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[bookmark: _Toc190953438]Introduction
Designing a curriculum and undergoing peer review proved both challenging and insightful, reinforcing foundational principles of curriculum development, reflective practice, and pedagogical strategies. Guided by Gibbs’ Reflective Cycle (1988), this reflection explores the professional learning gained from creating a curriculum that balances educational standards with hospitality industry demands, where practical, customer-focused skills (Baum, 2019) must align with academic rigor (Biggs & Tang, 2011). 
Bridging these different expectations requires careful alignment with accreditation bodies, theoretical underpinnings, and industry-relevant competencies. Peer review revealed gaps in differentiation, assessment approaches, and industry engagement, prompting amendments to ensure academic soundness and real-world applicability. Overall, continuous feedback, reflection, and adaptation emerged as vital drivers of ongoing curriculum enhancement.
[bookmark: _Toc190953439]Reflection on Curriculum Design Process
[bookmark: _Toc190953440]Description
The curriculum focused on storytelling in hospitality, targeting hotel managers, front office staff, and marketing executives to enhance guest engagement, brand differentiation, and internal communication. Spanning 10 weeks, it followed a progressive model, from theoretical storytelling foundations and cultural competency to practical applications like digital storytelling, brand identity formation, and customer personalisation (Kolb, 2015). Balancing academic rigor (Biggs & Tang, 2011) with the hospitality industry’s fast-paced demands (Baum, 2019) was challenging, prompting the inclusion of real-world case studies and simulated interactions. This hybrid approach helped learners apply theory to real scenarios, yet balancing immediate skill acquisition with in-depth theoretical requirements remained complex (Hattie & Timperley, 2007).
[bookmark: _Toc190953441]Feelings
At the outset, designing the curriculum felt overwhelming due to the competing priorities of academia and industry. Higher education places significant emphasis on critical engagement, reflection, and research-driven approaches, whereas industry professionals prioritise efficiency, practicality, and real-world application. The challenge was to synthesise these distinct needs into a cohesive, comprehensive learning program that would not only meet accreditation standards but also equip learners with immediately applicable skills. 
As the curriculum took shape, my confidence in its practical and theoretical balance increased. The integration of role-playing exercises, interactive storytelling workshops, and digital media applications created a learning experience that was both engaging and pedagogically rigorous (Kolb, 2015). However, concerns arose regarding differentiation for different hospitality roles, as the responsibilities of a hotel marketing executive differ significantly from those of a front desk manager (Baum, 2019). The lack of tailored role-specific activities could have reduced the curriculum’s effectiveness for certain learners.
Through peer review feedback and engagement with curriculum design theories, these concerns were addressed by introducing differentiated learning pathways and refining assessment strategies to include both qualitative and quantitative evaluations. This experience enhanced my awareness of the complexities involved in curriculum planning, particularly regarding learner engagement, accessibility, and the practical application of assessments. It reinforced the importance of adaptability, demonstrating that curriculum design must be a dynamic process that responds to ongoing learner feedback and industry evolution. 

[bookmark: _Toc190953442]Evaluation
The curriculum followed a progressive learning model, ensuring that each week built upon prior knowledge to reinforce cumulative learning (Wiggins & McTighe, 2005). The use of interactive methods, such as role-playing, case studies, and multimedia projects, ensured an engaging and dynamic learning environment (Moon, 2004). Aligning with UKPSF, QAA, and IoH standards further strengthened academic and professional credibility (Tummons, 2021).
Despite these strengths, several challenges emerged:
1. Differentiating content for varied learner roles – Some learners had prior industry experience, while others lacked a background in storytelling applications. A stronger introduction to storytelling fundamentals was proposed to address this (Hattie & Timperley, 2007).
2. Ensuring assessments met both academic and industry expectations – Traditional academic assessments focus on essay-based critical analysis, while industry professionals benefit from project-based and scenario-driven evaluation (Brookhart, 2017). 
3. Lack of structured mid-course evaluations – Feedback mechanisms were limited, requiring the introduction of mid-course assessments and formative feedback loops (Baum, 2019).
[bookmark: _Toc190953443]Analysis – SMART Actions
To ensure that the curriculum meets both academic and industry expectations, a structured SMART action plan has been developed. This plan addresses key areas of improvement, including enhancing real-world application, improving differentiation for varied learner needs, and introducing mid-course evaluations. Each of these objectives is aimed at ensuring that the curriculum remains practically relevant, theoretically sound, and adaptable to diverse learners.

