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	Targets 
	How have you worked on this 
	An example can be found on 

	Target 1 – Revisit Harvard referencing guidelines and ensure that you use academic sources to support your argument to build upon your progress to your previous target
	Used cite them right as well as Harvard referencing guide 
	Throughout reference list and the assignment 

	Target 2 – Continue to work towards improving the accuracy of your sentence construction to improve your clarity of expression.
	Ensured to proof read work and listen to myself read aloud 
	Throughout the assignment 

	Target 3- 
	
	





Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.)
Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development

Part 1: 
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning 

	What did you do and why?
	During PTE1, a math lesson was used to complete a tally chart based on their favourite African animal. this was used as a development for my own progression as it was a discussion with my mentor to involve AFL within my teaching. AFL is highly discussed throughout many theorists as an important aspect of teaching and learning. Black. P and William. D (2005) referred AFL as an approach to teaching and learning that allows feedback which improves student performance. it is agreed that students involve themselves more in the learning process and gain confidence from this. The AFL strategy used was green for growth and tickle pink, their work was evaluated during the lesson, therefore giving them a chance to understand where they are during the lesson.  


	What have you learned?
	Understanding AFL has been a vital part within my teaching experience to ensure the children are being understood and taking their understanding into consideration when reflecting and helping them develop further. during each lesson, and this one when using AFL strategies children tend to understand and develop above their previous lesson on the same topic. it showed during the lesson that they understood what was expected from them and how they can improve their understanding moving forward. 


	What next?
	Moving forward during this PTE I ensured to include AFL in all my future lessons, I was able to identify where the child’s knowledge began and how to move them onwards during specific tasks. Allowing them to unlock approaches that suit them best, it allows the children to be more aware, empowering them to take control of their own learning and development skills. Black & Wiliam (2009) created AFL as a cornerstone to ongoing assessment and development. Knowing this will allow for myself as a practitioner to assess pupils using pupils highest and most effective understandings of their own learning. 




	Professional Experience Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	I decided to create a lesson for outdoor learning as the Welsh Government states the importance of outdoor learning being emotionally, physically, spiritually, and socially beneficial. the intended outcome for this was to allow learners to understand textures of natural things within the outdoor environment such as leaves, concrete, twigs etc. as well as use fine motor skills to trace these textures, the standards focused on blended learning. 


	What have you learned?
	Outdoor learning is important for those experiencing it and for those teaching it. Welsh Government also states the vitality of outdoor learning for every learner as it supports experiential learning. therefore, implementing outdoor learning although it was only simple, implementing towards the end of my PTE. every child was enthusiastic to participate as they all enjoyed the outdoors. therefore, no matter what they were participating in if it gave them an opportunity to be outdoors, they always had a more positive outlook on the lesson.
I hope to include more outdoor learning within future practice and implement blended learning experiences such as incorporating implications that I stumbled upon during outdoor learning that stemmed from behaviour management which is an ongoing target for me as a trainee. although outdoor learning can be beneficial it can also become difficult to teach often. as many children view the outdoors as play and children view that as their natural space to play. outdoor learning became difficult to obtain the children's focus through many parts of outdoor learning. in future practice to ensure I can use outdoor learning more within my practice I will implement strategies to support the children's focus or discuss and observe what my class teacher implements. 


	What next?
	 Outdoor learning holds many benefits, therefore crucial to include within any practice. such as enhanced personal and social communication skills, ​​​​​​​increased physical health, ​​​​​​​enhanced mental and spiritual health, ​​​​​​​enhanced spiritual, sensory, and aesthetic awareness, ​​​​​​​the ability to assert personal control and increased sensitivity to one's own well-being. this is a clear indication as to why I should continue to include outdoor learning within my practice. 
During PTE1 I was not able to plan much outdoor learning, therefore I will try to plan or at least encourage more outdoor play/learning. 
I am keen to take outdoor learning further within my practice and research effective outdoor activities for the children within my PTE2. 




