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	Academic Presentation Structure adapted from Cliff Atkinson's (2018) Beyond Bullet Points template

· Choose a controversial issue that affects you in practice. How does this have implications for the children/YP/communities?
· Consider one policy in your area. What are the implications to practice? How is it written? What are the strengths and weaknesses of the policy? This may mean in the way it is written, the ideologies of government, how it is implemented, designed etc. 
· Are there any innovative ways to overcome one/some barriers to implementation? This section is 40 points and can be an overall critique of a larger system or/and some solutions in practice. 

	MY AUDIENCE:
Children and Young People MA/Prof Doc Tutor group

	TITLE OF PRESENTATION:
Are we helping or hindering when we try to assess young children?

	SET THE SCENE:
The Issue – The process for assessing children under the age of 3 in childcare settings.

Wales currently has no guidance specifically for this age group. ECPLC, NMS and FS all indicate that assessment should be carried out.
Implication is practitioners try and use other assessments which are not always fit for purpose (FPP is for reception age, or screening tools which are clinical in nature) and then don’t know what to do with the info. 

Estyn identified an issue with tick list from Flying Start settings

	Dividing times: the views of early adopters of a new assessment framework on mathematics in England



‘However, most non-maintained and school practitioners reported that the assessment information they received from their Flying Start colleagues was not as useful as it could be. These assessments were largely tick-box exercises and did not provide a holistic picture of the child. They did not reflect the developmental pathways of the ECPLC, Quality Framework or the Curriculum for Wales. As a result, early education providers paid little attention to these assessments, instead relying on information gathered through discussions and children’s profiles to plan their provision and support’
Impact of poverty on educational attainment, support, provision and transition for early education



	WHY IT’S RELEVANT TO MY AUDIENCE:
Implication is that children may get assessments that focus on their perceived gaps. This compounds the issues raised by:
Nat M and Jane WD – Idea that the role of the adult is to help a child to be less deficit
Julie Fisher – too easy to think about what is preferential to us and make the child tune into us rather than tuning into the child. ‘This not only hampers children’s learning, but could also cause competent young learners to become disempowered and doubt their own abilities.’
Wanda Farah– taught to look for what’s wrong and if that’s what you’re looking for then that’s what you’ll see
	In conversation with Warda Farah, speech and language therapist — Siren Films

Waters-Davies, J. & MacDonald, N. (2022) The capable child as a threshold concept for inclusive early childhood education and care. In Conn, C. & Murphy, A. [Eds] Inclusive Pedagogies for Early Childhood Education: Respecting and Responding to Differences in Learning. London: Taylor and Francis

Nursery World - Julie Fisher: Starting from the child

	TASK (what I decided/was asked to do to address the need)
Analyse the enablers and barriers that exist in translating policy into practice in CYP contexts.  
Reflect on ways to overcome existing barriers in CYP service delivery. 



	The policy:
Flying Start Childcare guidance. 
Audience is those who plan for childcare. 


Been refreshed to align with CFNMS and subsequently the ECPLC documentation. 

Where did assessment come from? Clinical (screening for SALT, HV etc) and education

Legislation: (3) The purpose of the assessment arrangements is to assess, in relation to the relevant curriculum the abilities and aptitudes of pupils and children in order to determine—
(a)the next steps in their progression, and
(b)the teaching and learning needed to make that progress.
(4) The assessment arrangements must—
(a)be suitable for pupils and children of differing ages, abilities and aptitudes, and
(b)include arrangements for assessing—
(i)the numeracy and literacy skills of pupils and children, and
(ii)the physical, social and emotional development of pupils and children.
(5) The assessments must take place—
(a)within 6 weeks of the child or pupil first being provided with nursery education,
The Education (Arrangements for Assessing in the Curriculum for Wales) Regulations 2022


All other guidance relating is should
A Quality Framework for Early Childhood Play, Learning and Care in Wales

Absence of assessment guidance documentation. This is not the solution at this point though. This is because we may end up with non-compliance as illustrated by Murphy et al – just replace the tick lists for the old system with tick lists on the new arrangements. 
	
Flying Start childcare: guidance [HTML] | GOV.WALES
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Using Cardno (2018) Framework for policy analysis the policy was examined in terms of construction, audience, language and linguistics. 
Production and location – previously an annex. Now HTML text and is not with all other EY resources on HWB. This mirrors the policy structure within the WG – different branches and different ministers. 

