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Section 1
The purpose of this section of the portfolio is to discuss the meaning of inclusive leadership and to reflect on a scenario taking place within a setting to explore what could be done through inclusive leadership to improve the experience for this family and all families going forward. What inclusion could mean for the children, families, professionals and communities with links to research and the scenario will be intertwined into the reflection. 
Inclusion goes deeper than supporting children with additional learning needs or children with disabilities, it is about gaining and developing knowledge to ensure equality is provided for each unique person (Hallet, 2016). Furthermore, according to Ferdman (2021) inclusive settings should allow people to feel valued and accepted for their differences whilst feeling safe to engage and contribute fully with no worry of being judged. Collier (2019) expands, suggesting that an inclusive leader should encourage and celebrate diversity, with the understanding that differences between professionals, children, families and communities benefit the complete learning experiences. Inclusive leadership in Early years settings means working collaboratively through engagement and communication to ensure the setting to be people orientated. Rodd (2020) believes that an inclusive leader should work to value everyone’s beliefs and opinions and should not just assert their power over others, thus working towards creating inclusive and positive learning communities. In support, Hollander (2012) explainins that inclusive leadership means doing various things with people rather than to them. Therefore, inclusive leadership is about recognising that sharing the role of leading, appropriately across the setting can have a positive impact (McDowall Clark and Murray, 2012 and Siraj-Blatchford and Hallett, 2014). In contrast, Ho (2012) states that removing power from leadership is almost impossible as they are naturally intertwined, it is however how this power is utilised that makes an inclusive leader. Differences in knowledge, approaches and expertise between staff can mean that this type of shared leadership can positively impact opportunities and challenges (Hollander, 2012 and Siraj-Blatchford, Hallett, 2014 and OECD, 2017). Hollander (2012) discusses that a leader cannot be successful when they stand alone, to become successful in their visions and attempts there must be a mutual respect between professional leaders, staff, families, children and communities, there must be a two way willingness to be responsive, engaging and open. Similarly, Hoppey and McLesky (2013) discuss that to be inclusive and build positive relationships, professionals such as head teachers need to ensure that all staff are cared for and treated equally and fairly, as well as providing professional development that is of high quality and equal opportunities are given for roles that require leadership.  In agreement, Lekli and Kaloti (2015) expand stating that communication and trust are essential for this to be successful.
A brief explanation of the scenario that will be discussed follows. Damilola is three years old, her and her family are from Uganda and have recently moved to the area from London. Damilola’s parents are able to speak a considerable amount of English as a second language but not Welsh. Swahili is their first language.  Damilola very rarely communicates through speech but is a seemingly happy child who is confident in exploring and playing with other children. As the family are new to the area they have not yet got a health visitor. Damilola’s mother freely engages with staff, however her father is slightly more reserved. Through discussions with Damilola’s mother it would seem she has concerns that Damilola’s culture and background will not be as important in a school where the staff and children are predominantly white.  
Article 2 of the United Nations Convention on the Rights of the Child (UNCRC) explains that all children should legally be treated fairly and inline with their rights no matter what their ethnicity, religion, sex, language, abilities or any other aspect without discrimination (Unicef, no date). This highlights the importance of ensuring every child is included and given equal opportunities to succeed in life (Collier, 2019). Also, Article 3 which states that all actions and decisions made regarding the children should have their best interests at the core and Article 24, which highlights children’s rights to health services that offers them the best health and wellbeing possible (Unicef, no date). Considering these rights the inclusive leader, when hearing that Damilola had not yet been allocated a health visitor provided her parents with the details of the local health visitor and encouraged them to contact her. The practitioner ensured the parents were comfortable with doing this, understood the importance of working with a health visitor and offered assistance in the process.  According to NHS Wales (no date) all families and children in Wales should be offered health visiting services up until the child reaches the age of five. Health visitors aim to improve the quality of the lives of children and families by improving and maintaining their maximum level of health and wellbeing (NHS Wales, no date). Furthermore, Clark and Moseley (2021) state that these first years of a child’s life are crucial to build the foundations for a healthy future. Health visitors monitor the health and development of children and assess for any additional help or guidance that may be needed for the child and the families, highlighting the importance of ensuring all children are included in these opportunities to give them an equal start at life (Welsh Government, 2019 and Clark and Moseley, 2021). Consequently, this can also improve children’s educational experiences and increase their level of equal opportunities, thus supporting inclusion (Centres for Disease Control and Prevention, no date). However, the Institute for Health Visiting (2020) explains that some parents are reluctant to trust health professionals such as health visitors due to inconsistent levels of support and care that is occasionally reported. This can be a barrier to inclusive leadership and multi-agency collaboration (Institute of Health Visiting, 2020). 
