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Assessment 2 
Leadership for systems of quality

The purpose of bodies responsible for official inspections, such as Care Inspectorate Wales (CIW) and Estyn, are to make sure settings are running at a minimum standard, and the requirements set out are being complied with, to ensure high quality provisions, that will sustain children throughout their lives (Bertram and Pascal, 2006 and Welsh Government 2016). Quality early years or educational settings impact positively on children, with Nutbrown (2012) noting that the practitioner’s skills and knowledge raises the quality that is provided. However, there are differences between the two inspection bodies. CIW (2018) clarifies that they use Self-Assessment Service Statement (SASS) form to inspect non-maintained settings or persons that look after children under 3 years old, and pay close attention to the care that is provided. On the other hand, Estyn use the Common Inspection Framework to inspect the quality and teaching of non-maintained settings and schools, whilst focusing on the education that is being provided to over 3 year olds (Estyn, no date). With more children coming into education with Additional Learning Needs or safeguarding concerns, the care and well-being side of inspections could be used in schools to ensure that practitioners are meeting all the needs of the children (Welsh Government, 2014). Agreeing with this is Tickell (2011), pointing out that the quality of care children receive during their early years from settings, impacts on early development.

Welsh Government (2016) sets out the national minimum standards that those working with children must provide, in order to ensure adequate care is given to those children whilst attending the setting. However, Goleman (2017) suggests that the national minimum standards are not enough to provide high quality care, stating more can be done to support children’s development and needs. Birth to Three Matters framework was launched in order to try and reduce poverty (DfES, 2002), and was influenced by Te Whariki curriculum, as they acknowledged that children’s development excels in their early years, emphasising the need for quality learning experiences (Veale, 2012). 

Effective early years practice research projects, such as Effective Provision for Pre-school Education (EPPE) and Researching Effective Pedagogy in Early Years (REPEY) look at what high quality in settings should look like. Research conducted by Siraj-Blatchford and Sylva (2010) evidenced the most effective settings provided opportunities for growth for staff, but also allow children a balance of adult-led and free play activities linked to the curriculum. Sylva et al. (2010) continues to state that research suggests practitioners with higher qualifications generally have more of an impact on children’s progression.  

[bookmark: _GoBack]Flying Start is a good example of what a high-quality setting looks like, having qualified staff, the correct staff to children ratios, multi-agency working to support the development of the child, and offering support to parents to minimise the risks families face (Welsh Government, 2014). However, it is only offered to children in deprived areas, even though evidence suggests it has such a positive impact on a child’s language and social skills, and emotional wellbeing (Family Information Service Carmarthenshire, no date). With more money being allocated to Flying Start, the number of children and families using the service is increasing, as local authorities are identifying children out of catchment area that would benefit from the service (National Assembly for Wales, 2014). However, it is still not accessible to all children, even though it could support their development and improve their outcomes should they be allowed to attend (Melhuish et al., 2017). 

Although inspections are statutory, it begs the question why additional methods of measuring quality are needed if settings are adhering to the minimum requirements? In the study Improving Quality in Early Years, Mathers (2012) suggests that further quality assurance tools are needed as the minimum requirements are not enough to provide high quality provisions, identifying that settings have noted improvements to inspection results from using further quality assurance tools. Similarly, Reed and Canning (2012) agree and suggest that all setting have something they need to work on, with these tools or scales in place to assist in putting it right. However, Siraj et al. (2015) suggests that a number of scales should be used alongside each other to portray the setting as a whole, showing what high quality looks like. Similarly, Pan et al. (2010) agrees that they all look at different aspects, and inform practitioners where improvements are needed and what is working for them. 

Pacey (2016) notes that reflective practice assists leaders to continually evaluate the quality of care they are providing, to ensure that it is above the minimum standards, with Purdon (2014) documenting that children benefit from high quality care as it impacts on their learning and development, allowing them to progress appropriately.  
However, as they look at specific areas, Brundrett and Rhodes (2011) suggests practitioners would be spending more time completing quality assurance forms and scales, and not spending enough time with the children. One the other hand, Barber et al. (2010) points out that improvement can be made quickly, ensuring that focus is on the children’s learning at all times. Campbell-Barr and Leeson (2016) puts an emphasis on sharing of best practice and knowledge as a means of high quality, as settings try to provide the best provisions for the children in their care. 

