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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR SENIOR FELLOW
(WRITTEN RECORD)


SECTION ONE:

	NAME
	Dr Rebekah Humphreys

	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Institute of Humanities and Education


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	Lecturer in Philosophy


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Lecturer, Faculty Representative of Ethics Committee (at both University Level and Institute Level), I-Humanities Project Leader. 


	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:   10              MONTHS:  




	
APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your written account in the Areas of Activity and through two case studies.









	
General Principles to consider in preparing you application

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· The nature of Descriptor 3 is distinct from Descriptor 2 as it requires applicants to evidence a thorough understanding of effective approaches to teaching and learning and their personal influence/impact on the teaching and learning practices of others.  Therefore applicants should fully address the holistic nature of Descriptor 3, by providing evidence of a sustained record of effectiveness in relation to both personal teaching and learning practices and positive influence on the practices of others. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making. As well as completing Section Two of this application, you should include two case studies outlining contributions you have made to learning and teaching in HE.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context






SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. In addition, as outlined above, you should demonstrate a thorough understanding of effective approaches to teaching and learning and evidence of your positive personal influence/impact on the teaching and learning practices of others.

The impact of the activities you choose to discuss should reflect Descriptor 3, Senior Fellowship and so you should refer to the Guidance Handbook to assist you with achieving this.

The form will expand as you enter your information
























	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences and the personal development and/or professional practice of others

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners and colleagues in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments
· Contribution to the professional development of colleagues/associates through the design and planning process


	Write your evidence here

I teach and supervise a diverse students from undergraduate level to PhD, residential and distance-learners, 18 year-olds through to mature students, all from different backgrounds (in fact, I have even supervised a PhD of someone in their 80s). As such, in designing Philosophy programmes at undergraduate and postgraduate level, I respond to all sort of learners and have done so through my role in curriculum development. In structuring the Philosophy programmes (BA, MA, and Mres) in line with The Quality Assurance Agency’s Subject Benchmark Statement for Philosophy (2019), I ensure that there is a natural progression from core knowledge to more advanced thinking, as well as ensure that programmes adhere to the expectations and core practices that all providers of UK higher education are required to meet (see The UK Quality Code for Higher Education). Indeed, the Quality Assurance Agency for UK Higher Education (QAA) frequently updates its advice and guidance, including its Benchmark Statements, so keeping up to date with this is essential as I have to re-design and reviewing our Philosophy programmes annually. 

Further, norms and values that I embed in programme design relate to the Welsh Assembly’s commitment to the Sustainable Development Goals (SDGs) of the UN; goals requiring that Higher Education meets sustainability demands via the Well-being of Future Generations Act 2015. This is a statutory requirement that I have been embedding into programme delivery and design since its enactment in 2015. These goals must be achieved whilst also aligning coherently with QAA Benchmarks, and with UWTSD Sustainability Strategy. For example, in terms of working the environmental philosophy module into a coherent programme that meets Higher Education Benchmark standards in Philosophy, it needs to be considered that it is manageable for students of, say, environmental ethics to gain an understanding of the origins of this branch of ethics, grasp some of the main policy proposals, such as sustainability (such a learning outcome is important to the subject, but it also responds to the current sustainability agenda of UWTSD (V4)), and reflect on the relation of policies to the framework of liberal democracy, and possible tensions that may arise and relate all this to the other modules. This allows a coherent alignment with the details of SDGs and Well-being Act too. 

I draw attention to the fact that the above examples evince my adaption, professional development and flexibility in response to a Higher Education climate that is constantly changing, requiring me to meet new demands in relation to Philosophy Benchmark statements, international and national development goals, as well as University-level strategies – and all this in relation to programme development at undergraduate and postgraduate level. 

In general, applying the concept of ‘constructive alignment’ (Biggs, 1999) in designing modules and in lesson planning has enabled me to ensure that students know what’s expected of them and know what they have to do in order to succeed. It also ensures fairness and fosters a level of trust; if the module design was not consistent and students were assessed via the use of an assessment task that didn’t align with the programme as a whole, students wouldn’t be confident that the module was being delivered in way that would enable them to meet programme learning outcomes (K1, K2, K3, K5, V1). (A1, A2, A3, A4, A5: apply to all the above.)



