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	Learning Outcomes tested
(from module syllabus)
	Assessment Criteria: To achieve each outcome a student must demonstrate the ability to:

	

• critically reflect upon teachers’ professional responsibilities in working closely with parents governors, local authorities and agencies which support schools and the wider community

• synthesise and analyse performance data accurately to inform decision-making, illustrating a comprehensive understanding of national requirements relating to progress within the statutory and non-statutory curricula 

• identify, apply and evaluate appropriate formative and summative assessment strategies, and critically reflect on the effectiveness of selected strategies in their own classroom practice 
 
• reflect critically upon their own learning, drawing upon relevant theories and personal experience





















	

· Discuss the intended professional data collection justifying its suitability and purpose;

· Support the discussion by referring to a range of relevant literature;

· integrate theory and practice with regard to the pedagogic context;

· Discuss the ethical issues that should be considered during the assessments 

· Write a well-structured piece of work in a coherent writing style










SIGNED COPY TO BE INCLUDED IN APPENDIX OF ASSIGNMENT 


	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the assessment criteria overleaf.

1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed a wide range of sources, which may be academic and/or governmental; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using in-text citations in the main body of your work and a reference list that is alphabetical at the end of your work. Please use the Harvard referencing system. 

Your work must demonstrate the growing extent of your knowledge and understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage.


2. Intellectual Skills (Analysis)
Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.  There should be no new information presented within your conclusion.  Where relevant, alternative solutions and recommendations may be proposed.


3. Pedagogic and Professional Applications (Practical Application and Deployment)

You should be able to demonstrate how the subject-related concepts and ideas relate to pedagogic situations or a particular education context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, some of which may be innovative and creative.  This is likely to involve, for instance, the use of pedagogic examples and cases, the application of a model within relevant educational context.  You should show awareness of the limitations of concepts and theories when applied in particular educational contexts.  Your work must provide evidence of the attributes expected in professional practice.  This includes demonstrating your individual initiative and/or collaborative working.   Where relevant, you should show awareness of any ethical issues that relate to your discussion. 

4. Key Transferable Skills (Skills for Professional Practice)
You must communicate effectively in a suitable format, which includes written and oral presentation. Work should be coherent and well structured in presentation and organisation.




	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Common Assessment Criteria Applied
	Grade 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	

	





	

	
	

	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	

	





	

	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	

	





	

	
	

	4.Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	

	





	

	
	





	Assignment Grade (Assessment grades are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	

	
	Up to 1 week late
	D Max
	

	
	Over 1 week late
	Fail
	



	Level 7
	Assessment Criteria Descriptors for Primary PGCE with QTS
This format emphasizes the holistic nature of judgements to be made by markers. Equal weighting is given to each section. Plagiarism or non-submission will result in F (0%) grading. 

	Assessment Criteria
	Fail - grade E
	Weak pass– grade D
	Pass – grade C
	Pass – grade B
	Pass – grade A

	
	Poor 
	Weak Pass
	Satisfactory 
	Good
	       Excellent 

	Overall judgement 
	Poor understanding, unsystematic, incomplete and/or inaccurate 
	Understanding of main issues demonstrated
	Satisfactory understanding demonstrated with satisfactory analysis
	Good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Highly thoughtful answer informed by wider reading, showing clarity of thought, personal insight and some originality

	Subject Knowledge and Understanding

(Conceptual)



(Reading)
	Basic misunderstanding, misconceptions, or misinterpretations - Some superficial knowledge in places
	Main concepts understood with limited evidence of critical insight
	Sound understanding of concepts and critical engagement with ideas
	Good understanding of key concepts; knowledge of wider implications; critical engagement
	Engaged critically and systematically with the main concepts and theories: excellent engagement

	
	Poor and/or inappropriate literature, lacking accuracy, unsound, limited/dated range of sources 

	Satisfactory range of reading overall although this may be limited in some way
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of relevant literature from a variety of sources beyond recommended list
	Clear evidence of independent thinking informed by a selective range of reading from a variety of sources

	Intellectual skills

(argument)


( professional data collection: research design/data collection )

(presentation of findings/analysis)


(critical /reflective evaluation)

