

Start at my feet!

	
	Target 
	What I have done in this assignment 

	Target 1 
	Read even more relevant books and journal articles as well as websites when researching - ensure you include current documentation. 
	In this assignment I ensured to include current government documentations and books to back up my evidence from the bridging sessions. However, I still included websites but only when needed 

	Target 2 
	Endeavour to synthesise research into your writing to aid the support of your key points.
	In this assignment I made sure to read the documentations in depth to use throughout my assignment to ensure I was supporting my ideas

	Target 3
	Continue to offer practical ideas to support the theory into practical techniques.
	Within this assignment I used a lot of ideas from my bridging experience. However, I also ensured that I backed up my experience and research with theory such as Bronfenbrenner’s and Maslow 



Stacey (2023) explained in education, social justice is described as allowing all children to reach their maximum potential by suiting their needs. Cameron (2007, quoted in Lewis 2012, p.2) say’s “Without good education there can be no social justice”. To achieve social justice in education teachers must take in consideration all individual children by ensuring they are not only offering equality but equity. As a result, equity is understanding that not all children will benefit from the same resources or way of teaching. Therefore, it’s important to differentiate the classroom and lessons to suit the individual needs of the child. Since September 2022 all schools teaching children up to year six in Wales must follow the new Welsh curriculum. Although the new curriculum sets out expectations and rules that all schools must follow. Most importantly it was created as a guidance for schools to develop to support the learners in each school (Welsh government, 2023) by understanding the importance of equity and justice for every child. School A have clearly demonstrated the ability to develop a curriculum that not only supports their pupils but also allows the community to be a part of this detrimental change in the Welsh education system. According to My local school (2023), school A is described as a large diverse community school located in a deprived area. Due to the location and diversity in school A many changes and additional support systems have been added to their curriculum and school network. These include the toddler groups held once a week, how the school contact the families and the sensory classrooms for children with additional learning needs. Each individual system that school A has put in place develops positive relationships between staff and families and allows children to feel a sense of belonging. These are just some of the positive effects school A have on their pupils and community. However, it’s important to understand that not all the services school A have intergraded into their system will benefit other schools. 

A community is defined as “the people living in one particular area or people who are considered as a unit because of their common interests, social group, or nationality:” (Cambridge dictionary, unknown date). This can include communities such as different religions, cultures or even urban or rural areas. However, a school is also a community with the pupils, staff, families and people surrounding the local area. School A clearly prioritises the importance of working and involving the local community into their school but why? This is because it not only allows the parents and families to feel comfortable and happy but also has a positive effect on the child itself. This can be seen in Bronfenbrenner’s socio-cultural model of development. Guy-Evans (2023) describes Bronfenbrenner’s theory as different environments that can affect a child. Altogether there are five different systems which include the microsystem, the mesosystem, the ecosystem, the macrosystem and the chronosystem. Firstly, the microsystem is the first system as a result this affects and influences the child the most. This includes the child’s parents, school and friends. The next system is the mesosystem. Although the child may not interact with this system directly it does have a huge impact on the child. For example, in this system if the child’s parents and teacher had a disagreement it can affect the child negatively (Guy-Evans 2023). As a result, when schools embrace the community positive effects will take place such as better behaviour, attendance and it can also lead to family issues being resolved quicker and appropriately due to the positive relationship between staff and parents (Welsh government, 2016, p.7). However, it can be difficult for schools to provide support to the community due to parents being reluctant, separations in the family making it more difficult and families own past experiences making them anxious (Welsh government, 2016, p. 8). A deputy head in a primary school (unknown date, quoted in Welsh government, 2016, p.58) explains “I think the best way so far for us is simply by talking more to parents and carers”. School A clearly understand the importance of face-to-face communication but tailor it to the needs of their community such as holding stay and play.  Stay and play is an event that is held every Friday for parents who have children in the early years setting. It allows parents to play with their children for a morning while also developing a relationship with staff and showing the importance of face-to-face communication for social iteration. For many schools in Wales the most common way to talk to parents is through parents’ evenings. However, for many families this can be an overwhelming situation that can lead to no results. Therefore, by creating a more relaxed and fun environment, school A is not only able to learn about the families more but makes the parent feel valued and involved (Welsh government, 2016, p.57).  After stay and play, school A has introduced find out Fridays, which is a session that allows families and the community to have an opportunity to discuss any issues or topics with a professional such as a health visitor, police or a doctor from the general practitioner. School A understands that its essential for parents to meet the basic needs of the child to develop and learn in school. Therefore, this group session allows the community to feel valued while also being able to gather information to support their child better. McLeod (2023) was a useful source of information explaining the importance of Maslow’s hierarchy of needs because it identifies the importance of meeting children’s basic needs. Altogether Maslow discovered there are five levels of human needs. These are psychological needs, safety and security, love and belonging, self-esteem and self-actualization.  Maslow created this pyramid in order of most needed to more creative orientated at the top. However, to be able to develop and reach your potential you must ensure you have the basics such as food and water (McLeod, 2023). Therefore find out Fridays, allows the families to support their child better which will have an overall effect on their academic achievement and promotes social justice as the parents aiding the child’s needs to reach their maximum potential.  Although these sessions are extremely beneficial for children in early years children in the older years are being overlooked. Hill and Tyson (2009, quoted in Macleod et al, 2023, p.173) explains “Research has consistently shown that parental involvement declines as the child gets older”. As a result, parent engagement is important for older children but in different ways such as encouragement and help with homework (Macleod et al, 2023, p.173). Therefore, it could be more beneficial to extend the sessions for children and parents in older years but instead of playing they could show off their current work allowing them to feel a sense of pride.