References

· John Biggs, Teaching for Quality Learning at University (Buckingham: SRHE and Open University Press, 1999).

· UWTSD, Coleg Sir Gar and Coleg Ceredigion, Strategic Equality Plan 2016-2020. https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/strategies-policies/strategic-plan-equality-2016-2020.pdf

· UWTSD, Sustainability Strategy, https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/strategies-policies/sustainability-strategy.pdf

· The Quality Assurance Agency (QAA), Subject Benchmark Statement: Philosophy (December 2019). See https://www.qaa.ac.uk/docs/qaa/subject-benchmark-statements/subject-benchmark-statement-philosophy.pdf?sfvrsn=6fe2cb81_5

· QAA, The UK Quality Code for Higher Education, see https://www.qaa.ac.uk/quality-code

· Future Generations Commissioner for Wales, Welsh Government, Well-being of Future Generations (Wales) Act 2015, see https://futuregenerations.wales/

· United Nations, ‘Sustainable Development Goals’, see The 2030 Agenda for Sustainable Development, https://sustainabledevelopment.un.org/?menu=1300. 





	A2:  Teaching and/or supporting learning (700 words)
Identify how you work collaboratively with colleagues to engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Collaborative lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog; engagement in a professional community to impact positively upon the practice of others
· Joint development of learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Development/Sharing of Material from online training
· Sharing of learning activities with colleagues, supported through the VLE (Moodle)
· Impact/influence upon the teaching and/or support practice of others


	Write your evidence here

Whilst my design of programmes, as said above, takes into account Welsh Government and University level strategies and initiatives, it is equally important that I develop programmes from a student-centred perspective; this is necessary for the development of students’ understanding. The concept of constructive alignment is relevant here, too. I ensure that there is a clear link between assessment tasks, assessment criteria, content, and learning outcomes. This is important as not all our learners have knowledge of the education system; this is so for postgraduate students too who may qualify to study Philosophy at MA level based on their vocational experience. Indeed, in relation to HEFCW, I ensure that our Philosophy programmes are transparent in terms of promoting diversity and equality. 

For example, one of the programme outcomes for the Philosophy MA is that students demonstrate an advanced awareness of the context of the work of key philosophers. This outcome is met by a variety of tasks which allow for different learning styles to be exercised whilst achieving scholarship in Philosophy. One assessment task, therefore, involves students writing an essay which assesses the contribution that the Pre-Socratic philosophers have made to philosophy. Students are expected to write an essay draft, and are then graded by criteria which indicate the performance levels required to achieve a particular final grade. A related learning activity involves students working in groups to discuss contemporary issues related to the ideas of the Pre-Socratics. This enables students to ‘try out’ ideas, fostering confidence and a ‘level playing field’ for all, thus meeting UWTSD requirements regarding the Strategic Equality Plan 2016-2020, and linking with the QAA’s Student Enhancement Theme regarding Equality & Diversity whilst also meeting the expectation and standards for achievement specified by UKSCQA in The revised UK Quality Code for Higher Education (QAA, 2018). With regards to those students who may not have the knowledge of the educational system that others have, particularly in respect of assessment, I explicitly explain what the marking criteria mean and give cues about the importance of aspects of the course for the assessment (Bloxham and Boyd, 2007). (A1, A2, A3, A4, A5: apply to all the above paras.)


The notion of constructive alignment is also fundamental to ensuring a pleasurable learning experience in relation to my development of programmes. I apply this notion by ensuring a wide range of assessment methods and forms of delivery, whilst paying attention to modules that inform each other in a coherent manner, dividing the material into sections, with introductions and summaries, and inserting ‘questions for consideration’. The sections allow students to complete work in manageable chunks; the introductions provide an overview of the material; the summaries allow them to skim over sections, acting as a memoir for what they’ve read and a revision tool; and the questions for consideration act as a discussion point, prompting students to interact, encouraging them to assess their understanding. All these things keep students engaged, enabling them to feel that they can succeed in their studies (K2, K3, K4, K5, V1, V2). Moreover, I consider what’s manageable for students and whether ampler outcomes would prove too demanding; to expect students on a Philosophy Programme, even at postgrad level, to acquire competence in the science of ecology, as opposed to its essentials, would be to expect too much. Expectations that are too demanding easily undermine student morale (K1, K2, K3, V1, V2).