	Little sense of an argument lacks coherence.
Generally descriptive or anecdotal
	Argument is balanced with some differing viewpoints presented.  Some questioning of assumptions
	Argument presented shows satisfactory evidence of critical and analytical reflection.
	Strong argument developed.  Good evidence of critical and analytical reflection
	A well-structured critical argument is presented with evidence of synthesis of viewpoints

	
	Professional data collection is inappropriate/ flawed /not discussed
	Professional data collection is mainly suited to purposed; beginnings of critical considerations
	Professional data collection is suited to purpose and considered critically.
	Professional data collection well suited to purpose, justified with clear identified focus 
	Professional data collection logical and sophisticated; comprehensive understanding of appropriate techniques 

	
	Findings presented with little or no framework or discussion; or discussion of findings is descriptive. Few conclusions are drawn or conclusions drawn are inappropriate.
	Findings are presented with basic analysis and some limited but appropriate conclusions
	Findings presented with some analysis and criticality with justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented
	Findings presented in a critical and analytical framework. Insightful conclusions, firmly based upon the evidence presented

	
	Little or no evaluation attempted; no or limited reflection 
	Evaluation and reflection is present but  may be limited
	Satisfactory critical evaluation of study; satisfactory reflection
	Good critical evaluation of study; good reflection
	Critically reflective evaluation of work informed by excellent reflection.

	Pedagogic and Professional applications
(linking theory to practice)

(professional reflection)


(working in  a group)


(ethical conduct  where appropriate)

	Little or no evidence of engagement or superficial engagement and understanding with respect to the pedagogic and professional context(s)
	Some engagement and understanding with respect to the pedagogic and professional context(s)
	Sound engagement and understanding with respect to the pedagogic and professional context(s)
	Good evidence of integration of theory and practice with respect to the pedagogic and professional context(s)
	Excellent integration of theory and practice with respect to the pedagogic and professional context(s)


	
	No evidence of reflection 
	Some evidence of reflection  whilst beginning to make links with own practice and thinking
	Satisfactory evidence of critical reflection  whilst beginning to make links with own practice and thinking
	Good evidence of critical reflection whilst making links with own practice and thinking
	Demonstrates an excellent level of understanding of critical reflection as a learning process

	
	Inability to work with others or works within a group but lacks self direction or group responsibility

	Responsibility for  planning and developing courses of action; shows awareness of group responsibility
	Initiates and occasionally leads tasks/processes for won work and where appropriate for others.
	Chooses goals and can self-direct; able to co-operate within a group and can take the lead
	Accepts accountability for determining and achieving personal and/or group outcomes

	
	Ethical issues not or superficially considered 

	Some awareness of ethical issues
	Appropriate ethical issues raised and discussed; bias/prejudice not noted
	Good, clear understanding of ethical issues; awareness of bias and prejudice
	Ethical issues have been addressed effectively; bias/ prejudice discussion includes attempts to nullify this

	Key/Transferable Skills 
(presentation)

(spelling, punctuation and grammar)



(structure)




(referencing techniques)

	Poor presentation of written work 

	Presentation of written work is weak

	Satisfactory presentation of written work 
	Good presentation of written work
	Excellent presentation of written work

	
	Significant errors in spelling, punctuation or grammar 
	Some errors in spelling, punctuation or grammar
	Spelling, punctuation and grammar are satisfactory; few errors in written language
	Spelling, grammar and punctuation are good; very few errors in written language
	Excellent standard of written language. No or very minor errors in written language 

	
	Poor structure with unclear writing style 
	Structure is present but may be underdeveloped, writing style is mostly coherent
	Satisfactory structure with  coherent writing style


	Good structure with a coherent writing style

	Effective structure and highly coherent writing style which fully engages the reader  

	
	No use or limited use of protocols and conventions including Harvard referencing 

	Some following of protocol and conventions of Harvard referencing 
	Satisfactory use of Harvard referencing protocols and conventions 
	Good use of Harvard referencing protocols and conventions 
	Harvard system used accurately, consistently and effectively with all sources






	Student Self Evaluation Form 



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
	Common Assessment Criteria Applied

	
	
REFER
	
D
	
C
	
B
	
A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	X
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	
	
	X
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	
	X
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	X
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I feel that my analytical skills have improved and I am now able to analyse a child’s learning effectively.



	I feel that I could have improved on the variety of sources I collected information from to support my points in this essay.



