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Introduction

The purpose of this assignment is to carry out research in order to help improve my own teaching practice by reflecting on teaching tools and reflecting on how they can be improved. 
The issue that interested me was behaviour management and how effective using specific positive reinforcement strategies are on a child's involvement in the classroom. The focus of this assignment was chosen due to my own previous experience within a small school in Wales. I found that I often did not use positive reinforcement as a behaviour management strategy but when used it was effective in getting children to become more involved in tasks.  
Primary school 1 had a whole school reward system where each class teacher chose one pupil to be the star of the week. This pupil would be praised in front of the school during the whole school assembly to praise them for working hard, completing a good piece of work or behaving well.
Within primary school 2, each class uses ‘golden time’ as a behaviour management strategy. Each class is allotted a free period where the class is allowed free time to play and relax as a reward for their hard work and behaviour within the week. 
The school as whole carries out an end of week reward assembly where classes decide on what achievements they are proud of from the week to present to the rest of the school. The head teacher then presents one class with a ‘Headteacher award' based on the aspects of the week that the classes are proud of. Additionally, during the reward assembly, one class is also awarded with a ‘Cymreig cwl' and ‘Eco' award thus encouraging the classes to practice their Welsh language and be Eco-friendly.



The research for this assignment has been carried out by myself and two students within my University and was performed within two small Primary schools within Wales. The other University students are Courtney McIlroy and Sam Gardner. As a group we discussed our previous teaching experiences and which areas we found interesting and what we wanted to improve on to help us become better teachers. We decided that behaviour management was an area in which we would like to improve on as this was a common interest. We decided that we would like to specifically look at positive reinforcement as we agreed that positive reinforcement is an excellent strategy that we did not use enough of. We decided that we would like to see how different positive reinforcement tools affected a pupil's involvement in the lesson.  Together our research question is ‘How can we improve pupils’ involvement through the use of specific positive reinforcement?’ 

Literature review

I looked further into positive reinforcement by reading books, government documents and other on-line material. What this showed me was that positive reinforcement is an effective way of encouraging children to want to work harder and behave well (Docking, 1990). This was statement was backed up by the Welsh Government document on Behaviour management strategies to use in the classroom as it stats that praise helps to encourage pupils to be fully engaged within the lesson and to put in effort in their tasks as well as praising their work. (Welsh Assembly Government, 2010)  
Additionally, in 2010 Conroy, Sutherland, Al-Hendawi and Vo found that pupils are more encouraged to work hard and behave well in the classroom when they feel safe, welcome and comfortable. Therefore, by using positive reinforcements rather than negative reinforcements, pupils will feel more comfortable in the classroom and will be motivated to work hard and behave well. (Diedrich, 2010) 
Research carried out by Mortimore et al in 1988, showed that teachers spend as little as 1% praising their students on their work, behaviour and effort in the classroom and more time pointing out negative behaviour and faults in school work. (Docking, 1990) This was surprising to discover as in 1954 B.F Skinner’s research showed that when children are positively rewarded for doing something well, they are likely to repeat that action in order to gain more positive reinforcements. Skinner also suggests that rather than giving out negative comments on pupils behaviour or work, teachers should ignore the negative incidents as much as possible or remind students of they should behave in a positive way (McLeod, 2015). Thus, meaning that if teachers praise their students with positive reinforcements during lessons for working hard and behaving well, they will be more likely to repeat that behaviour and students will be more involved in the lesson as they will want to gain positive reinforcements (McLeod, 2015). In contrast to the findings by Mortimore et al, from my own first-hand experience during my own professional teaching experience (PTE1), I have witnessed a range of positive behaviour strategies being used within schools thus showing that positive behaviour strategies have become part of everyday school life. 
In order for positive behaviour strategies to work effectively, there are many different strategies that can be used. For example, one approach would be to point out positive aspects around the classroom at the beginning of the lesson. Such as pupils sitting quietly waiting to learn, pupils tidying things and/or pupils working hard. In 1987, H.M Inspectorates report on school behaviour pointed out that in order for positive reinforcement to be effective, it is essential that when positive reinforcement is given, the teacher must be specific about what the pupil did right in order to gain the praise. This will ensure that the pupil knows what they must continue to do in the future and will also help other students around them understand what they must also do to receive positive reinforcements (Docking, 1990).  It is also essential that teachers are specific when praising their students in order for the students to understand what they are doing right in order for them to continue to do so in the future. In particular, this literature said that teachers must praise their students for both academic work and social interactions as this will encourage the pupils to engage in class work and with activities outside of the classroom (Docking, 1990). 