Authorship – mainly policy makers, small section refreshed and a very few FS managers (NOT AT) invited to give feedback on a prepared draft. First Version 

Audience – those who support at LA level

Context – based on research and aims to provide guidance for what FS childcare should look like. Very little detail.





	
	Strengths for implementation 
	Barriers for implementation

	The guidance was ‘refreshed’ in April 2023. This was in response to the critique provided to the policy manager in 2019. A redraft of the quality section was circulated to the childcare workshop working group. The refresh was delayed due to covid and at publication was more aligned with the ECPLC documents and CfFNMS and AAfFNMS.
	The guidance is HTML text and not a downloadable document. Much of the text outside the quality section is written in ‘policy speak’

	Landing page and splash states that the policy ‘Explains what childcare providers must do to ensure they provide quality childcare.’
	‘Should’ is used throughout the quality section

	
	Not on Hwb – this is where practitioners go to

	
	Previous versions included the requirement that the assessment and screening information would be carried out at the start of a child’s time in Flying start and again at the end and that this information collected by WAG (sic) in order to evaluate the impact of the initiative and to inform future developments. Microsoft Word - _634__FS Guidance Annex B_e.doc


	Robust assessment through observation of children’s daily activities * should be used to support children’s progress, learning and development – 

*However, this wording is problematic. Activities suggests things that are set up and not ‘play’. Suggests a beginning and an end – a product? Nothing about observing through sensitive interactions (Fisher)
	Evidence-based assessment arrangements include assessing a child’s development at the start of their time in a Flying Start childcare setting. This should be the basis for ongoing assessment of progress to inform future plans. The assessment arrangements should identify children with additional needs at an early stage and staff should use this information to work with appropriate professionals.

These often are clinical in nature: Schedule Of Growing Skills, Wellcomm (GL, 2022), EL Screening tools (WG, 2021) Clinical models often identify ‘gaps’ so that these can be fixed. However, children end up with more of what they can’t do rather than building on strengths (Farah, 2023)

Sensitive and robust assessment of children entering Flying Start childcare is essential to identifying additional support and any interventions required to help meet individual needs.

View of the child – deficit etc. 

Jane and Nat, The impact of interest: an emergent model of interest development in the early years







	1 Solution – 
Introduce PL to support practitioners to work in an attachment informed way (COSC) and use Froebelian principles build relationships to meet needs. 

[image: ]WG (2023)
Cues are assessment (notice) and responding to these with warmth is the analyse and respond. 

Whatever 0-3 guidance for assessment is - published will enter into a sector who understand the crucial importance of relationships and allowing time and of being unhurried. 

Froebelian principles encourage practitioners to value children, their autonomy and understand that relationships matter. It is an attachment informed approach. 

Woodhouse, S. S., Powell, B., Cooper, G., Hoffman, K., & Cassidy, J. (2018). The circle of security intervention: Design, research, and implementation. In H. Steele & M. Steele (Eds.), Handbook of attachment-based interventions (pp. 50–78). The Guilford Press.

An Early Start to Self-Regulation: Evaluating the Effects of an Early Childhood Self-Regulation Intervention on Educator Beliefs, Knowledge, and Practice

Draft ECPLC guidance outlines the approach towards assessment for children aged 0-3. 
Assessment plays a fundamental role in enabling us to support babies and young children to make progress at their own pace, ensuring they are supported effectively.
Our assessments helps us to: 
· Recognise and meet the needs and preferences of babies and young children
· Support and give babies and young children a voice
· Understand and protect how each individual baby and young child develops
· Celebrate the uniqueness of each baby and young child
DRAFT

COS requires practitioners to ‘watch over me, delight in me, organise my feelings, comfort me’ This requires a much slower approach and 
Slow pedagogy - Clark, A. (2023) Slow knowledge and the unhurried child: time for slow pedagogies in early childhood education
Tina Bruce – wallowing (1991) allowing the child to wallow in their play. This would be the top of the circle when the child is exploring. You are ready to support the child on the bottom of the circle when they need to come into you, but you wouldn’t insert yourself into the play.

Tuning in and getting to know the child – interacting or interfering? When we truly value children we value what they bring with them. Every child has knowledge and skills but sadly we’ve decided that the ones that make them school ready are more important. That might mean we dismiss all of their qualities. 

