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Using a theme or traditional tale as a stimulus, consider how you might embed the six areas of learning and experience and the four purposes (Donaldson)
in an integrated, cross-curricular approach.
This essay is looking at planning a Key Stage Two activity whilst incorporating different cross-curricular approaches by using a theme. I’ve chosen the theme ‘Tudors’ because it aligns with the curriculum requirements and I believe that my theme will stimulate pupils’ interests throughout.
(Barnes, 2015:62) defines cross-curricular learning as a term ‘used to describe knowledge, activities, skills or initiatives that are applied across the curriculum and not confined to one subject’. Cross curricular approaches can be taught interchangeably with themes and topics. In addition, (Barnes, 2015) promotes eight different cross-curricular approaches such as tokenistic, hierarchical, single transferable subject, theme based, multi-disciplinary, inter-disciplinary, opportunistic and double focus. However, approaches may overlap within each other, but each consists of different aims and strengths.
The current curriculum is based around core and foundation subjects throughout Key Stage Two. However (Donaldson 2015:43-45) ‘Successful Futures’ believes that the curriculum needs to discard of subjects and move into a curriculum of ‘Six Areas of Learning and Experience’. Included within are ‘Expressive Arts’, ‘Health and Well-being’, ‘Humanities’, ‘Language, Literacy and Communication’, ‘Mathematics and Numeracy’ and lastly, ‘Science and Technology’. Furthermore, Donaldson desires for these six areas to construct strong connections and contributions to developing his proposed four purposes of the curriculum. He wants all learners from ages three to sixteen to be ‘Ambitious, capable learners’, ‘Enterprising, creative contributors’, ‘Ethical, informed citizens’ and finally, ‘Healthy, confident individuals.’ These purposes should be implemented throughout all learning for a child and will aim for them to adopt these attributes for the rest of their futures.
For my activity for Key Stage Two it will take place after previous learning about the Tudors. Pupils will have already studied about the timeline of the Tudors and looked in depth into King Henry VIII’s reign of England and the location of Hampton Court Palace where he resided in. The proposed activity will move on to investigate the hobbies of people within society of that period. The pupils will be looking at what other children did for their entertainment/fun. For example, they will investigate sports and music of that time. To do this, pupils will need to complete research in groups on the computer and create a poster of their findings then develop those points into a short three minutes play clearing presenting the hobbies found from that time then present what they have found to the class. This activity incorporates skills from ‘Historical knowledge and understanding’ as pupils will be able to ‘identify differences between ways of life at different times’ this is achieved as pupils will compare the hobbies with present day children. Throughout the lesson the pupils will be allocated time to develop their ‘Historical Enquiry’ as they can ‘ask and answer relevant questions about the past’. 
 Furthermore, ‘Humanities’ history aspect of the six areas of learning and experience is also incorporated by providing ‘fascinating contexts for children and young people to learn about people, place and time’. This area of learning allows children to engage in informative discussions in pairs and groups about history whilst appreciating the different factors which provide multiple opportunities for drawing on existing subjects within the humanities. I believe that ‘ambitious, capable learners’ aspect of Donaldson’s four purposes is incorporated within the activity as allowing the children time to go off and research and assemble the knowledge they have accumulated in their own approach will motivate them to become ambitious learners.
By allowing children to work in groups with others it associates with theorist Vygotsky as (Barnes, 2015) states that Vygotsky believes that concepts could be more easily understood and formed and that it was evident that learning was more permanent when the learner thought, spoke and experienced new discoveries with others. This is the constructivism approach. However, Vygotsky contrasts theorist Piaget as he argues that learning accelerates development. Therefore, believes that our present state of development is enhanced when we are presented with a new task just beyond our current ability. I believe that Vygotsky’s theory is illustrated within my activities teaching approach and that group work is a suitable and useful way for pupils to extract information from each other. Pupils will have a different view points on aspects of information that they are researching and by allowing them to communicate throughout the tasks it allows them to develop their speaking and listening skills from the literacy and numeracy framework.
Simultaneously, at the start of the history unit, in music pupils will be learning how to play instruments such as recorders, ukuleles and drums. They will use their musical skills taught such as ‘Explore, use, create, select and organise sounds for a musical purpose’ and ‘play instruments, using appropriate playing techniques and with increasing dexterity and control of sounds’ to compose and record group Tudor-style songs which will accompany their small play about Tudor life. When observing the ongoing performances, pupils will be filming using the iPads. Homework will be to look at a range of performances from back in that era. This activity incorporates (Donaldson, 2015:43) ‘Expressive Arts’ with elements of music and drama being apparent. I hope for pupils to have opportunities to imaginatively communicate ideas through creative activities. By allowing the children be expressive in their music they can appreciate their artistic skills whilst using their imagination when using different instruments.
One of (Barnes, 2015) cross-curricular approaches is used within my activities, I have used hierarchical cross-curricular teaching and learning approach. This consists of achieving progress within one discipline by parallelly teaching aspects of another. As illustrated above, I have taught history with aspects of music being implemented within the unit. There are advantages and disadvantages of teaching cross-curricular activities in this approach. Disadvantages include the danger that the knowledge and skills to understand within the inferior subject history may be only slightly improved as teachers can lack progression within one subject due to trying to incorporate to many tenuous links throughout. Contrarily, there are many advantages to this approach as it makes the curriculum effectively more manageable due to being able to provide an abundance of opportunities for a curriculum that can be more creative and tailor interests and specific needs of the pupils.