There are many different types of positive reinforcements that can be used in the classroom that are effective such as social reinforcements, tangible reinforcements and activities. Social positive reinforcements are spoken or written praised made by teachers and/or peers on good behaviour, good work or effort made in the classroom. This is an effective way of showing pupils that they are working well and encourages them to continue to work hard. Additionally, when pupils are given the opportunity to participate in peer praise they are further encouraged to be positive to one another which helps to create a fun and safe environment where the children are more engaged in their learning. 
Another form of positive reinforcements is tangible reinforcements which are the use of material rewards for example stickers. Tangible reinforcements are a common strategy used by teachers as pupils enjoy receiving stickers and other tangible reinforcements, therefore, they engage well and work hard to gain them. The use of activities as a positive reinforcement during lessons helps pupils to engage in the tasks and behave well with the promise of participating in a fun game as a reward (Welsh Assembly Government, 2010).
Although positive reinforcements have proven to be an effective tool in encouraging pupils to be more engaged in lessons and behave well, there are limitations that must be considered. A limitation of using positive reinforcements is the issue of the teacher becoming the stimuli for the positive behaviour and engagement in lessons. Thus, meaning that the student will only behave and work hard during lessons with that particular teacher as they have been conditioned to know that when they work and behave in a certain way they will be given positive reinforcements (Diedrich, 2010). 
Although this can be an issue, there are ways around this limitation by using a whole school behaviour management approach. This will help to ensure that each teacher uses the same positive reinforcements which will ensure that the pupils will behave well and engage fully in tasks with every teacher with the possibility of a positive reinforcement. 
Another limitation of using positive reinforcements is the possibility that by praising children for their work and behaviour they may not push themselves to work harder if they believe that they have already reached their highest achievement. This may cause the children to not develop a growth mindset, a growth mindset helps children to make sense of the world around them and helps them to decide how best to behave in different situations and environments. (Shao, 2017). Blackwell et al (2007) stated that when children develop a growth mindset their brains develop new connections. The new connections in the child's brain can help them to overcome new challenges. Children with a growth mindset also push to improve themselves and work harder which is what a teacher should be striving to encourage their children to do. Therefore, to overcome this barrier, it is important that when praising children teachers encourage them to continue to push themselves and work hard.  

All of this reading helped us to refine our research question to look at how effective different types of specific reinforcements are on a pupil’s engagement within the lesson.



