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Part One 
	Professional Experience Template 1
	PTE 3 Year 1/2 Haiku Poems – Questioning and success criteria. 

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	As part of a two-week rich task surrounding St. David’s Day, I planned for and taught a lesson on haiku poems. The poems the children created were linked to St. David’s Day and Wales. As a part of the lesson, I introduced haiku poems and syllables to the children and used questioning in order to gain an understanding of the children’s understanding. A success criteria was created for the children to look at prior to the activity and to refer back to following the activity. The traffic light strategy was also used for children to complete following the activity where the children were to reflect on their learning and indicated their understanding using green, yellow, and red colours. The traffic lights strategy was also used within other lessons I had taught throughout PTE3. 

	What have you learned?

	Through using these AfL strategies, I have gained a deeper understanding of the importance of using questioning as a strategy in order ascertain the children’s understanding. However, during this lesson and throughout PTE, I have learned that in order to make effective use of questioning, planning appropriate questions prior to the lesson is significantly important (Wiliam, 2011). 
Using traffic lights against the success criteria as a means of self-evaluation is useful strategy to provide learners with a visual ‘checklist’ to follow throughout the lesson. Although, it is important for the learners to all have a clear understanding of what it is and why they are using it. It was clear that some of the children were completing the traffic lights at the end of the lesson without thought. This meant that the children were not benefiting from its use. This happened particularly with the lower ability groups, and some children needed support reading the success criteria in order to accurately complete the self-evaluation. Allocating more time during the lesson to go through the success criteria checklist is something that may have supported the children in understanding how to engage better in the self-assessment process. 


	What next?

	In future practice, I will aim to ensure that the children all understand the concept of effective self-assessment in order to support their learning and development. To do this, I will ensure that enough time is spent at the beginning of the lesson to explain the success criteria and to highlight to the children what it is they need to do in order to colour their traffic lights green, in addition I will ensure time at the end of the lesson is allocated for the children to spend enough time self-assessing their work effectively. I will also continue to research and develop my own knowledge of AfL techniques in order to support effective practice. 












	Professional Experience Template 2
	PTE 3 Year 1/2 Series of Phonics lessons – Outdoor learning, ICT, and physical activities.  

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	Throughout PTE 3, I planned and taught the daily phonics lessons for the four groups based on ability within the class.

 For this particular lesson, the introduction to the lesson involved a whole class input introducing the lesson, the sounds, and a whole class phonics activity. The children were then spilt into their groups whereby two groups worked with me and the TA in separate activities and the other two groups worked on independent activities and the lesson worked in a carousel format. The group I worked with played a physical phonics game called ‘fishy phonics’ which involved the children running and jumping on the phonics sounds. The group working with the class TA worked outdoors, finding natural materials to create words with their new sound. The independent groups worked in the ICT area playing phonics games online linked to their sound, whilst the other group were ‘sound detectives’ reading passages on the iPad and writing out words they find with their sound in. 

	What have you learned?

	Providing the children with opportunities for blended learning experiences engaged the children within the phonics lessons. Through the use of outdoor learning and digital technology, the lessons were more fun for the children which increased their engagement. This was important as within the school throughout the foundation phase, phonics lessons take place every morning for an hour. Therefore, providing the children with blended learning experiences offered them more engaging activities opposed to similar lessons each day. I have learned that lessons of this nature does mean that children need to be provided with clear instructions of the different activities, especially when the lesson is working in a ‘carousel’ format. Providing clear, accessible instructions in each activity area may have supported the learners further in understanding exactly what the task was in each area, especially the independent tasks. 

	What next?

	As stated, providing the children with blended learning experiences allowed for an excellent level of engagement in the phonics lessons from the children. In future practice, I will aim to incorporate blended learning experiences into my planning in order to increase the engagement levels of students. Further, providing the children with different learning experiences such as outdoor learning, physical ways of learning and digital learning can provide the children with rich opportunities for developing their understanding and learning in different, more creative ways (Lotc, 2010). 
Whilst planning for lessons that involve a number of different activities I will ensure to plan and include clear instructions for all of the learners within the class.





	Professional Experience Template 3
	PTE 3 Year 1/2 – Writing recipes, shopping lists, shopping for, weighing and making cawl. 