(Estyn, 2017:16) shows good practice within schools by allowing pupil-led learning which engages pupils and enables them to acknowledge the connections between the activity in class. ‘The planning for open-ended tasks allow all pupils, especially more able, to extend their knowledge and understanding’. Furthermore, I have adapted this into my activity by providing voluntary homework for more able learners to independently go and retrieve more information to widen their own knowledge.  
Moreover, theorist Vygotsky’s concept can be identified within this activity as it links strongly with the Zone of Proximal Development (ZPD). This consists of using a scaffolding technique to be able to structurally support different interactions which in turn, will guide effective learning throughout. ZPD is what we can accomplish on our won and with the help of others, it’s the in-between stage.  I will be modelling the behaviour expected of pupils by clearly demonstrating the step by step guide of how to play certain instruments and by going over the hygiene disclaimers such as cleaning mouth pieces to ensure that children will cooperate in an appropriate matter.
The Digital Competency Framework is apparent as children will ‘combine a range of multimedia components to produce an appropriate outcome’ when they film their performances. The Literacy aspect of the LNF is included as the children will participate in group discussions and will use their speaking and listening throughout the tasks. Thinking skills will also be used throughout as the children will need to carefully select what information they want to present to the class.

As the children have already had previous knowledge about Hampton Court Palace where King Henry VIII resided, I will be able to introduce the Y Cwricwlwm Cymreig within my theme. The children will conduct a visit to Morlais Castle in Merthyr Tydfil, the ruined castle will provide a plethora of information about the Welsh history. The children will begin by completing a focus exercise.  (Barnes, 2015) states that a focus exercise includes the use of senses such as taste, smell, touch, sight and feeling to motivate learners and to focus on not only their physical interaction with the location but also delve into the emotional aspects that can be deprived where necessary. In addition, these types of exercises extract cross-curricular thinking. Pupils will be attempting to create a ‘Big Picture’ which consists of groups of four pupils standing back to back, each facing in compass directions North, South, East and West to draw an impression of what they see in front of them. Therefore, once each of the four drawing have been completed, when placed together that should create a 360◦ image of the castle. Pupils will be using their art and design skills from the framework, skills such as ‘explore, experiment with and apply elements of the visual tactile and sensory language of art, craft and design which include line…tone…colour’. Children will then compare Hampton Court Palace and Morlais Castle. This activity incorporates (Donaldson, 2015) ‘Expressive Arts’ with elements art being apparent. I hope for pupils to have opportunities develop their fine motor skills. I believe that ‘Ethical, informed citizens’ aspect of Donaldson’s four purposes is incorporated within the activity as allowing the children to not only learn about the Tudors but also to acknowledge the rich history of the surround areas around them. 
One of (Barnes, 2015) cross-curricular approaches is used within my activities, I have used the multidisciplinary cross-curricular teaching and learning approach. This approach consists of using a single experience such as my trip to Morlais Castle for two different purposes.  It includes the teacher clearly identifying the subject skills being portrayed so that the children are aware of growth and development within the new learning. There are advantages and disadvantages of teaching cross-curricular activities in this approach. Advantages are that learning happens in relevant and in real contexts therefore children can make connections between prior knowledge that has been taught in class and new experiences. Disadvantages include assessments of the subject skills will be difficult as work produced may not be marked subject-specific due to tenuous links that can occur. Children may be confused about the specific subject skills they are learning, therefore it is important for the teacher to clearly identify which skills are being used when. 
Estyn, 2017) refers to good practice of humanities within a school north of Cardiff. Its apparent to them that staff are given enough time to discuss, research and collaboratively develop a range of resources to support the curriculum they are going to teach. This corresponds with my activity as I will have visited Morlais Castle prior to my class visit. This ensures that I have picked a topic that is real and relevant to pupils whilst developing their knowledge and skills.
In addition, (Cailting, 2017) states that in high quality humanities teaching and learning, fieldwork including off-site visits integrated into the topic being studied should be incorporated. I have used good practice for my cross-curricular activity as the visit to Morlais Castle has provided pupils with a wider scope of knowledge using first-hand experiences.
Another theorist that can be linked in with my activities and cross-curricular approach is Bruner. Bruner concurs with Vygotsky as he also believes in the scaffolding technique. I will act as an more knowledgeable other for the children as when I have done my prior research to the activity I will gather a better understand or higher ability level than the learner. I will be able to guide pupils to accomplish what they can’t do on their own.
(Cailting, 2017:358) states that ‘Effective mutually supportive cross-curricular links are make appropriately with literacy, science, mathematics, art, drama and other subjects.’ This has been evident throughout all my activities as I have incorporated history with support from art, drama and music appropriately to make cross-curricular links. 
To conclude, effective planning, teaching and learning should continually be implemented in a cross-curricular approach. An abundance of the eight cross-curricular approaches presented by Barnes should be incorporated into the theme or topic presented throughout a term as it can allow pupils to make links to develop their knowledge and skills throughout the curriculum. However, teachers should consider and carefully ensure that they do not include too many tenuous links throughout learning as it may lack the depth of knowledge that pupils will need to progress in their own learning. Furthermore, teachers should also incorporate Donaldson’s six areas of learning and experience as it is a curriculum opportunity to meet the four purposes that are presented throughout ‘Successful Futures’.  Without a doubt that cross-curriculum learning will help combat the timetable issues that occur in some schools, as it is difficult to try to fit in each subject into the timetables for classes. Therefore, by using cross-curricular approaches multiple areas of learning can be introduced and children will be able to identify their own cross-curricular metacognition throughout out their learning experience.
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