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	ASSIGNMENT DETAILS AND FEEDBACK

SOUTH WEST WALES CENTRE OF TEACHER EDUCATION



Sections marked with * should be completed by module lead
	Student name:
	
	Student number:
	

	Programme: 
	BA Primary Education with QTS 

	Module: *
	Enterprising and Creative Teaching and Learning / ECAD6004C - Addysgu a Dysgu Mentrus a Chreadigol
	Module Level (4, 5, 6): 
	6

	Module code: *
	ECAD6004/C
	Contribution to Overall 
Module Assessment (%): *
	50%

	Module Lead:*
	Mr T. Cox

	Start date:*
	3/10/17
	Assignment No (x of x):*
	2 of 2

	Submission deadline:*
	8/3/18
	Return date of provisional marks & written feedback:*
	5/4/18

	Assignment Title:*
	Consider how you might be able to develop the creative or enterprising skills of learners through your own pedagogy.




	Referencing:
	In the presentation and summary of your submission you must give credit to authors on whose research your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have read or quoted in order to complete this assignment (e.g. for books: surname of author and initials, year of publication, title of book, edition, publisher: place of publication).

	Submission:
	All assignments must be submitted to Turnitin unless otherwise instructed by the Lecturer. 
Note: the Turnitin version is the primary submission and acts as a receipt for the student.  Late submission of the electronic version of the assignment will result in a late penalty.  Penalties for late submission: Up to one week late, maximum 40%.  Over one week late will be recorded as a non-submission.  Late submission penalties may be lifted only with the approval of the Extenuating Circumstances Panel.

	
Date:
	
8/3/18



	Module lead to tick to indicate if a hard copy version of the assignment must be submitted.*
	YES
	

	
	NO
	X




	Learning Outcomes tested*
(from module syllabus)
	Assessment Criteria: To achieve each outcome a student must demonstrate the ability to:*

	
Upon the successful completion of this module, the student should be able to: 

1. Recognise, identify and select learning environments that support the development of creative learning and teaching.
1. Critically reflect on strategies that impact on the distinctive role of the educator when developing creative and innovative pedagogies and environments.
1. Critically reflect upon the educational potential of developing enterprise and creativity in the primary school.
1. Demonstrate a critical awareness of the contribution of creativity and enterprise to educational practice.



	
In this assignment, markers will be looking for:


1. The presentation is to include critical analysis and evaluation of wide, deep and appropriate background reading.  Relevant synthesis of research and government documentation should be utilised to demonstrate knowledge and understanding of how to develop creativity and enterprise skills amongst primary learners. 

1. Your ability to recognise, identify and select learning environments that support the development of creative learning and teaching.

1. your critical reflection on strategies that impact on the distinctive role of the educator when developing creative and innovative pedagogies and environments.

1. Clear recommendations for the development of children’s creativity. 

1. Critical reflection of reading and experience. 

1. Accurate referencing and presentation skills

1. Allocated time frame. 




	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the common assessment criteria overleaf.

1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed a wide range of sources, which may be academic and/or governmental; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using in-text citations in the main body of your work and a reference list that is alphabetical at the end of your work. Please use the Harvard referencing system. 

Your work must demonstrate the growing extent of your knowledge and understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage.

1. Intellectual Skills (Analysis)

Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.  There should be no new information presented within your conclusion.  Where relevant, alternative solutions and recommendations may be proposed.

1. Pedagogic and Professional Applications (Practical Application and Deployment)

You should be able to demonstrate how the subject-related concepts and ideas relate to pedagogic situations or a particular education context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, some of which may be innovative and creative.  This is likely to involve, for instance, the use of pedagogic examples and cases, the application of a model within relevant educational context.  You should show awareness of the limitations of concepts and theories when applied in particular educational contexts.  Your work must provide evidence of the attributes expected in professional practice.  This includes demonstrating your individual initiative and/or collaborative working.   Where relevant, you should show awareness of any ethical issues that relate to your discussion. 

