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Introduction
The promotion of the Welsh language in schools is a key priority in the Welsh Government’s long-term goal of reaching one million Welsh speakers by 2050 (Welsh Government, 2025). This portfolio explores the rationale of selected activities that promote the Welsh language in educational settings and examines how they relate to national policies and educational frameworks. It also considers the crucial role that schools play in sustaining the Welsh language, the links between the chosen activities and relevant educational theories, alongside an evaluation of the activities used to promote Welsh within the writer’s comprehensive school setting.
This portfolio is informed by the writer’s professional observations, allowing for a realistic examination of how national policy is translated into everyday school practice.
The portfolio will discuss the following activities: Shwmae Day, the use of Welsh Language Ambassadors and the Eisteddfod. These activities embody the Welsh Government’s ongoing commitment to strengthening the language (Local Authority, 2024).

Rationale
The activities chosen for this portfolio were selected because they promote real, functional use of Welsh and its incorporation into daily school life. The activities support pupil engagement through culture, identity and celebration, recognising that language learning is deeply connected to a sense of belonging and cultural pride. Initiatives such as Shwmae Day and the Eisteddfod provide inclusive platforms where pupils of varying abilities can participate, while Welsh Language Ambassadors promote positive peer modelling and leadership. Collectively, these approaches align with national expectations that schools actively contribute to the learning, use and visibility of the Welsh language across the whole-school environment supporting the aims of Cymraeg 2050 (Welsh Language Commissioner, 2011). 







Policies and frameworks
The Welsh Government (2023) states that the Curriculum for Wales framework places Welsh at the heart of education, with its overarching aim to create “ambitious, capable learners who are ready to learn throughout their lives.” The chosen activities support its key principles of authentic learning experiences, language-rich environments, heritage, identity and cultural understanding. Donaldson (2015) proposes a curriculum rooted in enterprising, creative contributors who are ethical, informed citizens of Wales and the world, healthy and confident individuals who are ambitious and capable learners. Activities like Shwmae Day, Eisteddfod, Welsh Ambassadors and the Cross-Curricular use of Welsh in education embody this report as they promote inclusion, creativity, collaboration and cultural exploration. The Welsh Government’s goal of one million Welsh speakers by 2050 depends on schools and how they implement Welsh. The activities chosen to increase incidental Welsh use, embed everyday Welsh for pupils and staff and create environments where Welsh is heard and spoken regularly. This directly supports the national vision for increasing Welsh speakers (Welsh Government, 2017). 


Schools’ significance in sustaining Welsh Language & Culture
Schools are central to the survival and growth of Welsh use. Miller Research (2022) confirms that school settings are the most consistent linguistic environments that many learners will experience, they shape identity, belonging and cultural pride. Welsh Government (2023) states that a school’s strategy to develop and promote the Welsh language across the school gives pupils extensive opportunities to learn and socialise through Welsh, thereby enhancing their confidence and cultural identity. Therefore, schools play the most significant role in expanding Welsh language use and cultural understanding.









Activities in a practical setting & linked theories

Activity 1 – Diwrnod Shwmae
Diwrnod Shwmae is a whole-school initiative designed to encourage the use of Welsh greetings within the school community. In the school where this observation took place, this activity is implemented with Year 7 pupils. Diwrnod Shwmae is celebrated annually there on the 15th of October. Its purpose is to embrace opportunities to promote Welsh informally and enjoyably within and outside the classroom. Pupils are each issued a “Shwmae card” (see Appendix 1). These cards contain a grid of boxes intended for staff signatures. Throughout the day, pupils are encouraged to approach members of staff and greet them with the phrase “Shwmae.” After the staff member responds, the pupil requests that they sign one of the boxes on the card. This activity serves multiple purposes, it promotes the everyday use of Welsh in a light-hearted and engaging way and it also helps new pupils become more familiar with staff across the school. At the end of the school day, completed cards are collected and pupils who have filled every box are entered into a prize draw. There are also various booklet activities (see appendix 2) provided throughout KS3 and 4 during their Welsh lessons throughout the day (School A, 2025). 