Furthermore, I’ve designed a new range of distance-learning materials for postgraduates. I disseminate these learning materials via a web-based VLE. This platform allows me to consider the social nature of learning, providing an online environment that enables students to interact with the course material, with other students, and with myself as the lecturer. This enables MA students to feel more included in their studies, and MRes students to feel part of the research community. I also run an online Philosophy Café, delivered by eminent Professors of Philosophy from other universities (for free) that I have known over the course of my career (since 2005), in which postgrad. students can come and present their ideas and have them commented on by scholars in the field. This not only evinces my ability with regards to delivering engaging postgraduate research activities but also by capacity to build professional relationships that endure over time. It also suggests the excellent reputation that I have worked hard to achieve and maintain since the start of my career. (A1, A2, A3, A4, A5)


References

· Bloxham and Boyd, ‘Preparing Students for the Assessment’, Developing Effective Assessment in Higher Education (Open University Press, 2007).

· UWTSD, Coleg Sir Gar and Coleg Ceredigion, Strategic Equality Plan 2016-2020. 

· QAA, Student Enhancement Theme: Equality & Diversity (2018).

· UKSCQA (UK Standing Committee for Quality Assessment) in The Revised UK Quality Code for Higher Education (QAA, 2018)





	A3:  Assessing and giving feedback to learners (700 words)
Show how you develop assessment strategies and activities that are appropriate to learning experiences in a collegial manner; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal and should include examples of how your practice impacts/influences the professional practices of others. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include collaborative working to develop and influence:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

Using a variety of learning platforms and teaching a variety of learners has made me fully cognisant of the advantages of using a range of assessment methods. Indeed, using a diverse range of assessments can better enable me to support different learning objectives and support a diverse range of students (some who may perform better in some assessments than others) in line with UWTSD’s Strategic Equality Plan 2016-2020.  As such, I now also use group presentations, book reviews, poster assessments, PowerPoint presentations, debates, and annotated bibliographies all as forms of assessment. This enables me to assess a broader range of skills and keeps students enthused by providing varied tasks (K2, K3, K5, V1, V2), catering for a variety of learning methods. Students appreciate this approach, as reflected in student evaluations for which 100% of my students on most of my modules ticked ‘Strongly agree’ to questions concerning appropriate assessments. In addition, consider comments such as: ‘Loved doing the posters’, ‘Debating and discussing ideas – really enjoyed – better understand the topic’, and ‘group work for presentation – helped me to understand the reading’. These too evince that I implement a reliable – and enjoyable - assessment process and learning experience overall. Such tasks also allow for students to take a deep approach to learning. (K2, V1, V2, V3).

Moreover, I use several other techniques to keep students motivated. For example, I contact students regularly (this enables students to ask questions one-to-one); pitch the material at the right level (so that all students can engage with the subject); and integrate exercises into the content to encourage learners to self-assess their progress. Communication is also encouraged via emails and forums. 

These techniques, relating to the design and dissemination of distance-learning materials, enable me to support, enthuse and guide distance-learners, as well as allow for a diverse range of students to participate on the course (K2, K3, K4, K5, V1, V2). Indeed, I am aware of issues related to the widening access and participation agenda, and of how this agenda influences the designing and planning of programmes (V4) thus meeting the expectations and standards for achievement specified by UKSCQA (UK Standing Committee for Quality Assessment) in The revised UK Quality Code for Higher Education (QAA, 2018). 
(K1, K2, K3, K5, K6, V1)

Further, engaging in professional activities, such as promoting quality assurance, has helped me to support the learning of students more effectively (K2, K3, K5, K6, V1, V3). This is evinced through the peer-review process, for which I have observed the teaching of other colleagues and provided constructive feedback. My own teaching has also been peer-observed, and the following feedback provided: 

‘Rebekah delivered a traditional lecture, which she stopped regularly for reassuring questions towards the students to check if the students comprehended the challenging philosophical positions presented. The students immediately picked up the chance to discuss and facilitated the communication between themselves, very gently but ascertained directed by Rebekah in the background. When it was a good moment to move on in the overall presentation of topics, Rebekah immediately managed to pull the students back from discussion into listening mode. This was especially remarkable as the room was very small for the group size and the tables set out in a way that the lecturer could neither be part of the group nor stay in a distance to facilitate discussion as chair.’ 

