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Assignment Title

Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.

















[bookmark: _Toc99960610]Part 1- Professional experience reflections from my Professional Learning Passport.

	Professional Experience Template 1
	             Creating a story.

	Pedagogy Standard
	Assessment for Learning

	What you did and why?
	During this placement I introduced a story- ‘The Invisible’ with the plan that the children would create their own version of this story by the end of half term. In January many children needed words to be written in yellow which they would write over. Form week one of teaching I tried to challenge the children during different activities to improve their writing skills. After reading the book we started with sequencing the events that occurred during the story, then moved on to describing the main character. Before the children did this activity, we created a round robin poster (AfL strategy) where the children were able to tell me facts about the character which I used to create language mats to support their sentences. We then moved on to breaking the story down using another round robin poster and looked at the who, where, problem and solution, this was written on a large piece of paper which I then converted to a word mat for each individual group to write individual parts of a story. For the final part of creating a story. I put all the information gathered on the round robin poster in one place with pictures so the children could choose which aspect they wanted to write about, these mats also had the correct level of challenge which produced a happier learning outcome and lifted the children’s confidence and well-being when seeing the end product.  The lower ability children used a word mat and were able to contribute to a story, this is seen as a reception skill, however, using the mats they told me the entire story. I put the children’s work with a picture together and placed them in a folder and created this book for the children to keep in their reading corner.

	What have you learned?
	At the beginning of this placement I used to call the children over in 4’s to do the activities, two weeks in I noticed that I couldn’t challenge the higher ability enough when it came to the writing as I needed to support the lower ability more, from this moment I grouped the children in ability which made it easier for me to support all the children’s needs and challenge the children further. Through attending the staff meetings we evaluated the impact that the round robin poster had on the children’s learning outcome and because I could transfer the information provided by the children in order to create word mats this allowed them to produce a very high standard of work. Also, continuous provision activities played a big part in producing this work, if the children didn’t have writing activities and letter formation activities throughout the week then the progression would not build. Considering that most of the children needed to write over highlighters at the beginning, none of the children needed this to write this book and some even challenged themselves and wrote their own sentences.

	What next?
	To continue to explore different assessment strategies to see which impact the children’s learning the most as some strategies do not work in a nursery and reception class. As I found during my research that the traffic light system did not impact the children’s learning as other research states. I will continue to use the word mats through my practice as it gave the children more independence during activities to try and form their own sentences.



	Professional Experience Template 2
	Collaboration- A Foundation Phase music activity.

	Pedagogy Standard
	Blended learning experiences

	What you did and why?
	During the launch week of a new theme my class mentor and the year 1 and 2 class teacher collaborated to create a foundation Phase activity, it went so well that I asked if I could create a collaborative activity with the year1 and 2 class teachers. The class teacher agreed and during a PPA session we decided to create a series of music lessons where we looked at a music clip based on CBBC’s “There's no place” music link by Kerry Andrew. It is a compilation of different sounds the children can hear in their homes, and we thought it fitted in well with our theme “Glais Explorers”. We planned to bring the classes together, introduce the music clip together then in groups the children would discuss the sounds they heard in the clip and consider the sounds they’ve heard in their homes before creating their own version of the music.

The first session began with introducing the music as the hook and asking the children to listen and describe what sounds they could hear. I asked the children to close their eyes to see if they could all hear the sounds we’d just spoken about. Some children could hear different sounds. The other class teacher and I then split our children into four groups to ensure there were a range of pupils in each group. In groups we discussed what sounds we could hear from our homes. At the end I asked each group to give me three different sounds and asked how we could make the sounds, which led us to talking about instruments, and them asking could we make some to create our sounds.

For the second session, I played the music clip again to ensure everyone could hear different sounds and we recapped on all the sounds we could hear in our home. I then asked the children in their groups to choose 5 sounds- 2 sounds we could make using our bodies and 3 which we could make musical instruments for. Once the children knew which sounds, they were doing, and which needed instruments they were given a bag of recycling materials such as- boxes, bottles, containers, and tubes plus another bag which included string, tape, rice, balloons, and elastic bands. These were all the items the children had requested we collect during the first session when discussing instruments. 

