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2.0 Literature Review 
The transition from further education to university presents a range of academic, social, and athletic challenges for student-athletes, particularly those progressing from college-level sport into higher education environments. Existing literature highlights that athletes often experience difficulties balancing increased academic demands with higher training loads, adapting to new support systems, and managing changes in identity and independence during this transition. For college athletes, inadequate preparation and limited access to tailored guidance can negatively impact both performance and wellbeing. Digital support platforms, such as informational websites, have been identified as effective tools for providing accessible, flexible, and athlete-centred guidance during key transitional periods. However, there is limited research focusing specifically on targeted online resources designed to support UK college athletes, particularly those from institutions such as Bridgend College, in their progression to university sport and study. This literature review therefore explores research relating to athletic transitions, student-athlete support mechanisms, and the use of digital resources in education, to inform the development of a website aimed at supporting Bridgend College athletes during their transition to university.

2.1 The Student Athlete Experience in HE
Coaches are one of the most influential factors in a student athletes University experience. Farah J. Ishaq and Jordan Bass (2019) can be quoted saying that coaches are one of the biggest influences in a student athletes collegiate experience. Coaches are often responsible for training times, playing times, lifting times, meetings, and sometimes academic progress. With this information in mind the website will connect athletes to university coaches prior to their university joining experience to ensure that one of the most influential connections are made early in the university experience.  
Student athletes must find ways to manage both sporting and academic performance even if it is mostly found difficult. First-year college students often suffer from the challenge of being placed into a new environment, the transition from second to third level education has often been recognised as difficult. (Gardner, 1986) The student must establish a new routine to avoid unnecessary stress and must cope with the additional stress of the demands of sport and academic expectations. This information will be used to help create the section of the website related to what support and help can be offered from differing universities and their sporting academies. 
Student athletes coming into university mostly use that title to live their life on campus and stick to what is familiar to them. A student athletes’ identity is often linked to what extent they identify with their role as an athlete. (Brewer, 1991) Athletes highly absorbed in this role allow the student athlete title to influence what decisions they make, friendships they form, how they interoperate their interactions with others, and the expectation on athletic performance. (Adler & Adler, 1987, 1991) Considering this, the website will have a section to connect aspiring student athletes to future teammates so they can connect and discuss friendships, and expectations of athletic performance.
Male student athletes experience lower scores in critical thinking tests compared to their college student only counterparts. In a study conducted by Pascarella and other (1999) information was found that male athletes may not be experiencing all the cognitive benefits from college compared to other males in college. This was indicated by lower scores in critical thinking tests. This information will be useful to the website as it will rationalise the inclusion of a “useful material” section within the website. It will rationalise this as by allowing for early access to university level academic help resources, it can help keep student athletes on the track to keep normal or exceptional critical thinking skills. 

2.2 Barriers to University Transition for Sport Performance Students
Most university sporting students, struggle with the transition into university due to the feeling of being unfamiliar with university education. In a study conducted by Lasha Khonjanashvili and others (2023) that included interviewing university students, one student answered that they had “no idea what the university system was like” and would frequently ask questions such as; With whom will lecture halls be shared with? What the difference between and lecture and a seminar is. This information will be helpful as it will rationalise having a “pre university support” section on the website to help aspiring university student athletes adjust to the university academic environment. Moreover, another student from the same study exclaimed that the change in class duration was difficult to adjust to as they were used to 45-minute classes in high school compared to the 1-to-2-hour long classes in university. (Khonjanashvili et.al, 2023) This information will also be used to rationalise the “pre university support” section of the website. 
Receiving support from family members was also found to e potential barrier to university students engaging with the university lifestyle and academics. In a study conducted by Ruth Crabtree (2023) one of the participants explained that due to the high demands of university, the connection a student has with their family may be weakened and as a result make the educational experience harder due to not having that “safety net” of a student’s family support. Stoessel et al., (2015) also agrees that students without a string connection to their family may be at risk of dis-engagement from university classes and even at risk of dropping out early. This can be especially true in student athletes dur to the doubled amount of stress due to the expectations of sporting performance alongside academic support. (Gardner, 1986) This information can be helpful as it allows the tailoring of the website to be user friendly for both aspiring university students and their parental guardians. By doing this, it allows for both the parental guardian and the aspiring student to both know exactly what to expect from university and allow the parental guardian to help support their child. 


