A comparative look at the education system in Pakistan and the UK, reviewing international policies.

The right to an education is one of the freedoms that all children should be afforded according to article 28 of the United nations convention on the rights of the child (UNCRC). Article 28 continues stating that a primary education should be free and compulsory for all children and secondary education, encouraged. It further states that discipline within schools must respect the child’s dignity (CRIN, 2018). The UNCRC has had a major impact on the policies created in the UK around the welfare of children. Not only is primary education both free and compulsory but so is secondary education. All children in the UK are free to attend school without fearing for their lives. However, the United Kingdom is one of the richest economies in the world, with a progressive education system. Some other countries are not as fortunate, their wealth and their education systems differ greatly to our own.  
On October 9th 2012, armed men boarded a bus full of teenage girls and shot one in the head because not only did she attend school, but she also encouraged other girls to do so (Martin, 2015). This happened in the Swat valley region of Pakistan. A place where education is different from the UK. Young girls are being terrorised into staying away from school. The wealth divide in the country as well as the bitter war being fought between the country’s leaders and an Islamic group called the Taliban, is leading to children being denied their basic rights that were laid out in the UNCRC.
Pakistan has a population of 177,276,594 and a poverty rate of 24% (Blashfeild, 2013). It is a country that is very much divided. The government is a progressive republican government that is elected and works for the people, however areas are controlled by the Taliban. In these areas people given little choice but to follow a very restrictive version of Islam. The views of the Taliban differ greatly from those of the ruling party in the country and from the majority of people living there. 
There are international laws and regulations in place to protect the welfare of children all over the planet. Fairly regularly world leaders meet and discuss issues that affect the planet. The welfare of children is a common talking point. Sometimes documents released from these meetings form the cornerstone for developing new child welfare policies in individual nations. The UNCRC and the Salamanca statement for example have had a profound impact on the development of education across Europe. The UNCRC is so important that Unicef refers to it as the basis of all their work (Unicef, 2018). Whilst international policies are undoubtably adhered to in the UK do they really have much impact in a country like Pakistan?
In 1989, the United Nations Convention on the Rights of Child (UNCRC), set out to protect the welfare of children all across the world. “It is the most complete statement of children’s rights ever produced and is the most widely-ratified international human rights treaty in history” (Unicef, 2018). The convention considers all the rights of children and states that it should be acted on as whole not even though it is made up of 54 articles. Every right is just as important as the next one. The right to play is no more or less important than the right to be free from violence or the right to education.  These rights should be available to all children regardless of gender, ethnicity, religion, ability or language (Unicef, 2018).
The right to education is protected under article 28 of the convention. According to article 28 “every child has the right to an education. Primary education must be free and different forms of secondary education must be available to every child. Discipline in schools must respect children’s dignity and their rights. Richer countries must help poorer countries achieve this” (Unicef, No date). The convention says that these are rights that should be afforded to all children. It does not state any exemptions and therefore should be followed in both the UK and Pakistan. The UK signed up to the convention in 1990 and it became British  law in 1992. Major pieces of legislation in the UK such as every child matters (2004), have come as a result of the UNCRC (JCHR, 2010). It is a stark contrast to Pakistan however. Despite being the sixth country in the world to ratify the UNCRC, Pakistan has seen little to no implementation of it (Mahmood, 2014). This means that although, Pakistan is keen to show the international community that it cares about the welfare of its children, it shows a different picture to its own citizens.
One of the key ideas to comes out of the UNCRC is that every child has a right to an Education. This right is fundamental and is irrespective of gender, race, religion, ability or any other factor. Is this something that has been listened to in both countries? Can every child disabled attend school? Can every girl attend school? 
Global legislation for the right of children changed following a meeting of world governments and international organisations in July 1994 to discuss the needs of SEN pupils worldwide. They released the Salamanca statement which called for all governments to “make inclusion the new norm” (CSIE, 2016). The framework for action that came out of the conference placed an onus on governments to ensure that disabled pupils were able to attend their local schools along with children that did not have disabilities. It stated “the fundamental principle of the inclusive school is that all children should learn together, wherever possible, regardless of any difficulties or differences they may have” (UNESCO, 1994. p11). The Salamanca statement and its accompanying framework ensured that pupils with SEN would not have to attend special school. Having their needs met at the same school as their peers, undoubtedly improved the self-esteem of pupils with SEN.
The United Kingdom had already made good provisions for pupils with SEN before the Salamanca statement was issued. In the mid 1970’s, the government announced an enquiry into SEN provision in the United Kingdom, led by the Warnock committee. The findings of this enquiry were released in the Warnock report (1978). This report said that as much as 20 percent of pupils may need special support at some point in their schooling. In 1978 the Warnock committee’s report on the state of SEN provisions in the UK, criticised several aspects of the education system and recommended many improvements. Following this report, the education act (1981) became law and SEN education in Britain improved. It was this act that gave a clear definition of SEN: “a child has special educational needs if he has a learning difficulty which calls for special educational provision to be made” (Westminister, 1981). Both the local health boards and the local education authorities now had a duty to respond if they suspected a child of having special education needs. Special emphasis was placed on the need to involve parents in the development of their child’s education and to inform them of any support available to them. (O’Hanlon, 1995). It said that LEA’s should make sure that the right level of support is available within schools to allow pupils with SEN to access mainstream education. Previous to this act, SEN pupils were categorised according to their condition, but now schools had to plan around them. It was the birth of person centred planning.  The local education authority had a responsibility to look at what each was child was capable of and to identify their individual needs. It was the education act (1981) that introduced the statement of Special education needs for those most at need of extra support. This statement was very important in the development of SEN provision, it 
The education reform act (1988) reformed education across the United Kingdom by introducing a National curriculum. The national curriculum dictated what schools had to teach at key stage for those aged 5-16. This meant that from this point on all pupils in England and Wales were being taught to the same curriculum. The education reform act (1988) allowed exceptions for children with statements of special education. Meeting the needs of the child before educating them, brings Britain further in line with Maslow’s hierarchy of needs, where basic levels of needs must be met before higher levels can be met. (McLeod, 2017).

