence for future teaching practices. 

1.2 - Background of Study & Importance
It is widely recognised that parental engagement has a positive impact on pupil achievement (Wilder, 2014; Department for Education and Skills, 2003). Harris and Goodall (2007) describe parental engagement as “the most powerful school improvement lever", thus emphasising the overall impact positive parent-school relationships may have on the whole school. However, it is important to acknowledge that not all parents can become actively engaged within their children's education for several reasons, for example, family circumstances and lack of confidence (Welsh Government, 2016). Therefore, it is questionable as to what strategies are effective in engaging and encouraging active participation for these parents within their children’s education. 

1.3 - Hypothesis
It is predicted that the findings from this research project will indicate that parental engagement strategies are effective when used regularly through small parental engagement groups. As this could create a better working environment could also develop a close working relationship with the class teachers. In addition to this, it could be speculated that the involvement and engagement of parents in their child’s education has a positive impact on pupil well-being which would influence pupil engagement within the school. 

1.4 - Synopsis of Research Methods
A variety of research methods was used to develop the researchers's understanding of effective parental engagement strategies used within a school. These are to include:
· A review of literature, 
· Observations of parental engagement sessions within a school. 
· Interviews with staff members, pupils and possibly parents in order to gain a variety of opinions on the school's current strategies. 
· An electronic questionnaire for all staff members working within a primary school setting. 

1.5 - Definitions of Terminology 
Parental engagement is often used interchangeably with both "parental involvement" and "parental participation"; therefore a clear definition must be outlined. Henceforth, for this research project parental engagement will be defined as the partnerships between parents and schools as well as the activities that may take place involving parents in their child’s education (Emerson et al., 2012). 







[bookmark: _26in1rg]Chapter 2: Literature Review 
2.1 - Historical Developments of Parental Engagement
Parental engagement has been viewed as a crucial part of education for decades by various theorists.  In the early 19th Century, Froebel (as cited in Bruce, 2012) viewed communities and families as essential for raising a child, in addition to this he believed that parents required support and encouragement in educating their children. Holding similar beliefs to Froebel, Malaguzzi (Vecchi, 2010) believed that the community, family and staff were all part of the educational progress. Although these theorists recommend the use of parental engagement in education, little was taken from this until the mid-1930s. The Hadow Report (Board of Education, 1931) emphasises the requirement for co-operation between parents and teachers for successful learning. However, this report discussed the need for a strong communication line between teachers and parents, not necessarily the importance of the parents working with their children. Nonetheless, it was not until the Plowden Report (Department of Education and Science, 1967) where the engagement of parents was highly recognised as having a positive influence on attainment of children within schools. Within this report, they overlooked methods and approaches of engaging parents within their child's education by suggesting reports to home and class teacher meetings. However, this was still very communication based, thus suggesting that potentially the government was not yet aware of the influence that engaging parents can have on their children’s education during this time. The government later released a green paper (DES, 1984) emphasising the importance of parental engagement in schools; within this, they emphasised the need for parents to become involved in school life. It was within this document where it was stated that parents need to be given more opportunities to help their children progress in schools, and that the government has “failed” them by not providing them opportunities to do so. However, no real action was taken until the National Assembly for Wales (2001) produced a document outlining the steps required for providing parents with the support to help their children learn. This document also implemented well-known successful parental engagement strategies such as Flying Start, to support the schools. 

2.2 - Importance of Parental Engagement
Parental engagement strategies in schools can have a positive impact on a range of different aspects. King (2019) and Epstein et al. (2015) carried out research on literature and found that there was a positive correlation between attainment and parental engagement strategies within a school. This therefore emphasises the importance and the need of encouraging schools to promote effective parental engagement strategies. In addition to this, the Welsh Government (2017) believe that getting the parents involved and engaged in their child's education can enable schools to view a whole picture of the child's abilities. Thus suggesting that in order to gain a better understanding of the child, it is essential that parents become engaged. Harris and Goodall (2007) also support this, as they suggest that parental engagement strategies are the most powerful improvement tools a school could have. Although parental engagement is essential for the development of a child. Estyn (2018c) states that it is the confident parents who can have a positive impact on attainment. Thus suggesting in order for parental engagement strategies to be effective, the parents need to have a certain level of confidence in order to sufficiently support their child's achievement. In relation to achievement, the Welsh Government (2016) have suggested that parental engagement is essential for closing the attainment gap between lower socio-economical students and higher socio-economical students. This view has been supported previously by Desforges and Abouchaar (2003), who stated that the overall impact of parental engagement could be successful across all social classes and ethnic groups. Thus suggesting that the engagement of parents is beneficial for all students, not necessarily the high attaining pupils. However, other research concludes that often it is difficult to engage lower socio-economical parents as they have strong views against schooling systems due to their own experiences within a school (Povey et al., 2016). 