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	During the beginning of March, as part of a two-week rich task surrounding St. David’s Day and Wales, across the two weeks the children wrote recipes, made, and tasted cawl. For the maths lessons, the children were learning about weight and mass. I planned two lessons which involved the children weighing out the ingredients for cawl. Prior to making the cawl the children created recipes, shopping lists and visited ‘Big Bocs Bwyd’ which is the schools community project that focuses on reducing food waste and enables the school to provide a service to the community through the form of a ‘pay as you can’ shop for members of the community. The children visited Big Bocs Bwyd and purchased the cawl ingredients. Visiting the shop provided the children with a real-world experience of shopping for a list of ingredients and purchasing items (Mims, 2003). Following this, the children used different vegetables that can be used to make cawl during their weighing lesson. 
The recipe writing supported the children in development of literacy skills, and the weighing activity supported the children in development of their numeracy skills. The shopping activity gave the children the opportunity to use a range of different skills including numeracy and communication skills. The skills were then transferred to independent enhanced provision activities. For example, the Big Bocs Bwyd role play area where children were purchasing and weighing fruit and vegetables in a role play context.

	What have you learned?

	Planning lessons that incorporate real life authentic contexts gave the children a purpose/goal for their learning over the two weeks. The lessons were meaningful for the children as they were engaged in relevant, real-world learning (Donovan, Bransford, & Pellegrino, 1999). As the children were told at the beginning of the week that their focus tasks are related to their ‘Welsh banquet’ (where they tasted the cawl), the children knew that they had a purpose to work towards, which therefore did seem to cause a higher level of engagement in the numeracy and literacy activities. 

	What next?

	In future practice, I will aim to effectively plan lessons that incorporate real life authentic context in order to provide the children with meaningful, useful lessons that allow the children the opportunity to connect their learning directly to the real world.  






















	Professional Experience Template 4
	PTE 3 Year 1/2 Four Purposes Week – Design and make a healthy sandwich. 

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	At the beginning of PTE 3, the school held ‘Four Purposes Week’ project throughout the whole of the school in order to immerse the children into the vocabulary of and understanding of the for purposes of the Curriculum for Wales. Within the Foundation Phase, the classes focussed on introducing one purpose a day to the children and the lessons spread over a two-week period. Over the two weeks, the children participated in enterprise activities, cooking activities, would you rather lessons and friendship lessons. 
For the lessons related to ‘healthy, confident individuals’, I planned a number of lessons with the outcome being to instruct and make a healthy sandwich. The children learned about healthy foods and used the iPads and laptops to research healthy sandwich ideas. The children designed and labelled their own sandwich ideas and created instructions on how to make a healthy sandwich. Following this the children created a vlog video with their instructions on how to make a healthy sandwich and made them. At the beginning of the lessons, I discussed with the class the ‘healthy and confident individuals’ purpose and asked them about what being healthy means to them, we discussed the steps of making a sandwich prior to the focus tasks. 

	What have you learned?

	Planning for cross curricular teaching and learning involves careful consideration in order to make real, not contrived links. I have learned it is important to not force the cross-curricular links but to use ones that fit during lessons, throughout my planning I have learned that majority of lessons do have natural cross-curricular links. Cross-curricular teaching gives the children a purpose for their learning.  Children were engaged during the ‘healthy, confident individuals’ lessons as they understood the reasoning for what they were doing prior to actually making their sandwiches and could apply their learning throughout. 
Cross-curricular learning enables teachers and learners to make connections in their learning through exploring clear and relevant links across the curriculum, it supports the application of what has been taught and learned in new and different ways (Kerry, 2015). 
This lesson highlighted again the importance of providing a suitable level of differentiation within lessons. Though the groups were all working towards the same activity of making the sandwiches, the instruction writing activity could have been differentiated further. Although I had provided differentiated word banks for support some children may have benefited from having an outline for their instructions or an example to follow 

	What next?

	When planning for cross-curricular links in future practice, I will aim to plan around a topic or theme that incorporates cross-curricular links in that are relevant, meaningful and aim to support the children’s learning.
I will consider the different abilities within the class and plan for differentiated support and activities for the individual learning needs within the class. 




Part Two 

Introduction
The following assignment intends to critically reflect on my personal progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. The assignment focuses upon the principle of cross-curricular responsibilities, one of the twelve Pedagogical Principles set out within the Curriculum for Wales (2022) and developed by Donaldson (2015). This assignment will discuss my transformation in regard to the principle of cross-curricular responsibilities in practice and will further provide justification for the next steps of my development within this area. 