[bookmark: _Toc190953444]Enhance Real-World Application
One of the main challenges identified in the curriculum development process was ensuring that learners could translate theoretical knowledge into real-world hospitality scenarios. While the curriculum incorporated some practical exercises, industry engagement could be strengthened by integrating real-world case studies. To address this, three case studies will be introduced, each mapped to a specific weekly learning outcome to ensure structured and progressive knowledge development. These case studies will be drawn from real-life hospitality industry examples, showcasing successful storytelling strategies used in marketing, customer engagement, and internal corporate communication. 
The measurable component of this action involves tracking learner engagement and comprehension through assignments and discussions related to these case studies. Each case study will be followed by an applied task, such as group discussions, problem-solving activities, or reflective exercises, allowing students to demonstrate their ability to critically analyse and apply storytelling techniques in various industry contexts.
This objective is achievable as relevant case studies already exist within the hospitality sector. Research has shown that case-based learning fosters critical thinking and problem-solving skills (Moon, 2004). By leveraging existing research and industry reports, these case studies can be integrated without significantly increasing development workload.
From a relevance perspective, the integration of case studies aligns with both educational and industry needs. It strengthens practical understanding, enabling learners to gain insights into how storytelling is actively used in hospitality businesses. The implementation of this action will be completed before the next course iteration, ensuring that future cohorts benefit from this enhanced practical approach.

[bookmark: _Toc190953445]Improve Differentiation for Varied Learner Needs
Another key challenge identified during peer review was the varying levels of prior experience among learners. Some students, particularly those in marketing roles, may already be familiar with brand storytelling and consumer engagement strategies, while others, such as front office staff and customer service personnel, may have limited exposure to structured storytelling techniques. This variation in prior knowledge and learning needs required a more tailored approach to curriculum delivery.
To address this, content differentiation will be introduced by developing tailored activities for specific professional roles. The new approach will include at least two differentiated activities per module, ensuring that both front office and marketing professionals receive targeted learning experiences. These activities may include role-based storytelling projects, where learners analyse narrative branding techniques for marketers, or customer interaction techniques for front office staff.
The measurable outcome of this action will be assessed through learner feedback surveys and performance in role-specific tasks. By comparing learner engagement and assessment scores across different activities, adjustments can be made to ensure equitable learning outcomes for all participants.
This objective is achievable, as it primarily involves restructuring existing content and adapting teaching strategies rather than developing entirely new materials. Many of the foundational storytelling principles remain the same, but the application methods can be customised to better align with learner job roles.
From a relevance perspective, differentiation is a core principle of effective instructional design, ensuring that learners engage with materials in a way that is meaningful and applicable to their professional context (Brookhart, 2017). By implementing these changes in the next curriculum update, the program will be more inclusive and accessible to learners with diverse industry backgrounds, making the learning experience more impactful and practical.






[bookmark: _Toc190953446]Introduce Mid-Course Evaluations

Another significant area for improvement was the lack of structured feedback mechanisms throughout the course. While final assessments and post-course evaluations were in place, there were no formal mid-course evaluations to gauge learner progress and adjust content dynamically. This gap limited opportunities for real-time curriculum refinement, making it harder to address potential misunderstandings or learning barriers as they emerged.
To resolve this, structured feedback checkpoints will be introduced at the mid-point of the program. These evaluations will be conducted through simple online surveys integrated into the Learning Management Systems (LMS), allowing learners to provide feedback on course content, instructional methods, and their own learning experiences. The results of these evaluations will enable instructors to make necessary adjustments, such as providing additional resources, refining teaching strategies, or offering supplementary guidance on complex topics.
The measurable aspect of this objective will be determined by the completion rate of mid-course evaluations and the implementation of feedback-driven changes. By analysing learner responses, instructors can track which areas of the curriculum need improvement and adjust instructional methods accordingly. This action is achievable, as most LMS support quick and easy survey integration. By utilising existing digital tools, this objective can be met without requiring extensive administrative effort.
From a relevance standpoint, continuous formative assessment is essential for effective learning (Hattie & Timperley, 2007). Mid-course evaluations ensure that learners remain engaged and that potential issues are addressed in real time, leading to higher retention rates and improved learner satisfaction. Implementing this action in the next course cycle will create a more responsive and adaptable learning environment, enhancing both learner experience and overall curriculum effectiveness.
By implementing these actions before the next course iteration, the curriculum will be more effective in meeting the dual demands of academia and industry. Continuous adaptation and reflection will ensure that the program remains responsive to evolving educational and professional needs, fostering long-term learner success and industry impact.