Although parental engagement is researched to have a positive impact on attainment, most of the research has only observed the impact within the core subjects such as English and Maths (Goodall and Vahaus, 2010). Thus suggesting that potentially, most of the investigations carried out regarding attainment and parental engagement are biased as they are generalising the pupil attainment in the core subjects as opposed to their overall achievements in school. In addition to this, Gorard and See (2013) found that most of the research containing parental engagement and attainment did not contain credible data. They also found that often parents helping their children with their homework is not directly impacting their attainment in school. Thus suggesting, in order for effective interventions to take place, the learning needs to happen in a different setting to the home. However, Pomerantz, Morrman and Litwack (2007) state that it does not matter where the intervention is taking place; parental engagement will always facilitate academic achievement.

Estyn (2019) identified some parental engagement interventions also have a positive impact on pupil well-being and can develop positive attitudes towards school. In addition to this, other researchers such as Piotrowska et al. (2017) have found a positive correlation between parental engagement strategies and reducing children’s mental health problems. This therefore stresses the importance of using parental engagement strategies in promoting well-being throughout schools. Not only does parental engagement have a positive impact on the children’s mental health, but Barlow et al. (2012) also researched that they can have a significant impact on parents' mental health as well. This may have an impact on the parent's confidence, and this can, therefore increase the amount of support they can give their child. Regular parental engagement strategies have also been found to have a positive impact on learner behaviour within schools. In an Estyn (2017b) report it was identified within one of a school that was able to intervene earlier due to having positive relationships between staff and families. However, in order for this to have a significant impact on pupil behaviour, schools need to have a successful communication strategy in place, which enables communication between both parties (Rogers and Wright, 2008). As Estyn (2018a) identified, often within schools, this was one-sided. They are thus emphasising the need to deliver an effective two-sided means of communication between the school and home. 

2.3 - Barriers to Engaging Parents
Although parental engagement can be viewed as a necessity for supporting a child’s education, there are currently many barriers and challenges that schools and families may face when attempting to begin parental engagement interventions. This may have an ultimate impact on parent’s attendance within the engagement sessions. Hornby and Lafaele (2011) believe four different factors act as barriers for successful parental engagement strategies, and these have been outlined in Figure 1. 
Figure 1:
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Firstly, as shown in Figure 1, one of the barriers to effective parental engagement could be the "individual parent and family". Arguably, this could be interpreted as the parent's views on school and education due to their own personal experiences. Axford et al. (2019) state that there is currently an unrealistic view that schools are solely responsible for the education of their children, thus suggesting that some parents are unaware that education is a two-way process. These views may have a significant impact on the confidence of a parent which may affect their attendance in the engagement sessions carried out in schools. Therefore, an effective approach would need to ensure that these assumptions are targeted and dissolved. Arguably, this can be done through developing trust between the parents and the teachers (Santiago et al., 2016). It is important to acknowledge that not all parents will have these perceptions as evidenced by Williams, Williams and Ullman (2002). Their study concluded that 72% of parents wanted to take part within their child’s education and henceforth, actively wanted to become engaged. Although this study was carried out in English schools, these views will not be too dissimilar within Welsh schools. 

Secondly, it could be suggested that individual children may have factors regarding the barriers to engaging with parents; this could relate to the child's behaviour or talents. Langston (2006) emphasises this barrier as a difficulty, not just within parental engagement but, within parenting. He suggests that often parents lack role-models and they also do not receive any training regarding the support of their children within schools. Thus impacting the amount of engagement they have with their children, as they may lack the confidence or the capability, thereby emphasising the need for parents to be supported effectively in helping their children with particular aspects of school. Estyn (2017a) highlighted good practice where the parents were being provided with greater opportunities to support their child while developing their skills, and this had a positive impact on the child's and the parent's development.