Lesson study design

The methodology used in this research is lesson study. Lesson study methodology is a sequence of reflective practices carried out collaboratively. The lesson study methodology requires a group or pair of learners deciding on one area in which they wish to improve on and carrying out a sequence of lessons to reflect and improve upon. As we followed the lesson study approach, each member of our group planned separate lessons however we each focused on specific positive reinforcements within our lesson plans. Each member of the group taught their lesson in their class and ensured to use the positive reinforcement within the lesson. (Dudley, 2015) Prior to the lesson, as a group, we chose three random pupils within the class from different ability levels to observe during the lesson and carried out a focus group interview post the lesson to gather reflections on the lesson from the focus pupils to further develop our lessons.  During the lesson, following Peter Dudley's lesson study, the two other members of the group observed the learning of the chosen focus pupils and made notes on how the pupils' engagement levels were affected following the specific positive reinforcement. (Dudley, 2015) To record the observations of the impact on the children's engagement, we created an observation schedule (Appendix 3) which aided us in levelling each child's engagement levels following the specific positive reinforcements. To level the children's engagement, we decided to use the Leuven scale of engagement (Appendix 4) which was referred to by the observers of the lesson to note down the focus pupils level of engagement. In addition to given the focus pupils a score of engagement in the lesson, the observer also took notes on any relevant observations they deemed relevant to the research, for example, factors that may have affected the pupils engagement levels or recurring themes of the focus pupils that were observed as research has shown that it is important to note any factors or relevant recurring themes that may be a factor in your research. (Bell and Waters, 2014)  
Following the lesson, the teacher and observes carried out a focus group interview with the focus pupils. The decision to use a focus group interview was made on the advice of Judith Bell and Stephen Waters literature in 2014 as they advised that when using an interview, children will be able to identify when something is unclear and the interviewers can clarify any questions that are misunderstood. Additionally, when using a focus group interview, the children are able to discuss their answers with their peers which can lead to extra information being given that may be relevant. However, as it is a subjective technique, a limitation of this method is that it could lead to biased results as the children may give answers they think that the interview wants or may change their answers as to not hurt anyone's feelings. (Bell and Stephen, 2014) In order to ensure that this is less likely to happen, we ensured that the pupils felt comfortable relaying any information or opinions without fear of being judged or critiqued. We also ensured that the pupils felt comfortable by holding the focus group interview within the classroom with the doors open and reminding them that they were able to leave at any point during the interview.
Due to the different personalities within a focus group, some of the children within the focus group may be more outgoing whilst others may be more shy and withdrawn. To ensure that this did not affect our data collected and to ensure that each child's opinion was heard, we followed Laws’ (2003) method of prompting pupils to voice their opinions with questions to ensure that each member of the focus group gives their opinions as children may agree with their peers answers in order to not feel left out or different. (Bell and Waters, 2014) 
In addition, as stated by Nicky Hayes in 2000, it is important that all of the pupils involved in the focus group interview know each other in order to ensure that they are comfortable and will feel comfortable voicing their opinions in front of the other pupils, therefore, we ensured that all participants have known each other for a long time. (Hayes, 2000)
Throughout this assignment, we used non-participant observation in each lesson study as this allowed two of us to observe the engagement of the focus children whilst the teacher orchestrated the praise. Using this method allowed us to pick out any information or issues that a teacher may not notice which further helped us to understand how praise helped to encourage the children to engage in lessons and behave positively. It also helped us to observe how praise affected each child differently and consider the background factors that affect the results that were shown. However, we were aware that there are limitations when using a non-participant observation method such as the children's behaviours may be influenced by the presence of the researchers which will affect our findings. 
Following the lesson studies, we each completed a personal reflection of our lessons as well as collaboratively reflecting on how well the praise worked within the class and how affected the children's engagement levels. We also reflected on how we could further improve our praise within the classroom to engage the children more.
We decided to collect the data in for the form of qualitative data as this lesson study was carried out with the intentions of analysing data of children in their natural habitats and qualitative data was designed to be a naturalistic approach to study subjects in their natural environments. (Denzin and Lincoln, 1994). It was important to carry out this study within a natural environment as it is important that the children are familiar with the environment in order to minimize any factors that can alter the findings of the research.  This method was also chosen as it has been designed to look at ‘how’ and ‘why’ therefore this method of data collection was chosen as we decided to look at how positive reinforcements affect children's engagement levels in the classroom and why they cause the effect. 
Ethical considerations
There are ethical conditions with doing research in a classroom which we had to consider in order to ensure that our research is ethically acceptable. To ensure this we read the British Education Research Association (2011) and the Education Workforce Council (2017) which helped to guide us in creating our research question and in planning our research. All researchers in this assignment have completed an ethics form which has been submitted and approved by the University and the ethics committee.  
This lesson study will be conducted in a normal lesson where no pupils will be singled out or treated differently. As our research involves observing primary school children, we have sent out permission forms to all parents, as seen in appendix 1, informing them of the lesson study that will be taking place and asking for permission to observe and interview their children. If pupils do not gain permission from parents, then they will not be included in the observation data or partake in the focus group interview however they will continue to partake in the lesson as it is a normal everyday lesson. As we aware that it is important for children to also be aware of the lesson study, we created an assent form (Appendix 2) for the children to read about the study and sign their consent to participate.  All data collected will ensure that the pupils mentioned will be made anonymous by using Letter codes instead of names and will ensure that the pupils will not be able to be identified from the data collected. Additionally, all data collected will be kept on a password protected computer on a cloud drive which will only be accessible to myself and the two other University students completing this research. 