Practitioners have a duty to keep up to date with any policy or procedure changes that will implicate the running of their setting. Research undertaken by Ingvarson and Rowley (2017) suggests settings with policies in place that ensure high quality, meant practitioners had more knowledge of the care being provided, resulting in more of their children achieving the desired outcome. With Rao and Li (2009) stating that the implementation of policies has improved the quality of care and learning that children have access to. As they are changing continuously, practitioners should keep up to date with changes otherwise they won’t be able to provide the best provisions for the children (Reed and Canning, 2010). However, not all changes will apply to all settings, therefore practitioners only need to keep up with the policies that affect them, with Jones (2014) documenting that research suggests practitioners working with children, and families, need to have in depth knowledge and experience in order to support them effectively. 

Rumbold (1990) states that the curriculum needs to be monitored regularly to ensure that children are learning and achieving at high standards. This supports the new Successful Futures Curriculum that is currently being reviewed, and implemented by 2022, that practitioners will need to be aware of, and plan to implement the changes to provide best practice and benefit the children’s learning and development (Donaldson, 2015). On the other hand, Taking Wales Forward and Prosperity for All: the national strategy, are both in place and need to be considered by early years settings, as it has implications on services, stating that it aims to make improvements to the lives of those living in Wales (Welsh Government, 2017b). It sets out that working parents will have free 30 hours of childcare for 48 weeks for 3-4 year olds, puts an emphasis on well-being, and children being educated from a young age to promote development and being the best that they can be. Leaders need to be aware of the changes as it means more children could be using their service, however, it takes time to implement the changes, and if they are not aware of it, it will affect the quality of service they provide (Arthur et al., 2005).   

SASS is used annually for practitioners to evaluate how they maintain high quality and improve the services provided to the children in the setting, ensuring that their wellbeing is at the centre of practice (CIW, 2018a). It also complies with The Child Minding and Day Care (Wales) Regulations 2010, that settings must consider the national minimum standards when working with young children. This links with Bronfenbrenner’s ecological theory (cited in Conkbayir and Pascal, 2014) that children should be at the centre, and the microsystem – parents, early years practitioners, the community - all have an impact on their development and wellbeing. According to CIW (2018a), recent changes that take place in 2018, informs settings of the rating they will receive following the inspection, either excellent, good, adequate or poor, encouraging them to achieving above the minimum standards, and improve the care they provide. However, CIW (2018c) points out that anyone providing care to young children must be registered with them, and submit all the evidence that suggests they meet the criteria.   

The SASS form looks at four elements – well-being, care and development, environment and leadership and management – taking into account practitioners own views of the practice they provide, identifying strengths and weaknesses (CIW, 2018b). Similarly, Wong and Li (2010) suggests that high quality settings should take into account a variety of different aspects of the child’s learning and development, which the SASS does, whilst also outlining improvements that could be made. However, Tanner et al. (2006) argues that with staff having different perspectives of what quality is, it impacts on the service that is provided, stating that teaching and learning should be flexible and all approaches looked at. Nonetheless, Pacey (2016) points out that having to complete the SASS annually, it ensures practitioners are continuously re-evaluating their setting and provisions, providing consistency. It also relies on evidence to support the judgements being made concerning the setting and provisions it offers. Grant et al. (2017) suggests providing evidence of children’s learning and development, supports the practice that is being applied and demonstrates that what is being provided is of high quality and making a difference. This is supported by Welsh Government (2017), stating that the Foundation Phase Profile (FPP) is one piece of evidence that shows children are progressing, as it provides a baseline assessment when children enter a setting, that can be compared at the end of the year when another one is completed. 