[bookmark: _Toc190953447]Conclusion
Reflecting on the curriculum design and peer review process highlights the importance of aligning industry-specific skills with academic frameworks. Bridging theoretical learning with practical application requires innovative pedagogy, flexible assessments, and structured feedback. Moving forward, curricula must incorporate industry engagement, learner-centred design, and iterative improvement, continually balancing hospitality sector demands with academic rigor. This experience underscores the necessity of continuous reflection, peer feedback, and real-world integration. Ultimately, merging industry insights, research-based strategies, and reflective practices will help achieve optimal learner impact and long-term professional success.
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Project 13-Peer review feedback sheet.pdf
Peer Review Feedback- Project 13

Curriculum number:

A clear justification has been provided for the proposed curriculum with an appropriate target

audience.

| am unable to provide a clear response to this as | am unaware what Storytelling and narration is
in hospitality or what it entails.

The aims and objectives for the curriculum are appropriate for the topic and learning group

There specific target audience is professionals within the hospitality industry which is a broad
term. The aims and objectives of the course do align with hospitality.

The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

| am unsure on how to answer this due to not understanding the overall topic.

Where appropriate, there was consideration given to relevant professional standards/benchmarking
statements in the design of the curriculum.

The curriculum has addressed how it will meet a myriad of differing benchmarks and standards.






Comments on the scheme of work that was designed.

It is broad, no specific information.

Anything else that you would like to comment on?

| feel | cannot judge this curriculum accurately as | have no knowledge on the topic as this was not
provided for a reader with no prior knowledge.






		Peer Review Feedback- Project 13

		Curriculum number:
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Peer review feedback sheet Project_13.pdf
Peer Review Feedback

Curriculum number: 13

A clear justification has been provided for the proposed curriculum with an appropriate target
audience.

Yes. This curriculum provides a clear justification, addressing the need for narrative skills in
hospitality to enhance guest experiences and support brand differentiation. It highlights how
storytelling can transform routine guest interactions into memorable experiences while improving
team motivation and brand values.

It is designed for professionals like hotel managers, front office staff, marketing executives, guest
services coordinators, and postgraduate students in hospitality, tourism management, or
marketing who would like to develop/enhance their practical storytelling skills.

It effectively covers both guest engagement and organisational development, offering a
comprehensive approach to storytelling.

Add case studies or success stories from the hospitality industry to illustrate storytelling’s impact.

The aims and objectives for the curriculum are appropriate for the topic and learning group

Yes. The aims focus on developing storytelling skills to improve guest engagement, align
narratives with business goals, strengthen team collaboration, and build cultural competence.
Learners will apply storytelling frameworks in hospitality contexts, create culturally sensitive
narratives, evaluate storytelling strategies, and use storytelling for internal communication and
motivation.

The curriculum uses a hybrid model of online lectures, workshops, and self-paced modules,
accommodating various learning styles.

It balances well theory and practical application, making it relevant for diverse hospitality
professionals.

Offering more strategies to support learners with different technological skills would ensure
better accessibility (assistive technologies or tailored learning accommodations).

The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

Yes. The 10-week structure, with 2-hour weekly sessions, allows thorough exploration and
application of storytelling techniques. The curriculum covers topics such as storytelling
fundamentals, narrative structures, cultural sensitivity, marketing, digital storytelling, guest
interactions, organisational storytelling, and concludes with a final project.

Evening sessions accommodate professionals' schedules and the hybrid model improves
accessibility and enables learners to apply concepts in their roles.

To track the progress and adjust content based on feedback, introduce mid-course evaluations.






Where appropriate, there was consideration given to relevant professional standards/benchmarking
statements in the design of the curriculum.

Yes. The curriculum strongly aligns with the UK Professional Standards Framework (UKPSF),
Institute of Hospitality (loH) standards, and Quality Assurance Agency (QAA) benchmarks ensuring
it meets industry expectations and boosts employability. It also meets the American Hotel and
Lodging Educational Institute (AHLEI) standards and includes UNWTO competencies like
sustainability and cultural awareness.

How will this curriculum stay updated with evolving industry standards and technology?

Comments on the scheme of work that was designed.

The scheme of work is structured, with weekly themes covering different storytelling aspects.
Activities include role-playing, multimedia projects, and guest speaker sessions.
Diverse teaching methods and real-world applications enhance learning but adding more

experiential learning, like field visits or collaborative projects with industry partners would add
more practical content.

Anything else that you would like to comment on?

The proposed hybrid delivery model enhances flexibility and accommodates learners with
different schedules. The focus on cultural competence and digital storytelling aligns with industry
trends, ensuring relevant skills. The assessment strategy, including reflective journals, peer
feedback, and final projects, balances theoretical knowledge with practical application.