1. Key Transferable Skills (Skills for Professional Practice)

You must communicate effectively in a suitable format, which includes written and oral presentation. Work should be coherent and well structured in presentation and organisation.

	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.


	Common Assessment Criteria Applied
	Marks available
	Marks 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	30
	

	






	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	30
	

	






	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	30
	

	






	4. Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	10
	

	









	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	








	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	· 
	
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	· 
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	· 
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	· 
	
	
	



	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	It was the first time I had used these particular video editors and I believe that other than the resolution and watermark – it has turned out ok considering it was my first time doing it this way.
I feel that I read and researched a lot



	However I am disappointed with the resolution and the water mark over my video. I feel that I needed mor critical discussion howevere I ran out of time and I felt that I couldn’t fit all of the reading I wanted to include in the video.
I am also aware that it is longer than 10 minutes. Sorry.





	Student’s Name
	Francesca Booth
	Date
	 12 March 2018

	Student’s Signature
	


	Level 
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Overall satisfactory knowledge of the material with some application
	Good overall knowledge of key issues with evidence of understanding and application
	Very good knowledge of all key issues and wider implications 
	Excellent knowledge of key issues, concepts and arguments

	Authoritative, full understanding of key issues, concepts and arguments

	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources
	Clear evidence of independent thinking informed by a selective and well justified range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)



(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. Generally too descriptive 
	Argument is balanced with differing viewpoints
	A good, balanced argument is presented with viewpoints justified
	A very good argument is presented with careful consideration of viewpoints
	A critical argument is presented with thoughtful consideration of viewpoints
	A highly-structured critical argument is presented with evidence of synthesis of viewpoints

	
	Lack of evidence of evaluation and/or critical reflection
	Satisfactory critical evaluation of study; satisfactory reflection
	Good critical evaluation of work with good evidence of reflection
	Very good critical evaluation of work with good evidence of reflection
	Thoughtful critical evaluation informed by very good reflection
	Critically reflective evaluation of work informed by excellent reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications

(linking theory to practice)

(professional reflection)
	Superficial or lack of understanding of pedagogic and professional context(s)
	Satisfactory evidence of engagement and understanding with respect to the pedagogic and professional context(s) 
	Good evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 
	Very good integration of theory and practice with respect to the pedagogic and professional context(s) 

	Excellent integration of theory and practice with respect to the pedagogic and professional context(s)

	Sophisticated integration of theory and practice with respect to the pedagogic and 
professional context(s) 


	
	Little or no evidence of reflection
	Satisfactory evidence of critical reflection
	Good evidence of critical reflection  
	Very good evidence of critical reflection
	Effective evidence of critical reflection
	Outstanding evidence of critical reflection

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation 
	Satisfactory presentation 
	Good presentation 
	Very good presentation 
	Effective presentation 
	Outstanding presentation 

	
	A number of basic errors in grammar
	Some errors in grammar
	Few errors in grammar
	Very few errors in language
	Minor errors in language 
	No errors in language

	
	Weak structure of presentation in parts
	Satisfactory presentation structure with a mostly coherent style
	Good presentation structure with a coherent style

	Very good presentation structure which supports the audience
	Effective presentation structure which supports the audience
	Highly coherent and mature presentation style which fully engages the audience  

