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Task 1 
For this assignment, the teaching and learning experiences will be based around the story ‘Picnic.’ This story book was selected due to its adaptable nature: the simple and repetitive structure of the story allows the practitioner to adapt the story to the individuals they are working with. The Key Stage 2 (KS2) class that will be taking part in this activity have very varied needs, including some learners who are learning English as an Additional Language (EAL), some children with learning difficulties such as Dyslexia, and diagnosis’ such as Autism. In light of this, this story book seemed to be able to cater to the academic strengths, weaknesses and needs of most of the children within the class. 
The story offers countless learning opportunities, including predicting the story through an oracy task, retelling the story through drama and re-writing the story from their own perspective, however the learners will be developing their oracy skills within the featured lesson. The story focuses upon the language patterns “Beth mae ____ yn ei hoffi?” and “dw i’n hoffi” which the learners are becoming increasingly familiar with during drilling slots and other language activities. From observing the class teacher, it has been noticed that using a story with familiar language patterns provides the learners with the opportunity to develop their sentence structure and to demonstrate their current understanding of the language. 
The practitioner will be using this activity to establish the learners’ current understanding and ability to use the Welsh language with some independence and to inform future teaching and learning opportunities. 

Part 2: https://youtu.be/KQroNcCJNtM 
Part 3: A reflection of part 2.
The purpose of this activity was to encourage the learners to develop their listen-and-respond skills in line with the Welsh Second Language Curriculum (2015?) and to develop their reading and oral language skills in general. The activity was also intended to assist the practitioner in establishing the learners’ current abilities to use the Welsh language with some confidence. The learners within this year group tend to work with peers of similar ability rather than of mixed ability. For this activity, I decided that a group of learners who do not tend to work together would be most suitable so that they could support one another in their language development. The learners within the year group are very diverse in their academic and personal needs, with numerous children having medical diagnoses of conditions including Autism and ADHD, some of whom are featured in the video. In reflection of this, I felt that the learners would develop their linguistic skills most appropriately outside the classroom in a small group. When reflecting upon the video it is clear to me that this was an appropriate decision, as the learners demonstrated confidence when using Welsh to communicate, a contrast to previous observations of learners disengaged due to the learning environment.
Overall, the activity was very effective. The learners were engaged and enthusiastic to participate in the lesson from the beginning, offering answers to questions immediately. The effectiveness of the session was supported by the opportunities that the learners had to access their prior knowledge of Welsh, including phonetic awareness and language patterns and their contributions to the session. This activity also allowed the learners to develop cross-curricular skills, such as collaboration and listening in line with the curriculum (DCELLS, 2008). As demonstrated on the video, the learners utilised their prior knowledge of the Welsh language in order to answer various questions posed by the practitioner, demonstrating sound understanding of the language. Nearly all communication between the practitioner and the children was in the medium of Welsh, again highlighting the learners’ sound ability to establish meaning from questions. The activity also provided multiple opportunities to develop pronunciation, however this was not the focus of the activity therefore was not emphasised as greatly as other aspects.
In order to ensure that the learners were as immersed as possible within the Welsh language for this activity, the practitioner consistently communicated through the medium of Welsh throughout the session, encouraging learners to do the same. As demonstrated in the video, at times this communication was disjointed due to uncertainty around sentence structure or limited vocabulary, however the learners didn’t tend to revert back to using English. To support the learners effectively, the practitioner used language patterns that the learners were familiar with. This allowed the learners to focus upon practicing their Welsh communication skills rather than focus upon learning new vocabulary or language patterns. I also prepared a Welsh planning sheet for this activity, which supported my own Welsh implementation (see appendix 1). As emphasised by TES (2014), practitioners must have good subject knowledge in order to appropriately support learners in their development, which the planning sheet supports. 
When reviewing the recording of the activity, some errors that the learners make can be identified. However, in line with Kramsch’s views, any errors that learners made during this activity were noted but were treated as “natural accidents,” as advised by Kramsch (1987, p.23). This allowed the learners to demonstrate their current understanding and highlight any areas of confusion themselves rather than spend the activity focussing upon the errors made. 
