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What is quality and why is it important and what does it look like in settings?
According to Moss (2016) quality is something everyone should offer to build a good reputation and have a successful business. Furthermore, Li and Xin (2021) Practitioners in the education profession should understand that the definition in the school’s policies requires practitioners to focus on high quality outcomes that impact on learning and achievement and to build systems and strategies that will ensure pupils achieve their full potential over time. According to Ryzhov, et al (2021) Quality education includes; learners who are healthy, well-nourished and ready to participate and learn, and supported in learning by their families and communities, outcomes that encompass knowledge, skills and attitudes, and are linked to national goals for education and positive participation in society. Furthermore, Burgess, Kemp, and Bender, (2021) explains how quality is different for every individual, high quality can be recognised through resources available to them, and the environment. High quality for many can be measured by what values a setting holds, However, quality is seen and measured with different perspectives for each person, which makes quality difficult to define.
According to Njui (2018) quality education should focus on the child as a whole, the social, emotional, mental, physical, and cognitive development of each child regardless of gender, race, ethnicity, or where they live. Furthermore Granger (2019) explains high quality enables people to develop all of their attributes and skills to achieve their potential as human beings and members of society. Quality education provides the foundation for equity in society. Supporting this, McIntyre and Neuhaus (2021) explains high quality in a child’s education paves the way for success in school. It not only prepares a child for reading, writing, and arithmetic, it also builds their confidence. Practitioners should focus should be on sparking interest and curiosity and having fun. Therefore, creating a high-quality provision.
[bookmark: _Hlk96277217]High quality can be proven by following National Minimum Standards and demonstrating this through policies. Supporting this Care Inspectorate Wales (2016) explain how National Minimum Standards were created in order for practitioners to provide quality childcare, with expectations that any registered practitioners persons work toward ensuring that these basic standards are exceeded. Furthermore, Zhang  and Bluyssen (2021) explains quality is important as what a practitioners teaches a child will have an impact on them for the rest of their lives such as future GCSE’s, helps children become better citizens, get a better-paid job, teaches the difference between good and bad. Supporting this Clark, et al (2020) explains quality in education shows us the importance of hard work and, at the same time, helps us grow and develop, from this children are able to shape a better community to live in by knowing and respecting rights, laws, and regulations. Clark, et al (2020) further explain how quality in children’s education provides the outcomes needed for individuals, communities, and societies to prosper. It allows schools to align and integrate fully with their communities and access a range of services across sectors designed to support the educational development of their early years learners. Furthermore, Martin, et al (2018) research highlights by improving school grounds can help with pupil behaviour. The study claims a school's environment can positively influence the students' development, enhancing self-esteem, boosting academic performance and reducing vandalism and bullying.
High quality shows through a child’s prosocial interactions. Supporting this Putra, et al  (2020) Prosocial behaviour in the form of sharing, helping, and cooperating is a hallmark of social competence throughout childhood. Of direct relevance for schooling is that prosocial behaviour has been related positively to intellectual outcomes, including classroom grades and standardized test scores.
Quality can also be demonstrated through quality measuring tools, equality care reports, inspection reports, progress reports. According to Healy and Training (2020) quality in schools can be seen through a good, spacious, and well-maintained school building with required infrastructure like furniture, clean hygienic toilets, accessible drinking water, designated activity and play areas, functional laboratories and computers will make students look forward to attending school. Furthermore Lozančić, Basta and Šerbetar (2019) explain in high-quality classrooms, practitioners build partnerships with parents by inviting families to support children's learning and celebrate their work. Practitioners then can use the child’s, family’s knowledge to help them better understand the individual child. Practitioners also listen to family’s concerns and goals. Together in collaboration practitioners and parents can work together to address any issues that may arise. Moreover, Vantieghem, et al (2020) explain high quality teaching is about the day-to-day interactions that take place in the classroom and the different pedagogical approaches used to engage, motivate, and challenge learners. It is about the way teachers use assessment and feedback to identify gaps and help pupils to move on in their learning and develop at an individual pace. Agreeing with this Salminen, Laakso, Poikkeus, and Lerkkanen, (2022) suggests a high-quality school will have fair-minded, passionate, honest, well-mannered, inspirer, skilled, and supportive mentors who will have a strong positive impact on the student's attitude and personality. Therefore, high quality settings have the child at centre with a holistic approach.
The sustained shared thinking and emotional wellbeing (SSTEW) 
Many different tools are used to measure quality within a school setting, one being the sustained shared thinking and emotional wellbeing scale. According to Siraj,  Kingston, and Melhuish, (2015) The SSTEW scale is designed to measure and promote practise that supports children in developing skills in sustained shared thinking and emotional wellbeing. According to Howard, et al (2018) The SSTEW scale is made up of five scales with each aspect being rated from one to seven using three observations as evidence, one being inadequate to seven being excellent. Furthermore, Meade and Kwan (2021, pp48) explain the SSTEW scale tool was designed to guide early years practitioners in practise. Meade and Kwan (2021, pp48) highlight the case studies of stand-out centres by Siraj and co-workers identifying particular practices that nourish children’s wellbeing, thinking and communication in the short and long term. These particular practices form the most impactful indicators in the SSTEW scale. Moreover, as cited in Children services central (no date) Vygotsky explains sustained shared thinking occurs when a practitioner and child/children work together in an intellectual way to solve a problem, clarify a concept, evaluate an activity, or extend a narrative. Both child and practitioner should contribute to the thinking, to enable the child to develop and extend their understanding. Therefor this supports quality while using the SSTEW scale as it focuses on sustained shared thinking. Furthermore, Waters and MacDonald (2020) explains a few benefits to using the SSTEW scale enables practitioners to build trust with children, allows children to build confidence and independence, social and emotional well-being, supporting and extending language and communication, supporting learning and critical thinking, assessing learning and language. Supporting this  Siraj, et al (2019) explains how the SSTEW scale measures emotional wellbeing and interactions between children and practitioners and how it effects emotional and wellbeing. 
