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Part 1

Introduction.
The student has been asked to critically review article The Unhomely of Home Schooling written by Martin Myers in 2022 by looking at its strengths and weaknesses, especially focusing on the research methods and data collection used. This includes examining how the study gathers and analyses information, whether it uses qualitative or quantitative approaches, and how well these methods help answer the research questions. The goal is to give a clear and balanced evaluation of how the research was done and how reliable the findings are.
The researcher’s main aim in the article is to explore why homeschooling causes discomfort and fear in society. They want to understand the different feelings and ideas people have about homeschooling, especially how it challenges traditional views of education, family, and the state. The purpose is to use Freud’s concept of unheimlich described as a feeling of something familiar yet strange and unsettling to explain these mixed emotions and the political, social, and cultural debates around homeschooling. The researcher also discusses concerns about safeguarding children and young people, showing how fears about child safety and well-being influence public and policy responses to homeschooling.
Additionally, the article points out that the UK lacks a clear and structured policy on homeschooling compared to many European countries and the United States. While some countries have detailed laws and regulations to ensure children’s education and safety, the UK’s Education Act (1986) only requires that children receive a “suitable” education, without specifying what that means. This creates challenges for monitoring and safeguarding children who are homeschooled and adds to the ongoing debate about how homeschooling should be regulated. The article also highlights how homeschooling is experienced differently by various groups, like conservative families and Muslim home schoolers, and explains why it is difficult for policymakers to create clear rules about homeschooling.
Methodology 
· This study uses Freud’s idea of the “uncanny” (unheimlich) to understand the feelings of fear and discomfort around homeschooling.

· It looks at existing research, laws, reports, and media stories about homeschooling, especially in the US and UK.

· The study examines how different groups such as conservative families, Muslim home schoolers and young people with disability, talk about homeschooling and the reasons behind their choices.

· It focuses on understanding the emotional and cultural tensions between families, the state, and education systems.

· No new surveys or interviews were done; the study is based on analysing already available information and ideas.
Method.
The study uses a qualitative, interpretive approach by reviewing and analysing existing literature, including books, academic articles, and legal texts related to homeschooling. It examines public and political discourse about homeschooling through media sources and policy documents. The research applies Freud’s theory of the unheimlich to interpret the emotional and cultural tensions surrounding homeschooling. Instead of collecting new data through surveys or interviews, the study relies entirely on analysing previously published materials and public conversations to explore the topic.

The journal article employs a secondary research approach, relying on existing literature, policy documents, and media discourse rather than primary data collection through interviews or surveys. As such, many traditional ethical concerns related to participant research, such as informed consent and confidentiality, are not applicable. However, ethical considerations remain important in the interpretation and representation of sensitive topics. The article discusses issues related to Muslim home schoolers, conservative ideologies, and safeguarding concerns, all of which require careful handling to avoid reinforcing stereotypes or contributing to social stigma. The ethical responsibility to portray marginalised groups fairly is particularly significant given the potential for misrepresentation in debates surrounding radicalisation and child protection. Moreover, the article touches on children’s rights and welfare, highlighting the ethical tension between respecting family privacy and ensuring adequate safeguarding. Although indirect, these ethical dimensions shape the analysis and underline the importance of cultural sensitivity and balanced representation in educational research.