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	During the end of my PTE1, I decided to create enhanced areas across the classroom involving the theme of the Queen's jubilee. I wanted each pupil to enjoy the enhanced areas and feel as though they were capable learners within this process. Therefore, I decided to do a small pupil voice process, simply questioning the pupils and their knowledge, and asking them what they would like to see within the classroom. an ESTYN report from 2019 stated 'it was decided to devise and plan activities in a continuous and enhanced provision that build on children's interests. the report also explained that due to this every child concentrated more thoroughly during all activities as well as children taking on new experienced opportunities. The children then chose upon a bus stop area, they would use real coins and sell and buy tickets from one another while using toy buses, and people to reenact this scenario. 

as well as using pupils' voices I wanted to ensure the children were having experiences within the classroom environment that related to a real-life context. as one pupil suggested a bus stop, I decided to adopt that idea. this allowed me to create a personal tuff tray for the children that involved real-life context, using British coins to add and subtract using their mathematical skills to calculate the prices of bus tickets depending on the age of the person, etc. I did this as it provides children with an understanding and hands-on experiences as to what they may come across in real-life experiences, providing them with the skills and knowledge they may need to adapt for the future. The University of Southampton stated that real-life learning can allow children to become comfortable with the professional environment, as well as develop critical thinking, problem-solving and time management



	What have you learned?
	In line with the new CFW, I decided to involve real-life context as Welsh Government states that
Learners must be given opportunities across the curriculum to:
· develop listening, reading, speaking, and writing skills
· be able to use numbers and solve problems in real-life situations
· be confident users of a range of technologies to help them function and communicate effectively and make sense of the world. 
As I implemented pupil voice into my practice it showed clearly that it is a very crucial part of teaching as it allowed me to understand each pupil's needs through their own decision-making as well as developing a closer relationship with each learner as I could identify their strengths and weaknesses throughout the enhanced activities. my intended outcome for this was to allow children to develop new opportunities and skills by learning through real-life context as well as using their own voice confidently to adapt to their own learning environment. I met these outcomes as each child was more confident using different enhanced activities throughout as well as confident using their voice to communicate their own wants and needs through their learning. I understood that real life authentic contexts were purposeful when using real money as the children were engaged and able to interact well with it. The children followed the bus fare very well and engaged thoroughly always using the correct money. A limitation that followed was that not all the children could recognise the writing and relate it to the money given to them. It would be beneficial moving forward through seeing this using it as a task moving forward and engaging them with real money in a different lesson. 


	What next?
	pupil voice can be crucial for children's learning as they are able to guide their own learning as well as be more confident using their ideas to transform their learning and classroom. 
student's voice helps to increase engagement and build positive relationships when students believe they are respected and their views are valued, they feel as though they belong. feel physically and emotionally safe. this also links with the aspect of mental health as this allows children to voice their ideas and feel comfortable doing so within a safe environment. 
Within this practice I ensured to use prior learning to adapt their knowledge further although it was child- led the children were able to revisit the use of real money by having a café shop which involved buying and selling café items, using money as the focus. 
including pupil voice throughout my practice will be involved as I will encourage pupils to think and use their own ideas to extend their learning for them to adapt to new skills such as communication, social and thinking. some forms of pupil's voice I might use may be: using Padlet for children to anonymously share their ideas, which would also come under the DCF or perhaps a hot seat labelled 'pupil voice of the day this would be used to allow a different child every day to participate by allowing them to sit on the chair and give their opinions, thoughts and ideas of the question that has been given, they can ask and share with other children also. 


	Professional Experience Template 4
	

	Pedagogy Standard
	Cross curricular themes 

	What did you do and why?
	This lesson plan is cross-curricular as it involves, the Welsh language, humanities as well as the focus which is based upon language writing. in every lesson plan within PTE, I tried to allow cross-curricular themes to be used as it provides the children with further support and development within their learning. as the new CFW states the importance of cross curricular teaching as it provides opportunities to develop wider skills to be built. Therefore, my intended outcome for this implementation was for the children to develop wider skills as well as clear skills from writing.   