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 




VIDEO: https://youtu.be/iywIzBhIg9U
What is creativity?
Donaldson (2015) says ‘Creativity and enterprise… should be developed and extended throughout a school career… school should have stimulated [pupils’] imaginations in ways that engender excitement …and foster creative thinking.’ Defining creativity has always been ambiguous and will always be illusive. According to Robinson (2012) creativity is ‘having original ideas that have value’. Sharp (2004) questions this by saying that ‘a child’s work may be adaptive and original for that particular child’ (p.6), she summarises that creativity involves various components like imagination, productivity, problem solving, value and originality. Furthermore, Franken (2001) defines creativity as ‘the tendency to generate ideas, alternatives, or possibilities that may be useful in solving problems, communicating and entertaining.’ None of these considerations have been linked to conventional creative skills like painting or drawing, they refer mainly to the abstract notion of creativity. In this case, the task of teaching children to be creative seems an impossible one. Creative teaching and learning involves teaching creatively and teaching for creativity; The NACCCE (1999) explains, ‘By teaching creatively we mean teachers using imaginative approaches to make learning more interesting, exciting and effective’ (p. 102) and ‘teaching for creativity can assist young people in understanding what is involved in being creative’ (p.104). There are so many models that attempt to measure and guide creativity. Many models describe traits of a creative person like the Six-trait Snowflake Model (Perkins, 1986), ones that illustrate the components required to foster creativity like The Innovation Engine Model (Seelig,2012), The Four P’s Model (Rhodes, 1961) and The 3 Component Model of Creativity (Amabile,2012). Whilst others follow an avenue of assessment like The Entrecomp Framework (Bacigalupo, 2016), and KEYS Amabile (1997), an assessment that determines whether an environment provokes creativity, discussing ‘freedom, challenge and encouragement’.
Theory           Fostering creativity:
To understand the concept of creativity, some may see it as a way of thinking. Guilford introduced the concept of divergent thinking in the 1950s. In regards to creativity, he believed it enhances fluency, flexibility, originality, sensitivity, curiosity and reflection (Guilford, 1973). De Bono (1977) introduced the concept of lateral thinking, which he writes, ‘is closely related to creativity’; it involves originality, divergent thinking and creative problem-solving. De Bono explains that ‘lateral thinking is the description of a process’ (p.7). In addition to this, Costa (1991) identified five dimensions of thinking (p.89) which encompasses a range of avenues to develop specific thinking skills; one of the dimensions is critical and creative thinking, he wrote, ‘Skills of creative thinking include such cognitive operations as generating alternatives and thinking laterally’ (p.90). Craft’s possibility thinking and Bloom’s higher order thinking also enhance the creative process. To encourage this type of thinking, a suitable learning environment is vital. Csikszentmihalyi (cited by Sternberg, 1997) claims that, ‘What is judged as creative, is an interaction between a person and the environment’ and Sternberg and Williams et al. (1997) explain that, ‘Adults who continue to grow creatively visit and immerse themselves in environments that foster creativity’. They advise to ‘encourage students to develop skills in selecting environments that enhance creativity’. Hennessey and Amabile (2012), write that ‘people are most creative when they are motivated primarily by the interest, enjoyment, satisfaction…i.e., by intrinsic motivation’. Fasko agrees (2001; 18), he says ‘intrinsic motivation is conducive to creativity and extrinsic motivation undermines creativity.’ Motivation is usually amplified when there is a purpose, when learners possess ‘grit’ (a term discussed by Duckworth, 2013) and a Growth Mind-set. Dweck (2014) states, ‘[the Growth Mind-set] allows students to transcend momentary setbacks to focus on long-term learning’ (p.6). In terms of fostering creativity, this would build resilience and perseverance in an environment that allows learners to explore and experiment freely, exercising their divergent and deeper thinking skills alongside being creative and problem-solving. 
                       Hindering Creativity:
An article states, ‘the curriculum ignores the fact that children learn in a variety of ways. Inevitably, we have stifled creativity at the expense of repetition’ and talks about how the curriculum ‘has placed the creative subjects into a straitjacket to be loosened at your school's peril’ (Harris, 2016). Similarly, Land (2000) after doing research concludes ‘non-creative behaviour is learned’, mirroring Picasso, ‘Every child is an artist. The problem is how to remain an artist once we grow up’. It all comes down to perception and fear of failure. Robinson (2007) claims, ‘if you’re not prepared to be wrong, you’ll never come up with anything original’ and this proves a loss for creativity as Kuatt (2011) writes, ‘the fear of failure will inhibit the creation of innovative ideas and the attempts to make risk-laden innovative ideas a reality’. Many individuals have the preconception that creativity is only a talent you’re born with, this idea restricts a person’s belief in their own creative capacity. Vernon (1989) wrote, regarding whether or not creative skills are hereditary, ‘they interact with environments or experiences and produce not a fixed effect but a certain "range of reaction." Nature and nurture are not opposed factors but are complementary to each other’. To reduce this perception and fear praise and celebration of creative achievements is vital.
My strategies (a brief outline)
As a practitioner, as well as the usual everyday strategies like have a hook, be enthusiastic, model, prepare resources and inject creative skills throughout lessons, I would hope to develop learners’ creativity through adopting the Growth mind set in a comfortable and positive environment. Just some of the ideas I have are: 
	Idea
	Description
	Benefits
	Limitations
	Links to reading