	Student’s Name
	Carys Phillips
	Date
	30/5/18

	Student’s Signature
	
C. Phillips
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[bookmark: _Toc515413827][bookmark: _GoBack]Introduction. 
     The way children learn is important to how teachers plan and teach their lessons. Every child is an individual and each learn in different ways. Therefore, it is essential for teachers to support children’s learning in a way each child can relate to. According to Rowland, Huckstep and Thwaites (2003), it is important that teachers have a profound understanding of subject content and understanding how children learn effectively. This essay will discuss the holistic development of a child I observed on my school placement. The essay will focus on the ways the individual child I have observed learns. This child will be known as child A throughout this essay for ethical and confidential reasons. The child has been informed about her work being used for this essay and was happy to let me proceed using her for my observed child; this is shown in appendix 1. The school child A attends is a small school in the Neath Port Talbot area. There are 182 children on role, aged 3 to 11. Within the school, there is one class per year group. Child A’s class contains 23 pupils, all of which are reaching or are above the level they are meant to be. The class is a high achieving class with no SEN or ALN pupils but contains 6 MAT pupils. The school has approximately 6% of pupils who receive free school meals, which is lower than the national average of 19% (Estyn, 2018).  Most of the children enrolled in the school are of white British origin and do not speak Welsh as a first language (Eystn,2018). There are no children who speak another language as their first language. There are 10% of pupils with additional learning needs which is below the 22% average in Wales (Estyn, 2018). Child A is a year five pupil and is an auditory, visual and creative learner who enjoys school. Child A specifically likes to read and draw. Her favourite subjects are English and History because she can read and be imaginative whilst learning about past experiences. Child A is an ambitious child who always tries her best. This essay will analyse Child A’s holistic developments focusing on the subjects: English, Maths, Science and R.E. 
[bookmark: _Toc515413828]Data collection.
    During the data collection period, I used several methods of collecting relevant data in a sensitive, child led way. The mosaic approach is a framework which is used when collecting data about children. It looks at children as experts in their own lives, children with rights and children as meaning makers (Clark and Moss, 2011). Throughout the discussion of the data collection, I will refer to the importance and usefulness of the mosaic approach.
    The first form of data collection I used was interviews. I interviewed both child A and their teacher. According to Dudley (2014), interviews are useful in understanding what the children think and how they feel about the lesson.  It is essential to make the child aware of why they are being interviewed and receive the child’s permission that they are willing for their work to be used. Appendix 1 shows that the child and the school understood what the data collection entailed and that both the school and the pupil would remain anonymous. Interviews offered the time to discuss in depth with child A how they learn and feel about school. However, the interview took place at the end of the learning walk with two other children, which was the wished of the school. This impacted the interview as the focus was not only on child A. Despite this, the learning walk around the school, alongside the interview gave a deep understanding of the child’s learning. I also interviewed child A’s teacher. By interviewing the teacher, I received a different angle of how child A’s holistic developments. I was able to use an outside, professional perspective to understand child A’s holistic development. The teacher was able to give me information about the child, which child A did not understand or realise about their own learning. Both interviews side by side have given me a more complete picture of child A’s holistic development, which will be discussed later on. Interviews provide people with a chance to express themselves and their feelings on a topic (Clark, Flewitt, Hammersley and Robb., 2014). Child A was very open to discussion of her work and what helps her to learn. She enjoyed talking about the learning in the school and was passionate about her own education. Child A may have held back on how she felt because of the other children there who were also giving their views. In addition, as I was walking around writing down the information, I may have not written key points about child A’s learning. In hindsight, it may have been useful to record the child’s answers but I this would have had ethical complications. According to the mosaic approach, it is important to be flexible in an interview and move where and when the child feels comfortable (Clark and Moss, 2011). 
    The second form of data collection I used was a learning walk. Prior to the interview child A alongside two other children for safeguarding reasons took me around the school, pointing out their favourite places in the school and why. This was child led and gave child A the freedom to talk freely about her experiences (Clark and Moss, 2011). The learning walk was a useful way to collect information about what areas child A finds useful in the school, not only to learn but to be herself and relax. However, there was a time set for the learning walk which means that child A may have forgotten a place of significance to her holistic development, or we may not have had time to discuss everything. Similarly, to the interviews, the learning walk took place with three children, including child A. This may have impeded the outcome of the learning walk because questions had to be asked to all three children. This means that child A may not have got a chance to say something that may have been of significance to understanding her holistic development. During both the interviews and the learning walk, it was important to tackle each question and answer sensitively. It is important during these types of data collection that the child is comfortable and happy at all times. 