Watching the recording of the activity has allowed me to reflect upon the strategies I employ to engage the learners in the language activity. Whilst I pose some questions to the learners, in future I will endeavour to encourage the learners to make observations or predictions of the storyline with a partner. This will allow the learners to explore their understanding of the Welsh language even further and employ other language patterns that are not provided within the story. Arguably, this could limit accessibility to some learners, however a mixed-ability pair or group activity could increase engagement. 
Rivers (1987) highlights that a reading activity in a second language should not simply consist of reading the text alone, rather the activity should encourage readers to interpret, expand upon and discuss ideas relating to the story line, which would demonstrate and consolidate understanding of the text. As demonstrated within the video, at intervals the learners were invited to discuss their ideas about the story in pairs in order to develop skills including interpretation and prediction. Through observation it was noted that the learners didn’t tend to use full sentences during these short conversations with their partners nor when giving feedback to the practitioner. The learners used the language patterns they were familiar with when appropriate, however, to further learning and understanding the practitioner will need to provide a lesson on sentence formation. 
The observations made during this language activity can inform future teaching of the Welsh language. In the future, learners could be provided with differentiated word mats or alternative resources which can promote further challenge. Two of the learners shown in the video showed vague awareness of how to maintain a conversation, however seemed to find difficulty when establishing who should ask questions and who should answer. As a result of this, the learners were supported by the practitioner during this activity. To ensure that all learners can develop their conversational ability in Welsh and that all learners can access the learning opportunities, in the future the practitioner could work closely with any learners who struggle to sustain conversations independently and provide them with the skills to maintain the conversation themselves. As highlighted by Rowland (2014), holding a conversation is a skill of numerous elements: awareness of the topic; how to express thoughts verbally; how to ensure that any contribution is relevant; and how to ensure any contribution is timed correctly so that no interruptions are made.
For this activity the learners were provided with the word mat resource (see appendix 2) to support them in their sentence and question formation and translations of common food and drink. When observing the learners, it was noticed that the word mat was predominantly used as a prompt for sentences, rather than used due to lack of vocabulary knowledge. In future practice, this word mat could be altered to support sentence formation and reasoning behind opinion. This would allow the learners to expand their linguistic practice if appropriate to their level of understanding whilst still focusing upon the language pattern the class is focusing upon. 
In future practice, the learners could be encouraged to take turns reading the story aloud in order to further develop pronunciation and understanding of any vocabulary and language patterns. Furthermore, if this activity involved larger groups of learners, the learners could also be provided with their own copy of the story to follow, using a whiteboard to note down any vocabulary they are uncertain of. Alternatively, the practitioner could ask the learners to read the story in their pairs and note down any points they wish to raise in a group discussion before reading the story together. This will encourage the learners to establish meaning of the story themselves, to collaborate ideas and effectively feedback and communicate any ideas before having any guidance on the story from the practitioner. 
To develop their Welsh writing skills, in a subsequent lesson the learners could be asked to write their own version of the story which will simultaneously develop their oracy skills when they discuss their ideas with a partner or the group. However, prior to this activity the learners will need to develop their sentence formation in order to write accurately, as presently the learners struggle to use complete sentences. 
In conclusion, the learners showed sound understanding of the language pattern, indicating that they need to focus upon sentence structure in the future. The learners seemed to respond well to being in a different, quieter environment with peers of different abilities, indicating that this could be a successful approach to some language lessons in the future. The learners enjoyed the story and were eager to participate and make predictions using their language knowledge. 
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Appendix 2: Welsh planning sheet

	Key vocabulary
	Teacher Achieved (Y/N)
	Children Achieved (Y?N)

	Clawr (cover)
	Y
	N

	Dw i’n hoffi (I like)
	Y
	Y

	Dw i ddim yn hoffi (I don’t like)
	Y
	Y

	Bwyta (eating)
	Y
	Y

	Bwyd
	Y
	N

	Diod
	Y
	N

	
	
	



	Key Questions/Instructions
	

	Beth sy ar y clawr?
	Pawb yn deal?

	Beth wyt ti’n gallu gweld?
	Pawb yn barod?

	Beth wyt ti’n meddwl?
	Wyt ti’n deal?

	Siaradwch gyda eich phartner…
	Wyt ti’n gallu…?

	Wyt ti’n gallu defnyddio…?
	Darllenwch…

	Eisteddwch/Sefwch
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