The journal draws on data and reports from several relevant organisations to support its analysis of homeschooling, using both qualitative and quantitative sources. For example, OFSTED reports (2015, 2016) provide qualitative insights into safeguarding concerns, particularly related to Muslim families and the risk of radicalisation. The journal also incorporates qualitative research from scholars such as Bhopal and Myers, (2020) who explore personal experiences of racism and exclusion that led some families to homeschool. In addition, references to national bodies like the Department for Education and the Children’s Commissioner, as well as statistical data from sources like the national census, suggest the use of quantitative data to illustrate trends in homeschooling. This combination of data types known as a mixed methods approach helps build a more comprehensive picture of the complex and often conflicting narratives surrounding homeschooling in the UK.
Application of Freud’s Theory.
Freud’s concept of the uncanny shows how something once familiar, like the home, can become strange or unsettling when it is seen as both safe and threatening. This overlap between Heimlich (homely) and unheimlich (unhomely) helps explain why spaces like the home, especially in contexts such as homeschooling, can be viewed in contradictory ways as either protective environments or places of hidden danger. This idea is reflected in how homeschooling is socially and culturally framed along class and race lines. White middle-class home schoolers are often idealized as providing loving, secure, and enriching homes, while poorer families who homeschool, particularly those out of public view, are more likely to be portrayed as risky or neglectful. These contrasting portrayals reveal deep social biases, where normative behaviours are linked to privilege and difference is met with suspicion. Freud’s notion of the uncanny helps us understand how these conflicting narratives generate feelings of discomfort and fear, rooted in social inequality and stereotypes.
(Freud,2003)

Cultural Representations and Inequality
The way Gypsy and Traveller families are portrayed raises important ethical concerns about bias and representation. While these families often choose homeschooling to protect their children from racism and cultural harm, authorities tend to view their homes as unsafe or lacking in education. This contrast suggests a possible misunderstanding of their intentions and values. On the other hand, Traveller communities often keep to themselves, which can make it more difficult for external agencies to detect potential issues such as abuse or neglect. Ethically, it is crucial to balance respecting cultural autonomy with ensuring child welfare, while also critically examining how stereotypes and assumptions influence policymaking in these contexts.

COVID-19 and Policy Implications
The journal also highlights how COVID-19 increased homeschooling and brought attention to high-profile cases of young people being abused while homeschooled, raising public concern. It discusses how these events pushed policymakers to rethink safeguarding and education policies. The Education Act 1996, which requires parents to provide a ‘suitable’ education but does not strictly define it, plays a key role in this debate, showing how UK law still leaves many questions unanswered about monitoring and protecting homeschooled children.

Critical Evaluation: Strengths and Weaknesses
One of the key weaknesses of the journal is the lack of a clearly defined methodology section. Although the author draws from a broad range of secondary sources, such as academic literature, policy documents, and media coverage, there is limited explanation of how these sources were selected or analysed. This lack of methodological transparency makes it difficult to assess the reliability or objectivity of the findings. Additionally, the absence of primary research such as interviews, surveys, or focus groups means the voices of key stakeholders, particularly homeschooled children and young people, are noticeably missing. This is a significant limitation, especially in discussions related to safeguarding, where children's lived experiences should be central. The article also misses the opportunity to include a structured comparative analysis of homeschooling policy frameworks across other nations. A comparison with the more regulated approaches in EU countries or the structured homeschooling movements in the United States could have offered valuable context to highlight the gaps in the UK's current policy. Furthermore, while the use of Freud’s theory of the unheimlich adds an interesting psychological lens, it may at times overshadow more practical educational and sociological theories that could better inform policy and practice. Overall, while the journal offers insightful discussion, it would benefit from stronger empirical grounding, more diverse perspectives, and clearer methodological detail.

Another weakness of the journal is that it is hard to read. The language is often complex and uses difficult ideas like Freud’s unheimlich without clear explanation. This makes it hard for readers, especially those without a background in theory, to understand the main points. The writing can be confusing, which limits how useful the article is for policymakers or people working in safeguarding. Clearer and simpler language would help make the article easier to follow and more accessible.