Law, Dennis and Charlton (2017) explain that speech and language delay is common amongst children, although without support can often have a long lasting effect, potentially delaying academic progress (Welsh Government, 2017). According to Inclusive Schools Network (2015) and Ferdman, Prime and Riggio (2021) part of being an inclusive leader is noticing when children need extra support and acting on this to make the learning environment supportive for all. Therefore, another reason for encouraging Damilola’s family to contact a health visitor would be that in turn the practitioner, health visitor and parents can discuss the potential of referring Damilola to receive speech and language therapy to work together to support her difficulties with verbal communication (Royal College of Speech and Language Therapists, 2021).  Speech and Language Therapists require parents consent, which again means that working with Damilola’s parents and including them in the process is essential (NHS Foundation Trust, 2021). 
Another potential effect on Damilola’s lack of oral communication could be the use of the Welsh Language in the new school. Welsh Government (2020) suggest providing Damilola and her parents with information regarding opportunities for her to have contact with the Welsh language regularly, as this may be beneficial in making her feel more comfortable with the language and give her a sense of belonging. Suggesting activities such as downloading Welsh language apps on devices, listening to Welsh music and watching Welsh television programmes may help (Welsh Government, 2020).
However, although these strategies may assist in making Damilola feel more comfortable within the setting and help towards her overall development, it is important to understand that every child communicates in different ways (Royal College of Speech and Language Therapists, 2021). According to Royal College of Speech and Language Therapists (2020) an inclusive leader needs to recognise the different ways in which the individual children communicate to be able to encourage and support them in these areas and create an environment that enhances their abilities. Article 12 of the UNCRC states that all children have the right to a voice and to express their feelings and wishes, which should be respected and taken seriously (Unicef, no date). Therefore, portraying the importance of understanding the ways in which each child communicates these and including these in practices. Murray (2019) supports this explaining that not all young children use words to express their opinions and views, they can be expressed through a variety of emotions, touch, concentration on particular aspects, play and the use of different materials. However, Murray (2017) explains that a lack of practitioner knowledge in this area could be detrimental to leaders gathering an understanding of these different modes of communication. Fielding and Moss (2011) suggest inclusive leaders and practitioners need to adopt the skills of sensitivity, being motivated and open-minded, analysing emotions, listening and observing. Hardin et al. (2010) and Murray (2019) believes that to create this type of inclusive practice, practitioners need to continually build on their knowledge and understanding of child development and of each of the children in their care, which requires practitioners to spend plenty of time getting to know the children and families as well as partaking in continuous professional development. Nevertheless, despite the importance highlighted a lack of time has continuously been reported as a barrier to these types of strategies to enhance inclusive practice (Gerritson, 2020).
Although Damilola’s parents are able to speak a considerable amount of English, lack of common language could have an impact on effective communication and trust (NSPCC, 2014). According to Theoharis and O’Toole (2011) a strong leadership within the school community is an essential attribution to create equal opportunities for children and families that do not have Welsh or English as a first language. In order to be an inclusive leader, NSPCC (2014) explain that efforts should be made to find practitioners that are able to communicate through the families first language, however this is often not possible. According to Briceño, Muñoz-Muñoz and Rodríguez-Mojica (2019) this could be a result of a lack of multilingual teachers and practitioners due to only a limited number of languages being taught in schools in the United Kingdom.  Therefore, ensuring appropriate measures are in place so as that the family can express their views is essential (NSPCC, 2014). Communication between parents and practitioners is crucial in supporting children to progress positively (Anna Freud National Centre for Children and Families, 2021). To ensure strong engagement and communication between practitioner and parents it is important to consider that English is an additional language to them and any information about Damilola, any activities or the school in general must be accessible and easily understandable for them to keep up to date and feel included (Welsh Government, 2017). Furthermore, The Bell Foundation (2021) provide guidance in many different languages that help parents with English as an additional language to support their children in schools and gives information on how to engage with their child’s learning and school life, which may be beneficial if extra support is needed. Scanlan and Johnson (2020) suggest that inclusive leaders could ensure information regarding English and Welsh courses that are available in the community that may be of benefit to Damilola’s parents is offered to them. It is also possible for leaders to enquire about potentially starting up English and Welsh courses for parents in the school and the surrounding community within the school grounds to give all parents in need, opportunities to develop in the languages if they so wish. According to Scanlan and Johnson (2020) leaders can become more inclusive if they work with the community to create continuous learning to support parents and families. Therefore, Theoharis and O’Toole (2011) suggest that an inclusive leader in this instance should ensure all teachers within the school attend professional development courses aimed at supporting children and their families who are English and Welsh language learners. This would seemingly enhance the opportunities to create an engaging teacher and parent partnership.