For the third session, the children were given an opportunity to practice their pieces before we recorded the music. Once the session was recorded, I uploaded the video to Seesaw for the children to watch it and to give feedback on what they thought. The feedback given was very sensible e.g. we needed to be louder or maybe we needed more people to make the same sounds. This activity was completely led by the children, the teacher’s role was more of a support one.

	What have you learned?
	The main focus of this activity was for the children's opinions and ideas to be listened to and incorporated within the sessions to encourage them to be active participants of their own learning. Through encouraging the children's ideas they became more engaged with the lesson as they could see their own ideas being listened to and used. All teachers commented on how the confidence level grew as the children's ideas were being explored. This was a great activity for team teaching because we discussed everything during PPA, we were then able to help each other if I had forgotten to say something or vice versa. This activity enhanced the learning experience for the children as they had not looked at any type of music previously and also helped form a positive relationship between both classes. This activity has shown me that I work well collaboratively and consider all ideas and opinions when needed to develop the best experience for the learners.

	What next?
	When children become active participants in their own learning the engagement and interaction in the session increased, the children were more confident resulting in positive outcomes from all sessions, which led to the children collaborating and leading as they ordered the sounds and who was doing what with just the support of the teacher to ensure each person had a part.  I have found that I am developing as a teacher who considers the learners feelings and opinions when planning activities and that I place their well-being central to what I plan to ensure a positive impact on their learning.



	Professional Experience Template 3
	Welsh week

	Pedagogy Standards
	Real life authentic contexts

	What you did and why?
	During Welsh week we celebrated everything Welsh. I took onboard the children’s ideas from epic planning- children voicing ideas and what they wanted to do and explore during this theme. As the children wanted to do cooking, we made Welsh cakes. I asked the local rugby team to come in and give a rugby session to the children as they wanted to do more PE. We went on a Welsh tour around the school to find different artifacts using Welsh from prior knowledge- the children looked for dragons, the Welsh flag, daffodils, sheep, rugby balls, Welsh ladies, and castles. I also planned the continuous provision around different aspects of being Welsh e.g. creating a castle with recycling or wooden blocks, exploring daffodils and vegetables with magnifying glasses and drawing a still life picture of a daffodil. The activity the children enjoyed the most was chopping vegetables to make cawl. All the activities listed were different ideas the children wanted to do during the week and also challenged the children and supported them to be proud of their Welsh heritage.

	What have you learned?
	The children need to know why they were doing the activities and how they will help them in later life. When the children were chopping vegetables, they asked me if I could tell their parents about it so they could help with doing dinner in the house. When we were making castles, the children knew this would help them build when they were older and use their hands to create things. When it came to rugby, one child told me that it was to help them with running skills as they didn’t do running. Others said it helped their hands to catch things improving their coordination. I have learnt that the community which surrounds the school is very important and most are very willing to support the school. From inviting the rugby coaches in for one day they are now going to do weekly sessions with the Foundation Phase until the end of term, which will help the children progress with coordination and also gross motor skills.

	What next?
	In future practice I will continue to keep the community links within children’s learning as it has a positive impact on them, their learning and supports them to build further relationships outside school. Before I left, we went through the epic planning with the children and ticked off everything we had done and what else we needed to do and identify if the children had any different ideas to be carried over to the following term.




	Professional Experience Template 4
	Bird Week

	Pedagogy Standard
	Cross-Curricular themes

	What you did and why?
	During this week we looked at birds as it was national birdwatching week. I introduced the week with a discussion of birds we could see around the community. We visited the nature reserve to see if we could see or hear any birds. I asked the children what we could do to see more birds in the nature reserve and their reply was to make food for the birds, so during the week we made birdfeeders. We created chocolate cake nests as the children wanted to cook more, we created our own birds and labelled the features of a bird for our book activity. We then went back to the nature reserve to place the birdfeeders for the birds and then I asked the children to create nests to protect my plastic eggs. Each child had an egg which they needed to protect and then we gave feedback on all the nests using a real egg. The children loved this activity as it made them think like a bird and how to keep the egg warm and safe. When we looked at a few nests some children went back and changed their nests to make them better as they saw they had similar nests and used the feedback to make theirs be.

