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This report aims to identify and critically evaluate one chosen aspect of a familiar School Development Plan (SDP); this will be done through reflection on actions, existing and potential impact along with given evidence. The aspect identified to be evaluated is that of the continued raising of standards in Literacy, with particular focus on the need for further development in vocabulary in English. The school aims to improve the range and frequent use of new and existing vocabulary in oracy within the Early Years and Year One along with the use of imaginative vocabulary from Year Two to Year Six. For the purposes of this assignment, the school identified will be referred to as ‘School X’. School X is situated on the boarder of a deprived town centre with most attending pupils coming from the immediate area. There are around six-hundred pupils on roll with approximately thirty-three percent of pupils receiving Free School Meals (FSM) and around twenty-five percent being identified as having Additional Learning Needs (ALN) (Estyn, 2017). 
A School Development Plan, also known as a School Improvement Plan (SIP) encourages a school to create a strategic action plan to identify and address areas for improvement. A school’s personal development is informed by frequent self-evaluation of its own internal performance along with contextual data such as Estyn inspection reports. An SDP sets out how a school intends to achieve its targets in accordance with the relevant resources such as funding and staffing. As an easily accessible document to stakeholders such as staff, parents, governors and at times pupils, an SDP should be a working document spanning approximately three years and should contain sufficient detail in order for improvement to be made (Welsh Government, 2014). In order for an SDP to reflect the up-to-date context of a school, it must be monitored, reviewed, and updated annually as a minimum, or following an Estyn inspection. Welsh Government (2014) note that primary care givers and the community are viewed as an important asset in the raising of overall standards and the improvement of learner outcomes as it is due to this that the SDP should be actively engaged with the process and the SDP itself should be easily accessible when required; most SDPs are published on a school’s website for all to view. It would be common to witness how a school is addressing national priorities such as raising the standards of education in literacy and numeracy along with ‘reducing the impact of poverty on educational attainment’ (Welsh Government, 2014). 
As mentioned above, the aspect chosen to evaluate is that of the need to improve standards of oracy across the school. The term ‘oracy’, coined by Wilkinson to place educational emphasis on the importance of spoken language skills, denotes the ability to effectively use speaking and listening skills (Wilkinson, 1965 p.13). A child’s involvement in spoken dialogues from an early age encourages the understanding of how the world and language work. Language allows the expression of emotions and identities along with how problems are solved. Conversely, it has been noted that those who are deprived of rich language experiences and have under-developed oracy skills have limited opportunities to take an active part in learning (Mercer and Dawes, 2018). Despite employers now more commonly recognising communication skills as their highest priority, it has been noted that an advantage of having a broad repertoire of oracy skills is not limited to academic achievement and employability. These skills have the opportunity to enhance a wide spectrum of social, emotional, and interpersonal skills such as self-confidence, empathy, and resilience (English-Speaking Union, 2020). 
According to Newburg and Waldman (2013), words have the power to assist in the translation of messages received by others and have the ability to form reality in practical ways. It is through the oracy skills of coherent speaking and listening that children and adults have the ability to converse in ways others cannot if the skills have not been established. It may be appropriate to note that a child’s holistic, but more specifically linguistic development relies heavily on the environment in which it is placed. This links closely with the theory of Ecological Systems for which Bronfenbrenner is remembered for. The theory denotes that a developing person is surrounded by four systems of human ecology, the most immediate of which is the microsystem consisting of primary care givers of whom they interact with on a daily basis. The second system is that of the mesosystem comprising of settings to which the child is linked, for example school and different aspects of the community such as places of worship. It can be said that all four aspects of the chronosystem are influence in the development of a child’s oracy skills. Despite echoing aspects of the social constructivist theories proposed by Vysgotsky by placing emphasis on environmental influences on development, Bronfenbrenner’s work has been criticised for not recognising biological and cognitive factors that may hinder development.  (Pound, 2009 pp 9-11). 
Great Ormand Street Hospital (2016) recognise that children as young as nine months may begin producing recognisable words such as ‘mama’ or ‘dada’ and combine these with the use of hand gestures such as pointing to communicate when they may want something. From twelve months onwards a child may incorporate intonation in order to convey meaning. When a child reaches approximately eighteen months, they may have the ability to copy common words more accurately: these early milestones indicate an approximate development of oracy skills. Speech and language skills within primary school aged children are more commonly recognised as being broad enough to convey simple meaning and understanding which will be developed through opportunities provided by the school; this, however, may not always be the case. A survey carried out by Save the Children into speech delays in primary schools found teaching professionals noting that it would be common to witness children who begin school struggling with speech and language often fall behind their peers. It was concluded that approximately eighty percent of Reception teaching staff in Wales recognised children joining their classes struggling to speak in full sentences and almost sixty percent of teachers noted the child’s lack of ability to make friends (Save the Children, 2016).
The current school development plan proposed by School X spans from the academic year of 2017/2018 and is an ongoing document with the intentions for the current areas of priority to be met by July 2021. The school have identified four immediate priority areas for the academic year that include raising standards in teaching and learning, a continued development of pupil well-being along with parental engagement and involvement and a further incorporation of Curriculum for Wales 2022 (Pembroke Dock Community School, 2019a). As noted previously, the focus of this evaluation will be that of raising the standards of teaching and learning through the improved vocabulary development and the raising of oracy standards. This area of priority has existed within the SDP since its initial evaluation in 2017, from this the school deduced that only approximately eighty-five percent of pupils were achieving level four or above at the end of Key Stage Two, this figure actually reduced by approximately ten percent in the academic year of 2018/2019. According to Welsh Government statistics taken in two thousand and nineteen, it was recorded that the welsh national average for achieving level four or above in oracy specifically was ninety-point-two percent (Welsh Government, 2019). It can be deduced that the outcomes achieved from the School X within those years were below the welsh national average expected at the end of Key Stage Two. 
