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	Target

	What I have done in this assignment...

	[bookmark: cysill]Target 1
	Consider your phrasing especially when introducing theory. The Manchester Academic Phrasebook could help strengthen this aspect of your writing Academic Phrase bank | The University of Manchester
	I have used the academic phrase bank to strengthen several of my arguments throughout this assignment, particularly to help identify gaps in the literature. Moving forward, I aim to incorporate it more consistently. 

	Target 2
	Ensure to practice caution with language used. Aim to state what could happen as opposed to what will happen as a result of interventions.
	I have been more mindful of the language used throughout this assignment, choosing to use the would ‘could’ when discussing potential outcomes. 



I acknowledge the use of  Chat GPT (https://chatgpt.com) on 20th February 2025 to structure my presentation. I used the prompt: 

Prompt 1: “what could I include in each section
1. Title: A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections Introduction (Approx. 200 Words) 
2. Purpose: Provide a concise overview and set the stage for the assignment. • Briefly introduce the task: critically evaluate one action point from the School Development Plan (SDP). • Clearly state the strategic target chosen and its significance within the school’s context (e.g., supporting EAL learners, improving attendance). • Provide essential background information about the school (e.g., location, size, demographics, challenges). • Outline the structure of the assignment, signposting key sections. 
3.Literature Review (Approx. 1000 Words) Purpose: Establish a theoretical foundation for the SDP process and the selected target. • Overview of the School Development Process: o Discuss the purpose and stages of school development planning, referencing Welsh Government frameworks. o Link the process to national or regional policies (e.g., Welsh Government priorities). • Focus on the Strategic Target: o Explore key challenges associated with the target (e.g., barriers to EAL integration or improving attendance). o Discuss evidence-based strategies and approaches highlighted in recent literature. o Include a critical review of relevant research (e.g., policy papers, academic journals, and case studies). • Critical Engagement: o Highlight gaps, contradictions, or emerging trends in research related to the chosen aspect. 
4.Developing an Action Point (Approx. 700 Words) Purpose: Analyse the school’s approach to addressing the chosen SDP target. • Context of the Target: o Explain how the target aligns with the school’s broader goals, mission, or vision. o Provide context for why the target was prioritised (e.g., inspection feedback, community needs, or student outcomes). • Implementation: o Describe the steps taken in your practice to address the target, including key actions, timelines, and resource allocation. • Impact Measurement: o Discuss how the school evaluates success of the target (e.g., through assessments, surveys, attendance data). • Critical Analysis: o Evaluate the school’s approach critically, highlighting strengths, weaknesses, and areas for improvement. 
5. Reflection and Evaluation (Approx. 400 Words) Purpose: Reflect on your practice to support the school’s efforts and propose evidence- based recommendations. Page 5 of 15 
6.Conclusion (Approx. 200 Words) Purpose: Summarise the key points and reflect on professional growth. • Recap the focus of the assignment and your main findings. • Summarise lessons learned about school development and the importance of evidence-based decision-making. • Reflect on how this experience will influence your future teaching practice and how it supports your professional standards.” 




A Critical Evaluation of the Development of a Prioritised Target in a School Development Plan.

Introduction
In this assignment I will critically evaluate the target ‘Develop pedagogy in maths to impact positively on pupils fluency skills’ from School X’s School Development Plan (SDP). I will refer to the school as School X throughout this assignment to ensure confidentiality and adhere to BERA Guidelines (2024). 
School X is located in Swansea with 336 pupils enrolled states Estyn (2023, p.1). Of these 48.4% of the children are eligible for free school meals (FSM) (Estyn, 2023, p.1) compared to the national average in Wales of 23.3% indicated by Welsh Government (2022). According to Egan (2013,p.4) FSM eligibility could be an indicator of child poverty in Wales. This suggests that School X supports a higher-than-average proportion of children from socio-disadvantaged families.  
In this assignment I will critically evaluate literature on school development plan and mathematical fluency, explore how School X is acting on their target, reflect on my involvement implementing the target and how this will impact my future practice. 


Literature Review
This section will outline the school development plan process, and a critical evaluation of the prioritised target set by School X. 

According to Welsh Government (2024) school development is a legal duty under Section 10 of the Education Act 1996. The overall purpose of school development is to ensure that schools provide children with the highest quality learning experiences and outcomes states Welsh Government (2024). This suggests that schools being held accountable for their development could ensure a consistent standard of education across Wales. As indicated by Welsh Government (2023, p.4) school development is sufficient for schools to align with Wales’s National Mission, which aims for equity in education and ensure that all children no matter their background achieve high standard and reach their full potential. Although, Wales’s National Mission alone is not enough to improve standards. The OECD (2021, p.11) suggests that schools from socio-disadvantaged areas invest in resources to enhance educational opportunities. Nonetheless, Under the Curriculum for Wales (Welsh Government, 2024a), schools should be encouraging each learner to make progress in accordance with the Four Purposes suggests Welsh Government (2024).