This evaluation evinces my ability to pull together all my years of teaching experience (15 years); experience which enables me to respond to all the dynamics of the classroom from the cohort and their interaction with each other, to the room set-up, whilst keeping their scholarship of the topic ‘on track’.  This all ties in with giving feedback effectively by citing more specific examples from their assignments to illustrate strengths and weaknesses. ‘This assignment is getting the grade I’ve given it because…’ is a useful phrase I bear in mind, and write down, so that it is clear why the student received a grade. (K2, K3, K5, K6, V1, V3). Students appreciate this and it makes the process transparent. I have recently started marking essays with the students one-to-one, in front of students, so that they can see exactly what I am doing and where they are going wrong.  Students absolutely loved this and said as much in their evaluations; they benefitted from its transparency and shed light of what they had previously seen as a complex and mysterious business (i.e. essay marking).     (K1, K2, K5, K6, V1). (A1, A2, A3, A4, A5: apply to all the above.)

References 

· UKSCQA (UK Standing Committee for Quality Assessment), The Revised UK Quality Code for Higher Education (QAA, 2018).

· UWTSD, Coleg Sir Gar and Coleg Ceredigion, Strategic Equality Plan 2016-2020. https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/strategies-policies/strategic-plan-equality-2016-2020.pdf


	



	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you work with colleagues, internally and/or externally, to make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you and others undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries; professional dialogue
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues to improve impact on teaching and learning, both personally and on the practice of others
· Observations of teaching/learning activities
· Analysis and sharing of evidence from electronic forms such as blogs and discussion forums to influence future practice

	Write your evidence here

Having worked in Higher Education for 15 years (including as  Philosophy Tutor, a Visiting Lecturer, Lecturer for BA in Probation Practice, and Lecturer in Philosophy) and at a number of institutions (including, although not limited to Cardiff University, Bangor University, University of Wales, Newport, and UWTSD, of course), I have gained a wealth of experience in teaching on different platforms and at different levels, from year one undergraduate to PhD supervision. 

With respect to face-to-face teaching, I know that facilitating the learning environment to best promote the student experience not only supports students in their studies but promotes life-long learning skills. Indeed, higher education is not just about passing modules or understanding how to do close reading, but also about developing, for example, communication skills and the ability to foster cooperative interactions (as suggested by QAA in the UK Quality Code’s Advice and Guidance: Learning and Teaching, and University of Wales Trinity Saint David Strategic Plan 2017 – 2022 with its stress on the value of employability and collaboration).  

To develop such skills I set up (for example) small discussion groups during seminar;  leading the groups into a discussion which enables all students to contribute; ask students to take turns Chairing the discussions; and provide ‘ice-breakers’ (particular important for new cohorts) by asking questions for which there is no right or wrong answer which in turn encourages the students to put their views across without them having to worry that they may provide a wrong answer. I also ensure that I respond to questions respectfully and in an informative manner; this enables students to feel that their contributions are valued, facilitating an environment in which they feel comfortable to explore ideas, thereby promoting further discussion. Small discussion groups  also help me to facilitate a critical, in-depth approach to learning (e.g. interpreting the significance of texts) rather than a surface approach (e.g. relying on memorisation) (Chambers and Gregory, 2006) (K2, K3, V1, V2). Leading the discussions in this way, I’m able to get to know students as individuals, putting me in better position to address any individual learning needs that they may have (and as such, enabling me to respond to some of the demands of the widening access and participation agenda as set out in the QAA’s UK Quality Code - Advice and Guidance: Admissions, Recruitment and Widening Access) (K2, K3, V1, V2, V4). 