To improve, the curriculum could offer clearer differentiation for varied roles, providing more
tailored content for marketing executives and front office staff. Integrating feedback loops would
help continuously refine the curriculum based on participant experiences.
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Peer review feedback sheet 13 (1).pdf
Peer Review Feedback

Curriculum number: 13

A clear justification has been provided for the proposed curriculum with an appropriate target
audience.

Thank you for sharing your work and your creative approach to the topic. Your integration of
storytelling and Hospitality into the curriculum was truly inspiring, and | greatly enjoyed reviewing
it.

The curriculum offers a well-justified and comprehensive focus on its target audience, clearly
identifying key roles with in the hospitality industry, including hotel managers, front office
personnel, marketing executives, and guest services coordinators, as well as postgraduate
students in relevant fields. This thoughtful selection demonstrates an understanding of the
diverse responsibilities and challenges faced by professionals across the sector. By tailoring the
curriculum to meet the needs of various roles, the programme ensures its relevance and practical
applicability, equipping learners with storytelling skills that enhance guest engagement brand
differentiation, and internal team cohesion. The emphasis on cultural competence and its
integration into storytelling provides a essential skills for professionals operating in an increasingly
globalised industry. The justification effectively highlights how this diversity enriches learning,
promotes collaboration, and mirrors real-world hospitality dynamics, further reinforcing the
appropriateness of the target audience.

The aims and objectives for the curriculum are appropriate for the topic and learning group

The curriculums aims and objectives are perfectly selected to the topic and target audience. The
focus on cultivating storytelling skills to enhance guest engagement, enrich customer experiences,
and align with strategic business goals seems highly relevant to this sector. The curriculum
ensures that learners acquire both subject-specific competencies and transferable skills.

The inclusion of culturally sensitive storytelling strategies further highlights the curriculum's
commitment to inclusivity and its recognition of the diverse demographics within the hospitality
industry. The learning outcomes are structured to practical application, critical evaluation, and
real-world relevance, making them highly appropriate for the professional and academic
development of the target group.

Furthermore, the emphasis on leadership, internal communication, and team cohesion reflects an
understanding of the broader organisational impact of storytelling. The curriculum effectively
balances theoretical frameworks with experiential learning.






The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

The curriculum is well-structured to meet the needs of both the topic and its diverse cohort.
Weekly themes build on prior knowledge.

Interactive components, such as role-playing exercises, multimedia workshops, case studies, and
collaborative projects, help learners apply theory to real-world situations. This practical approach

suits hospitality professionals who benefit from hands-on, scenario-based learning.

Reflective journals, peer-led discussions, and formative assessments support continuous
engagement and personal growth, essential for storytelling proficiency.

The strong focus on real-world applications ensures the curriculum is fit for purpose.

Where appropriate, there was consideration given to relevant professional standards/benchmarking
statements in the design of the curriculum.

The curriculum effectively aligns with relevant professional standards and benchmarking
statements. It integrates the UK Professional Standards Framework, particularly Descriptor 2,
ensuring engagement with key professional values and core knowledge domains. The alignment
with hospitality industry bodies such as the loH and the AHLEI strengthens its credibility and
relevance.

The incorporation of the QAA Subject Benchmark Statement ensures academic rigor and industry
applicability. The curriculums emphasis on global competencies, cross-cultural narratives and
sustainability, as outlined by the World Tourism Organisation, further enhancing its relevance in
an international context. The entire approach is well rounded demonstrating a strong
commitment to meeting both national and international professional standards.

Comments on the scheme of work that was designed.

The scheme of work and curriculum designed is practically flawless. It is well structured, clear,

comprehensive, and effectively aligned with the curriculums aims and objectives. It shows both
clarity and practicality.






Anything else that you would like to comment on?

The introduction page is creative, well-presented and professional; very much aligned with the
topic.

The curriculum is clearly structured, with a well-organised content page. Everything was well
organised and practically perfect.

However, | was not able to access the appendix - it may have been removed at some point!






		Peer Review Feedback

		Curriculum number: 13
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Prject 15 - Peer review feedback sheet.docx
Peer Review Feedback



Curriculum number: 15



A clear justification has been provided for the proposed curriculum with an appropriate target audience.

		The curriculum effectively outlines its purpose: to support participants in memorising the final ten verses of Surah Al Kahaf from the Quran. It emphasises the technical memorisation but also the deeper understanding of the verses' meanings and themes, which include perseverance, faith, and personal growth. The target audience is clearly identified as individuals across various age groups who wish to deepen their connection with the Quran, and the curriculum is grounded in traditional Islamic teachings, adding credibility to its design.To enhance the justification further, the curriculum could include more context about the challenges learners may face.