In order for schools to identify targets for the school development plan they must first undertake effective self-evaluation suggests Welsh Government (2024b).  The National Resource: Evaluation and Improvement (NR:EI) (Welsh Government, 2024b) states that self-evaluation is sufficient for school effectiveness as it allows schools to reflect to identify their personal strengths and areas for improvement. However, a debate is who should have control of the self-evaluation in schools. Chapman and Sammons (2013, p.10) proposes that a schools self-evaluation could either be driven internally by the school or externally. Although, schools choosing external self-evaluations could restrict them from making improvements that fit their specific needs of learners.

Moreover, both Estyn (2020) and BERA (2022) recommend the importance of a collaborative approach in driving school improvement. Estyn (2020) emphasises that involving staff in self-evaluation enables engagement with the school’s vision and promotes a culture of continuous professional development. Similarly, BERA (2022) advocates for empowering all stakeholders, including teachers, learners and parents to actively contribute to the school improvement process. In the same way both of these perspectives highlight the need for inclusive leadership that values collaboration. 

School X’s SDP target is ‘Develop pedagogy in maths to impact positively on pupils fluency skills’. The Curriculum for Wales highlights that fluency in maths is one of the key mathematical proficiencies (Welsh Government, 2024a). Hilton, Strozier and Flores (2014, p.257) claims that developing mathematical fluency is a crucial factor in establishing a strong foundation for mathematical achievement. This suggests that fluency not only supports immediate learning but also plays a key role in driving future success in mathematics and other areas of life. 

Mathematical fluency involves being able to think critically to solve problems in different ways, making it a crucial skill for children’s mathematical development suggests Vasuki, Celestin and Kumar (2016, p.179); Foster ( 2017, p.121). Interestingly, Foster (2017, p.122) also poses that in today’s technological age, where calculations can be performed quickly by calculators, the priority in mathematical education should be developing children’s problem-solving skills rather than practicing calculations. However, according to Stocker Jr, et al. (2019) some schools might not be able to allow their learners to develop fluency in mathematics, due to the pressure to move the learners on to new mathematical topics. This poses as a barrier, as the learners may not have the opportunity to achieve mastery of a concept before moving forward. Although an excessive focus on basic procedures might not capture the children’s interests in mathematics, it could also contribute to the underrepresentation of girls in the subject beyond the compulsory age suggests Foster (2017, p.122). 

Nonetheless, Cartwright (2018, p.19) argues that fluency is not a skill that can be mastered by a fixed deadline but rather an ongoing process of development.  In the Curriculum for Wales, mathematical fluency is embedded within the Literacy and Numeracy Framework as a mandatory cross-curricular skill. This framework places responsibility on all teachers to ensure continuous progression in mathematical fluency across all of the areas of learning (Welsh Government, 2022a). 

Furthermore, mathematical fluency importance is reflected in frameworks such as Programme for Internation Student Assessment (PISA), which assesses mathematical proficiencies, including fluency across the world. The recent PISA results demonstrate that Wales’s overall achievement fell short of its potential (Donaldson, 2015,p.9), and as Estyn (2022) reported, it was significantly below the OECD average. However, on the other hand, currently there is no data regarding the fact that these exams were conducted shortly after the Covid-19 pandemic, a period during school closures and where disruptions to learning may have impacted learners performance. Although, these findings highlight the need for targeted interventions, such as School X’s SDP target, to enhance pupils fluency. 

Developing an Action Point 
This section will examine the reasoning behind School X’s target and it’s alignment with the schools broader goals. 

School X’s SDP target was prioritised because the schools current data highlights that, on average, performance on procedural mathematics is below the national average. Although, Nationally, the average attainment in procedural mathematics for 2022/23 was four months lower than in 2018/29. It could be argued that this was because the COVID-19 pandemic impacts were still being address through the academic year of 2021/22 (Estyn, no date). However, The Welsh Government (2024c) indicates that nationally pupils who do not receive FSM outperform those who are eligible. Similarly, UNICEF (2016,p.36) highlights that children from socio-economically disadvantaged communities could be likely to fall among the lowest-achieving students. In alignment with these findings, Estyn (2023, p.1) notes that School X has a higher-than-average proportion of pupils eligible for FSM, which may have influenced the school’s decision to prioritise this target. 

In order to support the achievement of the target, School X organised training events for Progression step 2 and 3 parents, supporting them with strategies to help their child develop mathematical fluency at home. Contrastingly, the Education Endowment Foundation (2018, p.14) argues that parental involvement does not significantly impact a child’s attainment in mathematics. However, Bronfenbrenner’s theory highlights the crucial role of parents in a child’s immediate learning environment (Hayes, O’Toole and Halpenny, 2017, p.93). By participating in these training events, the parents can create a more supportive home environment for mathematical fluency, reinforcing the learning that takes place in school. 

School X also purchased and provided training to staff for the White Rose Maths scheme to help support the success of their SDP target. The intended impact was for all the teachers to engage with and plan lessons using the new scheme, to ensure consistency across the school. However, there is a gap in the literature regarding the effectiveness of White Rose Maths in improving pedagogy and improving pupils mathematical fluency. The Education Endowment Foundation (2024, p.4) emphasises the importance of evidence-informed implementations, suggesting that educational initiatives should be guided by research to ensure their effectiveness.  Although, from my student teaching experience at School X, I observed that the White Rose Maths scheme provided a clear structure for mathematical teaching, enabling teachers to effectively plan and guide learners. This also helped the teachers have a clear understanding of the next steps of the children’s learning. 