	What have you learned?
	Children need to explore different themes when appropriate, this mini theme worked well within the main theme of ‘Glais Detectives’. The children enjoyed the different experiences provided and how their ideas were made into activities such as creating birdfeeders and making nest cakes. As a student there is always someone to seek advice from when trying to interlink different mini themes.

	What next?
	The inclusion of children’s ideas and opinions within planning impacts the children’s learning through any theme. I have seen this a lot during this placement and will continue to incorporate the children’s ideas in my future practice. As teachers we can direct a theme to create different experiences for the children and I will continue to do so in future practice. I would like to look further at cross curricular themes used in different schools to get different ideas and examples to use in my future practice.
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[bookmark: _Toc99960612]Introduction

‘Successful Futures’ is a report written by Professor Graham Donaldson (2015). This report became the foundation for Curriculum for Wales (CfW) and began the education reform. In this report Donaldson (2015) outlined 12 Pedagogical Principles. He defined pedagogy as the teaching strategies used by teachers in their practice which should show purpose to the curriculum and to support the needs of all learners. The 12 pedagogical principles are fundamental in the practice of teaching and developing progression and are at the heart of the CfW together with the learners (Impact Wales, 2022; Welsh Government, 2022a). A pedagogical focus on the learning process has been suggested since 1990 when Pramling’s research found that pedagogy improved a child’s learning concept of what they were learning and created the child as an active participant in their learning (Pramling, 1990; Mortimore, 1999; Black and Wiliam, 1998). Through ‘Successful Futures’ Donaldson (2015) argued for a reform in structure as well as a purpose of the curriculum. For this to be successful Donaldson suggested there was need for a reform in the assessment system. An assessment reform needed high-quality teachers to show understanding of why, how, and what we teach using different methods and strategies to develop each child individually (Furlong, J. et al, 2021).

All primary schools in Wales are expected to transition from the previous curriculum to the CfW by September 2022 (Welsh Government, 2020). As this is a new curriculum, training was needed for all staff to transition to the CfW (Welsh Government, 2020). My placement school included the transition of the CfW as a priority in their School Development Plan which included developing staff’s teaching craft and the quality of provision (appendix 1). Welsh Government (2022a) suggests that carrying out the 12 pedagogical principles in practice creates a richer learning and teaching environment. My placement school began to look at a whole school approach of how to develop the 12 pedagogical principles as they developed their own curriculum based on the four purposes following collaboration with cluster schools (Welsh Government, 2022a). 

The Head teacher directed the staff to explore the 12 pedagogical principles during this year and wanted all staff to concentrate and explore two principles each term to create a positive classroom environment and experiences which encourage the learners to be independent in their learning. Therefore, during placement I began to look at and develop my professional practice through pedagogical principle 10 ‘Good teaching and learning encourages children and young people to take increasing responsibility for their own learning’ (Donaldson, 2015, p.69) and pedagogical principle 7 ‘Good teaching and learning means employing assessment for learning principles’ (Donaldson, 2015, p.67). 

To develop these pedagogical principles I needed to research different AfL strategies which were suitable for a reception class, as I needed to find age-appropriate approaches which would show progression in the learners learning, as AfL strategies should aid and measure the learners learning (Wareing, 2012). Additionally AfL strategies should deepen learning and should help identify if a learner needs additional support to achieve their goal or to show where the progression needs to go next (Welsh Government, 2021). I began with introducing the traffic light system, as this was part of my research module, and is seen as an easier strategy to implement into any primary classroom (Boyle and Charles, 2010). The traffic lights were used during each lesson, the learners began to show a slight understanding of what the colours meant however, most learners still chose the green circle as they always tried their best and wanted to please the adult teaching (Theobald et al. 2015). AfL strategies should focus on how the learner moves forward through showing understanding of the learning during an activity, ensuring that all their needs are met and that the learners have been challenged appropriately (Welsh Government, 2021). Unfortunately I did not see this when using the traffic light system as the strategy did not impact the learners learning or show improvement on understanding as White and White (2018) found during their research and believed it was a good strategy to use in an unknown class. Therefore I turned to explore different AfL strategies. 