On the other hand, the Sustained Shared Thinking and Emotional Wellbeing (SSTEW) scale is completely different to the SASS. It concentrates on sustained shared thinking (SST) and children’s emotional wellbeing, more specifically, the manner in which they develop relationships and communicate with one another (Siraj et al., 2015). However, Pan et al. (2010) points out that the results of such quality assurance tools are not always accurate in their findings, as different settings or practitioners may complete or understand the scales differently. Siraj-Blatchford (2009) puts an emphasis on adult-child interaction, stating that exploring concepts and learning together can happen at any age, and encourages them to be curious. However, Glazzard et al. (2015) suggests if children are just left to use ICT devices to occupy their time, they are missing out on quality interacting experiences, and not developing their language or social skills. This links to Vygotsky’s scaffolding theory (cited in Veale, 2012) that practitioners and children need to work together, building up ability and knowledge though conversations and exploring. However, it was documented that some practitioners believe young children cannot participate in SST, with McDowall Clark and Baylis (2012) arguing that young children are very good at communicating, and practitioners should engage in SST with them, and not underestimate their ability to answer and expand on their thoughts. However, it was noted by Siraj-Blatchford and Manni (2008) the need for practitioners to reflect on their ability to question, as most did not provide children with open ended questions and the ability to extend their knowledge. On the other hand, Veale (2012) documents that the EPPE and REPEY projects suggest that practitioners with higher qualifications were more able to support SST, using open-ended question to extend learning. Similarly, Purdon (2014) documents that SST has been linked to children making good progress, as quality interaction supports their overall development. Melhuish et al. (2017) notes that early years experiences affect a child’s development, therefore children that attend a high-quality setting will have better outcomes because of the interaction and activities they have participated in.  However, one disadvantage to using the SSTEW scale would be that it only focuses on a specific area, rather than looking at the service as a whole, isolating other areas that may need improving (Siraj-Blatchford et al. 2009). In order for the SSTEW to be successful, Siraj et al. (2015) points out that when completing the scale, each item has to be seen more than once for it to count. As Successful Futures places emphasis on well-being, it would suggest Donaldson (2015) agrees with the SSTEW scale in ensuring that children’s well-being is being considered, and meeting their needs. 

Collecting parent’s views of the service provided informs settings of what they are doing well and where they need to improve, with Pattern (2017) pointing out that questionnaires is the easiest way to collect their views, as it provides anonymity, therefore are more likely to receive truthful feedback about the service. However, parents do not always send the forms back, or may answer with what they think you want to hear, rather than providing their honest opinions (BBC, 2014). Meyer and Mann 2006 stress that building positive relationships with parents improves communication and allows information sharing to happen, resulting in better outcomes for the child. However, Welsh Government (2017a) states that settings can help provide consistency at home for families, by offering support groups that inform parents of ways to provide quality care and learning in the home environment. Similarly, Melhuish (2016) evidences that more should be done to support the family as a whole, not just the child. 

Practitioners, parents and multi-agency professionals working collaboratively allows interventions to be put in place that will support their child’s development (Price, 2017). Sammons et al. (2010) points out that high quality is putting interventions in place that will benefit the children’s development prior to starting mainstream school, adhering to their rights that they receive the best possible care (Unicef, 2016). Interventions and multiagency working ensures that children are receiving the best possible care and attention for their needs, to sustain them in later life (Welsh Government, 2017c). However, Mesibov et al (2015) suggests all professionals have a duty to ensure children are receiving the care they need to progress appropriately. Following guidance from the Well-being for Future generations (Wales) Act 2015, settings have a duty to ensure that children have a better future, and providing early interventions and multi-agency working supports this law, as high-quality settings will have an impact on development.

Another way leaders can assure quality of children’s care and development is through continuous professional development. According to Nutbrown (2012), practitioners should be given opportunities for development and to progress in their careers, as knowledge make effective practitioners, as they understand how to enhance and extend children’s development and learning. Furthermore, Siraj and Hallet (2014) agree that practitioners need to have the knowledge and understand of why things are done the way they are, and how they support and develop children. Supporting this view is McInnes et al. (2011), as they argue that practitioners need to understand the pedagogy of play, and that children should have choice and control over their learning, not just engaging in adult-led activities. However, if staff receive training, it should encourage change to the practice and provisions provided, as quality will only improve if it benefits the children’s learning and development (Gleeson and Husbands, 2003). Similarly, Campbell-Barr and Leeson (2016) believe there is more knowledge to share if practitioners are highly qualified, resulting in quality teaching and learning, with more children achieving the desired outcomes. However, the cost of training could be a barrier to providing high quality, especially if budget does not allow the money to be spent of staff improving their knowledge to provide for the children (Fadden, 1997). 

Quality assurance tools are needed to ensure high-quality provisions are provided for the children using the services. Settings should be aiming to provide above the national minimum standards for children, as it provides better outcomes for the children. Qualified staff have more of an impact on a child’s progression, although more quality assurance tools and scales should be used together to promote a quality setting. 
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