The reasoning behind the chosen aspect of practice is related to observations taken and discussions with my class mentor during my third year of professional teaching experience. Whilst I was on teaching practice, I learned the importance of incorporating lessons that support development of learner’s the cross-curricular skills such as literacy, numeracy, and digital competence. As suggested by Donaldson (2015) within the Successful Futures review, these skills are the foundations for nearly all learning and are fundamental to allowing learners to be able to participate successfully within learning and in the modern world. The Welsh Government (2022) highlight that cross-curricular skills are mandatory within the Curriculum for Wales, and that it is the responsibility of practitioners in all areas of the curriculum to ensure development and progression for children in these skills. Thus, informing my reasoning behind identifying the pedagogical principle of cross-curricular responsibilities as an important area for my professional development. 

Critical Discussion 
The twelve Pedagogical Principles developed by Donaldson (2015) underpin the curriculum design and set out the aspects of good pedagogy for the early stages of learner’s development (Welsh Government, 2020a). Pedagogy has been defined as the “interactions between teachers, students, the learning environment and the learning tasks” (Murphy, 2008, p.35), and is used to describe the methods and approaches used by practitioners in order to lead students in their learning (Shah, 2021). It is suggested that through pedagogy, “the science of teaching” (Entz, 2007, p.10) practitioners tie the elements of content, curriculum, standards, assessment, lesson organisation and student engagement in order to support the progression in learning for all pupils (Entz, 2007). Pedagogy is a central aspect of the Curriculum for Wales. The Welsh Government (2020a) suggests that in order to support the curriculum, pedagogy should help pupils to develop strong metacognitive skills, problem solving skills, and effective communication skills. It is also stated that schools and practitioners should consider the pedagogical principles and approaches in order to support learners in understanding the four purposes of the curriculum (Welsh Government, 2020a). 

Cross-curricular teaching and learning has been referred to as a key feature of effective pedagogy (Wells, 1999). The cross-curricular pedagogical principle states that good teaching and learning “regularly reinforces the cross-curricular skills of literacy, numeracy and digital competence, and provides opportunities to practice them’’ (Donaldson, 2015, p. 68). Many definitions of cross-curricular learning emphasise how combinations of subjects are used within thematic work (Hayes, 2010). A cross-curricular approach is referred to as ‘interdisciplinary’ as it encompasses more than a single subject area related through perhaps a theme, process, topic, issue, or experience (Kerry, 2015). Barnes (2015) argues that an individual’s experience of the world is cross-curricular. As suggested by educationalist John Dewey (1902), education is rarely an individualistic activity. In accordance with the views of Barnes (2015), Dewey’s (1902) theory suggests that learning should not be separate from the real world but should be a part of it. This suggests that cross-curricular teaching makes learning more relevant, allowing learners to build and reinforce key concepts and, allow children to think in different ways and apply their knowledge into different areas in their learning and in their lives (Barnes, 2015). Kerry (2015) argues that the most significant skills in learning are in evaluating and applying knowledge. A research study held by Siraj and Taggart (2014) suggested that practitioners within excellent schools with high performing learners consistently make cross-curricular links clear for their pupils. It is argued that although direct learning is highly significant within the classroom, cross-curricular learning can promote better provocations to children’s thinking and can often support deeper, more meaningful learning (Siraj & Taggart, 2014). This point is upheld by the views of Kelly and Stead (2013) who argue that cross-curricular learning supports children in making connections between experiences, prior knowledge, and new learning and to develop and refine learners knowledge of a topic. 

A case study of effective practice presented by Estyn (2018) illuminates the importance of providing learners with rich, stimulating experiences that develop their literacy, numeracy, and digital competence skills purposefully in order to reflect the four purposes of the Curriculum for Wales, and to support deeper learning. The primary school outlined in the study revisited the schools learning contexts following the publication of the ‘Successful Futures’ report and practitioners in the school now plan for cross-curricular themes that interweave the skills regularly and purposefully. Through a thematic method of learning, the school ensures learners are provided with opportunities to develop cross-curricular skills. The school developed a project related to the weather which incorporated data activities to develop numeracy skills, research of rainfall to develop digital competence skills, and various activities such as creating scripts for the weather forecast to develop literacy skills. The outcome of the project was that the pupils presented their forecasts to the class with learners fulfilling specific roles during the ‘filming’. The project and incorporation of cross-curricular skills provided the children with rich experiences to develop as individual learners and allowed them to make links with real-life situations. Therefore, making their learning meaningful. This point links with the views of Muijs and Reynolds (2011) who suggest that cross-curricular learning corresponds directly with the idea that in real-life, insights from different subjects are used to solve problems. Subsequently, providing children with opportunities to use cross-curricular topics in learning can support them to develop the necessary skills that will be useful in their future lives and careers. 