As mentioned previously, trust needs to be developed between staff and families in order for any engagement to become successful. Welsh Government (2016) highlighted this importance and stated that positive relationships could enable families and schools to overcome barriers that may have been faced regarding engagement. This is especially important for the difficult to reach families, as their trust may be the foundation of their fear which can negatively impact on their feelings towards engagement sessions. Good practice reports discuss the importance of building trust between home and school as it can create an environment where the parents feel comfortable discussing their weaker areas (Estyn, 2019). 

Lastly, one final factor outlined in Figure 1 discusses the societal factors that occur within communities. These could include ethnic groups and income. Park and Holloway (2017) carried out a study, and from the data obtained, they found that there needed to be a greater emphasis on the development of interventions that engage the low-income families. Estyn (2018a) and Welsh Government (2016) have also observed this, and have recognised the importance of parental engagement for narrowing the attainment gap between learners from contrasting socio-economic backgrounds. Thus, suggesting these are the groups of families that may need targeted intervention in order to ensure this gap is narrowed. Although evidence suggests that these are some of the identified barriers for engaging parents in their children's learning, it is important to acknowledge that not all parents who have these barriers will be disengaged. Desforges and Abouchaar (2003) emphasise the recognition that there are some parents and families who wish to become involved in their child's education, and they want to support their child's development. 

2.4 - Some Strategies Schools are Currently Using 
Currently, there are a range of interventions and strategies that schools are using to promote parental engagement. It can be argued that some of these are more successful and have greater significance than others. Schools in the past have associated acceptable parental engagement strategies with sufficient communication between the home and the school. Epstein (1995) believed that effective communication was essential within education; arguably, communication is required in order to have an effective parental engagement intervention. However, Marsh (2003) emphasises the need for communication to occur from both sides, and it should never be one-sided. As Hurst and Joseph (as cited in Nutbrown, 2011) state, communication is sharing education, thus confirming, equally-weighted communication strategies would be most effective. Communication is available to parents in many different forms, such as home-school books, newsletters, reports and even parents evenings. However, with the current advances in technology, a widespread form of communication comes from the use of digital media, Donaldson (2015) and Estyn (2018b) advocate that the use of this can enable parents to become more directly engaged in their child’s learning. 

Digital media is not just well-suited for the communication between schools and home, but it can also be used to help parents in supporting their child's education. Hughes and Greenhough (2006) recommend using digital media and videos to support the parents in educating their children, and they identified that this was particularly successful for literacy skills such as reading. However, these strategies are not effective for families without access to internet and technology. In addition to this, Barron and Powell (2003) recommend using story sacks which enable parents to engage with children while developing literacy skills at home. However, there are some limitations to these; for example, the parents own intellectual capability can influence the effectiveness of this strategy. As mentioned previously, some of the barriers may challenge the effectiveness of a parental engagement strategy. In addition to parental engagement strategies in the home, schools can also offer a wide range of interventions and activities for family and parental engagement. Estyn (2015) highlighted a school that used family engagement projects across the school, where the families participate in exciting and interesting activities with their children. This was very successful. 




[bookmark: _lnxbz9]Chapter 3: Methodology 
3.1 - Ethics and Data Protection
Bryman (2012) believes it is essential that data protection guidelines and ethical issues are addressed and followed by the researcher when conducting primary research. To ensure this research project followed the Data Protection Act (2018) requirements all the data collected was placed in a secure and safe place by the researcher. Before the project, the researcher created a participants letter (see Appendix 1), providing an overview of how data was being handled during the research. In addition to this letter, an accompanying consent form (see Appendix 2) was also given to ensure that the participants gave their consent for their data to be used within this research project. Where this was not possible, verbal agreement between the researcher and the participants was made, enabling the researcher to use the data within this project. When conducting research, the questions must be ethically correct and within the British Educational Research Association (BERA, 2018) Ethical Guidelines. To ensure the researcher adhered to this, an Ethics Form (see Appendix 3) was created to highlight any ethical issues that the researcher may come across and implement any prevention strategies/approaches. 