The  SSTEW scale considers parent partnership. Supporting this Siraj, et al (2019) explains how the SSTEW scale builds strong and positive relationships to support collaborative learning and child independence; and recognises the importance of partnership with parents and the early home learning environment. Therefore, this supports quality as partnership with parents has positive impact on children’s development and a practitioners understanding. However, Kazmierska-Kowalewska, et al (2021) explains how the SSTEW scale is not a short observation, as visual recording can be used to reflect and observe. Supporting this Fleer (2021) explain while using the SSTEW scale opportunities for observing can be planned, if intending to look at a specific area of learning, patterns of behaviour or a child during a particular focused activity. However, this could be a limitation as it is time consuming. Furthermore, Drake (2015) it is also important for practitioners to be continuously knowledgeable to children learning take opportunities to observe children as they become apparent.  
Early childhood environment rating scale (ECERS). 
The second tool used to measure quality is Early childhood environment rating scale. According to La Paro, et al (2012) ECERS scale is designed to evaluate quality of provision for children aged two and a half to five years in centre-based settings. Supporting this Sylva, Siraj-Blatchford and Taggart (2010) explains a positive sense of wellbeing enables a person to be able to function in society and meet the demands of everyday life, people in good mental health have the ability to recover effectively from illness, change or misfortune. According to Clifford, Yazejian, Jang, and Jigjidsuren, (2021) explains the ECERS scale is created with six subscales which are space and furnishings, personal care routines, language and literacy, learning activities, interaction and program as well as structure. Furthermore Sakai, Whitebook,  Wishard, and Howes (2003) explains how The ECERS places greater emphasis on important and emerging issues in early childhood childcare such as the inclusion of children with disabilities, family concerns, and cultural diversity. Supporting this Leccese, et al (2021) explains to measure quality it should be measured holistically with all aspects considered, as quality should ensure a child’s physical, emotional, social, and spiritual wellbeing. Furthermore Gilmore, Knickmeyer, and Gao (2018) explains how safe, responsive, and nurturing environments are an important part of supporting the learning and development of children. Such environments also help to prevent challenging behaviours and serve as a core component of interventions for infants and young children with identified disabilities. Therefore, environments should be included in the measurement of quality for a more holistic overview.
The ECERS includes environments such as furniture,  capacity, and room arrangements  (UNC, no date). Despite the fact that the capacity and furnishings subscale incorporate, ‘space for gross motor play’ contemplating components of the outside environment, with the exception of a particular title for outside teaching. Furthermore,  Knight (2011), Bilton (2010), White (2014) and The Welsh Government (2009)  highlight advantages and deeper learning experiences that take place in the outside ‘fun’ areas. Supporting this the Welsh Government (2009) explains how this allows children to have experience with nature and be involved in hands on activities, which stimulate children’s senses and allow for rich and appealing opportunities for children to learn. Therefore, this suggests outside environments should be foreground and incorporated more to allow for a higher quality of provision is available to children.
Both tools
Lastly although there are many differences with each tool by collaborating two different types of tools can allow practitioners to have a better overview of quality, with a more holistic approach. Supporting this Siraj (No date) explains by using SSTEW scale alongside other environmental scales such as ECERS provides a complete picture of what high quality early childhood education and care can look like.
What have I learnt?
I will start by saying this module has taught me so much about quality. Firstly I have learnt how quality is made up with so many different aspects a few being positive parent partnership- for a high quality setting practitioners should make sure partnerships with parents are made as this has benefits on the children and staff, policies- policies should be made clear to all at a setting as well as parents to make sure all policies are met and there is no understandings, staffing- a setting should always be reflecting on all staff making sure many things such as knowledge and understanding of all other aspects are met, training- this allows all practitioners have access to further training to allow staff are up to date and deeper knowledge and understanding of the setting and all their children’s needs. This allowed me to realise quality is a complex subject and it is not something I fully appreciated beforehand. Quality is also something that is seen different by different people, what it looks like to me may look different to other people and as a professional we should be open minded to everyone’s opinions. This further made me realise how feedback is important in line with quality. Quality is no doubt to me difficult to measure, which is again something I did not realise until I completed this module. However, learning there are many tools available to have a good overview of quality as before the module even though I knew and understood there are many different techniques, observations, and tools to use to reflect and observe children to better my own practise within schools and to benefit children’s learning and development, I did not know there were tools to measure quality and the importance they have to allow for a better overall setting- from the reputation of each setting to children’s outcomes, using tools to measure quality using tools to measure quality will enable staff to reflect on their quality practice and develop. Going forward I am now more confident to support any setting I go into at collecting and analysing feedback with the right knowledge and understanding of how important things like supervision, appraisals, policies, and procedures are. I didn’t know that supervision and appraisal meetings was a tool to develop on quality practice and I will ensure that I use this and take advantage of supervision and appraisal meeting in my own future practice. Overall, this module has been a fantastic insight and has taught many aspects and the importance of quality within a setting. Where before I thought quality was simple to explain and measure, I now know it is complex with many factors, and the realisation of different people measuring and seeing quality to how I see it has been an eye opener for me. I have taken a lot from this module to develop myself in future practice, I will also be happy to speak to my colleagues about how often they have their supervision and appraisal meetings as this is definitely a tool that gives me a lot of confidence and understanding on my own quality practice.
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