    The third form of data collection I used was observation. I observed child A not only in an academic setting but also in social non academic setting. This gave me the experience of viewing child A from every angle. Observations are a form of qualitative data. According to Leavy and Hourigan (2016) this allows the observer to understand the thinking of the person they are observing. Observing a child can also have its disadvantages. Whilst observing the child, I had to teach the rest of the class, therefore, I may have missed vital observations when being focused on another pupil.
    The final mode of date collection was photographing child A’s work. By looking at the work child A produced, it is clear that she enjoys story writing and illustrating her work. Child A uses a wide variety of vocabulary in her work and uses gel pens to add colour to her learning as is displayed in appendix 2. Photographing child A’s work was useful in witnessing first hand how she likes to set out her work and what she adds to her learning to help her understand concepts. By using this method of data collection and those above, teachers can recognize the different ways their pupils learn and have appropriate expectations for their children in order to impact their learning in a positive way (Lewis, Perry and Murata 2006).
[bookmark: _Toc515413829]Analysis of child A’s learning.
     Child A likes to express herself and her opinions. In the interview with child A’s teacher, she stated that child A would prefer one on one learning if she could and requires a lot of attention. She responds well to the house point system as a positive mechanism for learning. Her incentive to do well in her work and behaviour throughout the week is that if she receives the amount of points necessary, she will be awarded golden time on a Friday afternoon. According to Illeris (2007), the behaviour and motivation of a child is shaped by the rewards and praise the child earns. The expectation and desire for an award is what pushes children to do well in education. The A.S.K model discuses how children need to act morally, considerately and socially (Nottingham, 2013). The A.S.K model focuses on the skills, attitudes and knowledge of pupils which is what education need to allow pupils need to be shaped into to be the best individuals they can. 
    The results of the learning walk and the interview with child A provided me with an understanding of how she likes to learn. As I have said before, child A adores reading and uses this as a foundation for learning in school. Child A said that she enjoys reading because it helps her imagination and spelling. As a result, child A loves to write, specifically stories. Ruth Strang, cited in Guppy and Hughes (1999), argues reading will enhance children’s knowledge, hobbies and personality, which will allow them to develop their knowledge of social norms, not only in this country but others. Child A enjoys tackling new skills and learning new information. She learns best when she can read and write about a topic she is interested in. It has been argued that reading has a positive effect on other subjects in the curriculum. Judith Hillier (2013) discuss the impact reading has on science. She states that stories are valuable in teaching science effectively. 
     Although reading is a vital aspect of learning, there are other ways to develop the imagination, role play for example. Child A is working at a level 4 in English as, according to the level descriptors, she is able to discuss a range of texts, show an understanding of ideas, themes and characters and can find information from more than one source to help her with her work (learning.gov. wales, 2016).  It is important for any child to be open to other modes of learning in order to give them the best chance of developing holistically. Child A enjoys drama and role play. When these attributes are implemented in the lesson, child A becomes more engaged and feels happier. The impact play has on children’s holistic development is discussed in Pound’s work (2006) where the ideas of Froebel are discussed. Frobel believes that play is vital to, not only the education of the child but the wellbeing and social development of the child (Pound, 2006). In a science lesson, child A enjoyed acting out the different forms of seed dispersal. As a result, she was able to write about this topic in depth. Role play enables child A to learn by doing instead of sitting and listening, to which she doesn’t respond well. In a science lesson on habitats, child A was engaged in the lesson as she was able to find habitats around her school and link them to habitats outside the school. Linking education to the real world is argued by John Dewy as being a highly effective mechanism in teaching (Pound, 2006).         