 In relation to online teaching platforms and postgraduate students, distance-learners and research students can feel that they do not have sufficient opportunities for interacting with other learners.  One way in which I have made effective use of the informal learning environment here is by setting up an online forum for every module and making it a requirement of all our modular postgraduate programmes. In relation to such programmes, it is also a requirement that students are contacted at the beginning of their programme of study so that they can be introduced to their lecturers and to each other. They can then be informed that the forums will be used to discuss ideas. Discussion questions are then posted to the forums every week, so that students have the opportunity to discuss questions with lecturers and with other students. I started implemented this in 2012 when I was first appointed at UTWSD, and since then not only have other lecturers followed suit with regards to their discipline-specific programmes, but utilising such forums has now become part of the Baseline VLE standards of UWTSD; standards which I audit via my role as I-Humanities Leader. This evinces by ability to pre-empt good working practices, setting the standards for others to follow. (V1, V2, V3, V4; and K2, K3, K6).

The forums continue to successfully integrate students into their programme of student whilst preventing them from feeling isolated and allowing them to learn from each other. Indeed, students have sent me feedback saying how much they’ve enjoyed communicating with other students and that they feel part of a postgraduate community. At times, discussions on the forum prompt students to contact me personally via email for advice related to their studies. Overall, the forums have enabled me to facilitate a learning environment which is open and supportive, and which fosters involvement in learning activities (K2, K3, K4, K5, V1, V2). (A1, A2, A4, A5: apply to all the above.)



References

· Chambers and Gregory, ‘What is Good Teaching?’, Teaching and Learning English Literature (London: Sage Publications Ltd., 2006).

· QAA, UK Quality Code - Advice and Guidance: Admissions, Recruitment and Widening Access (29 Nov. 2018). https://www.qaa.ac.uk/quality-code/advice-and-guidance/admissions-recruitment-and-widening-access

· QAA, UK Quality Code - Advice and Guidance: Learning and Teaching (29 Nov. 2018). https://www.qaa.ac.uk/quality-code/advice-and-guidance/learning-and-teaching#:~:text=Learning%20and%20Teaching,and%20teaching%20activities%20and%20environments

· UWTSD, University of Wales Trinity Saint David Strategic Plan 2017 – 2022. https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/strategies-policies/UWTSD-Strategic-Plan-2017-22_English_FINAL.pdf





	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances teaching and learning within your own personal practice, your School/Faculty and/or the institution as a whole. You should demonstrate explicitly connections between your research and/or scholarly activity and your and others’ professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

In line with UWTSD’s AQH’s guidance on ‘encouragement of the sharing of good and innovative practice through participation of staff at the annual learning and teaching conference, with external subject and discipline level initiatives, or with professional bodies’ (AQH, 2019-20, Ch. 12, Quality Enhancement) in 2019 I presented a paper at the Nexus conference; this paper discussed issues related to learning and teaching support. Further, recently I wrote a paper on designing Philosophy programmes in a way that balances scholarship with meeting students’ needs and reducing workloads. This is currently being peer-reviewed for International Journal of Teaching and Learning in Higher Education. 

Besides, since 2012 have published widely (22 publications including one edited collection / book) in the area that informs my teaching and learning – i.e. Philosophy, specifically applied ethics, bioethics, environmental ethics, and animal ethics. My most recent publication is ‘Suffering, Sentientism, and Sustainability: An Analysis of a Non-Anthropocentric Moral Framework for Climate Ethics’, in Climate Change Ethics and the Nonhuman World, eds. Brian G. Henning and Zack Walsh and the Non-Human World (Routledge , 2020), pp.49-62. This book also contains papers by the world leading environmental ethicists, not least Holmes Rolston III (Distinguished Professor, and Professor of Philosophy Emeritus), Eric Katz (Prof. of Philosophy), Robin Attfield (Emeritus Prof. of Philosophy), and Brian Henning (Prof of Philosophy).  I currently have a book contract with Palgrave for a monograph. 

My research presents the most up-to-date cutting-edge ethical analyses of environmental and inter-species issues. This further evinces, or at least all but suggests, that my current level in terms of my work is senior or even professorial level (and which I hope will be recognised in part through this very application). 