	What have you learned?
	from implementing cross-curricular lessons within my teaching I have learnt although it can provide children with more skills and knowledge it can be difficult to continuously provide those cross-curricular lessons or at least meet the criteria set out for them. it relates to my own personal development within teaching as it allows me to implement more structured cross-curricular lessons in the future with the difficulties in mind such as, hard to be consistent for this lesson my outcomes were to allow children to Understand why we write invitations and what are they for, which connects to humanities within cross-curricular lessons. I met those outcomes as the children were able to explain and extend their understanding of invitation writing and what the Platinum jubilee was and who it was for, extending their knowledge and understanding of the world as well as using communication and social skills.  


	What next?
	To adapt my practice further and in a way in which will benefit children in all aspects of learning, I will ensure to involve more than one theme within my teaching, this will allow for children to develop creative and social skills throughout their ongoing learning experiences. 



(1,896 words) 

Part 2: 

Introduction 
Throughout this assignment, I will critically assess four lessons that incorporate four pedagogical principles. This includes ‘employing a broad repertoire of teaching approaches’ ‘reinforcing cross-curricular responsibilities’ and ‘using assessment for learning to accelerate progress,’ ‘creating authentic contexts for learning.’ Following the reflections, I will distinguish the aspects of creating authentic contexts for learning and how my knowledge and practice can be developed by assessing current literature on authentic contexts. Finch (2023) proposed authentic contexts to focus on connecting what children learn in the classroom with what they can then apply in real-life contexts at home and in everyday situations. It is a way to foster passion in children and enable them to gain more meaningful experiences. Hwb (2023) expresses that learning is most effective when children engage in experiences that stimulate their interests, ignite their imagination, inspire curiosity, and promote positive dispositions.

Importance of using real-life authentic contexts in learning 
Authentic learning is a pedagogical approach that integrates learning activities in the context of their potential applications. McKillop (2021) states that these activities may relate to counting or using real money to solve real-life problems. The qualified teaching standards, also known as QTS standards, refer to real-life authentic contexts to extend learning in a cultural, linguistic, religious, and socio-economic context (Welsh Government, 2019, p. 32.). During the session that was taught, I ensured to incorporate real coins to enhance the children’s learning throughout their Platinum Jubilee lesson, this then relates to the opportunity for children to experience authentic contexts in their learning. Finch (2023) expresses that providing authentic contexts in the classroom is important for children to learn as they can apply what they have learned to real-world contexts they will encounter in the future. Estyn (2017, P. 50) protests that real-life contexts capture children’s interests through stimulating learning; this allows for planning and teaching to link effectively when all children’s needs are met. Planning authentic learning experiences that engage children will effectively allow them to progress in their learning. Children will actively take on their learning when they are given open-ended, real-life resources, which will spark their learning curiosity. The Welsh Government (2022) elucidates that real-life experiences can enable children to take the lead in asking questions, identifying problems, taking risks, and finding solutions. This can create opportunities for children to apply what they learn to real-life situations, as it helps them understand the purpose of their learning and can enhance well-being, self-esteem, and resilience.  
Piaget (1954) expressed that for children to be engaged in their learning, their experiences must connect their new knowledge with their prior understanding. Brown, Collins, & Duguid (1989) further state that a meaningful context that brings the real world into the classroom environment is key to promoting learning. Oura (2001, p. 68, quoted in Islam 2015) states coins are authentic material; authentic materials allow children to use resources that are based on real-life contexts, and they give children a real-purpose along with the understanding of dealing with real-world objects (Al Azri & Al-Rashdi, 2014, p. 250, cited in Islam 2015). Gower, Philips, & Walters (1995, p. 83, cited in Islam 2015) question the positives of real authentic resources as they need to facilitate every learner’s ability. They state that a teacher cannot provide authentic resources thinking every pupil will understand their purpose. During the use of the enhanced area, which involved money, some children were confused as to what the pennies were for as well as recognising the numbers on them. When the children receive access to resources that cater to various skill levels, it provides further support to children who need it, providing equal success to all children (McAuley, 2023). The learner’s ability is a major factor to focus on; a teacher needs to explore material that is easy for all children to understand as well as interesting. Furthermore, Shields et al. (2017) state that resources are necessary for education in the form of books, materials, and facilities. Formal equality of opportunity is vital while presenting these resources. 