The aims and objectives for the curriculum are appropriate for the topic and learning group

		The aims and objectives align well with the curriculum’s purpose, focusing on helping participants memorise the verses with correct pronunciation while understanding their significance. The inclusion of tajweed (rules) ensures that participants develop both technical and practical skills, while the emphasis on reflection promotes a more meaningful engagement with the text. These objectives are thoughtfully tailored to the needs of participants who may have varying levels of prior experience with Quranic studies.

A constructive improvement could be to define these objectives more explicitly in terms of measurable outcomes. For example, specifying how participants will demonstrate their learning, such as through recitation assessments or peer feedback sessions, would provide clear benchmarks for success and help instructors track progress effectively.









The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

		The curriculum’s 12-week structure is well-designed to gradually build participants’ skills and confidence in memorising and reciting the verses. The focus on consistent practice, both in and outside of sessions, ensures that participants have ample opportunities to reinforce their learning.

To make the structure even more effective, the curriculum could incorporate additional flexibility for participants with different learning needs. For instance, offering optional review sessions or differentiated tasks for varying skill levels would ensure that everyone feels supported and has the chance to progress at their own pace.







Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.

		The curriculum demonstrates a commitment to established standards in religious education, with a strong emphasis on tajweed, authentic sources, and reflective learning practices. The use of formative assessments, such as peer and self-evaluations, shows alignment with modern educational principles, ensuring that participants receive constructive feedback throughout their learning journey. Additionally, the focus on creating a collaborative and supportive learning environment reflects a thoughtful application of best practices in teaching.

A potential area for improvement would be to explicitly reference educational frameworks or theories that guided the curriculum’s development. Consulting with experienced educators or Quranic scholars to further validate the design could also strengthen the program’s credibility and effectiveness.









Comments on the scheme of work that was designed.

		The scheme of work is well-structured, balancing theoretical and practical components. The progression from introducing the verses to developing recitation skills and final assessments is logical and ensures participants build their skills incrementally. The inclusion of creative and interactive methods, such as humming practice and fill in the blank activities, helps keep learners engaged and motivated throughout the program.

To improve the scheme further, incorporating a wider variety of assessment methods could provide a more comprehensive understanding of participant progress. For example, reflective journaling or digital tools for practice and feedback might offer additional ways for participants to monitor their growth. Moreover, including more real-life applications or connections to the themes in the verses could deepen participants’ understanding and foster a stronger connection to the text.









Anything else that you would like to comment on?

		This curriculum is well-conceived and thoughtfully designed to support learners in developing Quranic memorisation and recitation skills. Its emphasis on gradual learning, engaging activities, and reflection ensures a holistic approach to education. Future improvements could include integrating digital tools, such as Quran learning apps or online platforms, to provide additional flexibility and reach a broader audience. Additionally, forming partnerships with local educators or community organisations could enhance the program’s accessibility and impact, ensuring it meets the needs of a diverse group of participants.













Peer Review Feedback     Curriculum number:  15     A clear justification has been provided for the proposed curriculum with an appropriate target  audience.  


The curriculum effectively outlines its purpose: to support participants in memori s ing  the final ten  verses of Surah Al Kahaf from the Quran. It emphasi s es the technical memori s ation but also the  deeper understanding of the verses' meanings and themes, which include perseverance, faith,  and personal growth. The target audience is clearly identified as individuals across various age  groups who wish to deepen their connection with  the Quran, and the curriculum is grounded in  traditional Islamic teachings, adding credibility to its design. To enhance the justification further,  the curriculum coul d include more context about the challenges learners may face.    


  The aims and objectives for the curriculum are appropriate for the topic and learning group  


The aims and objectives align well with the curriculum’s purpose, focusing on helping  participants  memori s e the verses with correct pronunciation while understanding their significance. The  inclusion of tajweed (rules) ensures that participants develop both technical and practical skills,  while the emphasis on reflection promotes a more meaningful engagement w ith the text. These  objectives are thoughtfully tailored to the needs of participants who may have varying levels of  prior experience with Quranic studies.   A constructive improvement could be to define these objectives more explicitly in terms of  measurable outcomes. For example, specifying how participants will demonstrate their learning ,  such as through recitation assessments or peer feedback sessions ,  would provide clear  benchmarks for success and help instructors track progress effectively.    


  The proposed curriculum has a suitable structure for the needs of the topic and the cohort.  


