Leading Effective Learning and Teaching

Introduction
The aim of this essay is to explore how the curriculum has changed over the years, how national and international countries are leading the way in curriculum design and the challenges and opportunities of the implementation for Curriculum for Wales.
What is a curriculum?
A curriculum breathes “excitement and life into a school’s or teacher’s philosophy of education with its purpose enacted upon” Wiliam (2013,p1). The term ‘curriculum’ refers to lessons and academic content taught (Edu glossary 2015).
Wiliam (2013) believes that curriculum design has seven key principles which operate in tension with each other. He believes it should involve balance which promotes intellectual, moral, spiritual, aesthetic, creative, emotional and physical development as being equally important. It should be rigorous, coherent, vertically integrated, appropriate, focused and relevant. The aim of this is for learners to have a well-rounded education which allows them to make explicit connections between the subjects and experiences, whilst also developing skills and knowledge alongside providing opportunities for pupils to make informed choices. 
Waters (2013) agrees with this and feels we need to have a clear plan of what constitutes as the school curriculum as many professionals make it very complicated for young people. Priestley (2019) defines it as “the multi layered social practices, including infrastructure, pedagogy and assessment, through which education is structured, enacted and evaluated.” He believes there should be a clear focus on what and who the curriculum is for and the importance on teachers being curriculum makers.  However, some argue the case that knowledge should be passed from one generation to the next. We should be dealing with the basics of our history culture and our classics. The question here is not whether we should teach the classics but look at it from a more pragmatic approach and make it more of an interdisciplinary approach. It’s about making the links rather than teaching in isolation.
Kelly (1999) has three planning models which are 
“1) content and education as transmission, 
2) product and education as instrumental 
3) process and education as development”.
 Each of these models has an underlying purpose, conceptions of knowledge and pedagogy. Kelly (1999) fully agrees with Priestley (2019) in that pedagogy should be at the heart of any teaching profession and teachers should be trusted to adapt, trial new method in the classroom. This will allow them to develop the capacity to question critically their practices. However, this will only be effective if time is given to professional learning. Staff should be given the opportunity to access training for inquiry based research and to build stronger relationships as schools as learning organisations.
A content curriculum is based on traditional subjects or disciplines where specific knowledge is gained. The model content needs to ensure it reflects the culture of society. The curriculum as a product model according to Stenhouse (1975, p7) is “an ends-means model which sets unpredictable perspective to one’s efforts”. The process curriculum is more flexible, open ended and less prescriptive. It provides opportunities for growth and development. The idea of this curriculum allows teachers to make sense of the broad goals, purposes and how it is fit for purpose. However, Stenhouse (1975) believes that this all depends on the quality of the teacher. A small study in the USA indicated that three and four year olds who attend a high-quality preschool education succeed at a higher rate in school and beyond both academically and socially. Therefore continuous training, quality improvement efforts to all early year practitioners must work together with all levels to establish a coordinated system of high-quality education.
A critical analysis of old and new paradigms.
[bookmark: _GoBack]The current curriculum was formed around the traditional setting of industry of agriculture whereby, six weeks was used for harvesting of crop. Education has changed significantly and transformed over many hundreds of years as outlined by Norm (2010). In the middle ages, only sons of property owners had access to education. In 1673 Thomas Gouge set up welsh language schools and taught literacy via religious texts. It was during this time, that children were taught to read so they could read the bible. The schooling education was created so children were able to work on the farms. In 1847 there was an inquiry into the state of the Welsh education. The ‘treason of blue book report’ was concerned about the lack of opportunity for poor children to gain knowledge of the English language. There was urgency for quality education for all. Up until 1870 education was still very disorganised and unsystematic.
The Elementary Education Act of 1870 was the first of a number of acts of parliament passed between 1870 and 1893 to create compulsory education for children aged between five and thirteen. It was known as ‘The Forster Act’.  It demonstrated a commitment to education on a National scale.
Between 1902 and 1914 Education Act School boards were abolished and Local Education Authorities established and were encouraged to provide education for secondary pupils. School leaving age was raised to fourteen years old.
The 1944 Education Act also known as the ‘Butler Act’ provided free education for secondary children and leaving age was raised to fifteen alongside eleven plus exams introduced.
However, in 1926 the Hadow report was particularly significant as it recommended the establishment of primary and secondary schools with the break of eleven. This was implemented in the 1944 Education Act. Hadow (1926) outlines the curriculum as being far too academic, over-burdened and rigid. He argues that we do not allow enough flexibility or greater freedom to develop individual interests and there should be more of an emphasis on aesthetic subjects. School work should be practical and vocational. Hadow’s (1926) arguments are quite significant as these were similar to the findings of Donaldson (2015) and he argues how the 2008 curriculum is subject driven, prescriptive, complex and inhibits creativity for both pupils and teachers.