Dawson (2009) suggests that qualitative data is more appropriate for researchers examining attitudes, behaviour and experiences, as the research project aims to gain opinions and views on parental engagement strategies within a school, this method would be acceptable. Therefore, for this study, three methods of research were used; these are the following; observations, interviews and a questionnaire. The participants involved in the study contained a mixture of students, members of staff and parents attending the family engagement sessions that the school held. 

3.2 - Observations
Wilkinson and Birmingham (2003) suggest that observations can enable researchers to gain a secure perspective on experiences, as they can question particular interactions as they happen. During the researcher's visit to the school, two family engagement sessions were observed. Group A involved a very large group of Reception pupils and their families during a family engagement session. Group B was also during a family engagement session but for a smaller number of pupils within a Nurture Group. It can be argued that this is not sufficient enough, Walliman (2011) believes that in order to obtain reliable results, several repeated observations are required. However, due to the time constraints of this research project, this was not achievable. If this research were to be conducted again with no time constraints, more observations would be considered. 

The observations between the two groups differed slightly, Group A's participants were placed within a large and busy room. In contrast, Group B participants were placed within the students' small quiet classroom. The researcher found it easier to observe the participants within Group B's environment as it was not as busy due to fewer people. The number of participants within Group A's made it challenging to assess and observe key interactions between pupils and their families. Therefore, if this research were to be conducted again, the researcher would ensure that a small group of participants would be used for more accurate assessments. 

Although observations can provide the researcher with data that is non-obtainable from other methods, Hallowell, Lawton and Gregory (2005) suggest that there are often several problems when observing. One main challenge with observations is the reliability, as Beins and McCarthy (2012) suggest the presence of the observer can hinder the true interactions between participants. Henceforth, the researcher attempted to remain unseen by standing away from the activities limiting their influence on interactions. 

3.3 - Interviews
Interviews were held for key staff members, including the Headteacher and the Head of Wings. In addition to these, interviews also included some parents attending the family engagement sessions and also a small number of pupils from both Foundation Phase and Key Stage Two (KS2). All of the interviews followed an interview guide approach, Cohen, Manion and Morrison (2011) suggest this method can enable the interview to take on a more conversational approach which can reduce anxiety for the participants. In addition to this, Cotrell (2019) suggests that using closed questions within interviews can make the recording of the answers easier. However, Guion, Diehl and McDonald (2001) believe that it is also important that open questions are asked as this can enable the researcher to gain a deep understanding of the respondents' feelings and perspectives on a topic. Henceforth, a combination of both open and closed questions were used for the interviews.

The interviews with the students took place in groups, and they were held within their classrooms in a quiet area while they were completing relaxing tasks such as colouring in. In hindsight, this was not very effective as the students became distracted by events and other activities in the classroom, often losing focus. Also, pupils in the group sessions often influenced each other's answers, thus impacting the reliability of the answers given. Therefore, if this study was to be recreated, consideration would be made for taking the students out of the classroom and into a quiet room with no distractions. 

In order to ensure the results from the interviews could be analysed the responses needed to be recorded. Blaxter, Hughes and Tight (2010) believe the use of a recording device can make the participants anxious; therefore in order to reduce anxieties and stress for the participants, the responses were recorded on a piece of paper. This was effective to an extent, as it enabled the researcher to extract the main points that the participants were saying. However, the accuracy of these points may have been limited due to the listening skills of the researcher. Therefore, if this study were to be repeated, the researcher would consider using a recording device as well as a written format to ensure reliability. 

3.4 - Questionnaire
An electronic questionnaire was created for all staff members within the school; the range of staff was important for this study as all points of views needed to be considered and analysed. The questionnaire also used a range of open and closed questions (see Appendix 4) and was delivered to the staff members through an email. Unfortunately, the questionnaire only received ten responses, thus limiting the reliability of the results for this research project. However, the staff members' opinions had a great deal of value because they stated their feelings and attitudes towards parental engagement strategies in their school.
[bookmark: _35nkun2]Chapter 4: Results and Discussion
This section will analyse and discuss the results obtained from the interviews, questionnaires and observations carried out during the researcher's elective experience. All strategies discussed within this section have been explained further within the report in Appendix 5. 