Aspect one of real-life authentic contexts
The Welsh Government (2022) identified twelve aspects of real-life authentic contexts. I will be focusing on two of those features that were used within my practice to support the learning and understanding of authentic contexts. One of those aspects will be focusing on child-directed learning, which follows the use of pupil's voice. Child-directed learning expresses that the children choose the contexts, resources, and approaches to lead their learning (Meredith Cicerchia 2019). The second aspect will be focused on exploration. It is explained using trial and error as well as previous learning, allows children to discover new things and add to their previous learning. Kinteract (2022) further expresses that child-led learning allows children to choose activities that they may find simple or too difficult. Through this process, practitioners can encourage children to take a different approach to their learning or add a further element to simplify or engage complexity within the task to further their learning. 
The first focus will be on child-directed learning; it was identified what the children were interested in based on the jubilee topic. The children identified their interests and decided to focus on a bus stop role-play scene where they could use their imaginative skills to act out a bus driver by taking tickets from others and using numeracy skills to count pennies based on the ticket prices, this allowed the children to lead their learning, which provided opportunities to develop cognitive skills at their own pace. Steiner (1923, cited in White Horses Press 2009, p. 13), further expresses the vitality of how activities reflect on the concerns, interests, and developmental stages of the learner and the importance of that environment structuring itself around those activities. This will then foster both personal and social learning. Estyn (2020) similarly explains that child-led learning allows for increased learner engagement as well as independent thinking skills. Through observation throughout the activity which the children chose it was clear that they were more interested and engaged as they discovered new elements of the task based on what individuals found complex as well as simple during this activity. 
As previously discussed by Kinteract, (2022), Lamert (2017) further discusses that child-led learning allows children to identify their ability to meet the challenges in their learning. This allows children to solve problems independently, be creative, and gain results for their efforts. Throughout my practice, I identified that although children were directing their learning, other children who found difficulty understanding the activity struggled to engage with it as they were unsure of what was expected of them, leading them to avoid the task (Lamia, 2020​). Williams (no date) suggests that child-led learning does not offer structured opportunities as it waits for the child to initiate. This can lead to the child refusing to engage with the task, as they may struggle to use their imagination or develop a higher level of ordered thinking to link with the task. Piaget (1952, cited by McLeod no date), expressed that schools waste time trying to create complex learning through creative activities, which hold children back as the learning becomes too difficult to understand. Instead, the learning should facilitate cognitive development when the teacher believes the child is at the appropriate level (Khan, Adnan, and Raza, 2023). Subsequently, the children were drawn to the task; some children struggled to grasp the focus of the task but entertained it at the beginning, although walked away after being unsure. This would ensure the vitality of ensuring each task, activity, and overall curriculum within the classroom is resourced to the best of its abilities to foster all children’s needs (Department for Education, 2022).  Bruner (1960, cited by McLoed 2023), opposed Piaget’s views (1952), and stated that all children of any age have the capability of understanding complex information. The hypothesis states that any subject can be taught effectively in any form to any child at any stage of their development. This would be utilised in the form of a spiral curriculum, where something is taught but revisited multiple times at more complex levels later, which leads children to understand and learn complex activities themselves. 
This enhanced task was revisited multiple times using different coins from 1p and 2p to 5p, 10p and 20p which allowed the children to recognise different coins and create different addition formulas throughout the week. Similarly, Vygotsky (1978 cited by Dastous (2004), stated that practitioners should play a vital role in children’s learning by assisting them through revisitation; this is also referred to as prior learning. Bruner (1960, referred to by Greg 1994–2003), believes that learning is an active process that requires children to develop their learning and knowledge using current and prior knowledge as a catalyst. Vygotsky (1978, p. 57) similarly states that full cognitive development requires social interaction; this will allow children to have an increased level of knowledge because they will formulate their reactions to social interactions. During the lesson, the children began social interactions as an avid process of their learning; this allowed them to make their purpose for the activity as well as teach others what they had learned during their activity. This shows the vitality of social interaction for children to develop their prior knowledge and extend their learning. Developing relationships through communication and sharing experiences supports personal, social, and emotional development for children to connect socially. This will allow for thinking to be shared with others, which is central to successful learning in all areas (Gov. UK, 2023). Children learn by being with others; this allows the practitioners to build and develop relationships, which creates an environment in which children feel secure and confident to explore, take part in challenging experiences, and direct and co-direct their learning (Aistear, no date).  