Primary National curriculum
The Education reform act of 1988 brought about the National Curriculum. Prior to 1988, when the National Curriculum was first introduced, schools had the freedom to decide what would be taught, guided mainly by the requirements of examinations and employers. In retrospect the Curriculum for Wales is allowing the freedom and flexibility but ensuring pupils are leading the learning. The National Curriculum highlighted what subjects needed to be taught, how long each subject should be taught for, with a focus being on skills through a thematic/topic approach, whilst still working around the six week summer holiday. 
Foundation Phase
In 2008, the Foundation Phase was one of the reforms introduced by the Welsh Assembly Government. Its aim was to change the approach to the education of three to seven year olds by providing a developmentally appropriate curriculum. The design of this curriculum was to be flexible and free from time constraints.  However, content/subjects needed to be covered ensuring a range of skills were taught/used.  The aim of both curriculums is to encourage differentiation to suit individual children’s needs, develop thinking, communication, information computer technology and number. Nevertheless, the flexibility became quite restrictive in year two with children having to complete national tests. The Foundation Phase became more skill and content driven to ensure pupils were reaching their full potential to meet their end of year levels. Assessment in Foundation Phase has been developed through the use of the Foundation phase profile. This supports assessment of children’s learning and development throughout their time in the Foundation Phase. This is achieved through observations and formative assessments, to allow practitioners to make judgements on the development of the whole child. Devereux and Miller (2003) states 
collecting evidence of competence, creativity, persistence, imagination and    socialisation gives an insight into the child’s growing intellect and personality and enables professionals to provide the best supportive learning environment for each individual.
Successful Futures and Curriculum for Wales highlights this with a continuum for learning through Achievement Outcomes and progressions steps from three years to sixteen. Upper Foundation has been at a disadvantage with achieving the above practises due to them learning the necessary skills for the national standardised tests.
Assessment
A small survey carried out by the National Education Union in April 2014 indicated that 
Teachers have high aspirations and expectations for their pupils, but in many cases the targets are getting in the way, restricting what is taught and destroying children's enthusiasm for learning.
 It stated that targets and tests does little to improve students “grades, progress or aspirations, but makes them afraid of failure, stressed, anxious and lowers their self-esteem”. 60% indicated they teach to the test, with 36% stating the learners practise the test frequently. It suggests that teachers have to choose between teaching well and getting good results. William (2013, p24) argues that “quality of teachers is the single most important factor in the education system” and formative assessment has the greatest impact on all learner outcomes.  He highlights that pupils will move forward in their learning if they take ownership, understand the learning intentions and we encourage “activating learners to be instructional resources for one another”. Curriculum for Wales assessment guidelines seems to re-alliterate William (2013) in that they propose formative assessment will outweigh summative assessment with the focus on learner progress in the continuum and informing the next steps.
 In recent years, the Welsh Government wanted to review the education of Wales primarily due to the unsatisfactory Programme for International Student Assessment (PISA) results, it no longer met the need of pupils in the 21st century, it was very prescriptive and the curriculum was overloaded. Professor Graham Donaldson (2015) was employed to review the education in Wales. He had already completed a review of the Scottish education.  Through his review of the Welsh Education he came up with sixty eight recommendations in the Successful Futures document and felt the existing curriculum was operating for a future of 1988. Donaldson (2015, p87) states “the curriculum needs to be flexible as we cannot anticipate what the future holds”.
Graham Donaldson (2015, p29) clearly defines a curriculum which has four core purposes whereby all children and young people will be 
ambitious capable, learners who are ready to learn throughout their lives, enterprising, create contributors who are ready to play a full part in life and work, Ethical, informed citizens who are ready to be citizens of Wales and the world and finally healthy confident individuals who are ready to lead fulfilling lives as valued members of society.  He clearly states that we need to re- engage with the purpose of the curriculum and education and move from coverage to a strong sense of purpose.
Hence, learners should be leaving school with characteristics and attributes of the 4 core purposes.  
The term ‘curriculum’ is very complex with regards to policies being translated into practices. There needs to be a clear continuum of the learning journey which focuses more on the process and not the product. The curriculum needs to have a purpose with clear knowledge, skills and experiences which is appropriate for the child to develop holistically. There should be a balance between pupil influenced/led and teacher led. The conception is for pupils to be autonomous learners which will prepare them for adult lifelong learning. 
It has become apparent throughout the history of education to the present day that the well-being of children and creating those opportunities for the world of work is vitally important to ensure we maintain its lead in the production and progress in technology. Newton (2019, p1) states how we need to provide “a radical response to change brought about by globalisation and digital technologies”.  Donaldson (2015, p8) indicates that digital technology is “an increasingly common feature of the modern workplace”. With this in mind the draft curriculum published in April 2019 indicates that ICT should not be a standalone subject but be integrated across all Areas of Learning Experiences (AOLE’s). However, pioneer schools have clearly indicated that at times specific ICT skills will still need to be taught discreetly. The 1870 Education Act, 1988 National curriculum and in Successful Futures 2015 it is clear that well-being is a significant importance to prepare the young person for the world of work. It is evident in the draft curriculum that Health and well-being is of high importance with it being a standalone AOLE.