I have presented my work at national and international conferences and seminars, including those to which I have been invited, thus further suggesting my senior level in terms of my subject area. All my work is incorporated into my teaching to provide a truly research-led curriculum for undergraduate and postgraduates. But while my research has an impact on my teaching, the reverse is also true: i.e. my teaching has an impact on my research. Supporting the learning of first year students by communicating in a way that avoids too much philosophical jargon has enhanced my ability to communicate ideas to non-specialists. This is an extremely useful skill for promoting interdisciplinary knowledge transfer and giving effective talks to non-academic audiences. 

To show my continuing professional development, I also draw attention to my current reviewing work (blind review) for many peer reviewed journals including my work for: Journal of Global Ethics; Journal of Sport, Ethics and Philosophy; Jrn. of Agricultural and Environmental Ethics; De Ethica: A Journal of Philosophical, Theological and Applied Ethics; and Ethics and the Environment. The editors for all these journals hold me in high regard, further evincing the professional respect that I have developed over time. (K1, K2, K3, K6, V3, V4, A5 – apply to all the above paras.).  

At University level, I also sit on the University Ethics Committee in the interests of Yr Athrofa and was a member of the Sustainability Committee for many years. For the former, I am responsible for delivering training to staff on ethics procedures. I am also a member of the Research Degrees and Ethics Working Group, and the Humanities Research and Ethics Committee, but have worked as a member of a wide range of panels and working groups, including: Panel of Inquiry (for students to answer to allegations of Unfair Practice); Sustainability Working Group; Learning, Teaching and Assessment Working Group. (K1, K6)

Moreover, I have acted as an external examiner for Bangor University (research degree external), and at University of Wales, Newport where I was the external panel member required to evaluate, advise and comment on the ethical aspects of the students’ assessment as part of their BA Probation degree. (K1). 

As further evidence of my seniority and standing, I would like to draw attention to my (invited) role as Working Party Expert Advisor for Nuffield Council on Bioethics a project entitled Genome Editing and Farmed Animals: Genome Editing to Produce Disease Resistance Animals, 23 Jul. 2019 to date, and to my invitation to act as an expert adviser (along with two professors: one in business ethics, one in law) in relation to the Wild Animals and Circuses (Wales) Bill (proposed legislation (Aug. 2019)). This latter advisory work was for the Welsh Assembly Government; I presented evidence at the Senedd to the Climate Change, Environment and Rural Affairs Committee, Welsh Assembly Government work. I was asked to do this work because of my publications, one of which formed the grounds for the Bill. UWTSD is using this as one of the Case Studies for REF 2021 (K1, K2, K3, V1, V3, V4). (A2, and A5: apply to all the above.)






The Case Studies

As well as completing the Application Form for Senior Fellow, applicants must also submit two case studies.

The case studies should provide reflective accounts of two particular contributions or experiences which: 

· have had a significant impact upon the co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams), in relation to learning and teaching
· demonstrate the applicant’s sustained effectiveness in relation to learning and teaching and that they meet the criteria for Senior Fellowship.
Applicants should use the two case studies to address different aspects of Descriptor 3, with a focus on their organisation, leadership and/or management of specific aspects of learning and teaching provision. They might include informal activities, whether individual, collaborative or team-based, that have had a significant impact on their academic practice and/or on the practice of others. The emphasis should be on their effectiveness in relation to learning and teaching and should incorporate how they have led, organised or managed specific aspects of learning and teaching provision.

At least one of the case studies should focus on a situation where the applicant worked with others using their skills, knowledge and awareness in leading, managing or organising programmes, subjects and/or disciplinary areas. They should clearly demonstrate an integrated and reflective approach to academic practice that incorporates research, scholarship and/or professional practice. 

Applicants are advised to refer to the Guidance Handbook for more advice.

	Case Study 1. (1,000 words)