     The school promotes the use of “What a good one looks like” (WAGOLLs) to support the learning of individuals. Child A uses WAGOLLs throughout her work to help her form a high standard piece of work. There is a WAGOLL working wall in the classroom, shown in appendix 4, which assists child A with her work. WAGOLLs help child A in her writing activities as appendix 2 and 3 shows. WAGOLLs have aided child A able to, as described in the level descriptors, write in paragraphs using complex and simple sentences, where punctuation is places in suitable places (learning.gov. wales, 2016). Alongside WAGOLLs, the school uses daily activity books shown in appendix 6. The children use the activity books every morning, afternoon and when the teacher asks them to in lessons. The aim of these books is for children to be able to make notes and answer questions without feeling judged. These books give them privacy and confidence in their everyday learning as they are not marked. When I spoke to child A about the activity books in the interview with her, she said that they allow her to make mistakes and correct those mistakes without anyone knowing. Child A is a sensitive pupil who is also very emotional. This has impacted her confidence but, as Donaldson (2015) has stated, it is vital for teachers to understand their pupils and be aware of their sensitivities in order to respond to them in a way that will not impact their confidence negatively. 
     Maths is not a subject child A likes. She finds maths boring and would prefer maths to be more practical, despite this, she is good at maths and currently is working at level four. As appendix 5 shows, child A has the ability to develop her own strategies for solving problems, she is able to find a solution by using her own ideas and is able to use both written and mental methods to help her find an answer (learning.gov. wales, 2016).  She has little confidence in this area. Child A prefers to be interactive in most subjects but especially in maths. During a money lesson, child A enjoyed the role play where both her partner and herself took turns being the shopkeeper and the customer. Donaldson (2015) emphasises learning through play as an extremely effective way to learn. The new curriculum is promoting more practical ways to learn which will develop child A’s learning.
      Child A does not enjoy outside learning; she enjoys being in the classroom. When talking to child A’s teacher, the teacher said that child A much prefers being inside and learning in the classroom. P.E is not a strength of child A. During P.E she is less enthusiastic and her confidence is impacted by being outdoors. During school, child A prefers to work on her own. This according to Vygotsky, this impedes children’s learning as he believes children working together is the best way to learn (Mooney, 2000). However, child A works well on her own and is still getting good results. In maths and English, she is an independent learner. Especially in English, child A does not like sharing her ideas, instead she prefers to develop her own imaginative ideas. This is supported by Piaget who believed that children do better in school if they work independently from others (Mooney, 2000).
        As I have stated in the introduction, Child A is a visual learner as she learns best through the use of images and diagrams displayed on the interactive whiteboard. Appendix 7 shows child A’s work using a diagram that was displayed in the whiteboard to support her work. When talking to child A, she stated that she likes colourful pictures and displays to support her learning. In science, child A uses the topic wall appendix 8 to help her with scientific vocabulary. Child A enjoys taking photographs and using them to assist her educational development. When talking to child A on the learning walk, she stated that she prefers learning through experience. She would rather use resources in the lesson that would help her to connect with the lesson objective. Child A dislikes sitting and listening to a teacher and prefers to be interactive in the lesson. On the learning walk, child A expressed that her favourite area in the school was the ‘book nook’ because she can read comfortably without being disturbed. Child A enjoys learning through reading as it helps to enhance her imagination. Child A also pointed out how much she preferred the foundation phase design because it was colourful and welcoming. For a visual child such as child A, this was appealing to her eye and triggered her explorative senses. The book nook allows child A to partake in a hobby she enjoys and gives her the time to be calm, therefore supporting her wellbeing in school.
    Child A is fond of using ICT as a way of learning. As she is a visual and auditory learner, child A enjoys using educational online games to enhance her learning. Every morning and afternoon, in daily activities, child A is eager to learn maths and English using timetables rock stars and spell zone to enhance her learning.  Child A is always excited to play educational games on the iPad. Child A is always eager to research information and WAGOLLs to further support her learning and she is known for using this method of learning outside of school. According to Cook and Finlayson (1999) children are happy to use technology because it is what they are used to in life and this is what provides them with confidence. This is very much true for child A who enjoys the colour, interactivity and visual aspects of using ICT in school. 
    Finally, AFL strategies used help child A to develop holistically. Child A is aware of what she has done well and what she can improve on. This is due to the self assessment and peer assessment strategies the school has in place. In the classroom there are key sentence starters to support the children in assessing theirs and others work which is shown in appendix 9 and 10. Working alongside this form of self assessment is the mountain climbers AFL strategy. After lessons the children are asked where they are on the mountain in relation to the lesson objective. This gives the children an idea of where they are and how they can improve. The mountain climber’s framework is show in appendix 11. Both of these forms of AFL not only help the children to improve academically, but also become reflective individuals, improving their social skills. 
[bookmark: _Toc515413830]Next steps.