Donaldson (2015, p91) states
schools need to own the change and not be the subject of change and move to a purpose based curriculum with a focus on what matters in the school and making it a localised curriculum. 
He feels if educators believe and engage they will be more creative and innovative.  This raises the question, if the curriculum is localised will we be narrowing the minds of learners? The Curriculum for Wales offers you the opportunity to explore local and the wider world in all AOLE’s and make the connections.
It has become apparent that Successful Futures moves away from a driven subject disciplined curriculum to a holistic approach and a strong sense of purpose whereby pupils are provided with opportunities to be digitally competent and healthy confident individuals. 
Consideration of national and international evidence effecting curriculum design and implementation.
The PISA data of 2015 indicates that the UK is significantly underperforming in all subjects placing us twenty two, with Wales being the lowest performing in the whole of the UK. 
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The data clearly suggests that we need to learn and understand how curriculum design/reform is occurring in other international countries such as, Singapore, Finland and New Zealand who are the top performers. In these countries, it is suggested that creating a curriculum based on key values and having a clear vision, improves children’s well-being, aspirations to cope with future changes and academic grades. For the purpose of this assignment I was only able to look closely at one international country due to the word restraint.  Finland’s education system is highly regarded as one of the best in the world by the National Union of teachers (2016). It states “UK teachers can learn from Finland, where children have one of the world's best educations”.
International design and implementation
Finland’s early education is designed around concepts of learning through play. This is similar to our Foundation Phase when it was introduced in 2005. The idea was to provide differentiated learning and repetitive learning. The concept was designed to focus on stage and not age of the child. In the short run, this was successful but in the long run with the introducing of national tests in year two this had a significant impact of children learning through play in the upper phase. This has had a negative impact on children’s and staff’s well-being.  However, the Curriculum for Wales draft co-insides with the Foundation Phase concept as it has been designed around the progression steps which emphasis on stage and children’s progress will not always be linear. 
The Finnish National Education Agency (2010) states that the Finnish curriculum is to “support pupils growth towards humanity and ethically responsible membership of society and to provide them with the knowledge and skills needed in life”.  Halinen (2016) states the Finnish education allows for flexibility and is inclusive. Whilst Singapore ideology is to ‘teach less and learn more’. Donaldson (2015) supports this as he highlights the four core purposes, which is similar to that of the Finnish education. He argues that the core purposes will drive the knowledge, skills and experiences. Dewey (1938) has been widely accepted among the Finnish education for his thinking in that education should be child-centred. Finnish schools have adopted Dewey’s view of education for democracy by enhancing student’s access to decision making regarding their lives and education. The key messages in the Curriculum for Wales draft is that the curriculum should be child led learning and child’s well-being is at the heart.  Learner’s background and experiences will have a big influence on leading the learning. In my trust group, we stated that the new curriculum allows for all pupils to feel successful academically and in social and emotional learning. Muuri (2018) agrees with this in that we should be “encouraging and enhancing pupil participation and increasing the meaningfulness of learning to allow all pupils to succeed”.  
The Finnish curriculum has a dual role because it also focuses upon the development of teachers own pedagogical practices. The idea is to change teacher’s curriculum thinking and deepen their commitment to it. Kosunen (1994) states that the Finnish curriculum has not always included teaching and pedagogy. This is the case in our education system today. However, Successful Futures places a big emphasis on this, with the focus being on the twelve pedagogical principles of learning and the professional learning of all educators. It raises the question of will this have an impact on learners and professionals. These are significant questions which we are unsure of until the new curriculum has been reviewed. Finland invests highly on their teachers both in research methods and in pedagogical practices. They provide time for professional development alongside allocated time for planning and curriculum design. Finnish children spend three to four hours in school and during the afternoon opportunities are given to engage in deep play. During this time, teachers are given the time to engage in action research. This has partly been addressed in Wales with the allocation of an extra day for professional learning, but is this enough. This process curriculum will be challenging in that we need to correspond to the evolving concepts of knowledge and learning and innovation to try to find new ways to improve learning. We need to be adapting and restructuring to support our pupils/ learners of the 21st century. Our trust group (2019) stated it as “a brand new job role”. Therefore, we need to ensure that the designing of the Welsh curriculum allows all stakeholders to be involved, to develop the ownership.