	Write your Case Study here

Ethics Committee Work: Institute Representative of University Ethics Committee 

Throughout my career, I have responded successfully and diligently to institutionalised changes that reflects the increased professionalisation of teaching practice. This is shown in my work for the University Ethics Committee. When I first started working an UTWSD, this process as a workable structure functioned at university level only, catering mainly for STEM research students. In the past five years or so I have managed to embed my ethics scholarship into the review of research ethics applications on behalf of the University and at Institute level (for the Institute of Humanities and Education, and previously Faculty level), providing detailed feedback on ethical issues relevant to all student research on all programmes. My feedback enables students to be supported in ways that meet the University’s regulations as laid down in the Research Integrity and Ethics Code of Practice, and The Code of Practice for Research Degrees (D3: V; VI; and VII). Part of the feedback process necessarily involves putting my scholarship in ethics into practice by, for example, advising colleagues on ethics issues relevant to Humanities students, and how to weight risks and benefits in relation to participants involved in research projects. I do this using ethical principles appropriate to the discipline as well as more general ethical principles, such as that of non-maleficence, beneficence, respect for persons, as well as principles concerning consent and respect for autonomy (D3: V; VI; and VII). I have also developed formal ethical procedures at Faculty level, and, through hard work and resilience, have managed to cerate a structure that relates these procedures into University level ones, achieving the transparency and clarity that is so important to today’s accountable institutions (particular in relation to auditing processes). 

Relatedly, I have been invited to (and attended) seminars on research ethics during the current Corona crisis, particularly those organised by the Nuffield Council on Bioethics. During these seminars BMA guidelines were discussed and subsequently along with international guidelines. I utilised my seminar work here by supporting colleagues in revising their ethics applications in order to take account of recent ethical issues related to Covid-19 (D3: V; VI; VII); most notably, the guidelines discussed during these seminars were revised and implemented as part of the process of revising UWTSD ethics application forms.  I also provided specific advice for research students on the one hand, and staff on the other in order to best support their roles in the application process, and to coordinate the responses of students and their supervisors in relation to this process (D3: V; VI; VII). This has ensured consistency across the board, along with justifiable differences between certain responses.  

Another aspect of my work here has involved revising the whole ethics application processes and coordinating the submission and review of applications at Faculty Level, Institute Level and University level, again ensuring consistency, this time across the different institutional levels. As with other areas of professional development, this is an ongoing process that has required revision in line with any relevant changes at University level, but so far I have managed the review process by providing a rationale for the distinction between research with and research without participants;  a rationale which distinguishes between research in relation to taught programmes (including BA and MA degrees) and research in relation to research degrees (including MRes, MPhil, PhD, and Prof.Doc). My management here has not only successfully simplified the process but has substantially reduced the burden of work for staff whilst still providing essential support for our students, whether on taught programmes or research programmes. (D3: V; VI; VII).

Further, I provide regular training sessions for teams of staff. These sessions involve coordinating all the updated information related to ethics applications and processes, and training staff on how to implement any necessary changes to the application process. Relatedly, I have provided one-to-one training and feedback for individual members of staff when they have encountered difficulties in providing the correct and appropriate advice to their students in completing the ethics application. Both this individual and team mentoring and training has been successful resulting in staff and students being able to work together to submit ethics applications and students successfully ‘passing’ one of their probation milestones with fewer difficulties. 

Note:

All the above evidence as a whole meets criteria D3: I – IV. This reflects this holistic nature of the criteria of D.

Criteria D3: V – VII are noted in parentheses in the text above.

References 

· UWTSD, Research Integrity and Ethics Code of Practice, 2017- 2020.

· UWTSD, The Code of Practice for Research Degrees, 2019-2020. https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/misc-forms/Code-of-Practice-for-Research-Degrees-2019-20-updated-01-2020.pdf

· See further UWTSD, Academic Quality Handbook, Chapter 8, on Research Degrees. https://www.uwtsd.ac.uk/academic-office/academic-quality-handbook/



	Case Study 2. (1,000 words)


	Write your Case Study here

I-Humanities Project Leader: Development of I-Humanities Platform for Distance-Learners

My distance learning pedagogical skills are constantly being developed not least though my work on a project that coordinates best practice with regard to distance-learning and embeds that practice into one online interactive, multi-layered webpage that provides key information for prospective and current students, including information pertaining to modules taught, research of staff, distance-learning techniques, and examples of distance-learning modules. Incorporating and coordinating all these elements has required managing others in relation to deadlines for, for example, teaching and learning electronic resources to be drafted, audits of modules to be completed, and distance-learning support information to be prepared. I had to be diplomatic and cooperate in terms of coordinating these deadlines with my own deadlines for delivery of the project, and take into account the workloads demands of colleagues for different units of the university (D3: V; VI; VII).