I chose a round robin poster, exit tickets and gallery walk to explore in a reception class. A round robin can be seen as a collaborative poster where the learners can apply their ideas about a specific topic giving everyone the opportunity to voice an opinion (Dabell, 2019; Cox, 2020). Exit tickets are given at the end of the learning and allows learners to express understanding of what they have learned during the activity (Black and Wiliam, 1998; Fowler, Windschitl and Richards, 2019). A gallery Walk is a strategy which encourages peer feedback given from exploring and engaging the work of all learners in a classroom (Alber, 2016; Namaziandost et al, 2018). When deciding on these AfL strategies I needed to research how to implement them into the class and how to create a positive impact on the learners learning through adapting appropriately for a reception class. I also needed to consider the goal of the learning and how these strategies would impact the learner’s progression (Mosher and Heritage, 2017). I chose these strategies as I wanted to gain greater understanding of different AfL strategies and to find how and where they would work best in a reception class to progress the learners understanding of a topic.

[bookmark: _Toc99960613]Critical discussion of chosen aspect

Before I started planning for the theme the learners had the opportunity to voice opinions about what they wanted to learn about and what they would like to see in their community as the theme was community explorers. This enabled the learners to be part of the planning process through epic planning. Welsh government (2022a) suggests that there are many ways to involve learners directly in designing the curriculum. As a student teacher I encouraged all the learners to participate in sharing ideas and encouraged them to express opinions about the local community when doing so. Welsh Government (2022a) also suggests that encouraging participation by all learners is fundamental when creating an engaging curriculum. The CfW has also embedded the United Nations Convention on the Rights of the Child within the different Areas of Learning Experiences and what matters statements to ensure that all learners will develop as individuals and will gain understanding of their rights as children (Welsh Government, 2021; UNICEF, 2022).

I chose to use the gallery walk and exit tickets together as I found they would complement the activity- Dinosaur Museum (appendix 2). The learners decided the community needed a dinosaur museum during epic planning and decided they would create different artifacts relating to dinosaurs such as bones, dinosaur footprints and books to put on show. The gallery walk created a social and interactive experience which was centred around the learners leading the learning and was also engaging for all abilities (Alber, 2016, Facing History, 2022). 

As the learners engaged with the gallery walk their task was to find their favourite artifact and consider what could be improved if we were to make it again. This was a learner led activity which gave the learners opportunities to share ideas and give feedback which created a pupil centred classroom activity. Ongoing research shows researchers have been trying to find diverse pupil centred teaching strategies to enhance all learners learning (Bialystok, 1981). This also corresponds with the CfW as it provides more opportunities for learners to lead their own learning (Welsh Government, 2022a). This gave the learners ownership of the learning through including their ideas to create a dinosaur museum and to show consideration when giving feedback and voicing opinions. Even in a reception class, when time was given to all learners, they were able to discuss and share feedback and ideas and start reflecting on their own work and peers’ work building on their shared understanding (Alber, 2016). I took photos of the learners holding their favourite artifact and posted them on Seesaw for them to record their feedback orally. Seesaw is the platform the school load pictures and videos of the learning on to as evidence. 

This gave the learners an opportunity to give feedback and praise to their peers and as a class we collaborated and decided how we could better the experience for future reference (Alber, 2016). This was a good example to show them different ways of giving feedback such as what they liked and what could be better instead of giving simple feedback. We also expanded and gave reasons too with the higher ability learners. This activity supported the learners to become ‘ambitious capable learners who are building up a body of knowledge and have the skills to connect and apply the knowledge in different contexts’ (Welsh Government, 2022c) and ‘healthy confident individuals who are building their mental health and emotional well-being by developing confidence, resilience and empathy’ (Welsh Government, 2022c). This created a stress-free environment for the learners to give feedback and improved the confidence of some of the learners (Dunn, 2017; Namaziandost et al, 2018; Fowler, Windschitl and Richards, 2019). However, during part of the activity too many learners clustered around one artifact which made it difficult for some to continue to focus on the task (Facing History, 2022). Through asking questions such as ‘have you found your favourite?’ I could support the cluster to focus on the gallery walk in order to complete the activity.

Once feedback was given by all, I asked the learners a question to gain their exit tickets to leave the carpet. Exit tickets should be used to show specific understanding of the learning and responses should aid the next progression step in the learners learning. However, these exit tickets were used to show further understanding gained during the activity (Marshall, 2018; Fowler, Windschitl and Richards, 2019). I used this AfL strategy to reveal any misunderstandings or weaknesses the learners had during the learning so that I could act upon and rectify the learning outcome from further understanding and pupil feedback (Wiliam, 2009).