According to the UNCRC “every child has the right to an education” (UNICEF, 2023). Additionally, to receiving education, for it to be purposeful it should allow a child to develop and reach their potential no matter their background. (UNICEF, 2023). However, for many children in Wales there are aspects that stop them from achieving these rights such as poverty, additional learning needs and diversity. Firstly, school A is a deprived school as I have previously mentioned. However, in 2021 it was recorded that less than 50% of school A’s surrounding are currently not deprived in any dimension (Office for national statistics, 2021). As a result, over half of school A’s surrounding area is deprived in one- or four-ways weather this is education, employment, housing or health (Office for national statistics, 2021). This can have a detrimental effect on the child such as lack of sleep due to housing, lack of nutrition due to money and it can even lead to bad mental health. Such as embarrassment, low self-esteem and stress throughout the family (Arshad, Wrigley and Pratt, 2020, p. 55). This is increasingly getting worse in Britain as it is named one of the counties with the highest number of children living in poverty with a detrimental effect on education (Arshad, Wrigley and Pratt, 2020, p. 60). Therefore, it’s important that teachers and the Government understand these statistics to make a change for the children living in Wales. Currently a new Welsh strategy is being produced. The new Welsh government strategy focusses on developing the 5 objectives that were developed in the 2015 poverty strategy. Such as reducing costs and increasing the income of families and to support overall wellbeing and mental health of children. As a result, this prioritises the ability to decrease some of the harmful effects of poverty and reduce the number of children living in poverty (Welsh government, 2023). While also reiterating the importance of social justice and equity for all as children in disadvantaged situations can achieve the same outcome as everyone else. Even though, the Welsh government have a strategy its important for schools to embed effective strategies into their curriculum and school, to provide support for children (Estyn, 2012, p. 2). School A start supporting families from disadvantaged backgrounds on day one by home visits. The home visits are carried out for every child in early years before starting in school A. This opportunity not only allows the teachers to build a positive relationship with the families but allows them to get to understand the families’ circumstances such as their living conditions and resources for the child. As a result, when the child starts school, they can support them appropriately by gaining support from local charities or allowing them to use their loaning library (Estyn, 2012, p. 4). In school A their loaning library can be used for anyone in need. It includes toys and books that can be borrowed to allow disadvantaged children to have the same experiences. This strategy not only support the child’s holistic development but allows the parents to engage in the child’s education. For many families living in poverty in Wales it can be a struggle to find affordable childcare for young children. This can then cause issues later in life such as not able to find a job due to lack of childcare which can result in struggling to pay for food, heating and electric. However, to resolve this problem for many families’ school A have their own flying start located in the early years section of their building. Flying start is a Welsh early year’s programme that supports families living in poverty by providing free part time childcare for children under 4 years old (Welsh government, 2017, p.2). This programme not only allows disadvantaged families to have extra time to gain a qualification or get a part time job. It also can make a detrimental impact on a child’s life by reducing the impact poverty has on the child (Welsh government, 2017, p.2). This is because flying start not only provides the child with resources that can support their holistic development but reiterates the importance of social justice. By providing less fortunate children the same opportunity by providing them with experiences they would not have had otherwise. On the other hand, an article written by the BBC shared the reality of families living in poverty being excluded from this programme due to no fault of their own (BBC, 2018). Although this programme supports many families it’s been noticed that “two-thirds of families living in the greatest deprivation, live outside those designated geographical areas” (BBC, 2018) and therefore, are unable to receive the same support as others. Although the flying start in school A is in the school. Whist on bridging it was clear that the number of children in the class was small. This could be potentially changed to ensure all children in the local area are gaining the support they deserve. 

Overall school A is a community focused school with different sessions, staff and connections to be able to not only support the children but their local area. This has clearly had an impact on the school with positive relationships being built every day and children having the same opportunities no matter their lifestyle, background or academic achievement. School A has allowed me to understand the importance of community and supporting families and pupils on individual needs, instead of treating the children as a group. As a result, when I become a teacher I intend to speak to the parents regularly in a safe and calm environment to build positive relationships (Welsh government, 2016, p.57). This also reiterates the importance of the QTS collaboration standard by ensuring I work with others to provide the best education for the pupils (Welsh government, 2019, p. 44). Additionally, I will also promote home visits for every child when they start school. Whist at school A I was able to see the benefit on the families in the local area by identifying and supporting specific needs (Estyn, 2012, p.4). The QTS leadership standard supports my target, as I will be trying to provide equity for all learners in different ways to support their learning (Welsh government, 2019, p. 56).
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