2.3 The Role of Self-Regulated Learning Tools in Transitions
Activities that students do to manage their mental processing techniques are referred to as regulation strategies in learning (Schunk & Zimmerman, 2012).
University students currently use self-regulated learning throughout their university experience but not a lot in their first year or during their university transition. In a study conducted by Higgins et al (2023) it was found that students use of self-regulated learning increased over their time in university from first to third year, but not over a single semester of first year. This could be due to students feeling too much stress in their first year of university. (Dr Hughes, 2024) This information will be used to encourage those who access the website to begin self-regulated learning before they begin university and to continue to use self-regulated learning throughout their university experience. This is due to self-regulated learning and other academic aptitudes that contributed to success in high school can also be beneficial through to undergraduate study. (Higgins et al, 2023)

2.4 Best Practices in Transition Support Models
Universities should provide comprehensive orientation programmes during the transition phase. In an article written by Diane Grayson et al (2025) it was found that many students indicated that the university transition “was an exciting experience” and that “the feeling of knowing you’re not alone” was driving factor in students’ positive mental health. This supports the idea that structured orientation programmes, such as “freshers’ week” are helpful to transitioning students as it allows for them to connect with other students and not feel alone in this stressful time. 
Universities should provide emotional and social well-being support to their transitioning students to promote best practise in transition support. Social support can assist students in adapting to the demands of university life and promote positive outcomes including mental health and academic success. (Stokoe et al., 2024) However, university students often perceive their need for support as being greater than the amount of support they receive. This perceived lack of support is also related to higher depressive symptoms. (Rankin et al., 2018) This information help rationalise the need for supporting materials related to student mental health and social care within the transition website due to the need added of advantages of academic success and better student mental health. 
Continuous and structured support throughout the first year of university is imperative to a student’s success in the university. In an evaluation and analysis f the Kessler Schools Program conducted by Olibobi et al (2024) it was found that students who felt supported social, and academically, and valued by the institution had higher chances of persisting with university and graduating. This supports the theory that ongoing support is essential for student retention and success beyond the initial transition period, not just one-off orientation days. This links hand in hand with Tinto’s (2017) model of student retention which is based of the theory that students are more likely to persist in higher education when they are academically and socially integrated into their institution, strengthening their commitment to both their goals and the university. By giving students the support, they require throughout the year and not just the first month, it allows for students to feel supported for longer and gives them the best chance at achieving academic success. 

2.5 Digital and Web-Based Support Tools in Education
Digital technologies and stimuli are integral to how university students engage with learning materials and process information. Marta Pinto (2020) found that digital technologies are mostly utilised by students in support of their education in university, with the intention to promote students’ engagement in the learning process inside and outside of lectures and seminars. This information shows that digital technologies such as websites, blogs, and other technological stimuli are beneficial for students to use to expand their educational settings from not just between classroom walls. (Pinto et al., 2020) The website will be supporting that the students can access at any time and in any setting. 
The implementation of digital technologies as learning aids in university must be done in thoughtful manner not just based on technology availability. Nkomo et al (2021) found that attention must be given to the availability and use of technology in an educational manner, and how students engage and learn in spaces supported by technology. Emphasis must be given on the value of digital and web-based support depending on thoughtful integration with teaching linked goals, and not merely using it for the sake of availability.  (Nkomo et al ., 2021) This information will be helpful in the implementation of the website as it will have to be thoughtful of teaching goals and student needs in its creation. 
Digital tools can have an effect ion students transition into university life and academics. Web based- digital services can influence student well-being and orientation, however they can have negative impacts on students when not designed well. Online platforms which intend to help students dealing with social anxiety in the classroom… might act to alleviate… or to exacerbate it. (Thomas et al., 2022) This supports the idea that digital tools in university transition cannot succeed without careful development to avoid negative effects, as spoken by Thomas et al in (2022).