According to Rodd (2020) and Scanlan (2011) a strong teacher and parent partnership gives children better opportunities for high quality environments for learning and provie to assist in children gaining higher levels of positive behaviours and achievements. In agreement, Nutbrown, Clough and Atherton (2013) explain that through teacher and parent partnerships, parents are able to be included and learn along side their children’s education journey.  Furthermore, Scanlan (2011) believes parent engagement to be one of the most important aspects of creating an inclusive school and that making the most of diverse home languages and cultures can benefit the schools efforts towards being fully inclusive, as well as all children’s learning experiences. Parent engagement can also be useful in the broader collaboration with the community outside of the school (Scanlan, 2011). 
Considering Damilola’s parents concerns of her culture and background being phased out due to her being in a school where the children and staff are predominantly white, it is important for the inclusive leader to work together with staff and most importantly, her parents to ensure this does not happen (LaRocque, Kleiman and Darling, 2011 and Fenton, Ocasio-Stoutenburg and Harry, 2017). However, a barrier could be that some teachers do not have a large amount of experience of working with families from many different abilities, cultures and backgrounds. Thus, weakening their ability to notice their own prejudices and beliefs that may be incorrect (Newstead and Isles-Buck, 2019). Similarly, LaRocque, Kleiman and Darling (2011) explain that practitioners often lack the training and understanding of how to effectively work with parents in these instances (Shevlin, Winter and Flynn, 2013). For practitioners to develop this knowledge and understanding, Cuncic (2020) suggests engaging with parents on a deeper level to adopt a cultural appreciation style. Cultural appreciation includes respectfully listening to, learning and exploring different aspects of a culture, in turn this can be largely beneficial to all parties involved and help practitioners understand what they can do within the setting to encourage the inclusion of cultural differences (Cuncic, 2020). Irigoyen and Croston (2016) discuss that ensuring children and their families are encouraged with opportunities to share information and celebrate their culture with the school community can show them that they are valued and belong. In addition, it will raise the cultural awareness of the school as a whole and teach all children that diversity should be accepted and respected (Irigoyen and Croston, 2016). In support, Ólafsdóttir and Einarsdóttir (2021) suggest that to create this feeling of belongingness, teachers must also teach children to be inclusive, supportive and welcoming to different backgrounds and identities (Johansson and Puroila, 2021).
In addition, Reza (2021) cited in Childhood Education International (2021) suggests ensuring that the setting includes toys and books that represent different cultures and abilities. Pemberton discusses within an interview by DDX Channel (2020) that this creates an important feeling of relatability for children. If children are not able to play with diverse toys and read diverse books it unintentionally portrays a false view of who is seen as important and who is not (Childhood Education International, 2021). In agreement, Meadows-Fernandez (2018) states that by including more diverse toys, professionals are promoting inclusion for individuals from marginalized groups as they become continually visible in children’s every-day lives, as well as seeing models that are a reflection of themselves. Again, this contributes to children’s feeling of belonging and self-esteem and suggests that the professionals in Damilola’s school need to reflect on this to ensure the diverse resources are accessible within the school (Meadows-Fernandez, 2018).
In conclusion, inclusive leadership involves working together with staff, professionals, children, families and the community to create an environment that allows each individual to feel respected, valued and important for who they are. An effective inclusive leader will utilise the benefits of having a diverse community and understand that with all differences, comes different skills and knowledge. To be included all children should be given equal opportunities to thrive, therefore the discussion has outlined some of the strategies that may be beneficial in ensuring Damilola has these equal opportunities. Utilising appropriate health services, receiving support with methods of communication, working closely with families and ensuring Damilola and her family are proud of her culture and background and is encouraged to celebrate and share this with the school community to strengthen the feeling of belonging. 