This case study resonates with my practice. As outlined in the cross-curricular themes professional template in part one of the assignment, I planned and taught lessons as a part of a whole school project related to the Four Purposes of the Curriculum for Wales. The placement school was focusing on immersing the children into the vocabulary of and understanding of the Four Purposes, therefore held a ‘Four Purposes Week’ throughout the whole school in order to do so. As stated to within part one, I taught a series of lessons linked to the ‘healthy, confident individuals’ purpose (Welsh Government, 2020b). The outcome of the lessons was to make a healthy sandwich and, to record a ‘vlog’ to instruct the reception class on how to make a healthy sandwich. The children used both digital competence skills and literacy skills during these lessons. They researched healthy foods, designed, and labelled their sandwiches, created instructions in pairs and finally recorded themselves instructing step by step on how to make a healthy sandwich. These lessons linked together with the broader topics of healthy eating and the Four Purposes of the curriculum. Upon reflection, I noted that the activities surrounding the outcomes of the lessons allowed the children to understand the meaning of their learning and to practically apply their knowledge within the lessons. This point links closely with the Estyn (2018) effective practice case study and the effects that the cross-curricular learning had on those pupils. Estyn (2018) stated that the rich experiences the pupils had challenged them to develop in their learning and, had positive effects on pupils’ oral, writing, and digital skills, preparing the for the future.  
This reflection also links directly to the literature outlined by Kerry (2015), and the views of recent literature that suggests cross-curricular learning improves learners motivation and engagement as the learning is placed within a context that is both relevant and interesting to the learner (Kelly and Stead, 2013; Barnes, 2011; Muijs and Reynolds, 2011). 

Referring back to the pedagogical principle being discussed throughout this assignment, it is suggested that good teaching and learning “regularly reinforces the cross-curricular skills of literacy, numeracy and digital competence” (Donaldson, 2015, p.68). It has been outlined within a document published by the Welsh Government (2020b, p.1) that cross-curricular skills are “essential for learners to be able to access knowledge”. As stated previously, literacy, numeracy and digital competence are a central aspect to the Curriculum for Wales and it’s cross-curricular skills framework (Welsh Government, 2019a). Research demonstrates that literacy and numeracy are the fundamental building blocks that allow learners to develop their knowledge and learning in other areas of the curriculum and, to extend our ambitions for the curriculum (Lewis, 2016). Lewis suggests that if children are not confident in the basics of literacy and numeracy, they therefore cannot access the “breadth of the curriculum and the wealth of opportunities and choices it offers” (Lewis, 2016, p. 2). The importance of development of these skills outlined above became evident during my practice. Observations I made during lessons that incorporated cross-curricular activities support the statements made by Lewis (2016). It was evident that the children who were underconfident in areas of literacy and numeracy were less able to fully access the lesson content and build on their knowledge in learning. In addition to the point that these cross-curricular skills are the foundations to all learning, research held by Rowley and Cooper (2009) within a primary school in Scotland suggested that practitioners found that interweaving the foundation subjects into lessons often meant that lesson time was freed up by the cross-curricular planning, allowing subjects to be studied in more depth. Subsequently, allowing the children to gain a deeper level of knowledge. Thus, highlighting another reason for the importance of incorporating cross-curricular links in learning whilst planning, preparing, and teaching lessons.

Laurie (2010) suggests that effective planning provides the foundations to high-quality teaching and learning, whether planning for discrete subject teaching or cross-curricular learning, it is argued that effective planning is the key to success for all teaching and learning approaches (Kerry, 2010). As stated previously, cross-curricular learning brings together a number of different curriculum subjects in order to structure learning through a common topic or theme (Kerry, 2015). As stated within part one of the assignment, from my experience, I found that planning for cross-curricular learning required careful consideration. Alexander (2009) suggests that practitioners and schools need to think carefully about which aspects of the curriculum should be taught separately and which aspects should be combined together. A concern of utilising cross-curricular approaches for learning has been highlighted by Laurie (2010) who suggests that ‘fragmented learning’ can be caused as a result of not planning rigorously to support effective cross-curricular learning. It is suggested that fragmented learning can happen as a result of selecting aspects of specific subjects randomly and using them within a topic for reasons that are not completely related to children’s learning. Criticisms have been made regarding planning for topics that make tenuous links between subjects. Laurie (2010) argued that though some of the most creative lessons witnessed in schools are cross-curricular, making tenuous links can possibly be a barrier to creativity. Nevertheless, if links are made effectively research studies have demonstrated that cross-curricular approaches to learning can improve students understanding in various areas of learning. Therefore, enabling children to become well-supported, creative, and better learners (Ada & Deneme, 2012). 