Lesson study analysis 

First lesson study: 
As this research was carried out over three lessons we decided to begin by looking at how verbal praise from a teacher affects the children's engagement. During the first lesson study the teacher gave out praise to the children within the class whilst the two other students observed how the children's engagement was impacted when they have praised themselves or when their peers were praised.
The teacher praised the children within the class for their work, their behaviour and for working hard during the lesson. 
Our observations showed that child A was moderately engaged throughout the lesson and became noticeably more engaged following praise made by the teacher. Although child A was low on the Leuven scale of involvement the following praise, they showed moderate levels of involvement thus showing that praise helped them to engage more in lesson and tasks. Additionally, the teacher orchestrated peer praise for the child when they answered a question well which showed to improve the child's engagement vastly. (See appendix 5) In comparison, child B was only affected for a short period of time when given praise and did not show a vast improvement on their engagement within the lesson in compared to child A. Therefore, on the Leuven scale of involvement, child B scored low levels of engagement the following praise and also showed low levels of engagement at the beginning of the lesson thus showing that praise did not show a major improvement in their engagement.  (See appendix 5) Child B showed to be distracted easily which may have affected how the child reacted to the praise as if other children were being praised the child may not have noticed and would not show an improved engagement level. Due to this reason, we cannot be certain that praise would not positively affect the child's engagement levels as if the child was more aware of the praise being given around the classroom they may have been more responsive. In comparison, Child C did not show a high level of engagement at the beginning of the lesson and scored a low level of engagement on the Leuven scale of involvement. Child C was very quiet and anxious throughout the lesson which possibly could have been due to the new adults within the lesson that were observing the lesson. However, as the lesson carried on the child became more comfortable in the classroom with the new adults in the room and showed an increase in engagement. However, following the child being given praise by the teacher, the child did not show any sign of increased engagement levels and scored a level of extremely low on the Leuven scale of involvement. However, when Child C heard another child being praised in the class, Child C became more engaged for a short period of time and became distracted quickly after the praise which affected their engagement levels. Thus showing that praise did not have the desired effect on Child C’s engagement levels and when affected, they were only more engaged for a short period of time. (See appendix 5) 

Following the lesson, we carried out a focus group interview to get the focus childrens views on praise and to see whether they believed it helped them to become more engaged in the lesson.  During the interview, it was clear to see that child A and B were more comfortable speaking to the observers whilst Child C was reluctant to answer questions and would often give one word answers. As we were aware that different personalities could be an issue when carrying out a focus interview we used Laws’ (2003) method of prompting the more shy pupils to give their answers to ensure that each child gave their opinion and views. Although Child C gave short answers we ensured to prompt them into expanding their answers as much as possible. (Bell and Waters, 2014)
The children were asked whether they felt engaged in the lesson and they all agreed that they felt engaged and enjoyed working in pairs as they felt this made them more engaged in the task.  After being asked how praise made them feel, they expressed that they felt ‘good’ and ‘excellent’ and that receiving praise helped them to gain more knowledge when they were told what they were doing well. 
Child A stated that when they heard their peers being praised for good work or behaviour they felt encouraged to work harder in order to receive praise themselves. 

Following the lesson and the focus group interview, as a team, we carried out a reflective discussion to discuss how we felt the lesson went and how the specific positive reinforcement that was used impacted the children's engagement. We decided that praise from the teacher had shown to impact the learners differently however we collaboratively decided that praise showed a positive effect on involvement and is an approach that should be continuously be used throughout the lesson to help improve engagement.  
As a group, we decided to improve our research by researching how peer praise would further engage the students in lessons and on tasks. This was decided following the observation made of a great improvement being shown on Child A’s engagement levels when given peer praise. In the next lesson, we decided to add in peer praise that would be orchestrated by the teacher in order to see whether peer praise will increase the engagement levels of the children more than verbal praise.  After discussing how effective our research tools were during the first lesson, we decided to add a ‘baseline’ option on the observation schedule in order to see the difference the positive reinforcement makes more evident.

Second lesson study: 
In the second lesson study, we researched how using peer praise within a lesson helps to encourage children to engage more in tasks. Throughout the lesson, myself as the teacher initiated incidents where the children could praise each other for their hard work and behaviour.  The use of peer praise as a positive reinforcement showed to have a varied effect on each child that was observed. Child D was well engaged throughout the lesson and scored a moderate baseline engagement level on the Leuven scale of involvement. Following praise made by the teacher, the child's engagement level was positively affected as they showed to increase to a high level of engagement. After the child received praise from their peers for good work and behaviour the child became increasingly more engaged in the task and showed a willingness to learn. In contrast, whereas Child D was positively impacted by the praise given to them by their peers, the engagement levels of Child F were negatively impacted as following their peer praise they moved from a moderate baseline level of involvement to a low level of engagement. As the child was engaged in the task prior to the peer praise, the peer praise showed to cause the child to become less engaged and begin to become distracted. Although peer praise showed to have a negative impact on the child's engagement levels, following specific verbal praise made by the teacher, the child became more engaged and responded well showing to engage in discussions regarding the task. (See appendix 6) Similar to Child F, Child E was also engaged in the task throughout the lesson and showed to enjoy working in small groups where they felt more involved. However, there was not an obvious increase in Child Es engagement levels following verbal praise by the teacher whereas in contrast following praise being given to the child by their peers. Child E showed to work harder when given peer praise and showed to be happy with the praise given. (See appendix 6) 