Testing in international countries
In Finland, along with other successful PISA countries they do not use standardised tests. Testing is only used as a diagnostic tool and there are no implications for any pupils or teachers. Both Finland and Singapore learners take one exam at the age of sixteen and they perform higher than the United Kingdom who drives testing from the age of six. It raises the question of how students feel in taking a test at a later stage. Students are far more relaxed due to the nature of the education throughout their learning. It has created an environment which is not driven by results. It has a relaxed approach to learning and meeting individual needs. In Finland, the emphasis is on the pedagogy of assessment. Greater emphasis is placed on teacher education with all teachers being qualified to master’s level. As the emphasis is on pedagogy, it raises the question of how it is moderated. This is the professional trust they have given to all their educators. However, Donaldson (2015) argues that there should be 
clarity of the use of assessment for learning data and that assessment data should not be a sole source of evidence but it should contribute to a broader evidence base.
 Issues and concerns are raised with the implications of non-reporting of assessments and the impact this is going to have on local authorities and Education and training in Wales (ESTYN) inspections. However, ESTYN will be preparing for the change by piloting new practices alongside professionals. They are considering taking the form of making no judgements in engagement visits and they will provide a more of a supportive role with looking at what is working well and what needs to improve in a detailed report. During inspections, Finland education authorities support schools and they do not make judgements on their performance. They encourage them to take risks and teachers feel relaxed during this time, unlike teachers in Wales. This curriculum process has clearly had a significant positive impact on the country with a similar size to Wales. We need to learn from these international countries. 
National curriculum design and implementation
In 2004, Scottish education went through curriculum reform similar to Wales. Graham Donaldson reviewed and analysed their existing curriculum and came up with the ‘Curriculum for Excellence’. The aim was to move from a content driven curriculum to a process, whereby they wanted to focus more on generic skills, greater emphasis on child centred learning, pedagogy and teachers as agents. Yates and Young (2010, p2) states the need was “prompted by globalisation, to position education systems more widely, and curriculum in particular as drivers of economic development and national competiveness”. Both Wales and Scotland have very similar common features in their new curriculums to worldwide high performing countries. There is less emphasis on a prescriptive and knowledge based curriculum and more on teachers being regarded as developers of the curriculum through pedagogy, along with more opportunities for flexibility. Young and Muller (2010, p5) claim that “weakening of traditional subject boundaries and knowledge will be problematic”. They feel learners will have a lack of content. Hence, the key messages from Welsh pioneer schools and Welsh government is that there needs to be a balance between knowledge, skills and experiences. Didau’s (2015, p13) “does not deny that skills matter, but rather says that the best way to acquire skills is through gaining knowledge.” Through a localised curriculum children will require different and directed teaching of skills depending on their culture and environmental experiences. Skills can be acquired or learnt in non-formal situations. Scottish Government (2013) states “a more coherent, flexible and child focused curriculum gives teachers more professional autonomy over how they teach”. Donaldson (2015) agrees with this in that he argues that teachers should be trusted and empowered to make the right decisions for their learners. Kelly (1999, p7) argues that it is the “business of schools to shape the individual, develop attributes and dispositions and teach everyday knowledge that has practical utility for everyday life”. Professional trust is the most important when making the changes and taking risks.
Scotland trusted teachers to map out their own curriculum based on specific outcomes. However, confusion occurred due to the broad, vague statements of outcomes and the lack of a clearly process for development. Minty & Priestley (2013, p42) research suggests that 
many teachers have struggled to make sense of the Scottish curriculum, a situation exacerbated by a lack of time and under funding of resources and professional learning at a point when education services were facing serious cuts.
With this lack of understanding, this led to further documentations being added and this resulted in an overcomplicated curriculum. However, what Donaldson’s (2010) intention was did not take place in reality. Teacher’s played it safe and made their existing planning and practices fit the new curriculum. Firstly, innovation and child led learning can be risky when accountability plays a major part in the teacher profession especially, if teachers have not been given the time and professional learning to understand the documentation. This will lead to their own interpretations and shortcomings. However, in Wales more of an emphasis has been placed on time to understand the curriculum through professional learning which is invaluable if we are going to learn from Scotland’s mistakes. Also, we need to learn from pioneer and innovation schools. Scotland did not have any pioneer schools. 
Accountability is still playing a major part in the transition of curriculum 2008 into the draft curriculum for Wales, with moderation of subject areas of levels and outcomes in year two and year six. Hence, this is why some schools are hesitant to try out the new techniques and strategies as they are still accountable for achieving end of year targets. However, we have learnt from Scotland in that Estyn inspection framework is changing and there will be a period where inspections will be put on hold for training to occur. There will be less accountability and trust is put back on the teacher. 
Introduction to my current role
I am a Foundation Leader who has been teaching for sixteen years. I have been part of the senior leadership team for five. I am the professional learning lead for our school and we have recently become a Regional Professional Learning lead school. This has allowed me to develop my own professional learning through school to school working within and beyond the cluster. I am external verifier for Newly Qualified Teacher’s (NQT’s) and provide training for both NQT’s and additional support workers based on standards and expectations.