Summary.
The article demonstrates the researcher’s strong intention to explore the emotional, social, and political complexities of homeschooling, particularly how it challenges traditional structures of education and the role of the state. By applying Freud’s theory of the unheimlich, the article offers an original psychological lens to explain why homeschooling provokes public discomfort. It also highlights important issues such as safeguarding, social inequality, and the gaps in UK educational policy, especially in comparison to more structured frameworks seen in the US and EU countries.
However, the study would have been strengthened by the inclusion of primary data, particularly from children and young people who are directly affected by homeschooling. In line with the National Occupational Standards for Youth Work, (NOS,2019)
Which emphasise empowering young people and giving them a voice, the research missed an opportunity to reflect the lived experiences of those most impacted. Similarly, BERA (2024) suggest ethically including marginalised or underrepresented groups is essential for fairness and balance. As a student, I would have included the voices of young people to ensure their perspectives were central to discussions about education and safeguarding recognising that young people have the right to contribute to decisions that affect them. This would have added depth to the analysis and aligned the study with current ethical and youth engagement standards.
Personal Reflection and Youth Participation.
The student chose this topic after completing a placement with a group of young people labelled as homeschooled. However, based on observations, the student would argue they were more accurately NEET (Not in Education, Employment or Training). These young people attended a wellbeing centre once a week, which provided support and opportunity but did not follow any school curriculum. While researching Bridgend’s home education policy, the student found census data showing zero young people not enrolled in education (Appendix 1). This raised concerns about how some local authorities may be mislabelling young people to avoid responsibility, reflecting broader issues with the UK’s poor data and regulation around home education.
The Student.
To explore young people’s views on formal education and the support they receive, the student designed a participatory questionnaire using emojis to make it more engaging and accessible (Appendix 2). This method allowed the student to gather rich qualitative data directly from the young people involved. Involving young people in research in this way reflects ethical and inclusive youth work practice, as supported by the National Occupational Standards (NOS, 2019), which stress the importance of meaningful participation and ensuring young people are fully informed about the purpose of the research.

Conclusion.
As previously mentioned, the researcher could have strengthened the study by conducting a small-scale independent research project involving young people directly. Even a limited number of interviews, focus groups, or creative participatory methods such as visual or digital tools would have provided valuable primary data. This would have ensured that young people's voices, particularly those with lived experience of homeschooling, were represented in the findings. Including their perspectives would have enhanced the depth and relevance of the study, while aligning with ethical youth work principles and participatory standards. (NOS,2019).
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Part 2- Small scale Research Project.
For Part 2 of the assignment, the student is required to work alongside young people to develop a small-scale research project that is relevant to their lives and experiences. The project must be guided by ethical considerations throughout, with clear aims and a defined purpose. As a student at UWTSD while engaging in planning any research activity involving young people students are expected to adhere to standards and plan through the completion of an ethical approval application, implementing a reflective process Who, why, Where, How the student is going to achieve set outcomes (Young, 2006). Thorough planning helps identify potential risks, limitations, and restrictions. It also outlines the methodology used to gather data (Creswell & Creswell, 2018).
It is essential that young people fully understand the nature of the research, give informed consent, participate voluntarily, and are aware of their right to withdraw at any time (NOS, 2019). Safeguarding measures must be in place throughout to ensure the wellbeing of all participants. The student will ensure their practice aligns with the Youth Work Code of Ethics (NYA).
Overview
In the student’s role as both a trainee youth worker and a parent of a young person, recent experiences have highlighted an issue affecting young people in their local area. In recent weeks, Wales has experienced unusually high temperatures, with weather rising above 25 degrees Celsius. Despite this, the local comprehensive school continued to require students to wear the full school uniform, which includes a compulsory blazer, jumper, shirt, and for female student’s tights, unless they had PE scheduled that day. This situation has raised concerns among young people and parents about comfort, wellbeing, and the school's responsiveness to environmental conditions.
Throughout the week, the school communicated updates via the Class Charts app, reinforcing the requirement for students to wear the full school uniform. Midweek, an alert was sent stating that blazers would be optional for that day only. However, as the weather forecast predicted cooler temperatures for the remainder of the week, the school advised that blazers would be required again the following day. In their updates, the school explained that they do not have a formal hot weather uniform policy and typically only permit students to wear PE kit on non-PE days during the final term of the academic year in instances of hot weather.