Rosemary Roberts (2011) talks about practitioners being bound together with the child by love and affection.
Companionable learning: a mechanism for holistic well-being development from birth: European Early Childhood Education Research Journal: Vol 19 , No 2 - Get Access

Tamsin Grimmer (2021) argues that ‘Early childhood educators need to discuss as a team how they view children and childhood, their understanding of child development and theory and what they want their provision to be like, including the skills, knowledge and dispositions that they want to foster in their children. Put simply, our pedagogical approach shapes our children. Thus adopting a loving pedagogy promotes love, kindness and other prosocial behaviours’

An attachment informed setting who embrace the Froebelian principles is better equipped to understand assessment of young children and see it as a chance to celebrate and build on what children can do rather than recording a list of what they cannot. 

	Key points
	Explanatory points

	COSC-Approach-Overview-.pdf
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	An evaluation of the impact of attachment and trauma training for pupil referral unit staff - Rebecca Greenhalgh, Siana Fflur, Katherine Donnelly, Helen Kirkaldie, Lynn McDonnell, 2020

Social care professionals’ perceived barriers to implementing attachment and trauma-informed care training in their practice - Georgia Roberts, Samantha Halstead, Rebecca Pepper, Lynn McDonnell, 2023

Understandings of attachment theory for clinical practice | Request PDF

Universal mental health support in the early years in the context of the UK: early years professionals’ views
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	3 Barriers for this – 

Complete?? overhaul of thinking. ALNco research shows that newer systems sometimes get mapped onto old systems (in this case it’s the tick lists used by FS to pass to schools as noted by Estyn, 2024) Negotiating additional learning needs reform in Wales: The voice of the ALNCo - Murphy - British Journal of Special Education - Wiley Online Library
Non-compliance with policy mandates and resistance to reform

Surface level – those embracing Froebel do the things you can ‘do’. Over half of the pamphlets offer advice for things that are tangible – nature, environment, woodwork, cooking, growing, sewing, occupations. These things are easy to ‘do’ whereas changing an ethos takes more time and effort
Applying old paradigm to new paradigm – priestly Scottish curriculum 

Own trauma and attachment experiences can be a barrier to them working with such difficulties. (Roberts et al, 2023)


Also we need the system and inspectorate to celebrate this approach and not penalise settings: 
‘We cannot expect to make changes on the ground (professional level), without acting at higher levels and taking a whole-systems approach (Treisman, 2016).
Social care professionals’ perceived barriers to implementing attachment and trauma-informed care training in their practice - Georgia Roberts, Samantha Halstead, Rebecca Pepper, Lynn McDonnell, 2023

	Priestly et al (2015) illustrate a quote by Eisner (1992) ‘If a bird has been in a cage for a decade and suddenly finds the door open, it should not be surprising if the bird does not wish to leave.’ This is explored further as they witnessed a ‘just tell us what to do’ attitude from teachers who are subject to performative demands, intensification of their work and lack of trust. They argue (Priestly et al, 2015) that common belief is that high-capacity teachers will escape the cage yet they do not because policy has not addressed the conditions outside the cage which make venturing out unsafe. They identify that for teachers to venture out of the familiarity and security of the cage then the environment outside of the cage needs to be deemed safe, with purposeful and protective leadership in place. 


	Why it might work? 

Dr Rebecca Pepper shared that GAS has worked closely with one LA to introduce AI practice through COSc. 

First Friends and Tiggies. 
Both have used the Cos and AIC and both had excellent feedback about their observations and assessments and invited to write case studies.
Staff are excellent role models and manage interactions superbly. They are kind, caring and patient, genuinely showing interest and care in all that they do

 CFM_Inspection Report_EN - Published Report (1).pdfz
Practitioners know the children and their individual needs very well. They quickly identify when children need some reassurance or support and deliver this in a way that fully meets the needs of the individual child.

Using effective observations to inform planning to improve the impact on children’s learning and development - Estyn
Inspection report Tiggys 2024

Improved knowledge and confidence and fewer worries to work in this way (Greenhalgh et al, 2020)
Collaborative working and peer support (Martin et al, 2022)


How to make sure it works?

Julie Fisher suggests starting from the child and building on what they know and that’s a good place to start with practitioners too. She reminds that people don’t know what they don’t know. COSc training can draw out these emotions in people and they worry about past encounters so it’s important that time to ground before and after sessions is provided and follow up supervisions. Roberts discussing that sometimes staff have had their own traumas and working in this way can be difficult. 
EEF – professional learning. 
Suggests that PL should be a whole setting approach so that staff can support each other and that there is a stage where learning is practised and embedded.

Embedding (EEF)- VERP?
VERP is built on the idea of short clips of the practitioner interacting with the child. Only the positive things are discussed during the analysis and practitoners are encouraged to reflect on the impact of the interaction on them and the child and to consider how to do more of this. IT’s a strength based approach which mirrors what we’re trying to achieve with the children – focussing on what they are good at and not deficits. 