Working closely with the teaching staff across the school, vocabulary glossary books were introduced at the beginning of each topic, this encouraged staff to focus on implementing new and varied vocabulary within their sessions with the intention to improve their own and the children’s oracy skills in their classrooms. Along with this, beginning in two thousand and nineteen, specific display areas within each class were utilised as vocabulary walls as a visual reminder for the children to include these words within their daily discussions. In addition to the implementation of in-classroom practices, the school established sessions that took place weekly and invited parents and carers into the school to access resources and have conversations with staff in regard to how best to develop their child or children’s vocabulary outside school. In agreeance with involving stakeholders in the development of a school, Arnold (2017) states that there is an increasing emphasis on the contribution of all stakeholders within school development planning. Upon evaluation and analysis of these implementations, the school noted there were improvements with the children’s vocabulary and stated the development had ‘come out strong’ as a result of ‘enriched, real life experiences’ (Pembroke Dock Community School, 2019b). These conclusions arose as a result of consistent monitoring by teaching staff in addition to classroom observations by members of the school’s senior leadership team along with the headteacher; all information was collated and then presented to the headteacher in order to inform and update the school development plan. Huber and Conway (2015) note that despite school improvement efforts being documented since the nineteen-seventies, there seems to be little evidence to suggest that there is clear agreement on how to carry out the improvement efforts. 
Despite this, as a result of the seemingly improving oracy skills, the school has continued to collaborate closely in order to incorporate different opportunities and experiences to maximise the children’s use of new and familiar vocabulary. An example of this includes the addition of ‘This is Me’ sessions within the Early Years settings. This opportunity allows the children to express themselves within a specified amount of time, this period encourages the children to develop their oracy skills through divulging information about themselves and what experiences they have had throughout the week. Within these sessions, links are made to any school experiences they have enjoyed learning about, ensuring newly learnt vocabulary is exploited during these conversations. Across the remaining Foundation Phase year groups consisting of Reception and Years One and Two, conscious efforts have been made to incorporate more role play activities with the learning experiences provided and the utilisation of pupil voice when assessing work. The latter is something that was witnessed during time spent as School X and involved the children discussing what they felt they had achieved within the lesson and what they could improve upon inline with the given success criteria. These opportunities encouraged the children to access topic related vocabulary along with that of specific skills. Within Key Stage Two, it can be seen that through the incorporation of ‘Identity Days’ along with increased group and debate focussed work, the children are being provided with increasingly different contexts in order to effectively enhance their oracy skills. The school also provides opportunities for the children to take place in community and national events such as Christmas productions and the Eisteddfod. 
It can be deduced from the multiple implementations of strategies and experiences for the children, School X appears to be making positive contributions to the increased development of oracy skills. It was witnessed during an experience in School X the utilisation of the vocabulary wall within the classroom. It was evident that from words and phrases written by the class teacher, the children had experienced different opportunities within their learning. It must be noted however that this display was written by the classroom staff and was not an eye-level for the children. It is felt that if the words were written by the children using age-appropriate strategies, such as phonics sounding and blending using dots and lines, the children would benefit from this greatly. In addition to this, by ensuring the display in interactive and accessible to the children, greater development can be achieved. Smawfield (2006) notes that classroom displays that complement the current learning experiences can be used to make the teacher a more effective resource. In addition to this, he suggests that if the chosen display is aimed at the children, it should be visible from their eye-level at all times. 

Estyn (2017) found that a school in Wales utilised online questionnaires in order to gain the views of different stakeholders involved with the improvement of the school. From this, routine analysis of the stakeholder views was conducted, considered, and then shared back with the stakeholders through newsletters and social media. In addition to this, the school in question incorporated a ‘school development day’ once a year to be attended by parents to establish their views on strengths and areas for improvement. Through the incorporation of different ways to access stakeholder viewpoints, School X could have a greater opportunity to succeed holistically. As a result of the ongoing implementation of Curriculum for Wales 2022 and the proposed abolishment of Key Stages in Welsh schools, levelling and core subject indicator targets may differ slightly from those seen in the present day. With the introduction of a more fluid development corresponding to progression steps rather that stages, children will have the opportunity to gain experiences in a similar manner throughout their time in education (Welsh Government, 2020). It is a belief that through this change in curriculum, opportunities will arise for School X to gain richer qualitative data to inform their continuous development. 
In summary, through the use of a continuously monitored and altered school development plan, School X has had the opportunity to collaborate with stakeholders such as teaching and non-teaching staff, parents, and their governing body, in order to develop and provide suggestions for school improvement. School X has worked closely with their teaching staff to implement different strategies such as a vocabulary wall and increased role play situations to improve children’s speaking and listening skills, with an overarching aim to increase the percentage of children leaving the school with a level four or higher in oracy. 
This assignment, and the subsequent research undertaken in order to effectively compose it, has allowed for opportunities to understand the structure, input, and importance of a school development plan. Further to this, it has been witnessed on professional teaching experiences how the proposed targets are put into practice and evaluated. An understanding had now been developed upon the importance of involving stakeholders within the writing and delivery of the school development as it has been seen how important those members are to the running and progression of the school as a whole. Upon graduating as a qualified teacher, it is now a belief that a solid understanding of the requirements, implementations and evaluations of a school development plan has been formed and upon being asked to contribute, no hesitations would be made. Practices, along with subsequent research, has emphasised the importance of ensuring the child is the focus of any aims or targets proposed. It would be seen as crucial to ensure that any actions carried out in order to fulfil a target would be accessible and beneficial to the child. 
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