4.1 - Observations and Interviews with Parents
As mentioned in Chapter 3, two observational sessions were held between Group A and Group B. Both sessions were well-attended, although they took on slightly different approaches. Group A followed a Valentine's day theme, where the parents were invited in to decorate cards and purchase items such as raffle tickets and Welsh Cakes. Group B also followed a Valentine's day theme, however they decorated cakes, made cards and milkshakes.  Following discussions with the parents, they stated how they felt more comfortable attending the Group B session as they found the environment a lot more welcoming and quiet. The parents in Group B also appeared to be more engaged. They also stated how they felt more comfortable attending because they did not feel obliged to purchase items. Thus suggesting that using an enterprise fayre approach may be ineffective for promoting parental engagement strategies. Thus implying engagement sessions may be more difficult for families from a low socio-economic background to attend as they may not have sufficient funds to use (Desforges and Abouchaar, 2003). Henceforth, using an enterprise fayre as an approach may create more barriers for families, which may lower the effectiveness of the strategy.  

Interviews with the parents attending Group B’s parental engagement session, stated how they felt more comfortable and welcomed within this setting as opposed to the hall setting. They also discussed how they enjoyed using their classroom as it gave them an opportunity to view the children’s work. One parent described the session as a “very informal parents evening”, as they were able to discuss any problems or issues that they had with their children’s learning. However, the families in Group A’s engagement sessions were not as easily able to do this due to the number of people attending the session. Thus suggesting smaller numbers of families may be more effective for family engagement to occur.

Interestingly, the activities that took place in both settings were not academic. It is, therefore, questionable as to whether these activities benefit the child's academic achievement. However, it was observed that all children felt positive during the experience and the staff stated how excited the pupils were before the session—thus suggesting that their involvement had a positive impact on pupil well-being. Although their involvement had a negative impact on attainment, it may have had a positive impact on well-being. Thus concluding, the strategy was effective in promoting positive well-being through parental engagement. 

4.2 - Views and Opinions from Staff members
The researcher carried out several interviews with a range of staff members across the school. Staff were asked similar questions, and some questions differed slightly depending on their role within the school, responses to the questions can be found in the Appendix 6. 

4.2.1 - Staff members in the Foundation Phase
Foundation Phase staff were interviewed to gain an understanding of the effectiveness of their parental engagement strategies. From these interviews, various strategies were discussed, including: 
· Home visits when the children first start school
· Targeted parental engagement sessions on Friday mornings (Chippy Friday)
· Homework packs
· Physical Literacy Activity Sacks 
· Support Videos
· Story Books

The Early Years Head of Wing expressed her opinions towards these strategies, and she believed the most effective strategies were the "Chippy Friday" sessions for disengaged parents and the home visits when the children first start school. Concerning the home visits, she stated: 
"The visits to the home are really important. They give us an idea of what the child's home life is and if they have any younger or older siblings.  It provides the opportunity to support families from an early stage." 
It can be suggested that home visits can provide the teacher with a better understanding of the child. Korfmacher et al. (2008) believe this is beneficial for the pupil when starting or transitioning into the new school, which will inevitably increase pupil well-being by reducing anxiety. In addition to this, Lin and Bates (2010) found that home visits can also help create an inclusive multicultural learning environment. This would be very effective for learners from different ethnic groups or different socio-economical backgrounds. Henceforth, making it a very effective engagement strategy as it is more inclusive for students and parents. The teacher also emphasised the importance of building and developing initial trust between the home and the school, and she felt this strategy was very important for this. Riley (2009) supports the need for trust in an environment, and views it as an essential element of parental engagement. It can therefore be suggested that this is crucial for starting other parental engagement strategies such as “Chippy Fridays”. Another teacher explains, 
"These sessions are good for our disengaged families. They get to eat a chippy meal with their children and important issues or questions can be discussed openly. It also gives staff the chance to teach the parents how to support their children in an informal place.”
Interviews with all staff members within the foundation phase highlighted the effectiveness of this strategy for disengaged families. All staff stated how building good working relationships with the families was crucial for encouraging parental engagement to occur—thus following the Welsh Government’s (2016) recommendation for using positive, trusting relationships, between the home and school, for overcoming barriers for engagement as discussed in Chapter 2. Cambell (2011) also supports this, stating that this partnership can increase the effectiveness of the engagement strategy. Therefore inferring that “Chippy Fridays” is an effective parental engagement strategy as it promotes a good working relationship and trust between the two parties. However, staff members felt that the main limitation of this approach was the accessibility for other families; they believe this intervention may also be beneficial for other parents. 