Contextual study: critical reflection on the challenges and opportunities for implementation of the Curriculum for Wales.
In this section I will aim to critically analyse the challenges facing our pioneer schools and the opportunities of successful implementation of the curriculum for Wales. I was able to visit two pioneer schools and have also included my own school that are a regional professional learning lead school. School A has 413 pupils, 3% Free School Meals (FSM), 9% Additional Learning Needs (ALN) and is a Languages, Literacy and Communication (LLC) AOLE pioneer school. School B is a school that has 448 pupils, 40% FSM, 36% ALN, Maths and Numeracy AOLE pioneer school and have recently been passed for an innovation school. 
Successful Futures and the draft Curriculum for Wales is being publicised as the biggest change to education for Wales in years. It portrays exciting opportunities for both teachers and learners.  However, the curriculum will look very different school to school and will be developed as a localised curriculum. The cultural change from being prescriptive, complex, curriculum overload, content driven and specified knowledge and skills, to a critical thinking, creative, problem solving, digitally competent, Science Technology Engineering Mathematics (STEM), freedom and flexible curriculum will have significant challenges and implementations for schools. Priestley (2016) states the challenges facing teachers will be making sense of the core concepts, along with the cultural change and accountability. I fully agree with this, in that teachers need to have access to professional learning and have those conversations about the new curriculum within their own schools. I feel pioneer schools who have been actively involved over the last three years have a better understanding of how the curriculum is being shaped and make those changes. I am concerned that the success of writing and understanding the curriculum in the pioneer schools will lack clarity and understanding when information is filtered to non pioneer schools unless there is regular opportunity for professional learning. The tendency of lack of understanding could lead to reduced knowledge; skills and aspects could be diluted or misunderstood. 
Challenges and opportunities within pioneer schools
During my learning visit to school A who are a Quality Improvement school for the AOLE of Languages, Literacy and communication they stressed the importance of professional learning and how this was the key to success if the Welsh curriculum was going to be successful. Penn (2019) stated “professionalism is at the heart of success”. We have a tendency in teaching, to act upon new initiatives immediately without understanding the background for the need to do it. Penn (2019) indicated we should allow time for staff to develop pedagogy and action research. He felt pedagogy was just as important as the curriculum.  In the pioneer school, they have allowed two years to develop the pedagogy of LLC. It allowed them to look at research both internationally and nationally and how and what it will look like in a classroom. It has benefitted the staff in understanding the reason why we need to change and why it is successful in other international countries. It has also had a significant impact on the teaching and learning, the learners’ books, along with the pupils being able to describe pedagogy of LLC. The challenges faced in the pioneer school are the lack of certainty with the draft curriculum of what it looks like now and what needs to change. They feel the achievement outcomes and progressions steps can be open to mis-interpretation. I consider the steps to be quite broad and we are not taking into account the steps in between. 
Pioneer schools feel opportunities for the implementation of the Curriculum for Wales needs to have a gradual change to allow for the understanding of the professional terminology to ensure all staff is ready for the change. However, I feel pioneer and cluster networks are stronger than ever and there is consistencies of messages and training being delivered to the non pioneer schools. This I feel has helped reduce the gap between the understanding of the changes, however more needs to take place with the implementation of the AOLE’s, sharing of knowledge and experiences to ensure there is a positive impact on pupil progress. Professional learning plays a big part in the full understanding of this curriculum but I feel at present moderation and testing is still leading the practise and this will prevent staff being fully engaged with the draft curriculum. Unless changes are made with moderation I don’t feel we will see a significant change in the upper key stages. Staff’s perceptions of change will be reluctant and they will revert to what they know best and what works. The tendency will be that staff will fit the new curriculum into the old and it will become a tick box exercise.  However, in other international countries such as Finland, Singapore and New Zealand they only take one test when they are sixteen years old and they are achieving higher scores in the PISA test. We need to learn from this. Along with Penn (2019) I feel testing is imperative but it is how we use the test is the most important. The testing will allow us to assess the impact and react accordingly. Moderation and testing needs to be supportive and used as a diagnostic tool.  However, I am a little concerned with how successful learners will be in tests with a purpose driven curriculum, especially as the curriculum allows for freedom and flexibility. 
As a Professional Learning Lead school I believe in order for changes to occur and implemented successfully, it is imperative that the leadership teams drive the changes within their own schools and to have coherence within the cluster. Penn (2019) believes leadership teams need to plan effectively with staff to find out what they feel works well and what is important before reacting. I fully agree this needs to happen to ensure there is full understanding to allow for success. 