A few years after the Salamanca statement, in 2001, the special educational needs and disability act was introduced. This act further changed SEN provision as it prevented discrimination against people with disabilities with regards to their education (Packer, 2016). Based upon this act came the SEN code of practice (2001), which provided a clear framework for identifying, assessing and supporting the needs of SEN pupils. The SEN code of practice also stated that the views of SEN pupils and their parents had to be listened to and considered. This improvement gave those with SEN a voice. k
[bookmark: _GoBack]The SEND code of practice (2014) is “the biggest shake up to SEN for 30 years” (Silas, 2017) and followed by all schools in the UK. It is based upon legislation from the children and families act (2014). Following this government guidelines changed to ensure that provided guidance for schools and local authorities on how to identify, assess and make provision for those aged 0-25 with SEN (packer,2016). The code of practice puts an onus on schools to provide a high quality of education and to remove the barriers faced by those with SEN.  Furthermore, the SEND code of practice, stresses the need for schools, health care providers and social care providers to work together to ensure the needs of the child or young person are met.
The contrast to the Pakistani educational system could not be more stark. In the 1950’s the education system as whole was failing in Pakistan, with even school buildings being barley suitable for purpose (Huq, 1954.) Only of children within the primary or secondary school age ranges received any education at all and up to 90 percent of those that did dropped out before completing primary school. This according to Miles and Hossain, meant that provision for any kind of disability was a very low priority in the country at the time (Miles and Hossain. 1999). The Pakistan government admitted in the late 1950’s that as much as it would like to help disabled it pupils it was not able to so: 
“However desirable these services or activities may be, none of them is immediately essential to the basic programme of education. To attempt them nationally at the present time would require great expenditure and diversion of trained personnel which would inevitably slow down and weaken the more urgent process of establishing the basic school system” (Pakistan, 1957. P587). 
In the 1960’s SEN policies improved in Pakistan slightly with the government insisting that teachers should be trained to work in privately owned schools for the handicapped. It was not until the 1980s however, that Pakistan began to legislate for the equality of disabled pupils. Some people however question if there has been any real change due to the legislation (Miles and Hossain 1999).
With only four percent of children with special educational needs having access to school, Pakistan acknowledges it must work towards becoming more inclusive. However, with the size of the country and the sheer size and diversity of the population it is not an easy task. The difference in wealth, social status, skin colour,  and religion divide the country. Even within its main religion Islam, there are many sects. Muslim extremists control huge parts of the country and try to enforce their beliefs on the inhabitants of those areas, even if they contradict the laws of the government (Naqvi. 2013). 
It is quite clear that whilst in the provision for pupils with SEN in the UK may not be perfect, it is certainly aiming to be as inclusive as possible. By contrast, despite the will of the Pakistan government to move forward with making their schools more inclusive, little progress is being made. Is this something that a more affluent country like the UK should help with? Probably according to the UNCRC (Unicef 2018).
In the United Kingdom it is compulsory for all children to attend both primary and secondary education. Girls have an equal right to attend school and are treated equally. This however is not the case in Pakistan. The Pakistan government have written laws to entitle all children to attend school, but these laws are not enforced.  Over 5.1 million primary school age children are not in school and 63 percent of them are girls (CFE, no date). Girls can attend to school but are traditionally encouraged not by their families. Even those who do attend may drop out quickly, due to the possibility of being the only girl at school (Yousafzai, 2014).  Some more affluent areas are more fortunate and there may be several families that encourage their daughters to gain an education. However, generally families encourage their daughters to stay home and learn to look after a family. This is all in areas that are not controlled by the Islamic extremist group, the Taliban. The Taliban do not believe that women should be educated. They believe that “Men should go outside and women should work all day in the home” (Yousafzai, 2014. P.95). They impose very strict laws on the people living in the religions they control. There is a constant battle between the government and the Taliban for control of these regions. As part of their control, they terrorise those who disobey them, often executing them. This means that girls in these regions are too afraid to school, for fear of repercussions. This is a frightening contrast to the UK, where girls can attend without fear or intimidation.  
Over the last 6 years the plight of girls in these regions has been of international interest. The young girl who was shot by the Taliban on a school bus fore daring to speak out about a woman’s right to education, has campaigned tirelessly. However, it is an ongoing battle in Pakistan and although other countries are helping where they can, many girls in Pakistan are still excluded from education.
In conclusion, the contrast between the education systems in Pakistan and the UK is great. Whilst both countries have bought in policies to ensure they are in line with international law, only the UK has the capability of ensuring its laws are followed by its citizens.
ALN provision within the UK may not be perfect, but it is inclusive and is constantly developing. The needs of the ALN pupil are planned for on an individual basis and each SEN pupil should receive all the support that they require in order to be able to access their education fully. In Pakistan the size of the country as well as the wealth divide make it incredibly difficult for the government to ensure that education is provided for special needs pupils.
No child in the U.K is in fear for life, just for attending school. Education is not just a right it is compulsory. All children must attend school, both primary and secondary. In Pakistan, due to the conflict in some areas, girls are terrified to go school, so they don’t. Even in areas not controlled by the Taliban, culture often prevents girls from gaining education, a right that their own government has put down in law.  The British government could maybe reach out and help Pakistan in this area having faced a similar problem here with traveller girls, who as part of their culture traditionally did not attend school.
What ever the future is for Pakistan, The UNCRC make is clear that countries such the UK haver an obligation to help them.
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