Section 2
The purpose of this section is to introduce the importance of policies and professional guidance in the early years sector and critically analyse whether The New Curriculum for Wales enables inclusive leadership, or if more could be done to allow for fully inclusive Early Years Provisions.
Baldock, Fitzgerald and Kay (2013) explain that policy can be mistaken as something that is created by authoritative people for no particular reason. However, according to British Ecological Society (2017) a policy is a set of rules used as guidance towards achieving a particular end goal and is used as a tool by the government to run the country.  Similarly, Baldock, Fitzgerald and Kay (2013) state that policies are used as an action by people with a responsibility. Furthermore, Ferdman, Prime and Riggio (2021) explain that policies made at macro level are policies that are made by the government to guide the individual policies made down the levels to micro level. They are guides to explain and model what is expected from all followers at different levels and should serve to be implemented in appropriate ways that make sense to different situations (Ferdman, Prime and Riggio, 2020).  Education policies are important for all to follow to ensure that children are taught fairly, safely and efficiently, they are also important for the safety, professionalism and inclusive practice of all staff (Williams, 2020). Furthermore, Williams (2020) explains that through correct policies, schools are able to provide equality and inclusion for all pupils ensuring that they all have equal opportunities to thrive academically and contribute to society. This being said, all early years settings are required to have well thought out policies and procedures to follow in order to promote the general wellbeing of everyone involved in the setting (The Link, 2021). However, Dallimore (2019) discusses that although policy is essential for early years settings, there is no consistency in the ways these are interpreted or implemented (Early Years Alliance, 2019). In attempt to ensure all policy makers and leaders have the correct knowledge and understanding to implement policy and guidance effectively, the Welsh Government have set aside £44m to provide appropriate training (Whitehead, 2019). Although Whitehead (2019) argues this may not be enough to see an impactful change. 
The New Curriculum for Wales allows room for individual settings to create their own curriculum to suit and include their own settings and pupils with the aim to improve education for all (Welsh Government, 2020a). Donaldson (2015) is in support of this, suggesting that including teachers and giving more freedom and leadership responsibilities would be beneficial to the inclusive implementation of the curriculum.  In turn this leaves a larger scope for more varied micro policies (Welsh Government, 2020a). However, given the previous concerns of differing interpretations of policies and what is best for settings and the people involved with them, this has the possibility of causing more confusion (Dallimore, 2019). Furthermore, Dallimore (2019) explains that this confusion may be down to a lack of clear plans for development, as well as decentralised services and many differing opinions on important topics (Noddings, 2015 and Hallsworth and Rutter, no date). Welsh Government (2021) believes that schools working in collaboration to develop approaches may cause less inconsistency.
There are many policies that teachers and schools must consider within the education system, as no policy stands alone (OECD, 2020). Varying policies can be contradicting and over burdening to education professionals, causing uncertainty on the correct direction to focus on (Viannet and Pont, 2017).  However, OECD (2017) explain that Wales have made careful consideration to the reform of the curriculum over the past few years, ensuring coherence with new guidance and policies to align with the changes being made. Guidance has been taken from the strategic education plan; Education in Wales: Our national mission, to assist with this (Welsh Government, 2017a). However, how these policies and guidance are included and implemented through practice will determine the success of the New Curriculum for Wales (OECD, 2020).
One of the aims of the New Curriculum is to create a curriculum that is inclusive for all, that can be easily understood and provide education for every child that is high-quality and respectful of their rights highlighted in the United Nations Convention on the Rights of the Child (UNCRC) (Donaldson, 2015, Welsh Government, 2017a and Unicef, no date). In the guidance to prepare schools for the curriculum reform, schools are encouraged to think about how to make the curriculum inclusive to everyone and seek to answer this question through implementation (Welsh Government, 2021). 
