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What is quality?
According to Birth To 5 Matters (no date) effective quality in the early years has a positive impact on children, whether that be in their development, school, on even through their adult life. According to Moss (2016) quality is not fundamental but a choice to be followed to help adopt values and beliefs. Furthermore, Moss (2016) suggests that quality was brought into childcare practice to set standards. 
According to First Five Years Fund (2016) children who attend high quality settings acquire a better advantage when they start school. This is due to every member of staff, including teaching assistants, have qualifications, furthermore all classes are small, meaning that there is more probability that children will receive more one-to-one time with practitioners in the setting, First Five Years Fund (2016).
Why is quality important in early years?
According to Education Development Trust (2024) quality in a setting is crucial for a child’s development. Furthermore, children in a quality setting learn faster and at a higher educational level. Furthermore, Education Development Trust (2024) suggests that quality in a setting lays a strong foundation for a child’s social and cognitive development, which has a significant benefit on a child’s lifelong learning, development and future life. 
Agreeing with Education Development Trust (2024), Hanafi (2015) suggest that a quality setting must provide high educated and qualified practitioners to ensure that all children are subjected to the best education they could possibly receive for the best start in life and future. In addition, Hanafi (2015) suggests that quality in a setting should consist of a good relationship between parents and practitioners, ensuring that all children feel safe and protected in the setting, as well as practitioners supporting all children’s health and wellbeing. 

How do we know quality is being used?
According to right to Education Initiative (no date) children in a quality setting receive excellent support for their health and wellbeing.  
According to Education Endowment Foundation (no date) all practitioners must support high quality teaching for children to achieve the best outcomes in education and for their future. Furthermore, Education Endowment Foundation (no date) tells us that practitioners must consider how children learn and accept that all children learn differently and at different rates.
EPPE
According to Sylva et al. (2004) the effective provision of pre-school education (EPPE) is the first longitudinal study in Europe for children’s development between the ages of 3 and 7. 
According to Waldren (no date) children who have experienced high quality education in their first 5 years are more likely to achieve better in their future. Furthermore, Waldren (no date) suggests that children who have experienced high education are better socially behaved and communicate better in their future. 
Repey
According to hbhbhb () there is an argument in settings that children should play freely in their setting as part of their daily routine, however this would result in not enough one-to-one interaction between child and practitioner. Furthermore, hghr () suggest that high quality settings manage to achieve balance between children and practitioner interaction which would lead to children receiving the best education and support for them to learn and develop new skills. 
In addition, Siraj-Blatchford et al. (2002) suggest that settings with highly qualified staff have more of an effect on children’s education and children’s development for their future. Furthermore, children are encouraged more to face harder challenges due to higher cognitive development, Siraj-Blatchford et al. (2002). However, this would also lead to practitioners having to understand what children can and cannot achieve meaning that practitioners would have to bond a relationship with the children, as well as their parents or guardians. Furthermore, Siraj-Blatchford et al. (2002) suggests that practitioner with higher qualifications manage to achieve sustained shared thinking during group activities, however practitioners with lower qualifications feel more comfortable using the sustained shared thinking tool during one-to-one interactions with children. 
In addition, Siraj-Blatchford et al. (2002) suggests that practitioners make use of all areas in their setting, allowing children to explore their environment freely. Siraj-Blatchford et al. (2002) further suggest that practitioners low quality settings tend to present higher stress levels which can result in children becoming overwhelmed and can model their practitioners stress causing anxiety for the children. 
Part2/2 ECERS and SSTEW
According to Melhuish and Gardiner (2017) while settings follow ECERS, this is suggested that practitioners in settings a required to present high level qualifications for children to receive the best education. 
Furthermore, Wisconsin Department of Children and Families (no date) suggest that setting that use ECERS has a positive outcome on relationships between children and practitioner. The advantage of play based curriculum enables children to develop different learning skills as well as social emotional skills as children are not forced to sit at a table with paper and pen, but children are encouraged to socialise with other children which can foster children’s creativity and imagination, Wisconsin Department of Children and Families (no date).
Agreeing with Melhuish and Gardiner (2017), NYC Department of Education (no date) suggest that ECERS is a tool backed by research which enables children to receive the best education while attending a setting. Furthermore, practitioners should ensure that their indoor space is well maintained and clean, as well as making sure that all their areas in the classroom are accessible for all children, including children with disabilities, NYC Department of Education (no date). Furthermore, NYC Department of Education (no date) suggest that natural light is a form of comfort for children, therefore practitioners are encouraged to use the natural light in their setting. 
In addition, Tonge, Jones and Okely (2018) suggests that outdoor space in ECERS settings allows children to explore new opportunities while they develop new skills in the setting. Furthermore, Tonge, Jones and Okely (2018) suggest that in many ECERS settings, children are welcomed to use either the indoor or outdoor space throughout the day, without having a rule, however children are still enouraged to use either the indoor or outdoor space safely and respectfully, Tonge, Jones and Okely (2018).
SSTEW
According to Vic.Gov (2024) sustained shared thinking and emotional wellbeing (SSTEW) was made part of the curriculum for children to start educational development in their first 5 years of their life. Furthermore, Vic.Gov (2024) tells us that SSTEW encourages children to build trust with other children and the practitioners, as well as building confidence in themselves which would help to enable independence. SSTEW also enables practitioners to support children further in their language and encourages children to communicate with others. 
According to Hoare (no date) SSTEW is built off ECERS which allows practitioners to focus on the pedagogy of the setting which would result in practitioners being able to understand their role in the setting offering children the best education and support that they need for the first five years of their life. Furthermore, Hoare (no date) suggests that SSTEW help practitioners understand the children in their setting and have an interest in their likes and dislikes. 
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