Though majority of research argues the positive effect that planning for cross-curricular learning has on pupils, it has been suggested that some practitioners argue the practical difficulties of implementing cross-curricular links within the curriculum (Greenwood, 2013). Greenwood (2013) held a study interviewing a number of primary school practitioners and findings further supported the views of Alexander (2009) who argues that not all subjects should be taught on a cross-curricular basis. Greenwood’s research found that some practitioners felt pressure to create “strongly integrated topics which resulted in them contriving curricular links” (Greenwood, 2013, p. 452) and some teachers discussed the dangers of making ‘difficult’, ‘artificial’ or ‘confused’ links whilst planning topics. A further issue raised by the research study held by Greenwood (2013) raises the issue that cross-curricular learning can possibly lose the specific skills and content related to specific subjects. A concern raised in the study was the fact that cross-curricular planning can sometimes be seen to place over-emphasis on the content as opposed to the subject skills. This could therefore minimise the learning of deep knowledge within these subjects. The findings gathered by Greenwood (2013) support the findings gathered within a small-scale survey held by Johnson (2013) who found teachers did not always recognise opportunities to link cross-curricular learning in a meaningful way and suggested that more training and support is needed for practitioners in order to successfully make these conceptual links. 

Conclusion 
The professional standards for teaching and leadership outlined by the Welsh Government (2019b) cover five professional standards including pedagogy, collaboration, leadership, innovation, and professional learning. The professional standards outline the skills, knowledge and behaviours that exemplify “excellent practice and support professional growth” (Welsh Government, 2017, p.1). In line with the twelve Pedagogical Principles of the Curriculum for Wales (2022), the cross-curricular themes standard falls under the descriptor of “Pedagogy – Advancing Learning”. The professional standard of cross-curricular themes outlines that a teacher should understand and engage with the principles of curriculum design and develop cross-curricular themes that are relevant to areas of learning (Welsh Government, 2019).   

As discussed throughout this assignment, cross-curricular learning is an important aspect of effective pedagogy and curriculum design (Wells, 1999). In order to support my professional development regarding planning, preparing, and teaching lessons that incorporate cross-curricular learning, I have identified a number of specific actions that will be taken forward in future teaching experiences and practice. 

Outlined within the literature above, it is argued that effective planning can support high quality teaching and learning (Laurie, 2010). In future practice, I will aim to plan for cross-curricular lessons by structuring learning and bringing together the different curriculum subjects through a common topic or a theme. As mentioned previously, it is important to make meaningful, and not tenuous links in cross-curricular teaching and learning. This point is sustained by Barnes (2007) who argues that tenuous links in cross-curricular learning can cause the possibility of ‘watering down’ subject teaching and misses the true meaning of cross-curricular learning (Laurie, 2010). By planning for cross-curricular teaching effectively in practice, coherence in learning between different areas of learning and experiences can be made, therefore making learning relevant and allowing children to reinforce and build on key concepts or skills (Laurie, 2010). 

As discussed previously, literacy, numeracy and digital competence are fundamental aspects to allowing children to develop their learning within all areas of the curriculum (Lewis, 2016). It is clearly recognised that a teacher’s subject knowledge is highly significant in order for effective practice to take place within the classroom. As suggested by Lenon (2016), good subject knowledge is a key aspect to effective teaching and learning. As such, it is evident that effective teaching begins with a teachers understanding of what is to be learned and how it should be taught (Murphy, 2010). In order to support my personal professional growth within the area of cross-curricular themes, another specific action I have identified is to ensure that I continue to develop my own subject knowledge in literacy, numeracy, digital competence, and all other areas of learning within the curriculum. I aim to do this by attending courses and continuing to research subject areas. As Donaldson (2015) argues that children need to experience broad education in order to equip them to thrive within an ever changing and increasingly complex world, it is important that teachers are also equipped with the knowledge and understanding of the rapidly changing world in order to support children’s learning effectively. 

In my future practice, an important aspect in continuing my professional development will be to consistently be reflective on my practice and to implement the necessary targets in order to further my continual professional development in all aspects of my teaching. I will endeavour to meet the professional standards for teaching and leadership (Welsh Government, 2019b) and deliver excellent practice through continuing to expand my knowledge of the Curriculum for Wales and meeting the individual needs of all learners within the classroom. 
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