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Section 1
Play is “creativity, it is abandon. It is risk, collaboration, interpretation and reinterpretation. It’s meaning is infinite and its importance cannot and must not be ignored” (Bottrill, 2018, p. 26)
According to MacBlain (2014) a child’s core development is central to play. It is through play that children begin to learn about themselves, learn to communicate by exploring new people and things and become strong and healthy (Moyles, 2005). Play allows children to develop their language and observational skills, their capacity to think and problem solve and their ability to listen. Play also enables children to build their communication skills as they learn to cooperate with others and to form and maintain relationships (MacBlain, 2014). 
Slade (1995) split play into two parts; projected play and personal play. During projected play the body is mostly still, and the person is sitting, kneeling or lying. The child’s concentration is focussed on the objects outside them. Play with things like sand, toys, dolls, drawing and writing are classed as projected play. However, personal play involves the whole person. Instead of keeping still and concentrating on one thing, personal play involves the person getting up, moving and taking full responsibility for the action. Activities such as running, dancing, swimming and active sports come under personal play. During personal play, once the child has gained confidence and some independence and they can play without much risk of getting hurt, there is a new sense of freedom and joy. (Maude, 2001).
According to Vygotsky’s research, when play takes place children create their own ‘zone of proximal development’. Meaning what they are doing is always suitable for their own ability and needs as they emulate themselves. This concept assumes that play is initiated by the child and during play they are in charge of their own learning (Moyles, 2005). 
Self-directed play is seen as children using their initiative to explore, play and learn independently. It is argued that giving children the opportunity to carry out self-directed play has the potential to support their learning and development across the curriculum. Links have been made between self-directed play and benefits such as children’s emotional wellbeing, creativity and social inclusion as well as positive dispositions and children’s physical and mental health (Maynard and Waters, 2014). This is supported by an up to date article written by Aminpour, Bishop and Corkery (2020) where the research mirrors each other. This is an indication that self-directed play is still believed to be beneficial to children, as Aminpour, Bishop and Corkery state that self-directed play gives children freedom to lead their own play based on their interests, which enhances their problem-solving skills by allowing them to make up their own rules.  In turn, this increases their confidence as there is no fear of failure. Self-directed play is mainly carried out during physical, cognitive and social play. 
The British Psychological Society (No Date) states that it is important for children to be able to play without adults intervening, as self-directed play promotes attributes that will be used throughout life. Some of these attributes include; the ability to develop and maintain relationships, build resilience and take the needs, feelings of others into consideration. Additionally, The British Psychological Society believe that children’s holistic development is shaped by self-directed play.  
[bookmark: _Hlk29396812]Through different play types children are constantly developing their holistic development. Rough and tumble play is one of these play types which benefits children in many ways. This type of play refers to the robust type of behaviours which children show, including things like wrestling and rolling around which people often mistake for fighting (Bokony and Patrick, 2009)
Raising children (2019) states that although most children chose to take part in rough and tumble play because they portray it as fun, it is a natural instinct that helps children develop many skills. As it is a natural instinct, rough and tumble play can be classed as self-directed play due to the fact that children are in control of the game and it would be difficult for practitioners to plan and control such a play type. Rough play develops children’s strength and movement and allows for them to build their communication and social skills. As through rough and tumble play, they are interacting with many other children, allowing them to begin to build relationships and friendships. Children begin to learn about themselves, understanding the limits of their strengths and weaknesses and how to independently problem solve through rough and tumble play.  (Bokony and Patrick, 2009). 


Section 2
Risks are possible sources of harm. We encounter risks in all aspects of life; therefore, it is important for children to experience risks for them to learn how to deal with them (Maynard and Waters, 2014). Bilton (2010) states that it is important for children to experience challenges in order for them to become aware of their abilities to prevent any accidents or harm. They will not be aware of what is safe and what is not if they do not learn their own boundaries. 
Risk-taking is an essential part of children’s play, experiencing risks through play is the safest way for children to experience them. Children experiencing risks throughout their childhood is a key factor in enabling them to gain knowledge and use this throughout their adult life. It could be said that experiencing risks is an essential and routine part of childhood. If children are not provided with opportunities to experience risks and challenges in their safe play settings, they may look for other ways to fulfil their natural curiosity in environments that aren’t child friendly (Welsh Government, 2018). 
