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Use of Generative AI in Assessment  
 
	RESEARCH  
	For this assessment, you can use Generative AI to support you in research and data analysis. 
	Yes X
No   ​☐​ 

	STRUCTURE  
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc.  
	Yes  ​X
No   ​☐​ 

	PROOFREADING  
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including getting suggestions to rephrase your work.  
	Yes  ​X
No   ​☐​ 

	WRITING  
	For this assessment, you can use Generative AI to create text for submission.  
	Yes  ​☐​ 
No   X 

	CREATIVE  
	For this assessment, you can use Generative AI to create creative materials, such as images.  
	Yes  ​☐​ 
No   ​X

	PROGRAMING  
	For this assessment, you can use Generative AI to create and check code.  
	Yes  ​☐​ 
No   ​X

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ​☐​ 
No   ​X 



AI Acknowledgement   

 

I confirm that I have not used any AI tools in the research and creation of this assignment.  



Part One
Hazelkorn, E (2016) mentions that education plays an important role in bringing personal success, health, well-being, and benefits to the country and the global.  According to the Human Rights Act 1998, an individual has rights to education, fair treatment, and protection from discrimination. Under the Equality Act 2010, it is against the law to discriminate, harass or victimise students or applicants because of their protected characteristics as defined in the law. The institutions and PCET educators have obligations to make reasonable adjustments for those applicants and students with disabilities.  According to the Equality Act, a disabled person has a substantial and long-term physical and mental impairment which impacts him/her they to carry out day-to-day activities (Davies, 2019).  The Additional Learning Needs and Educational Tribunal Act (2018) is a legislative framework in Wales to provide support to children and young people with ALN (Hodkinson, 2024). Under legislation, higher education institutions are required to overcome barriers to learning through a person-centred approach, improving planning and delivery, and identifying needs early and interventions to achieve the desired outcomes. SEND provision governed by code of practice (DFE, 2014b) considers areas such as students’ views in the decision-making process, identification of their needs, working collaboratively, and providing greater choice. Inclusive teaching and learning practice recognises the diversity of students, enables all students to access course content and full participation in learning activities, and demonstrates their knowledge and strengths at assessment (Equality Challenge Unit, 2013). PCET educators in line with the code’s inclusive statement, should set a suitable challenge, plan lessons, and use the appropriate assessment to set targets (Hodkinson, 2024). The educators also need support and training to meet the needs of ALN students. The Welsh government’s additional learning needs transformation programme centres on the skill development of the workers and easy access to support, information and advice. The professionals are expected to be skilled and confident in identifying the needs of ALN learners and applying strategies to overcome barriers, putting learners at the centre.
Higher education institutions need to provide prospective students with the information they need and set the right expectations so that they can make informed decisions and those decisions are right for them (UCAS). As mentioned by UCAS, the further and higher education institutions should aim to receive prospective students’ information, circumstances and support needs. Different approaches such as outreach activities, open days, transition support, virtual events, toolkit have been used to provide information.
PCET institutions and educators should comply with GDPR (2018) legislation in relation to gathering information, storing information, sharing the student’s information, asking for consent and students’ rights to their data.
Compared to other learners, the academic attainment of ALN learners is poor according to the statistics. Many pupils have SEND and also have disabilities. PCET educators should ensure that the lessons are planned inclusively. With the right teaching and careful considerations of teaching materials ALN students can study the national curriculum with only little support and aids (DFE, 2014A: 4.1-4.6). Petty (2014) describes inclusion as being observant, diagnostic, active, and reflective. The higher education institutions are responsible for delivering quality teaching and learning to all students (Equality Challenge Unit, 2013).  Students have the right to access teaching and learning without any discrimination as defined in the Equality Act 2010. Institutions such as University of Wales Saint Trinity David University, and Gower College Swansea have their policies, procedures, systems and provisions in place to support learners with ALN. For example, UWTSD, a higher education institution, has a strategic equality plan 2024-2028. As a public sector responsibility under the Equality Act, the institution is committed to the principles of equality and diversity. As well as fully incorporates the provision of the Well -Being of Future Generations (Wales) Act 2015. The university aims to improve equality and diversity continuously and promote an inclusive approach. Gower College Swansea is a further education institution which has a dedicated team to provide support to learners with neurodiverse conditions such as ADHD, autism, dyslexia, etc. The college has a neurodiversity coordinator and a designated neurodiversity support specialist in each faculty.  The college follows ‘The Additional Learning Needs Code for Wales 2021’ as a policy and guideline. The ALN learners are provided with the same mainstream curriculum in line with the Additional Learning Need codes.
PCET educators also have a responsibility to meet the professional standards. In Wales, the FE teachers have personal commitments to demonstrate learning, safety and well-being to learners by inspiring, supporting and stretching learners, working with others, and providing an inclusive learning environment. The educators are required to value and promote diversity, equality of opportunities and inclusion by challenging discrimination, treating all learners equally and fairly. PCET educators must look at their own practice and that of the institutions they work with, as there are barriers to inclusion (Reece and Walker,2007). To create inclusive teaching learning environment the PCET educators can reflect on their teaching practice and course content, curriculum, facilitate a flexible teaching and assessment methods for example, if the students need or have right to request extra time to submit their assignment, encourage students to work with others(Equality Challenge Unit, 2013), meeting needs of disabled students to access the resources and facilities such as bigger font size, bigger space to work, quiet space, checking the environment such as cold or hot, brightness of the room, suitable fonts and sizes on the PowerPoint presentation slide, extra time in the exam, signposting them to the available support services. Having knowledge and understanding of different types of disabilities, such as ADHD, Autism, Dyslexia, etc and their impact on an individual’s life helps the PCET educators in planning to meet the tailored needs of students.  The support can be provided to students by offering a quiet room, allowing desks to be booked, noise-cancelling headphones, flexible arrival time, a reminder system, for example, Calender management tool (ADHD UK,2022).
Moreover, the PCET educators need to understand the prejudices and biases prevalent in society against people with disabilities. It is also worth being familiar with different models of disability: medical, moral, social, human rights, personal tragedy, affirmation, etc.