School B are a pioneer school for the AOLE of Maths and Numeracy and have recently been passed as an innovation school. They have found changing the mind set of staff to be challenging as it has been difficult to explain and feels all stakeholders need to thoroughly read and engage with the Curriculum for Wales draft document. They fear for the schools that have not engaged so far and will suffer long term. As a profession, I feel we may need to use growth mind-set of Dwecks learning pit. A teacher or pupil will be faced with a problem, they will go into the learning pit and they need to use a range of strategies to solve the problem to get out of the pit. This I feel will change both teacher and pupil’s perception of what and how they are going to achieve. It will promote challenge and inquiry. This is similar to the approach which Priestley and Drew (2016) have developed called the Critical Collaborative Professional Enquiry (CCPE) approach in Scotland. This approach allows you to make interruptions to the pupils learning for a short period of time to trial new ideas and concepts linked to action research. These kinds of assessment strategies will develop independent learning which school A and school B strive for with their learners.
Both schools had very different viewpoints on how the curriculum should be rolled out within KS2. Foundation Phase is about ‘hands on’ learning whilst developing independence. If this is done well school B see it as Foundation phase continued through into KS2. However, Penn (2019) felt this was not the case. Already we have different concepts and ideas of how Successful Futures is interpreted. I believe KS2 will be based on the Foundation Phase concept but more of child led learning and the growing of independence. There will be more independent learning of the transferring of the Literacy and Numeracy Framework (LNF) and Digital Competency Framework (DCF) skills. Both pioneer schools, pupils were learning through topics, big questions, and different stimuli for enhanced child led learning. This is the same approach as Finland and Singapore. 
Both pioneer schools have ensured the four purposes are understood with the pupils and they are using the language when talking about their work. They have each created child friendly statements for pupils to understand how they can become an ethically informed citizen, a healthy confident individual, enterprising creative contributor and ambitious capable learner. I feel this would be useful for all staff and stakeholders, as there could be a danger that using professional terminology before they are ready for it.
Both schools felt professional learning was the utmost importance in understanding that teachers were no longer deliverers of the curriculum but being agents of change. They felt we need critically engaged teachers who can develop the curriculum in constructive ways leading to better learner outcomes. Scottish education supports this in that they reaffirm teachers are agents of change. I fully believe this; we are no longer delivering the curriculum but supporting the changes which allows pupils voice to be stronger than ever. This was evident throughout school B whereby pupils were observing lessons (sparkle spies of peer assessment), developing projects to improve mental maths in each year group, understanding and improving the link between parents and schools related to homework. However, Successful Futures states there will be more opportunities for team teaching and planning. I don’t see this being the case if we are allowing pupils to lead the learning every class will take different pathways, but expertise with staff and businesses in the community can be used to support the teaching and planning. Both schools felt it was important to make stronger links with local businesses and seek new opportunities to support the changes with the implementation of the curriculum. I argue that the curriculum is not just in school but children should be encouraged to take part in activities beyond the classroom. All of these learning experiences will become memories in later life. They should be given opportunities for real life rich learning experiences and life skills which encourage breadth and width in their learning.
Overcoming challenges and solutions to implementation.
Throughout our trust group it was highlighted that the same challenges of implementation of the Curriculum for Wales was very similar throughout all of the learning visits and within our own schools. Thus being funding, resources, time, assessment implications, inconsistencies of messages, Estyn visits, moderation and accountability. Priestley (2017, p15) indicates that it is also “important to consider the layered nature of contextual influences and challenges”.  Therefore we should look closely at Priestley’s (2017, p16) “conceptual layered model of curricular influences”.  
Diagram 2a
[image: ]





Who is responsible at the different levels within the education intervention and can provide solutions and support to shape and overcome these challenges for successful implementation. Kent (2017) states “A self-improving system needs self-improving people” at every level of the system. I fully support this as I feel without a self-improving system, schools would be left to implement and understand changes without the guidance which would result in going back to what we know works best.
This model also emphasises the importance of the curriculum being developed and designed by schools and teachers at the Meso level, which is why curriculum pioneer schools have been heavily involved in writing the curriculum. Therefore I feel we can learn from visiting these pioneer schools by ensuring we are engaging in the draft curriculum to understand and feedback on the challenges facing the Micro and Nano level. 