For necessary development children will need to encounter challenges as this is needed to promote healthy growth argues The Royal Society for the Prevention of Accidents (Bilton 2010). Life skills are developed through risky activities, for example: problem solving, confidence and independence, building resilience and persistence, creativity and wonder, awareness of their own limits and capabilities and ability to assess and make judgements about risks. 
Early Learning Services (2006) shows to prevent any injuries, children need to be exposed to risk allowing them to manage the outcomes and keep themselves safe as this supports their development and growth. It is the practitioner’s job to make a balance between reasonable risk and safety.  Every child is different and unique, so the level of risk they seek and will be able to encounter will vary. Although most children seek risk and challenge during play, it is the practitioner’s role to get to know the children to know how much risk and challenge is appropriate for them.
Children are often restricted by adults because of many anxieties and worries surrounding risks. However, the government, the Health and Safety Executive and bodies such as Royal Society for the Prevention of Accidents are all aware of this problem. They believe that the best way to resolve this problem is to promote a balanced approach, that includes considering both benefits and risks (Gill, 2013).  The Health and Safety Executive (2012) encourages play for all children in numerous environmental settings, they are aware that children will come in to contact with potential risks and dangers however they understand that these settings are well controlled, and measures are in place if risks do occur.  Creating an appropriate balance between allowing children to experience the benefits of play and protecting them from harm is key, however not always simple. Creating the right balance does mean concentrating on and controlling the most harmful risks and those that are not valuable to play, weighing up risks and benefits when creating play opportunities and having a understanding that risk control is not the removal of risk (The Health and Safety Executive, 2012). 
Childcare settings’ main objective is to keep children safe. To ensure they complete this goal, a risk assessment is needed. Although children are expected to have slips and trips, a risk assessment ensures that the environment in which the children play and learn in is free from any serious harm and is a safe environment for a child to be in (DeltaNet, 2018). DeltaNet (2018) states that all potential hazards to children in childcare settings are identified through a risk assessment. Once a source of danger has been identified, measures to eliminate any harm need to be acted upon immediately to ensure the safety of the children. It can be helpful to make not only other adults aware of this risk, but the children too, so they can avoid it as best as possible. Risk assessments can be viewed as the best way to balance both risk and safety for children. These assessments allow for practitioners to equally consider their duty of care to keep children from harm and their need to provide them with stimulating opportunities which allows them to take risks. They also help to show that if risks are managed correctly and accurately, they do not always need to be removed. Risk assessments need to be reviewed and altered occasionally, some being termly, yearly or often each time an activity is carried out (Welsh Government, 2016). 
Gill (2013) states that practitioners should consider adopting a risk benefit approach. This will allow them to provide children with more adventurous and challenging play opportunities, to help improve their overall holistic development. 
The Early Years Foundation Stage requires that practitioners have policies in place. A Health and Safety policy should be in place in all childcare settings to help balance risk and safety and to provide guidance to practitioners if a situation requires it. Good practice would be to make practitioners in childcare settings aware of the policy and what it contains during their induction. This policy should contain information on the procedures that need to be adhered too, some of these may include the following: risk assessments, manual handling, outdoors and fire safety and fire risk assessments (Teach Early Years, No Date). 




Section 3 
The Foundation Phase Profile backs up the assessment of children’s learning and provides evidence which supports a child’s development. By using observations and formative assessments, practitioners are supported and encouraged to implement a developmentally appropriate holistic curriculum for all children. The main purpose of the profile is to provide a clear picture of how the child is developing that matches with the end of Phase Outcomes (Early Years Wales, No Date). 
The Foundation Phase Profile (2017) states that observations determine where children are on the learning continuum to progress and identify any areas where children are experiencing difficulties or excelling. Observations are key in the Foundation Phase, as through listening and observing it allows practitioners to gain knowledge about the child and collect evidence at different points of their early year’s education. By doing this it shows where a child has progressed. The profile allows practitioners to judge children’s abilities in four areas of learning which are: personal and social development, language, literacy and communication skills, mathematical development and physical development (Early Years Wales, No Date). These are usually observed and assessed trough the use of compact profiles. Compact profiles are skill ladders with different outcomes which assess the development of children in many areas. Observations whilst using compact profiles should take place at different times of the day and during different activities, to ensure that the children have a good opportunity and enough time to demonstrate behaviours. Children may often illustrate different outcomes at the same time. (The Foundation Phase Profile, 2017). 