Part Two
Megan 
Gower College is a further education institution located in Swansea, Wales, that provides education and training courses in its many campuses and venues. I will be teaching health and social care courses at Tycoch College. Megan has applied to study the Health and Social Care Level 2 course at Gower College and has declared that she needs mental health support. She mentioned at the interview that she has an anxiety issue and finds it hard to concentrate, speak in class, and mix with people. However, she does not have an official diagnosis. Megan has also told that her previous tutors commented that she might have dyslexia. 
Gower College has many policies and procedures in place, including the Equality, Diversity and Inclusion policy. Under the Equality Act 2010, the college and I have a responsibility to make reasonable adjustments to meet Megan’s learning needs. Gower College has a dedicated team of Neurodiversity to support learners with neurodiverse conditions in each faculty. It also offers a specialist neurodiversity centre to work in a quiet environment. The college follows ‘The Additional Learning Needs Code for Wales 2021’ to support learners with ALN.  
Having some understanding and knowledge about dyslexia would help me to support Megan and plan teaching and learning in a way that Megan can enjoy her learning and can achieve in full potential. I would signpost Megan to the College’s range of support services, including dedicated Student Support Officers, Pastoral Coaches, a confidential counselling service, a team of qualified Health Advisors and JUSTBREATHE CAMPAIGN, trained staff and support from librarians.  Student support officers and pastoral coaches can provide one to support and guidance to Megan, assist her in overcoming any difficulties. The college has a counselling service where Megan can talk privately about anything, for example, anxiety, stress or bullying.  Megan will also be supported by the transition team. 
As a lecturer, I would ensure to offer Megan one- to- one support and personalised assessments where beneficial. Assistive technologies to support Megan’s learning, such as laptops, Chrome and portable magnification devices, are accessible. Megan will be supported with a more personalised approach. Small group sessions will be planned for Megan to build confidence and independence.  As mentioned by (Smith, 2015), I would make all lessons inclusive by checking the classroom environment, course contents,  materials, and communication. I would break down the contents, just a bit she needs to look at, letting Megan work with her best partner in group work activities, giving clear instructions, finding something positive to praise Megan to boost her self- esteem, breaking the tasks down into small chunks, provide lots of opportunities to revise and recap.  As stated by (Hill, 2024), assistive technology such as text- to-speech software, word processors, and line readers might help Megan. I would think of extended time on tests, providing oral answers rather than written answers, find the strategies that work best for Megan.  As mentioned by The London School of Economics and Political Science (2018), I would consider keeping slide text short and clear, publicising deadlines in advance, circulate materials in advance. 