Exploration as aspect two of real-life authentic contexts 
The Welsh Government (2022) refers to exploration as the use of trial and error, and the focus previous learning has for children to discover new things and add to their previous learning. As previously discussed, Bruner (1960) expresses the importance of prior learning as it is a catalyst for children’s overall learning, allowing them to build upon previous knowledge and learning. Bruner (1960) believed that the spiral curriculum focused on children revisiting things they had already been introduced to, and with this new knowledge and experience, they would then create complexity in the known subjects over time, allowing the topic to be revisited using different aspects of difficulty (Johnston 2012, cited by Conesa 2023). The children applied their existing knowledge in this exercise, using it to further their learning in a Jubilee Café role play. They used real currencies and followed a menu, swapping various coins for different things. This led to more enjoyment during the task as well as a deeper understanding of the purpose of the activity, as children had previously visited this topic and held a base knowledge of what to do with the resources given (Toughill, 2014). Additionally, Hailikari, Katajavuori, and Lindblom-Ylanne (2008) state that an essential factor in developing integrated knowledge is to create a learning environment where learning has been constructed on prior knowledge and skills. It is further discussed that issues with promoting prior learning opportunities can cause fragmented knowledge. Children trying to learn something without having adequate prior knowledge may result in rote memorisation. Rote memorisation is a repetition technique which uses the information repeatedly until it is committed to memory, children can repeat information without truly understanding it. This holds criticism, as there is no deeper comprehension or critical thinking (Main, 2023). Rbarks (2023) analogous to Main (2023) that rote learning hinders children's learning and critical thinking, ultimately diminishing their interest in the work. Furthermore, children tend to forget this knowledge after applying it only once in their learning experience. During the activity, the children employed their cognitive abilities to comprehend the objective of the task upon its initial introduction, hence discouraging the use of rote learning as a method of their education (The Knowledge Academy, 2023). Instead, the children revisited this concept in different aspects of learning, during role play and hands-on activities, allowing exploration to be the basis of their learning for this activity (Sara, 2017). 

Sara (2017) elaborates that meaningful learning allows children to be fully engrossed by the activities as they transfer these aspects to their prior knowledge to solve new problems, which allows for meaningful learning to be fulfilled in real-life contexts. Equally to Sara (2017), A.J. (2024) enunciates meaningful learning to be a process where children are more engaged as they develop new skills which demonstrate deeper levels of understanding and connect to real-world experiences and authentic tasks that are relevant and meaningful. Referring to Toughill (2014), in her analysis, she elaborates on the idea that previous learning enhances the ability to relate to the actual world. It enables children to get insight into their surroundings and explore the significance of these activities, which can lead to great social and educational opportunities. This highlights the growing importance of incorporating real-life situations in the classroom, as it offers continuous growth in skills, knowledge, and social interactions for all children (Staff, 2017). 