Knowing your Role.
In this research project, the student’s role as a youth worker is to advocate for the young people within the school, ensuring their voices are heard regarding the need for a formal hot weather uniform policy. The aim is to allow all students the option to wear school-branded PE kit on hot weather days, maintaining the school’s high standards and values, as all students would be wearing the same uniform.
Young people have not been given a choice in the matter, and many have received negative behaviour marks. In some cases, they have been sent to "Ready to Learn" a form of detention for wearing their PE kit instead of the full school uniform on hot days. This approach conflicts with several articles of the United Nations Convention on the Rights of the Child (UNCRC);


UNCRC
· Article 3, states that the best interests of the child must be a primary consideration; enforcing full uniform during high temperatures can compromise a young person’s health and wellbeing.

· Article 12, stresses the child’s right to express their views on issues affecting them. In this case, students have not been given the opportunity to express their opinions on the uniform policy.

· Article 13, upholds the right to freedom of expression; the school should engage in dialogue with young people, listening to their concerns and seeking a fair compromise that maintains school values and standards while respecting students' rights (UNCRC).
Methodology.
To carry out this project, the student would collaborate with the school’s youth workers to support and guide the school’s youth forum in facilitating methods to gather data from students across the school. The approach would prioritise inclusion, equality, and the use of respectful, youth-led methods that empower young people to share their views. The data gathered would then be analysed and presented to the headteacher, with the aim of informing future decisions regarding the implementation of a formal hot weather uniform policy.
Methods of collecting data.
A mixed methods approach would be used to gather both quantitative and qualitative data. Quantitative data would be collected through a short, targeted survey distributed via a QR code. This QR code could be sent directly to young people's phones or displayed on posters around the school for easy access. The survey would consist of a small number of focused questions designed to capture students’ views and experiences related to the school uniform during hot weather. (Clark and Foster and Sloan and Bryman,2021).
Sample Questions:
1. On very hot days (e.g. 25°C and above), how comfortable do you feel in full school uniform?
· Very comfortable
· Somewhat comfortable
· Uncomfortable
· Very uncomfortable
2. Would you prefer to wear PE kit during hot weather instead of full uniform?
· Yes
· No
· Not sure
3. Have you ever received a behaviour mark or been sent to "Ready to Learn" for wearing PE kit in hot weather?
· Yes
· No
4. Do you think the school should have a formal hot weather uniform policy allowing young people to optionally wear PE kit on hot days?
· Yes
· No

The QR code survey has the potential to reach a larger number of young people, allowing for the collection of more extensive quantitative and thematical data. At the same time, the targeted questions can generate basic qualitative insights by capturing individual opinions and experiences in a structured format. An alternative approach could include placing ballot boxes around the school with printed versions of the same questions, offering another inclusive and accessible way for students to participate. However, while ballot boxes may encourage engagement from those who prefer not to use digital tools, this method requires manual collection and analysis of responses, making the process more time-consuming compared to the automatic data collation provided by QR code surveys.
Alongside the QR code survey, the youth forum group could carry out research into how other comprehensive schools within the Neath Port Talbot (NPT, 2025) Borough manage their uniform policies during hot weather. This would involve creating a list of all secondary schools in the area and contacting them via phone or email to gather qualitative data on any existing hot weather uniform guidelines or flexible arrangements currently in place.
To analyse the data collected, young people can choose how they would like the findings to be presented this may include using charts or graphs such as bar charts, pie charts, or comparison tables. These visual representations can then be shared with appropriate school staff, such as the headteacher or senior leadership team, to support the case for a revised hot weather uniform policy.