2.6 Transition to University in the Further Education (FE) to Higher Education (HE) Context
The transition from further education to higher education is not a single moment but a multifaceted process involving academic, social, and identity changes over time. Tett et al (2017) found that higher education transition is not a one-off event that occurs once a student’s joins university, but rather and ever-growing process that develops over the student’s time in the university and is affected by students’ capacity to engage with and become a part of the university community. These findings reflect the complexity of the transition from FE to HE and challenges the simplistic views of transition as a one-time event and instead moves to a different point that transition is an ongoing experience throughout a student’s time in university. (Tett et al., 2017) Within the website, there will be support for, not only transitioning students but also current university first year students as it is imperative that student support is optional for all students in the first-year transition period. 
There are structural and expectational differences from further education compared to higher education. Higher education, in comparison to further education, places an emphasis on students becoming independent in their studies. Further education students were more structured and primarily teacher led. (Fellingham et al., 2024) This supports literature by Fellingham et al (2024) that emphasises how shifts in instructional formats and academic demands affect transition experience. Within the website, there will be supporting materials with information on how to study more independently and how to adjust to the more independent approach to learning that higher education supports. 
Students transitioning from FE to HE can experience “culture shock” due to their perceived vision of what university will be like for them compared to its reality. Inside an article by Timmis et al (2024) it was found that many students faced a mismatch between expectation and reality relating to the higher education and further education experiences. To avoid this, the website will make sure to be completely factual and will not heighten or lower a student’s expectations of university or university sport.  

2.7 Website Design Principles for Educational Support
Applying universal design principles ensures that websites are usable by many learners, including this with diverse needs, or are not technologically competent. The 7 principles of design are equitable use, flexibility in use, simple and intuitive use, perceptible information, tolerance for error, low physical effort, and size and space for approach and use. (Gov.uk, 2025) Universal design principles such as equitable use, and perceptible information help to ensure that educational sites are intuitive to all learners, and therefore supporting inclusion and accessibility. Within the website the user interface will be easy to understand and will follow the 7 principles of design in order to support inclusion for all athletes. 

2.8 Gaps in Existing Literature
Research on student transition from FE to HE has limited attention compared to traditional school to university pathways. Research into higher education transitions has tended to focus on students who transition from school to university, with less focus placed on those progressing through further education. (Cree et al., 2017) In turn this limits the understanding of how FE Students’ distinct academic cultures and support needs effect their transition into HE. 
Digital education research very rarely frames technology as a transition support mechanism. Most studies concentrate on the application of technology in teaching and learning, rather than investigating its function in facilitating students' transition to higher education. (Pinto & Leite, 2020) Digital technologies may be thoroughly investigated academically, but their ability to help adjustment, belonging, and orientation remains underexplored.
Students’ lived experiences are underrepresented in the design and evaluation of transition support. Within an investigation done by Iona Burnell (2013) it was found that the opinions of non-traditional students are typically neglected within institutional transition studies. Without the input of students from different backgrounds and circumstances, digital tools risk being misaligned with the day-to-day transitional challenges faced between further education and higher education learners. 
Accessibility standards exist, however their implementation into transition resources is very rarely evaluated. Conformance with accessibility guidelines does not, on its own, guarantee that digital learning resources are genuinely usable, effective, or inclusive in practice, as real-world accessibility depends on how diverse learners interact with content in varied contexts, technologies, and learning situations. (Cree et al., 2017) There is limited longitudinal evidence demonstrating whether digital transition tools provide sustained support for students beyond their initial entry into higher education, particularly in terms of their ongoing engagement, academic development, and sense of belonging over time.

2.9 Conclusion 
All things considered; this literature analysis offers a solid theoretical basis for creating a transition support website specifically for Bridgend College student-athletes. The website seeks to provide a thorough, accessible, and continuous support tool that improves students' academic confidence, athletic preparedness, and overall transition experience from FE to HE by addressing identified challenges, incorporating best practice models, and filling in research gaps.
When carefully planned and matched with the needs of students, digital and web-based assistance aids are commonly acknowledged as being beneficial. In order to guarantee accessibility, usability, and inclusivity for a diverse student-athlete community, the website is based on universal design principles. Crucially, the literature emphasises the necessity for a clear, user-friendly, and student-centred interface by warning against poorly designed digital platforms that could inadvertently raise anxiety or disengagement.
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