Including money throughout the task allowed the children to be active in their learning, expressive and creative as they used resources in different contexts of learning as well as socially communicated their ideas and the ways they learned from the task with others (Kidsonthecoast, no date). Vygotsky (1896), cited by Hwb (2022). Lev Vygotsky emphasised the significance of social construction, asserting that children's learning takes place through social collaboration with a more knowledgeable person (MKO). The MKO supports children’s thinking within their zone of proximal development, which allows for their next steps of development and learning to exist independently over time (Gowrie NSW, 2022). 
Throughout the activity, the children used their social development to adapt the task to what they believed was best suited to their understanding. Vygotsky (1978, cited by Gowrie NSW 2022) expressed that guided learning is a process in which a teacher provides strategies for a task, allowing the children to gain a higher level of proficiency and eventually take on their strategies. 
This occurred during the role-play activity as the children were given a prompt card and a small explanation: “You will use the coins and objects to play a café in London.” This gave the children a small understanding of the activity, but the children took the initiative to make their strategies to complete and explore the task using prior learning from the bus money task they completed. Malaguzzi (1993, cited in Hwb 2022b), further contended that children possess the ability to autonomously cultivate their comprehension when they participate in self-guided education under interactive circumstances, where children and adults have an equitable influence in a cooperative learning process. Mwewa (2023) opposes Malaguzzi (1993); they deem child-led learning as inconsistent since it solely depends on the influence and growth of children's desires, which they argue hinders the advancement of children's learning and comprehension. ​To ensure a complete understanding of the activity, the children reviewed this task using several modes of learning, such as engaging in a role-play café. This was done to ensure children understood the task and developed further in their learning, despite being led by the children; they were able to comprehend the instructions given by the practitioner and use them to advance their learning. They were able to explore and study in a manner that allowed them to independently discover new knowledge. Lindsay (2015, cited by Blocker and Gilpin 2020), develops this as a priority for teachers to provide an authentic learning environment for children where they are free to learn and explore in their own way. For success, it is important to reform for others through leadership, which willingly strays away from outdated influences on teaching practices, such as teacher-only directed instructions on children’s learning. To ensure all children’s learning is in place for full success, I will develop a Reggio (1994) inspired environment during learning. This will allow for children’s curiosities, interests, creativity, and freedom of exploration to influence their learning and development (University, 2020).
 As previously discussed, a drawback of the Reggio environment is that there are no formal rules or curricula to follow; therefore, the quality of education is determined by the teachers' inventiveness and engagement (Mwewa, 2023). To ensure this drawback does not appear, I will ensure to engage the children with creative and engaging learning experiences that foster prior learning, as it is one of the most influential factors in learning (Ausubel, 1968, cited in Hattie and Yates, 2014, p. 114). 

As well as an environment where children are free to explore their learning, which would be utilised through pupil voice. Involving children as active partners in shaping their learning experiences and environments allows for greater learner engagement, self-esteem, confidence, and skills as they have an active role in decisions that affect their learning (Welsh Government, 2011, p.7, as referenced by Robinson 2018). In return, this should support practitioners in acquiring deeper insights into children’s capabilities, developing an ability to view different perspectives, and bringing a renewed sense of enjoyment when it comes to classroom practice (Lyle et al., 2010). 

Conclusion 
As a future practitioner, to ensure children within the classroom engage with effective practice that will develop their knowledge, skills, and exploration, I must provide equal opportunities for pupil voice, active partnerships with children and teachers, and learning that follows prior knowledge. This will be developed by following the pedagogical principles, which will be the driver for my own development and access to my ongoing development as a teacher. Pedagogical principles are at the heart of the curriculum for Wales (CFW); they explore and reflect upon teaching strategies and the ones that will best support learning in any given context, which inquiries about the impact of this on all children (Welsh Government, 2023). To develop pupil voice within the classroom, I will provide opportunities for children to choose their learning or offer expertise on what they would like to access during their learning. This can be developed by adopting assessment for learning (AFL) activities after certain lessons or before starting a new topic. Involving regular feedback sessions within the classroom can offer children the opportunity to share their thoughts and ideas, allowing them to feel heard, valued, and engaged in their learning (Sanderson, 2023). Prior knowledge, as previously discussed, allows for professional growth, advancement of education, and workforce development, which employs children with a repertoire of validated skills and knowledge that are inclusive and accessible to all children (S, 2023).
 A way to develop prior knowledge within the classroom would be by posing questions; this could be working in small groups, and the children would fill in a chart with three columns. This would allow them to identify what they know, what they think they know, and what they need to find out. This would then be reported to the class; this shows the teacher where the children are, and if they have prior knowledge on the topic, you will be exploring it (Wenk, 2017). This is a process comparable to AFL by Black and William (1998); this process develops children as owners of their learning as it involves asking questions about the quality of learning and being prepared to adapt and enrich teaching and learning in response to what is learned. Therefore, moving forward, I will ensure to develop these aspects within my practice to enhance children’s learning in a supportive and modern learning environment. 
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