    The next steps to support child A making progress can be discussed using pedagogical approaches that have been written about by several theorists. From the evidence above, it is clear that child A is a visual and auditory learner, who uses reading and visual approaches to develop holistically. This part of the essay will reflect on the beliefs of the minister of education, Kirsty Williams and the creator of ‘successful futures,’ Professor Graham Donaldson to discuss what can be done to help the next generation, including child A succeed. In ‘successful futures’ Donaldson stated that “In order to fully engage with learning, children and young people require rich, stimulating environments where they can explore and experiment with ideas (Donaldson, 2015. p. 66.) The new curriculum will transform the education system and provide children with the support they need. 
      For child A to develop, she needs to be more integrated in the lesson. This means that there needs to be more interactive learning, for child a this especially needs to be implemented in maths. Interactive learning is very much to do with the teacher and how he teacher delivers the lesson. It is important for the teacher to make the lesson as interactive and engaging as possible in order to make learning as effective as possible. For child A to develop in school, the teacher needs to develop ways to make lessons more interesting and active. Schulman (1987) supports this by stating that the teacher has the power to transform lessons into something that can be pedagogically innovative. One way teachers can improve pupil’s attitudes towards education is to incorporate the hobbies of the children into the lesson. Dewey is used in Pound’s (2005) writing to discuss this matter. Dewey feels that it is essential to learning for pupils to emerge their outside lives into their school lives (Pound, 2005). Children become intrinsically motivated when their lives are integrated in their school learning. Teachers need to engage children by using the children’s lives in their lessons, explaining why the lesson is important to their lives and others. Twiselton (2006) argues that the teacher’s performance is the key factor in the implementation of a lesson and not the design of the lesson. Teachers have the power to deliver an outstanding, engaging and interactive lesson and this is what is critical to the new curriculum.
    As previously mentioned, child A struggles to work as a part of a team. This is the same for many other children. Therefore, it is important for children to learn to work effectively with others as this will effect their social skills in the future. Be able to share ideas and be open to discussion. An aspect that can enrich social skills and teamwork is the development of oracy. Kirsty Williams has discussed this issue which is presented by the Welsh Assembly Government. Williams states that education needs to prioritise speech and oracy to help children’s holistic development (gov.wales,2018). As Donaldson (2015) has discussed in ‘successful futures,’ it is important to make lessons fun for the children which will therefore, have a positive impact of children’s development of communication skills.  These skills can be developed through children doing and not only listening. This is supported by Montessori who is quoted in Mooney’s work (2000). Montessori stated that the act of doing and repetition using this method enables children to broaden their experiences and enhance their skills (Mooney, 2000). Child A prefers to be moving around and learning from experience and therefore, for her, as well as many other children, this will be a positive transition in education.
    Although child A is a motivated and ambitious pupil, she lacks in confidence. This is another issue which is the same for many pupils. It is important for pupils to build self confidence in their school lives to help them have confidence in all areas of life as Donaldson states in one of his four purpose; for children to become healthy, confident individuals who will be valued members of society, living fulfilling lives (Donaldson, 2015). This is further supported by Kirsty Williams who has stated that encouraging children to have high aspirations is important to the mission for education in Wales (gov.wales, 2018). Without self-confidence, children will not believe they can achieve. Williams further goes on to state that it is important not only to help and support the lowest achievers but to challenge the brightest students (gov.wales, 2018). It is important not only to not forget the more able and talented learners but to challenge them the same way as a teacher would support their lower ability children. Child A doesn’t receive the support or the attention she desires because the focus in class is helping the lower achieving learners. This not only affects child A’s educational experience but her wellbeing is also impacted. Higher achieving learners can feel that are not given the same amount of time by the teacher as the lower achieving learners this can demotivated them and cause them to produce a lower standard of work in order to receive more support and attention. 
    Donaldson (2015) points out the need for children to become independent learners. Child A needs to be less dependent on the adults who surround her. Child A needs to have more child led opportunities to allow her to explore and learn independently. As previously stated, child A learns in many ways and according to Alan Pritchard this a positive aspect as children who only learn through one style can hinder their learning as education must use more than one way of learning to engage all the children (Pritchard,2009).  It is important that children are exposed to different ways of learning in order to give them the best chance of achieving. Similarly, to Child A, many learners need to become more independent and more responsible for their own learning. Donaldson (2015) aims to tackle this in the new curriculum. As stated earlier in the essay, Donaldson stresses the importance of play and learning through practical activities (Donaldson, 2015). This will give children the opportunity to lead their learning and become more responsible for their own learning. Kirsty Williams has also discussed this point by stating that education needs to strengthen learner wellbeing, care, support and guidance (gov.wales, 2018). This will further help support the children to become independent as they will be happy, ambitious individuals who will be social citizens in the world.