An ethical issue with this part of the project is the need for permission before contacting external schools. Without approval from the host school, this could breach professional boundaries. There is also an ethical duty to be transparent about the research purpose and to handle any information shared respectfully. A further limitation may be that some schools choose not to respond or share their policies, reducing the amount of data collected.
Participatory methods. 
Other methods of advocating for the uniform policy could include a debate between the youth forum and appropriate school staff. This debate could take place during a school assembly or as part of a voluntary "debate club" session during lunch, where students are invited to come along and watch. It would offer young people an opportunity to actively engage in decisions that directly affect their daily school experience. Creating space for their voices to be heard in this way supports genuine youth participation and reflects the higher levels of Harts ladder of participation (UNICEF), where young people are meaningfully involved and share decision-making power. This approach up holds their rights to express their views and be heard, as outlined in Article 12 of the rights of the child (UNCRC).
While a debate between the youth forum and school staff can be a valuable advocacy method, several potential drawbacks should be considered in this instance using this approach as identified by Creswell and Creswell Qualitative data advantages and limitations. (P,188. 2018).
• Potential for Conflict- Debates may become emotionally charged, creating tension rather than promoting constructive dialogue and collaboration.
• Exclusion- Young people who experience low confidence, social anxiety or learning difficulties may feel reluctant to speak in front of others, which can exclude them from the debate process. 
• Limited engagement- Debates may only engage those already interested in the issue, limiting the range of perspectives. Supplementing with wider consultation can ensure a broader representation of views.
• Logistical challenges- Organising a debate requires planning and time, which can be difficult within the school’s schedule. Using existing forums like a debate club can help manage these constraints.
Summary 
While a debate offers a powerful opportunity for young people to engage and have their voices heard, ethically, the potential risks such as outbursts or deviating from the topic could present significant challenges. These concerns may make it difficult for the school to approve a large-scale debate due to the possibility of disruption and lack of control. Such outcomes would not align with the core principles and purposes of youth work (WAG, 2022). To manage risks, steps such as using a pre-agreed format and structure, along with a facilitator to guide the debate, can be implemented. Introducing elements like timers and buzzers can make the process more engaging and fun, helping maintain focus and ensure the debate stays on track.
Conclusion.
In conclusion, this project offers a valuable opportunity to engage young people in advocating for a hot weather uniform policy that reflects their needs and well-being. By utilizing a mix of quantitative and qualitative data collection methods, such as QR code surveys and external school research, the project ensures inclusivity and respect for students' voices. The QR code survey, in particular, offers a more efficient and time-saving approach compared to organizing a debate, as it requires fewer resources, is less time-consuming, and automatically collates responses, allowing for a broader reach and quicker analysis. While debates could provide an interactive platform for discussion, the logistical challenges and potential risks of conflict and exclusion make the QR code survey a simpler, more accessible option. Ultimately, the findings and recommendations from this project will aim to inform the development of a formal, flexible hot weather uniform policy that balances school values with the well-being of its students.
Conclusion.
This project would align with the 5 pillars of youth work (WAG,2022).
Educative
 The project provides a platform for young people to develop essential skills such as research, communication, teamwork, and advocacy, helping them grow both personally and academically.
Expressive.
The project provides a platform for young people to express themselves openly and creatively whether through the survey, debate, or even visual representations like charts and graphs enabling them to articulate their views and concerns.
Participative.
By actively involving young people in the research and debate process, the project promotes meaningful participation, allowing them to be active contributors in matters that impact their education and well-being.
Inclusive.
The project ensures that all young people, regardless of their background, ability, or confidence levels, have the opportunity to participate through accessible methods like QR codes and ballot boxes.
Empowering
Through active participation the project empowers young people to voice their opinions and engage in shaping policies, giving them the confidence and skills to influence decisions that affect their daily lives.

By aligning with the core values of youth work and advocating for a change that directly affects student’s daily lives, this project not only provides an educational experience but also empowers youth to shape the policies that impact their well-being.
(Wag,2022)

Reflective Analysis.
This project has the potential to expand into a larger-scale quantitative research initiative, engaging wider groups of young people from secondary schools across Wales. A key method to broaden its impact would be to involve the Youth Council and Youth Parliament in gathering data from all secondary schools about their hot weather uniform policies if any exist. By collecting and presenting this information to the Youth Parliament, the project could spark a national discussion on the need for a standardized hot weather uniform policy. This could ultimately lead to the implementation of such a policy in school legislation across Wales, ensuring all secondary schools adopt a consistent approach to managing uniforms during hot weather conditions.
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