 Co-regulation in dyadic parent–child relationships: a video analysis of well-functioning interactions

Video Enhanced Reflective Practice (VERP): supporting the development of trainee educational psychologists’ consultation and peer supervision skills: Educational Psychology in Practice: Vol 34 , No 4 - Get Access
	Supporting Personal, Social and Emotional Development (PSED) in the Early Years | Education Endowment Foundation

Self-Regulation and Executive Function Evidence Summary - Technical annex | Education Endowment Foundation

Supporting Self-Regulation and Executive Function in the Early Years | Education Endowment Foundation
Guide-to-Effective-Professional-Development-in-the-Early-Years.pdf

EY_Pedagogical_Continuum_0.3.pdf

Infant Mental Health Training for Early Years Practitioners

Promoting social and emotional learning (SEL) in settings through emotion coaching practice: a model of engagement for practitioner use


	CONCLUSION (what the above means to the audience in the end):
When the ECPLC assessment guidance is published May 2025 it will land in a sector who have never had anything written specifically for them. Always clinical tools they have been asked to use, or versions of tools for children aged 5. This is a chance to get it right! The sector need PL and it needs to be the right PL – challenging ideas of the child. The enabling adult sees the child as capable and values them (WG, 2023). They build genuine relationships and are bound together by love or affection (Roberts, 2011. Grimmer, 2021) If you look at what’s good then you can use that as potential (Farah, 2023) and leverage off that so that from a young age children learn what their talents are and what they are good at and they feel good about themselves.
Waters-Davies and MacDonald conclude that ‘Our professional learning and professional preparation programmes for ECEC need to attend to the construct of the capable child in a manner that genuinely challenges deficit notions and engages us with troublesome ideas’
https://www.childreninwales.org.uk/application/files/8416/9020/8945/Jane_Waters-Davies_and_Natalie_MacDonald_presentation.pdf
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Table 2
Questions for Organisational Policy Analysis

* Document production and location

Why was the document produced? Where was the document produced and when? Whe-
re was it located? Was it easy or difficult to access?

* Authorship and audience

Who wrote the document? What is their position and do they have a bias? Who was it
written for?

* Policy context

What s the purpose of the policy (for the organisation or the state)? Are drivers or for-
ces behind the policy evident? What values underpin and guide the policy and are these
linked to local or national strategic and quality issues? Are there multiple values that
might create tensions?

* Policy text

How is the policy structured and how does the text provide evidence of its construction
or development? What are the key clements of the policy and are they associated with
local or national legal or regulatory requirements? Are there related procedures specifi-
ed in the text that provide guidance for practice?

* Policy consequences

What is the intended overall impact of the policy? How is policy implementation inten-
ded to be monitored? How and when is the policy to be reviewed? How does the text
draw attention to important aspects of practice related to the policy?
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Idea: Introduce professional learning to support practitioners to work in an attachment informed way: using Circle of
Security Classroom principles (Hoffman et al, 2018) alongside Froebelian Principles (Tovey, 2017)

Figure 1 adapted from Bronfenbrenner (1979) to illustrate opportunities and threat at each level.

p Organisational

~Lack of guidance for
assessment and Flying
Start using tick lists in

‘the absence of Professional

idance (Estyn,
e *Non-compliance with
e policy mandates and —~

/ e resistance to reform .

I / (Murphy, Connand \
+Assessmentis oy Personal N

hrined / . \
e oo o e S

/ models and manage attachment N

e d it O T S experiences canbea , Impactonthe .
based (Farah, 2023) | iperbly. o child \

They are kind, caring barrier to them

*Guidance will be.

and patient, eninel working with such
published in May 2025 Shoving tsrestand. dificuties. (Roberts T
| anawiliocuson carenall that they do al 2023)
mesting (cW, 202¢) ~Improved knowiedge | Secure
) e TP T | andconfidenceand | attachment
*Increased co- \ chigrenand their | fewerworriestowork \  Aple to explore
construction'at policy indvidual needs very in‘tis way \_with aut J/
consmion \ e e e, \vithautonom
*0-3Developmental idenity when chilcren 2020) =
Patwaysalready  \ need some ~Collaborative working
available o support reassurance or support an peer support
holistic development and deliver thisina (Martin etal, 2022) !
and descrives the way that fully meets
enabling adut. the needsofthe >
indvidual chid (CIW A g

and Estyn, 2024)