A minority of staff members felt that more should be done to engage parents in the Foundation Phase. Whereas a large majority of the staff believed that what they were doing was sufficient enough in supporting and engaging the parents. One member of staff emphasised that, 
"One approach does not suit all families, so we need to be flexible." 
This primary research supports the secondary research, as it emphasises the need to use multiple approaches and interventions for different families as "one size does not fit all" (Crozier, 2001). Henceforth, it may be wrong to find the most effective strategy in the Foundation Phase. Therefore numerous approaches would need to be used. 

4.2.2 - Staff Members in KS2:
Interviews with KS2 staff members (see Appendix 6) revealed that most staff believed the family engagement sessions was the most effective strategy for engaging parents in KS2. More information on the family engagement sessions can be found within the report, shown Appendix 5. One staff member explained,
"We have our family engagement sessions, and they only take place twice a year, in any case. We did a quiz this time, and it was based on everything that the children had learnt in class. This gave the pupils time to show off to their parents everything they had learnt. It was very successful.”
All staff stated that these sessions were always very well-attended. Nevertheless, some staff discussed the frequency of these as a limitation as they were only done twice a year. Whereas Tully and Hunt (2015) suggest that effective parental engagement interventions should run for at least eight sessions. However, the Headteacher explained:
"We used to have engagement opportunities once a week for parents and families. However, we found that the more of these we had, the lower the attendance."
They were thus showing that too many engagement sessions may have an impact on the attendance of parents. The Headteacher suggested this may be because of other responsibilities. All staff members felt more should be done to engage parents and families of KS2 learners, but they felt they were restricted due to other demands of the curriculum. Thus suggesting the curriculum may be a barrier for more engagement sessions to occur within KS2. 

4.2.3 - Results from Staff Member Questionnaire:
The questionnaire provided the researcher with some interesting opinions from members of staff across the school (see Appendix 4). The staff mentioned various strategies that they felt were effective, interestingly, the most common strategy discussed was the “family engagement sessions”. These may have been deemed effective as they take on a whole school approach, thus proving Goodall and Vorhaus (2011) beliefs as they found parental engagement strategies the most successful and effective if taken on through a whole-school approach. 

In addition to these, “Chippy Fridays” for disengaged families was also recognised as extremely effective. However, these were aimed towards engaging parents in the Foundation Phase, which therefore limits the effectiveness of the strategy. Nonetheless, Chippy Friday targeted parents experiencing severe barriers to supporting their children's education. Furthermore, it can be viewed as effective in engaging and providing support for these families as it enables them to overcome their perceptions and challenges. 

Participants were also asked what barriers they felt influenced the engagement of parents and families in their school. Half of the respondents felt that time and the demands of the curriculum were the main barriers for engaging parents during school hours. Other barriers discussed within the questionnaire were: 
“The area we live in” and “usual parents attend."
They are thus indicating that often it is not the barriers within the school that impact the effectiveness of parental engagement sessions. This corresponds with the literature found in chapter two, as it was found that there are often a variety of factors that can act as barriers for effective parental engagement strategies including the unrealistic view that teachers, alone, are responsible for a child's learning (Axford et al, 2019).

4.3 - Student Opinions:
The researcher decided to interview 10 pupils from Year 2 (Group C) and Year 4 (Group D), this would enable the researcher to compare and contrast the effectiveness of the parental engagement strategies in the different age groups. Both groups of learners were asked the same questions. Pupil responses can be found in Appendix 7.

4.3.1 - Question 1 - Do your parents/families help you with your schoolwork at home? 
This question is valuable to the researcher for understanding the difference in effectiveness of parental engagement that takes place at home. Figure 2 reveals both Group C’s and Group D’s answers to the question. The data depicts a difference in answers between the two groups. 80% of Group C received support for their school work from their parents/families, whereas only 30% of Group D received help. Thus implies that the school’s parental engagement strategies for the home may be more effective within Foundation Phase classes. This corresponds with Walker et al.'s (2004) beliefs as they suggested children of a lower developmental level require more support with their homework.
In contrast, learners with a higher developmental level are more able to complete homework tasks independently. Henceforth, their engagement at home may be less than Foundation Phase students. In contrast to this, Pomerantz, Morrman and Litwack (2007) believe parental engagement strategies should not take place in the home environment, thus inferring that effective strategies would only take place within the school environment. 