Rhys/Angharad  
Rhys is a second- year health and social care student at the University of Wales Saint Trinity David. Rhys/Angharad came to me and explained that they are finding it difficult to concentrate in work this year, their grades have decreased, finding the social side of Post-16 education hard.  They also told me that they feel different and like an outsider, further explaining that they have always felt different, and they think they are trans. They have not mentioned it to anyone yet and want to keep it private. Rhys mentioned they have been experimenting with their make-up, clothes and their name privately. Rhys wants support and advice as they are scared thinking about what their fellow students, other lecturers would say, also their family have not been told about this. However, they would like to transition.  From now onwards, Rhys would like to be called Angharad. 
As a PCET educator at the university, I have other responsibilities apart from teaching and assessment. My other roles would include coaching, mentoring, well-being, safeguarding, health and safety.  I would confidently talk to Rhys/Angharad of their feelings and choices first to listen to them. I would point out at LGBTQ+ club at university and some of the staff I know have a biological gender free identity and relationships – to show example and support they have, therefore, to help Rhys/Anghard feel comfortable seeking help / identify with. Rhys is protected under the legislation of the Equality Act 2010.  I would officially signpost to the university’s students’ services and wellbeing department who works in this area of trans and LGBTQ+ issues professionally. Student support services play an important role in giving advice, information and guidance. The support comes in many forms, such as well-being support, safeguarding and learning support. I would signpost Rhys/Anghard to access the free Sorted App to download, which offers positive mental training. The university offers all students a 24/7 online support service, ‘Togetherall.’ Rhys/Anghard could use peer networks to discuss their issues with other people who experience the same problem. The Well-being team offers confidential and professional guidance and advice. SoCom provides ideas and activities for encouraging greater self- esteem.  
I would also advise Rhys/Anghard to contact and volunteer with a race and LGBTQ+ charity such as Stonewall, Mind, Mermaids, AKT, which would offer them a safe environment and belonging. This would help them build skills and confidence. SWITCHBOARD offers support, advice and a safe space to talk. I would also suggest Rhys to fill in a Support Request Form from Wellbeing and Support from the University Wellbeing team.  
I would suggest that they talk through with NHS clinicians through GP referral for advance support medically and see for themselves the implications of choices and the way forward. I would suggest their family to join the joint meeting with NHS specialist and the university team to help in deciding the best for them. I will check if they’d want a faith representative from the chaplaincy in this meeting, since they seem to have religious life too.  I would respect Rhys/Anghard when I address them. 
Efa,
Efa, a first-year health and social care student at the University of Roehampton London, emailed me stating that she wants to leave the course because she feels like an outcast because of her race. Both students and the lecturers consistently tell her they cannot understand her and dismiss her discussions, and she has experienced numerous offensive comments about her appearance. When challenged, they mention it as a joke.  Efa feels people would not want to sit with her or talk to her, hence she prefers to sit on her own in class and at break times. She feels she needs to work hard and be extra friendly to participate, especially in group work.  
As a lecturer of Efa, I would spend a great length of time listening to Efa about her experience. I would ask Efa to quickly report racist behaviour to the university’s equality champion. The university provides a range of support, and each college has its own student well-being officer. Efa is protected under these legislations: Human Rights Act 1998, an individual has rights to education, fair treatment, protection from discrimination and the Equality Act 2010, where everyone needs to be treated equally and fairly. It is against the law to discriminate or harass anyone based on race. The university has an Equality, Diversity and Inclusion Strategic Plan, which everyone has a role in advancing equality, diversity and inclusion. The University has a zero-tolerance approach to all forms of discrimination and encourages all staff and students to challenge inequality.  Friendly and supportive student well-being offers guidance and resources to support students on personal safety, including harassment and assault. I would ask the university EDI unit to deliver a talk to Efa’s classroom. I would also ask Efa to join a peer support club and society where she’d feel more comfortable, yet check how she is doing (therefore, there is no harm). I would ask the coaching champion to offer her a session if that would help her build confidence and find peace of mind, whilst also seeking help from relevant people and the department. 
Following EDI talk, I will measure student perception and also see how coaching might have helped, whilst also connecting her regularly to the wellbeing people. Once she is better, confident and comfortable, I would identify students who have repeated anti-social behaviour and harass her (and others) – to report to the university’s central team dealing with student misconduct. I will report to the university’s mandatory statistics and aid team to make sure that these incidents are recorded in higher education statistics to raise awareness more widely. 
Meantime, I will liaise with Efa’s academic tutor to follow up on academic progress and well-being amid ongoing support and work from other departments/people. In line with professional standards (Advanced HE,2023), I would ensure that I support and guide Efa. Tailor (2021) suggests adopting teaching practice by setting up a discussion group so that other students can share their experiences of racism and other issues.  
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