Overall, Diwrnod Shwmae provides an enjoyable and interactive method of reinforcing Welsh language use. Its success can be explained through Bandura’s Social Learning Theory. According to Bandura (1977), learners acquire new behaviours through observation, imitation and modelling. During Shwmae Day, pupils observe and interact with teachers confidently using greetings such as “Shwmae” in low-pressure interactions. This consistent modelling encourages pupils to imitate the language themselves, reinforcing both competence and confidence. Research into language socialisation supports this idea. King (2016) argues that children’s uptake of minority languages increases significantly when adults model naturalistic, everyday use of the language in visible and socially meaningful ways. This activity also reflects Skinner’s notion of Operant Conditioning. By using a reward system for completed greeting cards, pupils receive positive reinforcement for using Welsh spontaneously throughout the day. According to Skinner (1953), behaviours that are followed by rewarding consequences are more likely to be repeated. In the context of Diwrnod Shwmae, the reward, whether a certificate, praise, or a small prize, acts as a reinforcer that strengthens pupils’ willingness to greet staff in Welsh. Over time, this reinforcement can help embed the behavioural pattern of using simple Welsh phrases in everyday school interactions, gradually normalising the language as part of pupils’ routine communication (Chen, 2023).

Activity 2 – Welsh Language Ambassadors
The school in which this experience takes place employs Welsh Ambassadors to promote the use of the Welsh language among both pupils and parents. One of their key initiatives is a dedicated YouTube channel, where the Ambassadors’ videos introduce new phrases and vocabulary for the whole school community to practice. The Ambassadors also lead assemblies alongside Welsh teaching staff to encourage the use of Welsh and to highlight cultural events taking place. In addition, the school website features a blog that documents and celebrates the various Welsh-related activities pupils have participated in (see appendix 3). 

Welsh Language Ambassadors create a space of practice in which peers scaffold each other’s learning, a process strongly underpinned by Vygotsky’s Social Development Theory. Vygotsky (1978) argues that learning is fundamentally a social process and that new skills are most effectively acquired through interaction with more knowledgeable others (MKOs). In this context, the Ambassadors act as MKOs by modelling Welsh language use, supporting younger pupils and parents, by guiding them through tasks that they may not yet be able to complete independently. This aligns with Vygotsky’s concept of the Zone of Proximal Development (ZPD), where learners develop competence through structured support and shared activity. By offering encouragement, demonstrations and collaborative practice, it provides the scaffolding necessary for learners to gradually internalise Welsh vocabulary and conversational patterns (Irshad et al, 2021). Over time, this supported environment strengthens confidence, promotes functional use of Welsh and fosters a sense of linguistic identity within the school community and their families.

Activity 3 – Eisteddfodd 
The Eisteddfodd is a traditional Welsh cultural festival that celebrates literature, music and performance. It provides a powerful vehicle for promoting the Welsh language within the writer’s comprehensive school setting (see appendix 4). The Eisteddfod brings pupils together to participate in competitions such as poetry recitation, creative writing, singing, instrumental performance, drama and visual arts all of which can be delivered through the medium of Welsh (Welsh Government, 2025). By embedding the Eisteddfod into the school calendar this year, as an official celebration to mark St David’s Day, the school created an inclusive platform that encouraged learners of all abilities to engage with the language in meaningful and creative ways. The emphasis on participation, cultural pride and linguistic celebration helped normalise the use of Welsh in everyday school life, strengthening pupils’ confidence in speaking and performing in Welsh and fostering a sense of shared identity and heritage (School A, 2025). As a result, the Eisteddfod operated not only as an enjoyable event but also as a strategic and culturally rich approach to enhancing Welsh language acquisition and appreciation across the school community.

Vygotsky’s (1978) theory on social constructivism highlights how language is developed through social interaction. The Eisteddfod creates authentic, collaborative spaces where pupils use Welsh purposefully through performance, dialogue and shared cultural practices. This collaborative preparation reflects Vygotsky’s emphasis on social mediation, where language learning is scaffolded through guided interaction. The Eisteddfod provides authentic communicative situations that align with his belief that language acquisition is linked to meaningful cultural activity (Taber, 2025). From a cultural perspective, Bourdieu’s (1986) concept of cultural capital helps explain how participation in the Eisteddfod strengthens pupils’ connection to Welsh heritage, reinforcing linguistic pride and social identity. Together, these theories show how integrating an Eisteddfod into school life not only enhances language use but also enriches and strengthens pupils’ cognitive, social and cultural development.


