Following the second lesson study, during the focus group interview Child D and E were comfortable with expressing their opinions, however, Child F was reluctant to answer giving one-word answers and often seemed distracted during the interview. As a group, the three focus children expressed that they felt involved in the lessons and enjoyed working on the different aspects of the task. Child D expressed that verbal praise from the teacher and praise from their peers encouraged them to work harder and Child E expressed that they felt happy following the praise. After discussing other positive reinforcement options, they believed would help them to engage more in lessons, they stated that the use of an incentive at the end of a lesson would encourage them to work harder. 

During the reflective discussion, we decided that as the children had shown an interest in using an incentive as a positive reinforcement that we would use an incentive in the following lesson to observe whether the use of an incentive would further improve the engagement levels within the lesson. We decided to continue to use teacher praise and peer praise within the lesson alongside the incentive as we found them both to be effective behaviour management strategies. 
As the research tools that we used for this lesson study showed to be effective we decided to keep the research tools the same for the following lesson study.  

Third lesson study:
The third lesson study was based on researching whether using an incentive as a positive reinforcement would help to encourage children to be more engaged in the lesson. At the beginning of the lesson, the children were briefly informed of the incentive which was in the form of a quiz. As results had shown that teacher praise and peer praise had also shown an improvement on certain children's engagement levels, the teacher also initiated them both throughout the lesson to evaluate the effect on the focus children within the class. The use of an incentive did not show to be an effective positive reinforcement tool however this may be due to the lack of encouragement throughout the lesson to remind the children of the possibility of an incentive at the end of the lesson. 

Throughout the lesson, Child G was engaged in the task and scored a low level of engagement on the Leuven scale of engagement. However, following both peer and teacher praise the child showed no increase in engagement levels and only showed a slight increase in engagement when the child was given praise that was informative and helped the child to understand what they were doing right. As I am aware that this child enjoys creative tasks, it is unclear whether the nature of the task engaged the child or whether the child was engaged due to the incentive.  (See appendix 7) In contrast, Child H was moderately engaged throughout the lesson and became more engaged following praise made by the teacher. However, the child's engagement was only impacted for a short period of time following the praise.  In contrast, peer praise did not show to have an effect on Child H’s engagement levels as they continued to score a moderate level of engagement on the Leuven scale of involvement. Additionally, the incentive also showed to have no impact on the child's engagement levels however similar to Child G we cannot be sure whether this was due to the incentive not being promoted throughout the lesson. In comparison to Child G and H, Child I showed to not have been affected by praise made by the teacher or peer praise. Child I was moderately engaged throughout the lesson, however, this may be due to the child being given responsibility within the group task. Additionally, Child I showed no signs of being affected by the possibility of an incentive as a reward for good work. 
 
Following the lesson, we concluded that in order to use incentives as a positive reinforcement to be effective, it must be promoted throughout the lesson to ensure that the children are aware and look forward to the incentive. 

Discussion of research findings

Our lesson study research has shown that positive reinforcement has shown that using positive reinforcement as a behaviour management strategy can help to improve children's engagement levels within the classroom. However, following this research study I discovered that using specific positive reinforcements in the classroom effects every child differently and in order to choose the appropriate positive reinforcement that will most effective, teachers must know their class and what works best for them. (Ellis and Tod, 2015). Every class may differ in what works best for them, therefore, teachers and educators must trial a range of positive reinforcements within their class to see which one best suits their needs and works most effectively.