The curriculum’s 12 - week structure is well - designed to gradually build participants’ skills and  confidence in memori s ing and reciting the verses. The focus on consistent practice, both in and  outside of sessions, ensures that participants have ample opportunities to reinforce their learning.   To make the structure even more effective, the curriculum could incorporate additional flexibility  for participants with different learning needs. For instance, offering optional review sessions or  differentiated tasks for varying skill levels would ensure   that everyone feels supported and has  the chance to progress at their own pace.    


Where appropriate, there was consideration given to relevant professional standards/benchmarking  statements in the design of the curriculum.  


The curriculum demonstrates a commitment to established standards in religious education, with  a strong emphasis on tajweed, authentic sources, and reflective learning practices. The use of  formative assessments, such as peer and self - evaluations, shows al ignment with modern  educational principles, ensuring that participants receive constructive feedback throughout their 
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Prject 12 - Peer review feedback sheet.docx
Peer Review Feedback



Curriculum number: 12



A clear justification has been provided for the proposed curriculum with an appropriate target audience.

		 

The curriculum provides a robust justification for its focus on Equality, Diversity, and Inclusion (EDI) within counselling and psychotherapy. It is thoughtfully designed to meet the needs of Level 6/7 students, preparing them to work with diverse client groups and address systemic barriers in therapeutic environments. The rationale highlights the importance of integrating EDI principles into professional practice, aligning with contemporary societal needs and professional ethical standards. By dedicating 12 weeks to this critical topic, the curriculum exceeds the typically limited focus given to EDI in similar programs.

To strengthen this already well-founded justification, incorporating specific data or research highlighting the gaps in current counselling education or professional training would provide a more compelling case. Additionally, examples of real-world challenges faced by counsellors in navigating EDI issues could further emphasise the necessity and relevance of this module.









The aims and objectives for the curriculum are appropriate for the topic and learning group

		

The curriculum’s aims and objectives are highly relevant and align well with the needs of the target audience. They focus on critical areas such as cultural competence, ethical decision-making, and reflective practice, ensuring students develop the skills necessary to address the complexities of working with diverse client populations. The inclusion of objectives related to personal development and self-awareness is particularly commendable, as these aspects are fundamental for effective counselling.

To make the objectives even more impactful, they could be articulated in a way that highlights measurable outcomes. For example, instead of broadly stating “develop ethical decision-making,” the objective could specify how students will demonstrate this skill, such as through case study analyses or role-play scenarios. This refinement would provide greater clarity and ensure alignment with the module’s intended learning outcomes.









The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

		

The curriculum is well-structured, with a clear progression over the 12-week period. The combination of theoretical lessons, practical skills practice, and personal development groups provides a balanced and engaging approach to learning. The inclusion of activities like case studies, TED-style talks, and group discussions ensures that students are actively involved in applying EDI principles to real-world scenarios. Furthermore, the integration of guest speakers and diverse assessment methods enhances the richness of the learning experience.

To further improve the structure, incorporating greater flexibility to accommodate diverse learning needs would be beneficial. For instance, providing alternative assessment options for students who may not feel comfortable with public presentations could promote inclusivity. Additionally, scheduling opportunities for students to revisit and reflect on earlier topics throughout the module could reinforce learning and ensure a deeper understanding of key concepts.









Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.

		

The curriculum demonstrates strong alignment with professional standards, referencing the British Association for Counselling and Psychotherapy (BACP) guidelines and key legislative frameworks, such as the Equality Act 2010. The integration of these standards ensures that the module meets the ethical and professional requirements for counselling practice. The use of contemporary theories and practices, along with alignment to the Well-being of Future Generations (Wales) Act 2015, underscores the curriculum’s commitment to quality and relevance.

To enhance this further, more explicit examples of how these professional standards informed specific elements of the curriculum design would be useful. Including feedback from practising counsellors, accrediting bodies, or other stakeholders could provide additional validation and highlight the curriculum’s real-world applicability.









Comments on the scheme of work that was designed.

		

The scheme of work is detailed and comprehensive, effectively covering a broad range of EDI related topics. It is well-paced, beginning with foundational knowledge and building toward more advanced applications. Activities such as group discussions, case studies, and reflective journaling encourage active participation and critical thinking. The focus on personal development throughout the module ensures students are continuously engaging with their own biases and assumptions, which is critical for fostering empathy and cultural competence.

One area for improvement could be to include more differentiated instruction strategies to cater to students with varying levels of prior knowledge or experience. For example, additional support could be provided for those less familiar with EDI concepts, while more challenging tasks could be offered to advanced learners. Including more real-world case studies or scenarios could also deepen students’ understanding and make the learning experience more relatable and practical.