In our trust groups discussions were held around the significant challenges with the development and enactment of the new Curriculum for Wales. That being
1.  Emerging international curricula  
2. Historical intertia
3. Political pressures (national and supra-national)
4. Workforce expertise/teacher knowledge
5. Teacher motivation
6. Professional trust. 
7. The knowledge problem
8. A) New ‘interdisciplinary’ knowledge areas. B) Curriculum Integration/Interdisciplinary learning
9.  Assessment (and qualifications)
We considered professional trust to be the up most importance in order for this curriculum to be successful. Fostering that strong sense of trust would increase the morale in the workplace, productivity and creativity would be enhanced. All other challenges we believed to be similar and were placed in the middle.  Our trust group felt assessment needed to be used for diagnostic purposes as a form of formative assessment for the learner and the teacher. It would support the learner moving forward. We need to start developing our pedagogy by understanding, analysing and learning about the emerging international curricula of countries which are high performing in the PISA charts.  Finally, we felt political pressure would be positioned at the bottom as from a teachers point of view we would hope that the Supra, Macro and Meso levels would work towards ensuring educators and those who have been involved in the education system would understand what is best for our learners to ensure they perform and be given opportunities for life-long learning.
To conclude, there is a strong sense of excitement and passion for change along with anticipation of how it will be interpreted. If we embrace the changes and the challenges with flexibility, freedom and be given that professional trust then we will move and prepare our learners for the 21st century successfully. However, it depends on each school and how much time and focus is spent on an Area of learning experience than another, as there is no percentage allocated for each. Also, with such an extensive Welsh curriculum draft will all teachers and schools that are non-pioneer schools engage and understand the expectations of what is required now or leave it until final documentation is released. 
Force Field analysis
As a cluster and within the wider cluster we created a force field analysis of opportunities and challenges facing our schools in implementing the Curriculum for Wales successfully.  Force field analysis is outlined below:
Diagram 3a
Positive forces                                                                                                     Restraining Forces for change
1. [image: ]SDP                                       4                                                                       5                         Time
2. Staff Willingness                         5                                                               2                          Resources
3. Cluster support                  3                                                                   5              Too many projects
4. EAS                        3                                                                                               3       Accountability
5. New curriculum/                                          
teaching standards                5                                                             5       Understanding/support 
                                                                                                                          for action research.


Within our trust group, we created a force field analysis which is outlined below:
Diagram 3b
Positive forces                                                                                                Restraining Forces for change
1. SDP                                       4                                                                       5                         Time
2. [image: ]PISA/21ST century                       5                                                               3                          parents
3. Cluster support                  3                                                                   5              workload
4. Well-being                         3                                                                                               5       media
5. New curriculum/                                          
research                     5                                                                              4      Reluctance of staff 
                                                                                                                          

Those schools who have been leading the way on the pioneer work for the curriculum for Wales see this curriculum as a new adventure and have high expectations it will be successful. Many of our pioneer schools visited during our trust group felt the curriculum will have a positive impact on learners as they see it as an opportunity to make the curriculum more relevant with a greater emphasis on previously neglected subjects i.e. Expressive arts. 
In both field analysis’ it indicates that there is tension and unaddressed issues which need clarification and further exploration. Both force fields felt that the curriculum for Wales should be given high priority on the school development plan as from September 2019 otherwise challenges facing schools will be the lack of understanding of how the curriculum is being shaped. This should be the ideal opportunity for staff to become familiar with the draft document and discuss opportunities which can be implemented in their own school. In order for this to take place a high priority is placed on the restraining force of ‘time’. Unless we as professionals are given the time and support, it is hard to envisage how teachers can incorporate these new initiatives and carry out action research without the reluctance. Otherwise this will increase teacher’s workload, which both the cluster and trust groups felt as being a restraining force. Teachers will require further training beyond 2022, which will have a significant challenge towards funding and budgets. 
Cluster support was stated as a positive force by both analysis’ as it was felt that if we are working on making the curriculum localised then cluster support is essential to ensure we are sharing resources, developing innovative approaches and collaborative action research on a shared vision. This is why it is important that senior leaders strive to facilitate the change, similar to when foundation phase was implemented. It is imperative we learn from Scotland’s mistakes and learn from international countries. The Scottish government (2016) states that if leaders empower others to take control this will improve teaching and learning to the highest quality. However, the challenge within Wales is not all schools have leadership teams which are consistent and drive change. Therefore it is important that the ‘contextual layers’ as displayed by Priestley (2017) especially the Meso level supports this.  If we are going to learn from international countries, then we need to give teachers a great deal of responsibility and flexibility in what and how they teach. 
In our trust group, we felt media and parents had a restraining force for change. With some headlines focusing on words and phrases such as ‘gamble’, ‘not enough what matters is included’, ‘no Physical Education (PE)’ and ‘lack of knowledge’ which instantly projects as being a negative curriculum design. Therefore in a small survey in our school, there was mixed views on the curriculum that being ‘why do we need to change as what I was taught has served me well’ and ‘no PE being taught’. As a school, we justified that the curriculum design for Wales and of other international countries and their PISA scores along with the benefits of the change needed to prepare our learners for the 21st century and beyond. We also made them aware how specific subjects were integrated into AOLE’s and PE was not being removed from the curriculum. However, other parents in the small survey were pleased that the focus was on the development on individuals in society and how the progression steps were inclusive to all.