Further, in conceptualising and developing the content for the I-Humanities platform, I utilised my experience of teaching distance-learners, and of successful learning methods appropriate to a remote environment. In writing the content for the webpage, I am taking a student-centred approach (rather than lecturer-centred approach), devising interesting tasks (such as questionnaires, debates, and quizzes) and online discussion groups that engage the students with the content in various interactive ways. I then work closely with different units or departments, including IT, TEL, and the Library Services, sharing work and ideas to further the project and revise it, always considering delivery deadlines. This cross-departmental work involves advising colleagues on course-specific and subject-specific content, whilst taking into account information technology concerns specific to the project. As part and parcel of my management here I have organising meetings and provided regular briefings and updates in which I have presented the work in various stages of its development (D3: V; VI; VII).

Moreover, in managing this project I have provided support and advise to staff in relation to a range of skills specific to distance-learning including but (not limited to) issues regarding the recording of video lectures via Panopto, accessing online reading resources, delivering online discussion seminars (using Zoom and Microsoft Teams), and setting up subject-specific online discussion forums via Moodle. I have done this by providing written guidance notes and regularly updated briefings and emails, as well as provided subject-specific reports (D3: V; VI; VII). 

I have always valued feedback from students – feedback on their experience of the delivering of distance-learning modules. This feedback has been invaluable in my delivery of the I-Humanities project as I have been able to embed students’ evaluations into the online content. For example, distance-learning students are able to provide feedback to the University (through, for example, module and programme questionnaires and national surveys, such as the UKES, NSS, PTES or PRES). I always ensure that students are aware of this and that their feedback is valued; this has resulted in an increased number of questionnaires being submitted and thus and increased number of feedback-comments. I have then taken the feedback – such as students saying they wanted to have more opportunities for online, face-to-face discussions and debates– and then ‘worked’ this feedback into the sample modules for the I-Humanities project by, for example, dedicating certain sections / parts of the module to online meeting groups and debating activities, using Microsoft Teams and / or Zoom (D: V, and VI).

Appendix DL1 in the Academic Quality Handbook contains the University’s framework for
flexible and distributed learning provision, and as part of my work on the I-Humanities project I ensure that I embed the rules of this framework into any mentoring and advice that I provide – whether advice for students or advice for staff. As stated in UWTSD: University Regulations, Distance-Learning Guide, Sept. 2019, it is expected that all new programmes that are offered as distance-learning programmes adhere to this framework. For example, I have provided written content on how to use internet sources in a way that adheres to copyright and data protection rules and regulations. This ensures protection for the University – in terms of legal issues and maintaining UWTSD’s integrity as university that strictly adheres to relevant policies and practices – as well as ensures that staff and students are supported in their delivery of programmes and learning, respectively (D: V, VI, and, VII).







Note:

All the above evidence as a whole meets criteria D3: I – IV. This reflects this holistic nature of the criteria of D.

Criteria D3: V – VII are noted in parentheses in the text above

References 

· UWTSD, UWTSD: University Regulations, Distance-Learning Guide, Sept. 2019. https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/regulations-student-guides/en/University_Regulations_Distance_Learning_Student_Guide_Sept_2019.pdf

· UWTSD, Academic Quality Handbook, Appendix DL1. https://www.uwtsd.ac.uk/academic-office/academic-quality-handbook/






SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Senior Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr Jeni Williams 

	Job Title
	Senior Lecturer in Creative Writing 

	Faculty/Centre/School/Department
	Humanities and Education 

	Email address
	j.williams@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice? 

Can comment on my work related to research and teaching and on my professionalism.  







	Second Referee:


	Name
	Dr Paul Wright

	Job Title
	Former Head of School 

	Faculty/Centre/School/Department
	Humanities and Education 

	Email address
	

	In what capacity can this individual comment on your professional practice?

 Can comment on my work related to research and teaching and on my professionalism. 















SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Dr R. Humphreys 

	Name of Signatory
	Dr C. Williams 

	Job Title
	

	Faculty/Centre/School/Department
	

	Email address
	c.williams@uwtsd.ac.uk 

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Senior Fellow status recognition from the person named above:

[image: ]
Signature:_____________________________________Date: _26/1/2021_______________________
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