Anything else that you would like to comment on?

		This curriculum is a forward-thinking and well-rounded approach to addressing the need for EDI training in counselling and psychotherapy. Its emphasis on reflective practice, advocacy, and social justice is particularly noteworthy and aligns with the evolving needs of the profession. For future iterations, the inclusion of digital tools or simulations for EDI training could further enhance the learning experience and prepare students for modern counselling challenges. Additionally, building partnerships with community organisations or advocacy groups could provide students with opportunities for experiential learning, adding even more value to this innovative module.









Peer Review Feedback     Curriculum number:  12     A clear justification has been provided for the proposed curriculum with an appropriate target  audience.  


    The curriculum provides a robust justification for its focus on Equality,  Diversity, and Inclusion  (EDI) within counselling and psychotherapy. It is thoughtfully designed to meet the needs of Level  6/7 students, preparing them to work with diverse client groups and address systemic barriers in  therapeutic environments. The ratio nale highlights the importance of integrating EDI principles  into professional practice, aligning with contemporary societal needs and professional ethical  standards. By dedicating 12 weeks to this critical topic, the curriculum exceeds the typically  limit ed focus given to EDI in similar programs.   To strengthen this already well - founded justification, incorporating specific data or research  highlighting the gaps in current counselling education or professional training would provide a  more compelling case. Additionally, examples of real - world challe nges faced by counsellors in  navigating EDI issues could further emphasi s e the necessity and relevance of this module.    


  The aims and objectives for the curriculum are appropriate for the topic and  learning group  


  The curriculum’s aims and objectives are highly relevant and align well with the needs of the  target audience. They focus on critical areas such as cultural competence, ethical decision - making,  and reflective practice, ensuring students develop the skills  necessary to address the complexities  of working with diverse client populations. The inclusion of objectives related to personal  development and self - awareness is particularly commendable, as these aspects are fundamental  for effective counselling.   To make the objectives even more impactful, they could be articulated in a way that highlights  measurable outcomes. For example, instead of broadly stating “develop ethical decision - making,”  the objective could specify how students will demonstrate this sk ill, such as through case study  analyses or role - play scenarios. This refinement would provide greater clarity and ensure  alignment with the module’s intended learning outcomes.    


  The proposed curriculum has a suitable structure for the needs of the topic and the cohort.  


  The curriculum is well - structured, with a clear progression over the 12 - week period. The  combination of theoretical lessons, practical skills practice, and personal development groups  provides a balanced and engaging approach to learning. The inclusion of  activities like case  studies, TED - style talks, and group discussions ensures that students are actively involved in  applying EDI principles to real - world scenarios. Furthermore, the integration of guest speakers  and diverse assessment methods enhances the  richness of the learning experience.   To further improve the structure, incorporating greater flexibility to accommodate diverse  learning needs would be beneficial. For instance, providing alternative assessment options for 
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Curriculum number: 3



A clear justification has been provided for the proposed curriculum with an appropriate target audience.

		 

The curriculum provides a clear and well-supported justification, emphasising the needs of post-16 learners classified as NEET and those with Additional Learning Needs (ALN). It demonstrates a strong understanding of the barriers these groups face, such as disengagement and lack of confidence. The alignment with Welsh Government objectives adds credibility and purpose.

To enhance this strong foundation, the curriculum could incorporate more specific data or statistics on NEET rates within the local or regional context. This would strengthen the argument for the curriculum's necessity and relevance by providing a clearer picture of the problem it seeks to address. Additionally, a section addressing gender diversity would ensure inclusivity, especially considering woodworking is traditionally male-dominated. Explicitly highlighting how the program will support gender balance can broaden its appeal and impact.









The aims and objectives for the curriculum are appropriate for the topic and learning group

		

The aims and objectives align well with the learners' needs, focusing on foundational knowledge, practical skills, and personal development. The inclusion of transferable skills like teamwork and problem-solving is commendable, ensuring learners are prepared for both education and employment pathways.

To further improve, the objectives could be more explicitly linked to measurable outcomes. For example, instead of stating "build confidence," the curriculum could specify how confidence will be assessed or demonstrated, such as through peer presentations or project completion feedback. Additionally, incorporating an objective related to digital literacy or sustainability would make the curriculum even more relevant to modern vocational and workplace trends.









The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

		

The 10-week structure is logical and builds skills incrementally, ensuring learners gain both theoretical and practical knowledge. The balance between hands-on activities (e.g., woodworking projects) and theoretical components (e.g., health and safety training) is effective for engagement and progression.