I developed the use of the round robin poster through a series of lessons included in part1- creating a story. This activity supported the learners to express ideas and opinions which enhanced pupil voice in the class (Cox, 2020; UNICEF, 2022). I broke down the story “The Invisible” (Percival, 2021) into sections as this was necessary for the class as the classroom routine had been disrupted by the pandemic and took a long time to get back into simple routines such as listening to a story (Dunn, 2017; Al-Balushi and Essa, 2020).  By reading the story in sections it gave the class more opportunities to deliberate closely at what was happening in the different sections. We explored how the main character felt and how the learners would feel if they were in the story. I found through breaking up the story we got to explore different aspects of the story and the learners gained a better understanding of what and why the story developed as it did. This is supported by ‘Talk for Writing’ (2022) which has been developed by Pie Corbett and has been designed around the principles of how to learn.

I introduced the round robin poster in a small activity where the learners in mixed ability groups described the main character. This was a trial and used as the first step to scaffold the learning to see if the poster had a positive impact on the learning in a reception class. This strategy is seen as cooperative learning when different ability learners work in small groups to achieve a learning outcome (Bruner, 1985; Johnson and Johnson, 1994). This poster was used for the learner to write sentences about Isabel the main character independently emphasising pedagogical principle 10 (appendix 3). This activity supported the learners to gain the end product of creating our own version as they explored different aspects of the story through different Areas of Learning Experiences in the CfW which was displayed on our working wall display in class (appendix 4).

However during this activity I found it difficult to meet the needs of all learners in the groups as the ability range was vast across the year group. This encouraged me to look at the ‘Stage not Age’ (Dewey, 1938) process during developing the round robin strategy and led me to concentrate on grouping the learners according to progression steps within the CfW (Welsh Government, 2022c). Piaget’s (1929; 1950) theory of cognitive development includes four stages of development which occurs in order however he did not state that each stage would develop at a certain age, the age was given as an example of an average age (Mcloed, 2020). This also corresponds with the CfW where they Welsh Government have acknowledged and identified that all learner’s cognitive development develops at different times and have designed the Progression Steps to enhance the learners learning as individuals instead of classes (Welsh Government, 2022c). 

 Therefore when beginning the task of creating our own version I gave the learners an open learning objective which focused on the skill of writing part of the story as the quality of work would be different for all abilities in the reception class (Dunn, 2017). I then introduced another poster to ability grouped learners, this had different titles on it- characters, places, problems, and solutions (appendix 5). I grouped the learners in ability to ensure all the learners needs were met through differentiated questions. I am aware that mixed ability groups do work best through most activities. Vygotsky’s (1978) theory of the Zone of Proximal Development is a great example of having a higher ability learner support a lower ability learner to gain and develop a positive outcome. Also, Dunn (2017) suggests mixed ability groups work best to enhance all learners learning. However to ensure that the learners gain the specified outcomes I needed to group the learners in ability during this activity. 

This poster was to encourage scaffolding in identifying the problems raised in the story and the solutions which overcame them in the view of the learner (Asari, Ma’rifah and Arifani, 2017). Bruner (1977; 1985) and Vygotsky (1978) both emphasised through group participation teachers and learners could scaffold learning through prompts and clues which formulated Vygotsky’s theory of the Zone of Proximal Development where the more knowledgeable other supports and deepens a learner learning (Murchan and Schiel,2017).  This was all learner led, my role was to support the learners in writing their views and answers on the poster and to question when needing a prompt. However, Barkley, Major and Cross (2014) suggests a round robin should support learners to brainstorm without explaining or questioning ideas. This strategy showed the learners understood the problems that occurred in the story fully, however they had different views of how the main character created a solution which was wanted as this is their own version of the story. 