Whilst carrying out this research it was also evident that in order for verbal praise to be effective, teachers and educators must ensure that they are specific in what they are praising the child for. As stated by H.M Inspectorate in 1987, when teachers are specific with their praise children are able to learn from it and develop both intellectually and sociably.  (Docking, 1990). When verbally praising children O’Leary and O’Leary (1977) stated that there are three important factors that teachers must consider. The first factor is the contingency to ensure that the positive aspect that the teacher is pointing out is being reinforced. The second factor is ensuring that all verbal praise must be sincere in order for children to feel that they are truly being appreciated and that their effort is being valued. Most importantly as I have witnessed through this research, the last factor to ensure teachers are considering is that their feedback and praise is specific. When feedback is descriptive it allowed the children to be informed of what they have done to draw the positive attention to themselves and will inform them of what they are doing right and how to continue to do behave well. Additionally, by publicly informing the child of what they did to receive the praise, the other children in the class will be informed of how they should behave or act in order to receive praise themselves. (O’Leary and O’Leary, 1977) Positive feedback can also create a positive relationship between the teacher and their pupils as when teachers praise their students the teacher shows that they are taking notice of the hard work that their students are putting into their behaviour and school work. (Ellis and Tod, 2015).

In Graham Donaldson's report ‘Successful Futures' he states that an essential part of being an excellent teacher is allowing students to make mistakes and learn from them to help build a child's confidence. Donaldson also states that teachers must support and praise their students for making an effort to work hard and challenge themselves even if they make mistakes as they will learn from their mistakes and develop their skills. (Donaldson, 2015). 

The observational methods we used helped us to clearly see the difference in engagement levels from their baseline engagement levels to after they had received praise or had been subject to the positive reinforcements. It was also effective in helping us decipher which positive reinforcement was best suited for each child. As we have discovered that every child reacts differently to the different positive reinforcements, using this method in the future could also help myself in future classroom experiences In choosing which positive reinforcement method is best suited for the class. Through the use of the non-participant observation method, we were able to identify incidents and important information that was vital to the research which could have been missed if we were to participate in the lesson. As our observation schedule also contained an area to take notes, we were also able to take note of any information we believed would be important for our research. However, despite these advantages of the methods we used in our research there were some limitations that we had to consider following the research. Due to there only being one option to level the children's engagement levels after the positive reinforcements, we were unable to level the children's engagement levels after each time they were praised and had to give an average level of engagement.

Conclusion

After carrying out this research study and researching positive reinforcements in my future teaching experiences I will ensure to use positive reinforcements as a behaviour management strategy following the guidance by Donaldson (2015) which encourages teachers to praise their children for the effort they put into their school work. This will also help to ensure that the child develops a growth mindset as Chao et al (2017) stated that when children develop a growth mindset the child's brain will develop new connections that will allow them to engage in challenges and learn from their mistakes. I believe that this is extremely important as children need to develop the skills to overcome challenges later in life.  (Blackwell et al, 2007).  As I have found from the research, each child reacts differently to the positive reinforcements, therefore, I will observe my class and how they react to the different positive reinforcements.  This will then help me to decide which positive reinforcement method to use that will be most effective in improving the engagement in the class. When using verbal feedback in future classroom experience I will ensure to be specific in order for both their child and fellow peers to be aware of what they are doing correct and how to further continue to do good work. As stated by O’Leary O’Leary (1977) and Docking (1990) being specific when given praise helps the children to learn from the comments given and encourage them to strive to continue to work hard. When using an incentive as a positive reinforcement I will ensure to promote the incentive throughout the lesson as from the research I have found that if the incentive is not properly explained and promoted then the children are less likely to become more engaged as they are not excited by the notion of  the incentive and had no drive to push themselves in order to gain the reward. 

If I did this lesson study research again I would carry out the research within the same primary school class multiple times in order to eliminate as many factors that may influence the results as much as possible. As stated by Peter Dudley, lesson studies should be carried out in the same class in order to evaluate the different effects that the different positive reinforcements have on the children within the class (Dudley, 2015). I believe that the results may have been influenced by the range of students we used to focus on as we have identified that each child is different and reacts differently to each positive reinforcement. Additionally, if I did this research lesson study again I would research how specific verbal praise is more effective than non-specific praise on a child's engagement levels. If I were to research how effective the use of an incentive is on a child's engagement levels were again I would ensure that the teacher reinforces the idea of the incentive throughout the lesson as I feel that this was not pushed enough and may have affected the results we observed.
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