Figure 2: 
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4.3.2 - Question 2: How does it make you feel when your parents are involved in your learning? 
Nearly all participants in Group C felt a lot happier when their families took an interest in what they were learning, and when they received support. One child answered: 
“It makes me really happy when they get involved [in the learning], but I wish they would do it more often."  
The student then discussed how their parents did not have enough time to work with them because they had a smaller child who is extremely dependent on the parents. Thus suggesting this is a barrier for parental engagement at home. This supports Hornby and Lafaele’s (2011) beliefs, that family factors such as current life contexts can act as a barrier for their engagement. However, research concludes that this may not be the only barrier for parental engagement. Park and Holloway (2017) found that parents from low socio-economical backgrounds acted as a barrier for supporting their children. 

Participants in Group D had mixed responses to this question, and some students felt positive about their parents being involved and stated: 
"I really enjoy working with my parents because it makes me feel more confident in my answers and makes me do better." 
"I really like it because I can't do it all by myself sometimes."
“It makes me happy because they give me lots of support."
However, other pupils felt as though their families often hindered their progress. One pupil stated,
“I get really angry and annoyed because my parents do all of the work for me and don’t let me work independently”. 
Interestingly, most pupils agreed with this response as they felt their parents helped them too much sometimes. This could suggest that some parents may be giving their children too much support, where it is not needed. Furthermore, Gonida and Cortina (2014) discuss the detrimental impact that parental control can have on a child’s learning and achievement when doing homework. Thus suggesting more guidance should be given to parents to ensure that they are supporting their children effectively both at home and in school, particularly for parents of upper KS2 pupils. 

4.3.3 - Would you like to do more activities with your parents in school?
The researcher wanted to gain the pupils’ opinions on working with their parents within a school environment. The results show that 90% of the pupils from both groups wanted to do more activities in school that involved their parents. Some students from Group D, were understanding that their parents may not be able to do this because of other commitments, but they felt positive about the idea of it. Some students explained how they enjoyed the family engagement sessions within the school, but they felt this was not done often enough. However, 10% of pupils did not want to do more activities and thought the family engagement sessions were sufficient for them and their families.







[bookmark: _1ksv4uv]Chapter 5: Conclusion
5.1 - Aim of the Research Project
The overall aim of this research project was to investigate a schools strategies and approaches for supporting and encouraging parental engagement. In addition to this, the researcher also wanted to view the potential impacts that parental engagement strategies have on pupil well-being. 

5.2 - Conclusion
Following interviews and discussions with pupils, staff, and parents, it is evident that the school's parental engagement strategies are very effective for their parents. Two strategies had a much greater influence on parental engagement. These include "Chippy Fridays" and the family engagement sessions. The primary research conducted within this project confirms the effectiveness of using an engagement strategy as a whole school approach.
The research also confirmed that these strategies were the most effective for engaging difficult to reach parents and families, and they were very successful in promoting positive well-being for both parents and pupils. The school promotes a good close working relationship between staff and parents, which is viewed as effective in initially engaging families. Research concludes that the environment in which parental engagement takes place can have a significant impact on the effectiveness of the strategy. Parents and families prefered the engagement sessions that took place in the classroom, as this enabled them to view their children’s work. In addition to this, it was also found that smaller groups enabled the parents to feel more confident in discussing any issues they may have regarding their children. Lastly, it could be recommended that the school move away from the enterprise fayre approach as it can often create barriers for some families, which can have a negative impact on their attendance within the intervention.

5.3 - Impact on Professional Learning
Overall this research project has enabled the researcher to develop their researching skills within a Primary School. In addition to this, it has also developed confidence in understanding parental engagement strategies which has further enhanced her professional development as a teacher. This research project has also motivated the researcher to view parental engagement strategies in more depth within a particular phase and within an additional learning needs school/classroom. 
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