	Limit use of success criteria (most lessons)

	Where applicable, avoid the use of success criteria s in order to let the learners think for themselves.
	Learners are able to explore in a way that they feel comfortable and don’t have to conform to the norm and follow step-by-step instructions that hinder their originality.
	Learners and educators may be overwhelmed with uncertainty and unanswered questions. 
Some things need a nature of modelling and instruction first.
	Ken Robinson 
George Land 

	“What if? Wednesdays” 

	Happens on a Wednesday.  The teacher would produce a hook – it could be a single object, an image a question of their own. Unleash the children on this topic and encourage divergent thinking, exploration and independent learning supervised by staff.
	Independent thinking will be encouraged, divergent thinking will be enhanced, those ‘What if?’ questions can be explored, trialled and tested. 
Pupils will have ownership over their learning.
Curiosity, interest and engagement will be the driver to this activity.
	Resources need to be prepared sufficiently and appropriately. 
Few staff will be willing to be as flexible as the nature of this activity requires.
The balance between rigorous planning and loose child-led planning needs to be equal; which is difficult.
	Divergent thinking
Questions – ‘Open-ended questions can promote creative thinking and learning’ (Kampylis p.12)
Bloom-Higher-order thinking
De Bono- 6 Thinking hats
Intrinsic Motivation
Craft-Possibility Thinking

	“Sandbox Sessions” –start of a topic

	A chance for pupils to explore a surrounding, an idea or a question in a creative, curious and immersive way. 
	This allows pupils and staff to explore ideas by playing and immersing themselves in an idea.
It will encourage originality, problem-solving and help build connections. 
	There always a risk of uncertainty.
Risk assessments, planning and supervision should be to high standard leaving room for flexibility and opportunities for an impromptu, pupil-led experience.
	OK Go -Sandbox
Sternberg - Immersive environments
Csikszentmihalyi - Creative environments
Pupil-led
Play-theory

	“Whatta Mistaka to maka!”

	This celebrates those everyday successful failures. These can range from the unorthodox responses to a question, to those accidental inventions. (Like the man who invented the Pot-it Notes)
	It encourages learners to appreciate their set-backs and learn from them. It brings the class members closer as there is a factor of vulnerability but it’s being celebrated. These can be building blocks for targets, growth and learning directions.
	Due to the vulnerable nature of the idea, there must be a positive, secure atmosphere built on trusting relationships with the teacher and learners.
	Robinson - Fear of failure 
Dweck – Growth Mind-set 

Wilson(2009) Celebrating: ‘pay attention to unusual ideas….and celebrate these in order to help them appreciate the development in creative thinking’ (p.42)

	“Suckers for Success” – end of topic 
	This is where the class/school’s hard work is showcased in various ways – it could be a performance, a community act, an event, a fundraiser, an exhibition, a publication etc.
	It can increase the sense of pride and ownership over the learning.
It emphasises the importance of the learners’ work, in turn motivating them and resulting in higher quality creativity.
It connects the school to the community and families of the learners. 
There will be a  positive perception towards creativity across the curriculum.
	It takes time, a lot of resources, extra staff or help.
The purpose needs to be exciting and realistic.
It may  incorporate the LNF and NC, so cross-curricular planning will need to be thorough and thoughtful.
	Barnes (2015) - Cross curricular: ‘cross-curricular work is often seen as a way of stimulating and nurturing creative thinking’ (p.12)
Purpose 
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