The inclusion of Humanities as one of the areas of learning aims to support the purpose that focuses on creating children who are “ethical, informed citizens” of the World (Welsh Government, 2018, p.1 and Welsh Government, 2019a). Welsh Government (2019a) explain that the aim of this area of learning is that children should be given the opportunities to explore and investigate the world around them. Through exploring different perspectives, all children should be assisted in building an understanding of the diverse history, ethnicities, backgrounds and cultures within Wales to be able to recognise their place in society and encourage positive contribution to their communities (Welsh Government, 2019a). Deer (2020) states that promoting equality and diversity from a young age is essential for both teachers and pupils to raise awareness of the importance of treating everyone equally, whilst accepting and appreciating their differences. Ensuring this is part of the New Curriculum policy gives inclusive leaders the opportunity to come up with a range of ideas and activities to support and encourage this, leading to a more inclusive environment (Deer, 2020).  However, more free scope for teachers on what is taught in schools means that teachers will need to take part in ongoing professional development to guide them in the best ways of doing this (Welsh Government, 2019b). 
Welsh Government (2019a) explain that children should learn to reflect on the impact actions may have on others and how these can be influenced by values, human rights, ethics, non-religious and religious views whilst developing their knowledge on these topics. This area of learning should encourage individual children’s feeling of belonging (Welsh Government, 2019a). For children to fully understand the diversity of people in Wales, and for children from minority groups to feel they are valued and belong whilst encouraging their differences, they need to view this diversity in their role models and people in authoritative positions (BBC News, 2017). However, Angelou (2016) states that the search for teacher diversity is still going with only a very small number of teachers who are not white in comparison to the number of children who are not white. Hinton (2021) explains that the Welsh Government are planning to give incentives to people that are black, Asian or in minority ethnic groups to attempt to get a more diverse teacher workforce. 
To conclude, policies are a set of rules tailored and used continuously throughout difference services. For education, policies ensure fairness, safety and equity. In order to be successful, and clear for professionals to know their role, policy makers need to work together to ensure policies are appropriate and sufficient. The New Curriculum for Wales policy is inclusive from the beginning by giving individual schools and teachers more freedom in decisions regarding the curriculum, which in turn gives more opportunities for inclusive leadership. Many of the aspects of the new curriculum give positive visions for an all-inclusive future, with areas that focus going forward. 























Section 3
What better way to ensure inclusive practice and develop inclusive leadership in schools than to start with the teachers?
Inadequacies in training for teachers, pedagogical approaches, cultural attitudes and effective supportive leadership all play a part in being huge barriers to an all-inclusive education system (Schuelka, 2018). However, in an attempt to develop inclusion throughout schools it may be more beneficial to concentrate on and develop the factors that do promote it’s success. There are many positives that can be focused on that can help encourage inclusive practice within schools, but almost all of them require a knowledgeable, high-quality teacher to develop these approaches (Qeleni, 2013 and Paul, 2018). Therefore, it is essential for inclusive leaders to provide ongoing training and support to make this possible (Schuelka, 2018).  It is also important for inclusive school leaders to find ways to motivate staff and develop internal strategies to create inclusive classrooms, rather than relying solely on outside training that is not always available (Qeleni, 2013). Therefore, in-service training could be provided within the school to assist with this (Qeleni, 2013). This can be done through, group meetings and group reflection, collaborative curriculum development, on-going teacher activities and expert advice and knowledge (Department for Education, 2016). 
To become a teacher that understands and utilises the skills needed to support each individual in learning they must build the capacity to be able to reflect on their practice and learning environment (Pantić and Florian, 2015). Providing teachers with adequate planning time out of teaching hours gives them a better opportunity to reflect and ensure they are meeting the individual needs of all children (Inclusive Schools Network, 2019). 
Banks (2016) explains that it is essential that teachers understand that inclusive practice is not about teaching children content related to diversity. Although this is part of it, in order to build a fully inclusive school, teachers must also have the knowledge to reduce prejudices within their students and also to notice their own subconscious prejudices (Banks, 2016). They need to build an understanding of how to adapt teaching pedagogies to suit the diverse needs of the children in their care and create opportunities for peoples differences to be celebrated and used to develop a greater knowledge capacity for the whole class (Ferdman, Prime and Riggio, 2021). 
In conclusion, it is essential for teachers to have a deep knowledge and understanding of how to develop an all-inclusive classroom.  School leaders play a large part in assisting the professional development needed by teachers to gain this knowledge and understanding. Providing time for teachers to reflect and opportunities to work together as a school to develop the level of inclusion is essential. 
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