Governor’s report 
The reason to change
A new curriculum for schools in Wales will be implemented from September 2022. As from April 2019 a draft Curriculum for Wales was published. The curriculum has been made in Wales but shaped by the best ideas from countries around the world. Schools in Wales both in primary and secondary settings have become curriculum pioneer schools. They have worked in AOLE teams to develop and write the curriculum. 

The need for this big change came from international surveys i.e. PISA results and evaluations from ESTYN, which suggested that levels of achievement were not as high as they could be.  We need to raise standards of attainment and we need an education system that prepares our learners for the 21st century. At present the national curriculum does not prepare young people to thrive in a future where digital/technology skills, creativity alongside knowledge are crucial. 
Graham Donaldson reviewed our national curriculum and felt it was prescriptive, narrow, lacked flexibility and limited creative approaches. He came up with four core purposes which would “guide all future decisions about national and local educational priorities and underpin all teaching and learning in Wales” (Donaldson 2015, p29). All children will be, Ambitious, capable learners, Enterprising, creative contributors, Ethical, informed citizens and Healthy, confident individuals when leaving the education system.
Pioneer visits
Two members of staff visited two curriculum pioneer schools in different authorities linked to LLC and the Maths and Numeracy AOLE. 
School A the LLC school, focused on the importance of professional learning for all and how all staff should be given time to read and understand the curriculum for Wales, along with giving time to develop pedagogy which is a key teaching and leadership standard. School A have been on a two year journey with regards pedagogy. School A felt time and training should be given to learn how to access research, how to use the research gathered and how it will inform your teaching and learning in the classroom. They felt all staff needed to understand the reason for change and how we are learning from other international countries who are achieving higher standards and scores in the PISA results. The challenges faced in school A is the understanding and knowing what it will look like in the classroom, inconsistencies and mis-interpretations of messages from attending training.
School B the Maths and Numeracy AOLE have recently been passed as an innovation school. They have ensured pupils have a high priority in pupil voice and pupil led learning experiences.  Small groups of pupils have been placed in AOLE groups and they will review this area within the class and whole school. They will talk to pupils and make suggestions of what needs to be put in place. This is reviewed both with staff, governors and pupils. These kinds of strategies will have developed independent learning. They have ensured pupils have full understanding of the four purposes and these are clearly displayed around the schools with children engaging in them by recording their ideas of how their themes link with them. The school focuses on one purpose per term with Health and wellbeing a focus all year. School A see the new curriculum as good foundation phase practise being moved through into KS2.
The challenges faced by both schools were that there needs to be a gradual change as it would feel overwhelming to change everything all at once. All staff need to attend professional learning meetings to ensure they are kept up to date with the new changes and they fully understand the terminology which is being used linked to the curriculum. They have found it difficult to change the mind set of all staff which could lead to staff resorting back to the old way.
However, what was clear through both schools was that all stakeholders had a clear vision of where their school is now and where and how they were going to move it forward.
Risks and challenges
The risks of changing to this new curriculum is if staff is not given the time to understand the Curriculum for Wales document and not be given the training on how to access action research and how to use it to support teaching and learning strategies then it is likely little change will occur. Teachers need to review and reflect on their research and implementations. All staff need to understand and use the documents within their planning to ensure children are making progress if this is not achieved, staff will resort back to what they know best. The governing body need to ensure they are aware of the vision of the school and how the school will be changing according to the new curriculum. We need to be working towards the same goals and outcomes. Otherwise the risk will be governing body and the staff will be working against each other. This will lead to a lack of consistency throughout the school which could lead to a lack of trust and belief amongst parents. 
 Recommendations/Justifications
In our school I recommend there are four key priorities to ensure a smooth transition into the new curriculum:-Time, Training, Observation and Opportunities.  Staff should be given time to read, understand and critique the Curriculum for Wales draft document. This should be discussed and shared with colleagues, otherwise change will not occur.
Professional learning should be high priority. All staff and stakeholders should access up to date training events linked to the new curriculum to ensure they are aware and beginning to understand the significant changes that are going to occur within the school regarding the curriculum. Also, the impact this is going to have on senior leaders, teachers and pupils. The SLT team needs to drive this change to ensure smooth transition and consistency.
All stakeholders need to observe pupil led learning opportunities along with younger pupils observing older pupils peer assessment strategies. All stakeholders need to be given the time to visit innovation schools to see their journey and how they are implementing the new curriculum, otherwise this could lead to misinterpretation of their understanding of the AOLE’s and four purposes.
Throughout the school we need to ensure health and well-being is given a high priority by ensuring pupils are accessing and given opportunities to access and use mindfulness in lessons and make wider community links. Governors and parents need to be involved in making closer community links and offering their services as this will enhance the learning throughout the whole of the school.
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