Evaluation 
Diwrnod Shwmae, offers a low-pressure and engaging way for pupils to use Welsh in everyday interactions. Because the activity centres on a simple greeting, learners can participate without fear of error or judgement, which is particularly beneficial for reluctant or anxious speakers (Welsh Government, 2021). The whole-school involvement creates a shared linguistic culture and reinforces the Curriculum for Wales expectation to support learners in critically exploring languages and literature so that they can develop a strong sense of personal identity, alongside a deeper understanding of how their own cultures and communities are interconnected (Hwb, 2021). The gamification element, where pupils collect staff signatures following the Welsh greeting, encourages participation through positive reinforcement. This directly reflects Skinner’s (1953) operant conditioning, whereby desirable behaviours are strengthened when followed by rewards. As such, the structure of the activity inherently promotes pupils’ confidence and normalises the use of Welsh outside of the classroom. Despite these strengths, some limitations must be acknowledged. For Diwrnod Shwmae, engagement can be superficial if not supported by wider linguistic support. Some pupils may rely solely on memorised greetings without developing deeper vocabulary or conversational skills (Baker, 2011). To improve this activity, making it into a weekly routine would be beneficial. As a weekly routine would make the practice familiar for pupils, helping to sustain engagement and further normalise the use of Welsh greetings (Lightbown and Spada, 2013).

Having Welsh Language Ambassadors harnesses the power of peer influence to increase Welsh-medium engagement. Research demonstrates that children frequently model behaviours shown by their peers and such modelling becomes even more effective when demonstrated by those perceived as successful or more knowledgeable (Jones, 2019). Welsh language Ambassadors exemplify this process through leading assemblies, creating digital Welsh content and mentoring younger pupils. Additionally, they themselves gain valuable leadership and communication skills, aligning with the Four Purposes of the Curriculum for Wales in developing capable and confident individuals (Welsh Government, 2022). The Welsh Language Ambassadors, although effective, may unintentionally exclude less confident speakers from leadership roles, limiting inclusivity (Welsh Government, 2024). The Welsh Language Ambassadors programme would benefit from establishing Welsh “language buddies” for Year 7 pupils to support transition. Buddy systems support older learners in developing confidence and responsibility as role models, while providing younger pupils with guidance and reassurance during their transition into a new school setting (Kaskamanidis, 2022).  

The annual Eisteddfod brings significant strengths, offering a culturally rich platform that celebrates Welsh heritage and creativity. Participation in poetry, music, drama and creative expression fosters pride in national identity and supports the aims of Cymraeg 2050 (Future Generations, 2020). The event provides opportunities for authentic language use and strengthens the sense of belonging within the school community. Estyn (2021) highlights that cultural events such as an Eisteddfod play a key role in developing learners’ understanding of Wales’ linguistic, historical and artistic traditions. By immersing them in linguistic experiences, this activity is both educational and socially meaningful. The Eisteddfod, though culturally valuable, relies on pupils’ willingness to participate which is shaped by multiple influences, such as peer behaviour and the nature of the activities. How these factors are evaluated differs between learners.  Therefore, the Eisteddfod can be daunting for some learners, as these factors may influence their decision. Those who do not excel in this area may be reluctant to participate (Severe et. al, 2024). Therefore, to broaden participation in the Eisteddfod, categories such as podcasting, video editing or Welsh-medium vlogging could be included.

It is important to recognise that there are aspects of current practice that do not necessarily require adaptation. The cultural richness of the Eisteddfod is firmly rooted in Welsh history and continues to provide a meaningful and engaging way of celebrating Welsh heritage within schools (Davies, 2014). Likewise, the influence of Welsh Language Ambassadors remains effective due to their recognised role in modelling language use and shaping positive attitudes among peers (Mercer and Howe, 2012). Preserving continuity in successful initiatives, rather than implementing unnecessary change, is essential to maintaining their long-term positive impact (OECD, 2018).

Conclusion
The activities evaluated in this portfolio demonstrate strong alignment with Welsh Government frameworks and educational theory. They contribute significantly to sustaining the Welsh language and promoting cultural, historical and geographical identity within comprehensive schools. While each activity has limitations, their collective impact strengthens cultural belonging and supports the national ambition of growing Welsh language speakers. Schools remain central to the future of Welsh identity. Through intentional activities such as these, pupils not only learn Welsh, but they also live it.
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