To address this target School X undertook self-evaluation processes. Firstly, School X completed a comprehensive analysis of the national test data for each year group to identify the key areas of weakness. However, a barrier to this type of self-evaluation is the time it would take the teachers to go through each test and identify the strengths and weaknesses of each year group. In response to the data analysis the school’s mathematics lead developed tailored resource packs to support teachers in addressing these gaps. Supporting this approach, the Education Endowment Foundation (2022, p.8) indicates that effective assessment provides teachers with up-to-date insights into what the pupils know and where they need more support. This enables teachers to adapt their teaching to focus on the next steps to facilitate progress. 

School X’s self-evaluation process also involves listening to their learners. A listening to learns activity was conducted to gather qualitative data on the students attitudes toward mathematics. This provided valuable insights into students perceptions of the subject, helping to inform future strategies. This approach aligns with Article 12 of the UNCRC, and The Lundy model of participation, as they both highlight the importance of actively involving learners in the decision-making process (Correia and Aguiar, 2022); (UNICEF, no date). By prioritising the voice of the child, School X ensures that it’s strategies reflect the needs of the learners. 

Through a combination of data driven analysis, student feedback, professional development and parental engagement, School X is actively working towards improving mathematics fluency and addressing the identified weakness. 


Reflection and Evaluation 
This section will provide a reflection and evaluation aimed at what I implemented to support the achievement of School X’s prioritised target.

To support School X’s goal of developing pedagogy in maths and improving fluency, I implemented White Rose Maths (WRM) reasoning problems as an extension activity for the higher ability group. Over a two-week test period for bridging, I incorporated the reasoning problems into each lesson, aligning with the schools focus on mastering skills and deepening mathematical understanding. Through the process of implementing this into my lesson plans I discovered both positives and negatives. 

Firstly, the reasoning problems encouraged the children to think critically and apply their mathematical knowledge in different contexts, which aligns with School X’s aim of deepening the learners understanding. Supporting both School X’s goals and my implementation of WRM reasoning problems, Vasuki, Celestin and Kumar (2016, p.179) state that mathematical fluency plays an important role in critical thinking and reasoning skills, which is needed for solving real world problems. This reinforces that my approach effectively contributed to enhancing the children’s mathematical fluency in my class. 

Also, the WRM reasoning problems encouraged the learners to explain their understanding of the topic. An example of this concept can be seen in explaining why a solution to a problem is incorrect. However, I discovered that the reasoning problems were challenging for the children to complete independently, as they lacked the experience they needed to explain different misconceptions in words. As School X uses live marking, this became a challenge, as I needed to support multiple children in the group while providing real-time verbal feedback on their errors. Because of this, next time I could use the WRM reasoning problems as a group extension task. This approach would likely be more beneficial, as it would allow the children to communicate and discuss their ideas more collaboratively. Aligned with Vygotsky’s theory, this idea supports learning through social interaction, as the learners can work within the Zone of Proximal Development to reach a shared understanding (Park and Lee, 2015, p.576). 

Additionally, if I were to do this again, I would explore different ways to increase fluency outside of the WRM reasoning problems. This is because time was also a challenge, meaning that some days the children were unable to complete the WRM reasoning problem after the focused task. This strategy over a longer period of time could lead to missed learning opportunities, as some of the children would not have sufficient chances to improve their mathematical fluency.  Therefore, a different way I could encourage fluency is by giving the children the opportunity to practice the skills they have learnt in different engaging contexts. According to Education Endowment Foundation (2021, p.14) games can be an engaging way for children to practice and develop their skills. They reinforce mathematical knowledge, encourage repeated practice in an engaging way and create opportunities for children to discuss problem solving strategies. An example of this could be creating an addition-themed snakes and ladders game, where the children who have been focusing on column addition can practice the skills they have learnt. I feel like this could be more beneficial for increasing mathematical fluency as it is a fun way for the children to apply their learning and reinforce their understanding through practice in a different context. 

Conclusion
In conclusion, in this assignment I have critically evaluated School X’s target outlined in their SDP. Through this analysis, I have gained valuable insights into the significance of evidence-based decision-making for driving school improvement. Additionally, I have developed a better understanding of how schools create their SDP’s through the effective self-evaluation processes. This experience will influence my future practice from it highlighting the impact of a school’s location’s impact on its learners. For instance, School X’s high percentage of pupils eligible for free school meals (FSM) underscores the need of the SDP target to align with Wales National Mission to aim for equity between learners. 

This assignment has developed my understanding of the Qualified Teacher Status (QTS) leadership strands and how the SDP links to them (Welsh Government, no date). Specifically, I have gained insights into how the SDP aims to improve student achievement and standards and the strategies it outlines for enhancing teaching. 
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