To enhance the structure, the inclusion of more differentiated tasks could better support varying learner abilities. For example, additional scaffolding such as simplified tasks or visual aids could help those struggling with technical skills, while optional advanced activities could challenge more confident learners. Furthermore, introducing a mid-program review session where learners can reflect on their progress and set goals for the remainder of the course would ensure continuous engagement and provide opportunities for formative feedback.









Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.

		

The curriculum thoroughly integrates relevant professional standards, such as those outlined by the Welsh Government and Agored Cymru. The alignment with frameworks like Education in Wales: Our National Mission ensures that the curriculum meets high-quality teaching and learner support expectations. The inclusion of cultural elements, such as the "Welsh word of the day," reflects compliance with Welsh professional standards for promoting bilingualism and cultural awareness.

One improvement could be to include a brief explanation of how feedback from employers or vocational training providers informed the curriculum design. This would demonstrate a strong link between professional standards and real-world requirements, adding further depth to the curriculum’s justification.









Comments on the scheme of work that was designed.

		

The scheme of work is highly detailed and practical, reflecting a well-thought-out progression of skills. Each session includes specific aims, learning outcomes, and assessment strategies, ensuring alignment with the curriculum's objectives. The incremental approach to skill-building, from tool familiarity to constructing a final planter, is effective for maintaining engagement and building learner confidence. The focus on health and safety throughout the scheme is another strength, demonstrating a commitment to learner well-being.

To enhance the scheme of work, it might be useful to incorporate more variety in assessment methods. For instance, adding peer assessments or reflective journals could provide learners with new ways to engage with their progress and learning. Additionally, integrating group projects or collaborative activities earlier in the course could further build teamwork skills before the final presentation stage.









Anything else that you would like to comment on?

		

The curriculum is impressive in its depth and practical focus, effectively bridging gaps for disengaged learners. Expanding content on sustainability in woodworking could promote environmental awareness and responsible citizenship, aligning the program with global priorities. Additionally, partnerships with local employers or vocational training providers could strengthen progression pathways and provide learners with exposure to real-world opportunities.













Peer Review Feedback     Curriculum number:  3     A clear justification has been provided for the proposed curriculum with an appropriate target  audience.  


    T he curriculum provides a clear and well - supported justification, emphasi s ing the  needs of post - 16 learners classified as NEET and those with Additional Learning Needs (ALN). It demonstrates a  strong understanding of the barriers these groups face, such as disengagement and lack of  confidence. The alignment with Welsh Government objecti ves adds credibility and purpose.   To enhance this strong foundation, the curriculum could incorporate more specific data or  statistics on NEET rates within the local or regional context. This would strengthen the argument  for the curriculum's necessity and relevance by providing a clearer  picture of the problem it seeks  to address . Additionally, a section addressing gender diversity would ensure inclusivity, especially  considering woodworking is traditionally male - dominated. Explicitly highlighting how the program  will support gender balanc e can broaden its appeal and impact.    


  The aims and objectives for the curriculum are appropriate for the topic and learning group  


  The aims and objectives align well with the learners' needs, focusing on  foundational knowledge,  practical skills, and personal development. The inclusion of transferable skills like teamwork and  problem - solving is commendable, ensuring learners are prepared for both education and  employment pathways.   To further improve, the objectives could be more explicitly linked to measurable outcomes. For  example, instead of stating "build confidence," the curriculum could specify how confidence will  be assessed or demonstrated, such as through peer presentations  or project completion  feedback. Additionally, incorporating an objective related to digital literacy or sustainability would  make the curriculum even more relevant to modern vocational and workplace trends.    


  The proposed curriculum has a suitable structure for the needs of the topic and the cohort.  


  The 10 - week structure is logical and builds skills incrementally, ensuring learners gain both  theoretical and practical knowledge. The balance between hands - on activities (e.g., woodworking  projects) and theoretical components (e.g., health and safety trai ning) is effective for engagement  and progression.   To enhance the structure, the inclusion of more differentiated tasks could better support varying  learner abilities. For example, additional scaffolding such as simplified tasks or visual aids could  help those struggling with technical skills, while option al advanced activities could challenge more  confident learners. Furthermore, introducing a mid - program review session where learners can  reflect on their progress and set goals for the remainder of the course would ensure continuous  engagement and provide  opportunities for formative feedback.    



image1.png





  REFLECTIVE REPORT ON  CURRIC ULUM DES IGN   AND  PEER REVIEW   Daniel Payne  -   180 3525        

FEBRUARY 21, 2025   UNIVERSITY OF WALES TRINITY SAINT DAVID          