I then took the information from the round robin posters and created word mats (appendix 6) for each group using all of their own sentences. I placed pictures with the sentences on the word mat for the learners to have a visual aid and for all ability children to take part in writing their story (Hattie, 2012). I created word mats as the Head teacher wanted a whole school approach when using word mats to enhance the learners learning and to become independent learners. The end product the learners created showed great progression in developing letter formation and sentence structure. Learners who had to write over highlighted words in January were able to produce excellent letter formation in March through engaging with letter formation activities within the continuous provision areas in the classroom (Schiro, 2012; Montessori, 2013; Estyn, 2017) (appendix 7). This activity also created ‘Healthy confident individuals’ (Welsh Government, 2022c) when creating an independent piece of writing in a reception class.

[bookmark: _Toc99960614]Conclusion

Through experimenting with different AfL and teaching repertoires in this placement I gained a better understanding of what works well in a reception class and what might not impact the learning as much as if it was done in a different class as not all AfL strategies work in all classes (Black, et al. 2004) I really enjoyed using different AfL strategies as I tend to use the same ones I am most confident with such as pitstops, questions and think pair share as previous experience was in Key Stage 2. 

Student teachers are expected to demonstrate a good understanding of assessment strategies and creation of a learning environment where learners can reflect on their own learning in order to meet the requirements of the QTS Standards (Welsh Government, 2019). I have found through exploring these strategies I have demonstrated these QTS Standards well in my teaching practice.

In order to develop the 12 pedagogical principles practitioners need to identify the learners needs and then match the most appropriate pedagogical approach to assess the impact of the learner’s progression (Donaldson, 2015; Impact Wales, 2022). During my practice I have assessed the impact of these AfL strategies used through observing the learner’s progression to achieve the main lesson objectives. The outcomes achieved show that the AfL strategies worked well in supporting the children to develop feedback skills and literacy skills independently. This corresponds with The Great Teaching Toolkit Assessment guidance (2018), where practitioners must look at the purpose, validity, reliability, and the value of the strategy during the activity. The three AfL strategies used to develop these pedagogical principles were validated through the responses of the learners when giving feedback and writing their stories proving the worth of the strategies used through the outcomes gained and the impact on the learners learning.

It is important that AfL becomes embedded in the classroom to impact the learners learning (Dunn, 2017) especially giving the learners opportunities to continue to develop how to express explanations and thoughts as this is seen fundamental in a learner’s journey as it helps them to figure out their own goals in life and how to express feelings (Afzali, Mehrabi and Tabatabaei, 2015). Also collaborative learning strategies such as a round robin poster must increase knowledge or deepen understanding on the topic or activity in order to impact the learners learning (Barkley, Major and Cross, 2014).

I have learned that when teachers put effort into creating resources it has a positive impact on the learners. The learner’s confidence and well-being improved dramatically through the story activity as they could work independently to create a story. I explained to the learners that for a reception class they only needed to help Miss to create a class story verbally and that they were working at year1 level (Asari, Ma’rifah and Arifani, 2017; Welsh Government, 2022b). The learners could see how proud of them I was the book got taken around the other classes and was read to the whole school during assembly.

Welsh Government (2021) suggests both teacher and learner need to develop understanding of how the learner learns, their attitude towards learning and which approach works best in order to support the learner to progress and embed and produce high quality learning through out their lives. During previous professional experiences class mentors have found that I aim to get to know the learners on a deeper level in order to know what needs they have and where they see themselves going in the future and to help me meet all of their needs through planning and teaching.

As a student teacher in a Foundation Phase class I have seen the impact that continuous and enhanced provision has on learners when developing necessary skills of forming letters and numbers. When these are developed through play the learners are able to take the skill and develop further during focus tasks such as writing skills and mathematical activities (Schiro, 2012; Montessori, 2013; Estyn, 2017).
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Appendices

[bookmark: _Toc99960617]Appendix 1- Section of the School Development Plan
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[bookmark: _Toc99960618]Appendix 2- Dinosaur Museum class set up
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[bookmark: _Toc99960619]Appendix 3- Describing Isabel round robin poster and children’s work showing the highlighted words.
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[bookmark: _Toc99960620]Appendix 4- The working wall display board.
As this was a working wall the learners work was added after every activity.
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[bookmark: _Toc99960621]Appendix 5- A round robin poster for creating the story.
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[bookmark: _Toc99960622]Appendix 6- An example of a word mat created for the activity.
Names have been crossed out to keep anonymous. These were created for each individual group personal to their round robin poster.
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[bookmark: _Toc99960623]Appendix 7- Children’s work for the story.
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