    Finally, an issue that is being discussed in Wales and is in the process of being solved is the gap in attainment levels. In connection with this is the issue of poverty. It is important that in the future, education tackles and closed the poverty gap which then should close the attainment gap. This has been targeted by Kirsty Williams who has said that education needs to close the attainment gap and raise standards (gov.wales, 2018). This would increase social mobility between children and create a more meritocratic society.  Although child A does not come from a deprived background, this is a large issue concerning education in Wales. Closing this gap would have a positive effect on education as a whole. 
[bookmark: _Toc515413831]Conclusion.
  Throughout the data collection process and the writing of this essay, I have been able to reflect upon what affects a child’s learning and how a teacher can positively impact children’s education. Child A enjoys school and is a high achiever but there are still ways to help child A develop further and achieve more. AFL strategies are crucial to understanding what will benefit a child’s progression and how a teacher can transform learning of each individual. The school discussed in this essay has provided many useful AFL strategies I will take forward into my own teaching practice. As presented in the appendix, the mountain climbers AFL strategy and the use of self assessment sentence starters allow both the child and the teacher to see where the learning is and open up a communication channel for reflection between the learner and the teacher. This reflection can be in several different forms including verbal and written and if implemented correctly, can enhance the child’s learning.  
    Writing this essay has given me the ability to be reflective and transformative. I have realised how important it is for a teacher to communicate to the children in their class and develop a good rapport with them. Observing the children’s learning and marking their work is essential in understanding how each child learns and what they enjoy beyond school. The teacher can then adapt the lesson to include aspects to suit each individual and engage them in the lesson. This gives children the power to choose what they want to learn and be responsible for their own learning which is in line with the aims of Donaldson’s curriculum reforms (2015). 
      The way each child learns and communicates can also indicate the level of well being of the child. If a child is recluse and does not interact with other children, this may point to a number of different negative factors that could effect a child’s education. Therefore, it is the role of the teacher to take an active interest in the wellbeing of the child and provide the child with experiences they would not have access to outside of school.
    In conclusion, education has a massive impact on the holistic development of children’s learning. It is essential for the teacher to be observant and reflective to help each child progress at their own pace and to their own ability. 
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1. Confirmation email. 
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2. WAGOLL used in English to write a recount. The children are given a WAGOLL to annotate before every piece of writing. They plan the WAGOLL and then do the process independently before writing their own piece of work.
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3. Child A’s English work she created after using WAGOLLs.
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4. WAGOLL wall used to support children’s learning.
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5. Daily activity book used everyday in the children’s morning and afternoon activities. The book is also used for starters and plenaries to lessons when asked by the teacher. It allows the children to make mistakes, correct their mistakes and to explore learning in their own way.
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6. Maths work completed by child A who is at level four standard. Child A solves problems using a variety of methods and can choose what method she would like to use. Child A is confident with times tables and can mentally answer sums. 
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7. Science work created by child A using a WAGOLL displayed on the interactive whiteboard. 
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8. Allotment display. This connects to the topic in year 5. It contains key scientific vocabulary and their definitions as well as the children’s work. This helps the children to remember the words throughout their scientific learning. Some of the vocabulary it includes is: photosynthesis, pollination and germination. 
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9. ALN speech bubbles for self- assessment. The teacher will choose one of these sentence starters and the children will write this in their book with the completed sentence.
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10. ALN speech bubbles for peer- assessment. The teacher will choose one of these sentence starters and the children’s friend will write this in their friend’s book with the completed sentence.
[image: ]


11. [image: ]Mountain climbers display. After a lesson the teacher will ask the children where they are on the mountain. Are they:  just starting, on their way up, actively climbing or sharing their skills?
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