The Foundation Phase Profile encourages the use of two different assessments: formative assessments and summative assessments. Formative assessments are known as ongoing assessments as practitioners tend to complete them on the daily basis. Rather than focussing on the foundation phase outcomes, this type of assessment focusses on what the child has learnt and achieved and what they can do to move forward onto the next level. Formative assessments are beneficial to practitioners when they come to planning, as they can ensure that activities are differentiated to allow for all capabilities (Early Years Matter, No Date). Whereas, summative assessments are focused on the foundation phase outcomes. This type of assessment occurs twice during the foundation phase, once when children are between 24 and 36 months and once when children are nearing the end of the foundation phase. Summative assessments provide a holistic view of a number of different skills for each child and they refer to children’s development over time and over a range of evidence, therefore they allow for practitioners to produce an overall outcome score for each area of learning (The Foundation Phase Profile, 2017). 
An advantage of using the Foundation Phase Profile observation technique is that it is a government and legal documentation. Therefore, all settings across Wales have to follow the same guidelines, meaning each child is observed and assessed in the same way. The Foundation Phase Profile (2017) states that observations are beneficial as they allow practitioners to assess children’s progress and see whether they need more time and opportunities to further their learning. Individual observations of children are vital, as each child is unique, has different abilities and develops at different rates. Having a clear picture of each child in the setting allows for practitioners to consider each child’s needs when it comes to their planning. Observations are often the quickest way to gather information, as the results are ready immediately after its finished. The information which is gathered from observations can be seen to be more reliable, as the observer is watching and recording what they see first-hand. However, it can be argued that observations may often carry a degree of bias, as there is a possibility of the observer altering the results. This then leads to a lack of reliability, which can affect the child in many ways. For example, having to participate in activities which are too hard or too easy for their needs (eCom Scotland, No Date). 

Section 4
Observing children during play gives the practitioner a better insight of the child’s capabilities, as doing it in a relaxed atmosphere provides a true reflection of their potentiality. Young children’s learning is evident in their play and interaction. Observations are an important tool when it comes to reflection and they form a part of the Early Years Foundation Stage assessment and planning cycle (Early Years Carers, 2016). Early Years Matters (No Date) states that observations always start with the child, observing what their interests are, who they like playing with, what they enjoy playing with and what they independently chose to do. They argue that observing children during play provides adults with reliable information about children as individuals. This information gained provides practitioners with a starting point to understanding the child and helps them to be able to plan around their needs. If planned activities are based on what the children enjoy doing, they are more likely to want to participate and will complete them to the best of their abilities.  Observing children during play becomes part of the practitioner’s responsibility and it is often about sitting back and watching what is happening, then recording notes for the child. Observing children during play is often carried out to observe children’s language and development and the interactions the child has with adults, find out how children respond to certain activities, how their skills are developing and their patterns of friendships (Early Years Carers, 2016). This can be supported by Howard and McInnes research on the impact on children’s perception of an activity as play rather than not play on emotional well-being. Howard and McInnes (2012) stated that children who participated in the activity session which was designed to be ‘like play’ showed more signs of enjoyment during the activity, such as smiling more. This then led to them becoming less distracted and more interested and focused on the activity in front of them. Whereas, the children who participated in the same activities but designed to be viewed as ‘not like play’ displayed more negative behaviours. They showed less interest and enjoyment in what they were doing and became easily distracted by things going on around them. Therefore, observing children during self-directed play may be more accurate and reliable than observing children during set up activities. As during play children are more relaxed and their level of engagement is higher, providing the practitioner with a general reflection of their full potential and a more reliable and accurate picture of their progress and learning. 
Howard and McInnes (2012) also state that when children view a task as play it can have a positive impact on their development. As, during play children can avoid the feeling of failure and experience a wide range of behaviours, as they become in charge of their own actions. The outcomes of this is increased confidence, self-belief and independence. When a child is confident in their surroundings, they often become themselves more and show different signs of behaviour and their understanding of things, than a child who is more withdrawn or shy. This in turn, gives the observer a clearer and a more accurate overall picture of the child. 
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